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Jntroduction



INTRODUCTION

YEducation is the manifestation of the perfection
already in man. The chief task of education above all is to
shape man, or to guide the evolving dynamism through which

a
man forms himself if as,man" - (Swami Vivekananda).

Education is valued for its ideological power and
serves in effect to extricate people mentally from the ideas,
expectations and values of their own culture and implants
in them new frends for change to a more developed culture.,
Education is thus a key to human progress, a crucial input

in economic development and a vehicle for effective adoption

(Gupta, 1982} .

Education is not something that is confined to
the class room. One 1is learning continuously from what
is happening to one or around one, from the people with
whom one is mixing("Mrs.Indira Gandhi). Education is
disruptive and it is an instrument of social change, to

achieve social justice (Dutta,1986).

(Gelpi, 1986) feels that education should develop the
creativity of children, youth and adults, and at the same time

empower them to act upon the transform their world.



-2-

To all the purpose of education in a democracy is to
assist in the continuous growth and development of every
individual., The problems and situations which adults face
in the process of growth and development can be grouped into
the four major areas setforth by the educational policies
commission as the objectives of self-realization, human
relationships, economic efficiency, and civic responsibility
and also to provide further education to improve their basic
knowledge and skills and to provide in-service-on the=job
and vocational training,to improve their skills and to
give the adult citizens of the country the necessary
aesthetic (Dube,1980).,

In the absence of education, there is ignorance and
illiteracy which not only hold up progress and development
of persons but also subject humanity to ' jhnumerable
dangers of undesirable influence which curtail their development
and progress. Therefore Devadas, (197Q) regards that
eradication of illiteracy is a must and basic to national

development
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Illiteracy i1s a serious havoc confronting the
developing countries of the world. It stagnates the growth
of an individual and society. The efforts of a nation to
foster progress will be futile, unless the people of the

nation become literate (UNESCO, 1983).

The adult population of India which is in the age
group of 15 to 35 year:z;?imr cent of the total population of
the country. About 73 per cent of these people in this
age group reside in the rural areas, According to 1981 census, *
the estimated number of them are women (75,18 per cent).
The literacy rate among scheduled castes and scheduled tribes
is very low (12,95 per cent). The literacy rate of rural

India is only 29.65 per cent whereas the literacy rate of

urban India is 57.4 per cent (Rao,1987).

According to Mishr;,(1982) the percentage of literacy
in 1981 stood at 36.27, in 1951 the number of illiterates in
India was 30 crores. In 1981 the figure had risen to
43,7 crores, The literacy rate among women is still very low

in our country being (25 per cent), It is estimated that
that women comprise 75 per cent of the illiterate population

and the situation among the scheduled castes and tribes is

particularly bad, inspite of the literacy programmes receiving
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 special attention during the last 10 years. The solution

is for insight, not withstanding the attempt made to establish
administrative and technical resources centres. Therefore

all our efforts must be geared to spread literacy education
among women so that the pace of development gets accelerated

in the country (Sachdeva,1986).

The late Prime Minister, Smt. Gandhi, has observed "it
is our duty to see that the backward communities, especially
scheduled caste and tribes, are no more neglected. They are
to be made fellow travellers in our way to progress their
uplift because 1t is a must to make ou¥ country strong

(Mehtz.1978).

Jawaharlal Nehru has once said "the tribal people
must be approached with affection and friendliness. They
must be made to feel that they are to give and not to take
something away from them. That is the kind of psychological
integration India needs", On another occassion he further
stated that he would prefer to be a nomad in democratic and

disciplined country (Mukerji,1985).

The tribal policy is well defined that the State
shall promote with special care the educational and economic
interest of the weaker sections of the people, and ih
particular of the scheduled castes and the scheduled tribes

and shall protect them from exploitation (UNICEF, 1981),
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It is a known fact that if you educate a man, you
educate an individual and if you educate a women you educate

a family (Gandiji,1975).

Chandrasekaran (1980) strongly feels that to
awaken the people, it is the women who should be awakened,
once she is on the move, the family moves and the nation
moves"., Hence it 1s appropriate during the international
women's decade, women's literacy should be of paramount
importance and we should focus our attention on women's
literacy(and design a methodology for the adult literacy

programme for women,

Education of women is important not only because
they are either mothers or potential mothers but also
because they are workers.ﬁ The sixth five year plan (1980-85)
document states that the major thrust of the plan in the
field of welfare of women is their economic¢ upliftment
through greater opportunities for salaried, self and wage

employment (Seth,1984).

Since independence, the Government of India had
made a number of efforts to eradicate illiteracy of women,
The Government has given Prime importance to take the problem

of mass literacy and has given priority to the Adult education
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programme especially in rural and tribal areas (Shah,1980),

Gupta (1981) state that\kdult aeducation is a
medium of human resource development. The programme aims
at bringingfgdults to the main stream of national life who
had been ignored so far" and it is the key to success in
every kind of development. This subject has been included
in the minimum need programme (MNP) in the sixth five year
pPlan and in the new 20 point programme. The plan contemplates

"cent per cent" coverage of adults in the age group of

15 - 35 by 1990 itself through non-formal education(Duke,1984).

Koshy (1981) points out that the rural literacy project,
and functional literacy project, a centrally aided and
sponsored scheme of adult education has been functioning in the
North Arcot District since 1979, covering 300 centres a year
in various panchayat unions of the district, imparting
literacy, activity oriented awareness, especially among the
female population between the age group of 15 - 35 in rural
and tribal areas. Priority was given to the scheduled castes

and tribes, during the implementation of the scheme.
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ITI REVIEW OF LITERATURE

The literature pertaining to the study "Impact of
functional literacy programme on Tribal Youth of North Arcot
District! are discussed under the following subheadings.

They are as follows:

A, Definition and need for Adult Education.

B. Efforts undertaken by the Government towards
Adult Education.

C. Agencies involved in Adult Education.
D, Special Programmes for women in Adult Education.

E, Impact of functional literacy on women.
A, Definition and need for Adult Education:

Non formal Education is "any learning experience
designed for adults irrespective of content level and methods

used "Bertelsen, (1986).,

In the term adult education, ‘education' denotes
the entire body of organised educational process, whatever
content, level and method, whether formal or otherwise,
whether they prolong or replace initial education is schools,
colleges and universities as well as in apprenticeship,
where by persons regarded as adults by the soclety, to which

they belong develop their abilities, enrich their knowledge

improve their technical or professional quaiifications and



bring abhout changes in their attitude or behaviour in the
two fold perspective of full personal development and
participation in balanced and independent social, economic

and cultural development (UNESCO,1972).

Mohanty, (1981) views that in one sense non-formal
education is ideal formal education and it can help youth

to improve their skills, knowledge and understanding.

Adult education consists largely of imparting the basic
skills of reading, writing and arithmatic. The importance
of education as an essential tool for social and economic
development is now widely recognised with the emphasis on
education for development, We no longer talk of literacy
for the sake of literacy but of functional literacy or
work-oriented literacy, in which the individual learner
is made literate so as to enable him to use literacy as a
tool for improving upon his occupation and increasing his

productive capacity in the work spot (Mathur,1975).

Illiteracy and ignorance are at the root of many
problems relating to change and development in India., Our
planned efforts at the expansion of educational facilities
have not kept pace with the magnitude of the problem of

illiteracy. This illiteracy is increasing more complicated,
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when one finds great disparity in literacy rate between

rural and urban and between males and females. In 1981,

the percentage of literacy between males and females, wére "~ 1%,
45,89 per-cent and’ 24,82 per cent and between urban and rural
57.4 per cent and 29,65 per cent. Any effort to combat
illiteracy must, therefore take into consideration the
prevailing disparity among different groups and regiolis
(Yearbook, 1986) .

In a developing country like India witqponstraints
of financial resources and technical man power, co-oriented
and organised efforts on the part of Government and voluntary
bodies can alone make a dent on the problem of mass illiteracy.
Primarv education and adult education are two core sectors
in the field of education which deserve immediate

attention (Rao,1982),

Undoubtedly, the adult education is the life and
blood of national life. 1In a developing country like India.
it is the key of prosperity Inderkumay,(1977).,

One of the chief purposes of adult education is to
enable an adult to face challenges of life and to make

meaningful adjustment with his environment (Dutta, (1977).



According to Singh (1987) and Sheka (1978) contribute
significantly in three wavs to the new development strategy.
Firstly, bv making a substantial part of the work forcesg
literate and better skilled. Secondly, bv involvement of
people in various development programmes which would make
it possible to achieve opitimum potential and minimum wastage.
Thirdly, by creation of awareness among the poor about the

policies and programme of Government.

Adult education is necessary for developing and fostering
human qualities of mutual understanding, integrating respect
sympathy,and co-existance. It is to help men and women to
live fuller and richer lives in adjustment to their environment,
to achieve social and economic progress, which will enable
them to take their rightful place in the modern world and

live together in peace (UNESCO,1978).

One of the most important reasons, for a nation to
create and sustain an effective non-formal system of adult
education is to foster changes in attitude among parents. So
that more children are encouraged to go to school. So a
welfare state is interested in women's education and is
willing to spend substantial amount for their ameliration
(UNICEF,1984). Mehta, (1984) is of the view that adult education
can remove deficiencies which are abstacles to development,

deficiencies of skill, of communication (such as illiteracy)
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and of attitude such as low self esteem and sense of powerlessness
in practice. This makes adult éedueation indispensible for
the reduction of poverty.

Be Efforts undertaken by the Government towards Adult
Education:

Adult education is a centrally sponsored scheme and
the states/union territories co-operate with the centres and
implement it. Broad guidelines are issued by the Central
Government for the implementationa and the State Government’
exercise full control over the expenditure and implementation.
The State Governments can implement the scheme either through
their own machinary or through local bodies or Banchayats.

The scheme implemented in rural, urban and tribal area

differ (Mathur,1975).

The acceptance of the concept of workeoriented literacy
has brought about a significant change in the programme of
adult literacy. The selective approach calls for different
tvpes of teaching and reading materials, specially prepared
to meet the requirements of the occupation of the grnup of

learners (Prasad,1990).

The Government takes effort to select the programme.
Orientation is usually given to the local people, block staff,

and participating agencies. Resources such as learning



materials are ensured before starting the programme. The

prospective learners are adequately motivated and convinced

for active participation of the programme. The local women's

organisations also take up a very useful role in the

programme (UNICEF,198S5).

Bertelson (1986) states that in Tamil Nadu this is

manned by district level officers and taluk or union level

officers who would engage animators according to the needs

of the localities. The TPamil Nadu Government has also

published a number of primers and guide books for use. In

case of voluntary aqgencies, they prepare books after careful

work in the work shop, the cost of printing in deserving

cases are also subsidised by Government.

centre,

Government provides adequate materials for each

These articles, as indicated in the scheme of

functional literacy for adult women are give below:

1,
2.
3.
4.

5.

One slate for each women.

Note book and pencil.

Primers.

Raw material for vocational skills,

Box = Almirah for storing equipment and teacher's kit.



C. Agencies involved in adult education:

The Tamil Nadu Government.is very keen on adult
education and in certain cases, well established voluntary
agencies are also given opportunities to conduct or to take
up the work and the expenditure met by the voluntary agencies
is subsidized, international development authority has also

prepared guide books and trainers manual (Roy,1978).

In India where about 55 per cent of the population is
not even literate, the challenge of adult education is still
greater. To meet the challenge of adult education we need to
mobilise all resources governmental and private. Volunatry
and statutary agencies offer direct service to individuals
and groups in the area of physical and mental health, formal
and informal education, recreation and social adjustment

( Navar,1979).

The Official as well as non-official schemes have
been launched by the Government of India like social service
camp, National cadet corps (1948), Etawah Pilot project
(1949), Auxiliary cadet corps (1952)., Bharat Yuvak Samaj
(1952), and a literacy House (1953), The major objective
of the literacy house was to initiate action-~oriented programme
of adult education including functional literacy and produce

materials for all phase of adut education programme s in the



rural areas., In addition to that, Youth labour camps and
social service camps (1954), inter-university youth
festivals (1954) and co-operative education programmes (1956)
were introduced (Singh,1987)., Durin§ the late 1960s, the
idea of linking education to the development particularly
for increasinag production gained currency. In the field

of adult literacy, this lead to the emergence of concept of
functional literacy or work oriented literacy. Based on
this concept, a project called "Farmers Functional Literacy"
was initiated. Schemes of polyvalent adult education
centres (Shramic Vidvapeeth) was started in march (1957)

and National Service Scheme popularly known as N.S.S. was
launched during the year 1969, Now it 1s operation in all
universitites, deemed universities and institutes covering

about 4,500 colleges (Singh,1987).

The council for social development, New Delhi
undertook with UNICEF's support, an experimental non-formal
education project for rural women. The core objective was
the development of the young child. It had three experimental

treatments.

1. Functional literacy
2. Mother child centres and

3. A combination of mother child centres and
functional literacy.



special attention was given to women in the age group 35235
since the later group is likely to be more receptive to the
attitudinal change. It helps illiterate women to acquire
the skills of literacy through functional literacy and to

promote better awareness among them (Patel, 1987),

Adult education agencies working in the cities
and district towns workout various assignments first that
can match the level of maturity and capacities of young

people between the age 17 to 21 (Srivatsava,1981).

In Government sponsored schemes, the Director of
adult education in the state evolves a programme for
implementation. A reservoir of manpower for voluntary service
is available and opportunities awaiting are to be discovered
by the adult educationists who are the people generally

volunteer to serve: (Dutta,1986).

Bhatia (1982) States thatithe total number of
illiterates according to 1981 census in the 15-35 age group
is 110 millions and the total number of illiterates in
15-35 age group yet to be covered is 90 millions. So far
we could make 30 million adults literate through out earlier
efforts., Since the target is so vast and likely to increase
year to year, the NAEP programme has to be taken up as a

mass movement of functional literacy. The mass programme has
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to be really a people's programme ensuring the community

support and assistance needed for 1its success.

Kundu, (1984) states that usually voluntary organisations
undertake several community projects including functional
literacy. Any developmental programme for the deprived
sections of the society needs to be accepted as a community
programme, which has been weak in the implementation of
Adult Education Programme. One of the important tasks before
implementing agencies, therefore, is to ensure that adult
education becomes a community programme, Once, it becomes

the people's own programme, people's participation is sure.

Singh, (1987) is of the opinion that mass movement
can very well be taken up by university students, N.S.Se.
National Service ﬂblunteer Programme, Nehru Yuvak Kendras,
youth clubs, Directorate of vouth service/Higher education,
sharmik vidyapeeth etc. Students of the universitfes and
colleges may be given resvonsibility to train a group of
atleast 25 illiterate people and this may be included as a
part of their course curriculum., In this connection,
voluntary organisations and other business houses can play

an important role.
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D. Special programmes for women in adult education:

Women's involvement in the social, cultural and
agricultural development hardly needs emphasis and without
their proper education and training the development of the
nation cannot be thought of (Singh,1987).

The Government has a responsibility to educate the
people including women and one of the wayg of a special
change is through adult education. The adult education

should be under a special programme for women (UNICEF,1982).

The Department of social welfare proposes to
launch shortly a programme of functional literacy for adult
women to enable them to acquire skills of literacy to
participate in developmental efforts and public life, become
aware about modern methods of health, hygiene, nutrition
and population control, acquire need -based training in
home attitudinal changes towards various social problems.
Priority is being given to the age group 15 - 45 years

(Journal of adult education, 1976).
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It is easy to draw women folk for discussions and
entertainpent. Then the animgator (teacher) uses the skill
in teaching alphabets and make them learn something useful
in their daily life., It is also fruitful to the women and
her family, if she learns the way of better living, thrift
by the state. The education is not only job oriented but
also environmental oriented. Thus special programme for

women in adult education would ensure better results (Tiwari,1978).

Mehta, (1976) states that the programme includes
reading and writing, arithmatic, health and sanitation and

citizenship.

The vocational stream the most important component in

adult education programme aims at the development of new
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skills through short and long term training courses organised
by the vocational training institutions. This subject is
intended to provide the adult student with the essential
knowledge of the wvocations and industries of the locality

and to arouse in him a desire to engage in gainful economic

activity, (kRated,1987).

E. Impact of functional literacy on women:

Bordia (1975) regards that the programmes of functional
literacy would help the personality improvement among women,
Functional literacy is to make the woman a skilled worker.

A skilled worker can earn more and spend economically and

save a little for her future., She can also take up a cottage
industry to suppliment her own regular income, The education
she gets in the centre will help her to keep her cottage clean
and teaches her to grow vegetables and fruit bearing trees
with minimum expences and efforts. She can also keep the

children healthier and clean (Bhatia,1987).

The functional literacy as one of the ways and means
which improves women for better, A womgn with large familvy,
under poverty line, cannot think, of a better life than being

a drudge if she is an uneducated woman, because of environment
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She becomes a machanical human being and works like a machine.
The best vehicle to effect a change for better is to educate
her. So the best method found practicable is through adult
education., Even this adult education should not be on a
definite pattern but it should suit the area and be need

based (UNICEF, 1984),

Most of the women under poverty line are ignorant of
basic accounting. Even for small household accounts they
depend upon outside help. The accounting they learn in
functional education make them realise the nature of
exploitation and know how to overcome it. They could read
news papers and write leptters in their own hand and keep

the accounts.(Varghese, 1987).

The craft work for the tribal women in functional
literacy include mat weaving, spinning, tailoring, basket
making, palm leaves work, fruit preservatioqétc. The
functional literacy is need based for the areaand the
animators and supervisors find the ways and means to choose the
subject and proper literature for them. They are earning
enough money from this simple cottage work. So their
soico=-economic background is also improving,because of

functional literacy (Prasad,1987).

Singh, (1985) further states that in the hill area

the tribes are mostly agriculturists in addition to fruit
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gatherers. Improved simple methods in agriculture is
imparted to them through the functional literacy programme,
The women workers would use local resources like cow dung as
natural resources for enriching the fertility of the field.
It increases the farm productivity. Selection of the seeds,
preservation (storage) and allied work made easy and it will

also save labour and time of the poor tribal women.

Srivatsava, (1982) found that they were much aware
to prepare the kitchengarden. They liked of their own
garden. They are getting adequate vegetable and fruits

from their own garden,

Seth, (1984) found that the women who have received
education from functional literacy, were aware to save
money. They learn how to save a little for their future,
Saving accounts induce them to save and also to earn

interest one their saving.

It is a known fact the family planning is neglected
by the tribes mainly due to ignorance, bugEunctional literacy
makes her family planning a success. Now they ore aware to
follow the family planning programme. In short the impact
will be many sided and will ultimately uplift the poor from
missary and explditation (Senguptha,193§).
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A study conducted by UNESCO (1969) in co-ordination
with literacy House, Lucknow, on the literacy projects
revealed that there was an increase both in knowledge and
adoption of agricultural and health innovations like part
latrines, smokeless chulah, bedbug killers, family planning

and modern child birth practices.
Pillai, (1972) found the following findings from his study:

1. The learners were punctual and reqular in attendance.
They were eager to write words and sentences in the work-
books, they raised doubts and the attitude of the learners

have changed a lot.

2. They have now resorted to saving something from their
earnings, new techniques in their vocation,co-operative
endeavours and give their children every support and

facilities for study.

3. Kitchen gardening, poultry, etc, have been attempted by

many of the participants though at a smaller level.

4, They have degided to continue studies some how or
other., They expressed the hope that the centres should
continue and that the learners be supplied with reading

materials,
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III METHODOLOGY

The procedure adopted in eliciting the "Impact of the functiona
literacy programme on Tribal Youth of North Arcot District"

consisted of the following headings.

A, Selection of the area,
B. Selection of the sample.
C. Selection of the tool.
D,, Collection of data and

E. Analysis of the data.

A, Selection of the area:-

Out of the several pockets of the Tribal areas in
Javadi hills of North Arcot District, six areas namely
Athipattu, Kavalur, Marganoor, Guniganthur, Veerappanur,
Perunkatoor were selected for the study. All the above
mentioned areas are situated in the north and east base of
the Javadi hills, and they come minder Kalasappakkam Panchayat
,Union. (FIGURE - 1). The tribal areas were selected mainly
because of the easy approchability and availability of the

sample, Moreover these hamlets had not been studied before.

Be Selection of the samplel-

The sample of the study comprised of 100 adult women
who had attended the functional literacy classes. The sample

were selected based on the criteria that they must be in



in the age group of 15-35 years and must have 100 percent
attendance during the course time and those who are continuing
the work for which they have secured training. Thus they were
randomly selected from the list availablgtthe functional

literacy office at Kavalur.
Ce Selection of the tool:+

The tool selected for the study was the interview
schedule because of conservation of time, easy approchability,
etc. According to Young (1982) "Interviewing as the term
implies is an interactional process, and it is a mutual view
of each other". Wilkinson, (1982) brings forth the advantages
of the interview schedule as it enables the investigator to
obtain desired information more quickly, 1t allows greater
flexibility in the process of questioning, exercises much
more control over the context, with in which questions are
asked and answers given. Information can be more readily
checked for its validity. <the information secured through
interviews is likely to be more correct compared to that

throudh
securedother techniques. The interview is a more appropirate
technique for revealing information about complex, emotionally
ladey subjects or for probing the sentiments underlying an

expressed opinion. The interview schedule (APPENDIX =A)

included the following aspects, the background information of



.,Z oCcATIon OF Twe SELECTED SETTLEMENTS
s

Lps e
Cer {tne

' I b -
i ;’I" lllll?:uu}{’ \ J\ . " F” " !

- [ _ 32
(/ - 41“‘""*J ~

-\ o apior oy
FLIFN un'- j‘/ﬂm ‘ ”‘;:o L'_f\‘ \_J:‘
{f | L-&:’ e ‘: -
\..._4/-’ g -':. Javaon b
:"?Q;\un '5 ¥ ?:\‘ / \.)“‘-\‘J‘
/‘\’dr.ii::‘“ ﬂn?v‘:,.’ ' ,l A -
,\ t';hw-::la%\";i‘f ' ﬁ 1. Am’ PAT’ U
i SN
N 2 KoviLUR

_1“ /'.. e 3~ KUN'G?ANTHOOR
it (e
oo o 4-L1ARGANOOR

S VIRAPPANUR

} l_ salpet’ c"—-"‘““""" . y : 6- VA LL, KOTTA'



Results and Biscussion



IV. RESULTS AND DISCUSSION

The findings of the study "Impact of the literacy programme
on Tribal Youth of North Arcot Distirct", is discussed

under the following headings.

A, Background information of the tribal youth.
B. Details about the functional literacy centre,
C. Impact of the literacy programme on the tribal youth,

D, Reading and writing ability of the tribal youth.

A, Background Information of the Tribal Youth:

All the Tribal youth who are generally called as

Malayalis (hill people) were within the stipulated age

group of adult education #.,e. 15 to 35 years and none of these

learners belonged to forward or backward classes but belonged

to scheduled tribes, the weaker section of the community.

This situation of being a weaker section is in tune with

the directions of the sponsering agency to give preference

to the weaker section of the community. Among these tribal youth,
(56 per cent) ware married and 44 per cent were unmarried.

With regard to their occupation, agricultural labour

dominated (93 per cent)among the tribal youth, which reflected

the condition prevailing in the tribal greas. All of them

had an average income which is below poverty line Rs,300 - 500
or Rs.3,600 to 6,'000° pér anhum. ' Thus the’programme has
reached the people below the poverty line.
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Be The details about the centre are discussed under the

following sub headingss

1, Details about the functional literacy centre.
2. Facilities available in the centre.

3. Books used and time taken to learn the primers.
4, Subjects understood and lessons liked.

5. Methods used in imparting education.

6. Usefulness of the lessons.

Te Ambitions in life,

1. Details About the Functional Literacy Centre:

Functional literacy programme was started in 1986 and
about 100 Adult women (Bent per cent) had been enlisted for the
functional literacy programme. The classes were conducted by
government and voluntary agencies. Sixty eight women had been
given bducation by two voluntary organisations, Society for
rural development and Joseph Institute and 32 women by government
adult education centre. The campaign was started on 1lst

August %986 and was terminated on 31st July 1987.
Reasons for Joining the Course:

When the sample were asked about the reasons for joining
the centre, eighty five per cent expressed that they had
joined the course mainly to learn to read and write, while
seventy nine per cent answered that they wanted to learn

some work so that they could earn money.
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When these sample were attending the functional literacy
classes no other member from their familwbarticipated in
the course. The reason was the other member was not willing
to spare time for the purpose. The members thought that it
was enough for one member to participate in the course on

behalf of a family.

It was found that 97 per cent participated in the
programme under the inducement of the animators (Teachers),
3 per cent by the family members (husbands and father).
Nobody seemed to have joined the course of their own and
this shows that they are unaware of such programmes. There

was an examination for the learners at the end of the course,

There was no pass or failure in the examination but all
of them were given a certificate mainly for attendance. The
centre which gets highest number of cent per cent attendance
of the learners will be given a prize and appreciated for its

good organization and administration.



2. Facilities Available in the Centre:

Table I provides the details about the facilities
available in the centres,
TABLE -~ I

FACILITIES AVAILABLE IN THE CENTRE
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Percentage

S.No. Facilities Yes No
1. Light 87 13
2. Air 100 -
3. Seating 54 46
4. Books 100 -

5. Others

Tailoring Machine 32 -

Spinning Machine 35 -

Mat Weaving Materials 33 -

- O e - G e S e G e E PR W el G T ape S g WA R S B @ & s A W S -

The centres had good lighting, and ventilation facilities,
However the seating arrangements were not adequate, All of
them were supplied with books and they had enough books,when
asked about the other facilities they had in the centres, the
learners expressed that they had tailoring machines (32 per cent),
spinning machines (35 per cent), and mat weaving materials
(33 per cent), The efforts taken by the animators for the

success of the programme seemed to be adequate,
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The programme was conducted by the animators in the
evening between 5,00 and 8,00 p.m, and from 3,00 to 4.00 p.m.
ahd from 4,00 to 5.00 p.m, and the attendance was cent percent
The learners went to the centre voluntarily, without any compulsion
The regular and voluntary attendance showed that the learners

were keen to learn things.

3. Books Used and Time Taken to Learn the Primers:

The books used and time taken to read the first book
are shown in Table -« II,.
TABLE IX

BOOKS USED AND TIME TAKEN TO LEARN THE PRIMERS

Time taken to

S.No. Name of the Books Percentage read the Percentage
primers

1. Agalvilakku 95 30 days 84
2, Padikalam vanga 79

3. Ezhuthippazhaguvom 11 15 days 6
4. Chithiramum Senthamizhum 10 20 days 5
5. Sirusemippu 7 45 days 3
6. Vazhavaikkum kalvi 1 25 days 2

Among the sis books used in the centre, Agalvilakku

(95 per ceng)and padikalamvanga (79 per cent) were the most



commonly mentioned books. The name of other books were
recalhafonly by few sample. Agalvilakku and Ezhuthippazhaguvom
were the primers,, Majority of them (84 per cent) took 30 days
to learn and finish the first book (primer) and only few could
finish them in 15 days.

4, Subjects Understood and Lessons Liked:

Table III shows the subjects understood and the lessons
liked by the sample.
TABLE III
SUBJECTS UNDERSTOOD AND LESSONS LIKED
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S.No. Lessons Liked Percentage
1. Vocational Education 100
2. Tamil

’ a., Reading 52
b, Writing . 52
c. Good Family 27
3. Science

a, Health and sanitation 85
b. Tree planting 40
c. Kitchen garden 23
d. Family Planning 8
e, Immunisation 5

4. General Knowledge
Small savings 27
Sﬁall Family 12
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Vocational education was the subject liked by all the
sample, followed by Tamil, Science and general knowledge,
Half of them likedreading and writing too. Under vocational
education/the sample liked spinning, mat weaving, and
tailoring etc., Under tamil reading, writing and good family
under science health and sanitation, tree planting, kitchen
garden, family planning and immunisation et¢, and under
general knowledge. ©Small savings; small family and unity
were the most likedlessons. There was no subject which

they disliked.

Whent the learners were asked whether the basic education
given to them was adequate and whether they were able to
follow 92 per cent had answered that it was adequate and
95 per cent answered that they were able to follow the
lessons. When the learners were asked, "what do you understood
in each su?iect“. most them (85 per cent) expressed health
and sanitation, half of them expressed reading and writing
and also small savings, good family, tree planting, kitchen

garden etc. There was no subject which they disliked,
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5S¢ Methods Used in Imparting Education:

Table IV presents the methods used and mostly liked
method by the selected sample,
TABLE IV

METHODS USED IN IMPARTING EDUCATION

S.No. Methods Adequate Method liked Percentage
percentage
1. Demonstration 56 All methods 43
2, Lecture 43 Demonstration 56
3. Lecture and aids 16 Lecture 43
Using aids 16

With regard to the methods used in imparting education,
demonstration method was the commonly used one followed by
lecture. When asked for the adequacy of the method half of
them only expressed that demonstration method was adequate, where
as all the methods were liked by less than half of them, and
easy to understand was the reason expressed by them for the

method liked,
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7. Ambitions in Life:

Table VI shows out the ambitions of the selected sample

in life.
TABLE VI
AMBITION OF SELECTED SAMPLE IN LIFE
Before After
S.No. Ambitions education education ‘t’' score
In Percentage

1. Self earning 34 38 0.472 N.S.

2. To read well 25 45 2.462"

3. To get good education o

and vocation 12 0 3.693

4, Improving the life 1 4 1,354 N.S.

5. No goals 28 4 4,685 "

6. To get Government Job 0 9 3.145**
Note: *Signicifant at 5 per cent level.

*xgignificant at 1 per cent level.
N.S. Not significant.
Statistically highly significant difference is observed
with regard to ambitions of the sample in life before and after
receiving education. "'Those who had no goals in life before

education have changeddquite a lot after receiving education as



55
50
A5
4o

30

A5

15

to

AMBITIONS OF THE SAMPLE IN LIFE

SCALE - lcm = 5%

BEFORE EDUCATION

mmﬂmu AFTER EDUCATION

1.

2.

3.

4.

Figure = 2

SELF EARNING

TO READ WELL

IMPROVING THE LIFE

NO GOALS



self earning, to read well and to get a government job and
settle in life were their goals. Those whose goal was to
get good education and vocation was fulfilled after attending

the ¢ourse., (figure - 2).

C. Impact of the functional literacy programme on the tribal

youth are discussed under the following sub headings.

1. Changes in the life of tribal youth.

2. Usefulness of reading and writing to their life.
3. Knowledge about health and hygiene.

4, Use of education in general.

5. Fffect of education on the general aspects.

6. Zbility to read and write after education.

7. Vocation before education and

8. Kind of vocations, etc.,

l, Changes in the Life of Tribal Youth:-

Table VII shows the changes that have taken place in

their life after attending the functional literacy programme.



aT=
TABLE VII

CHANGES IN THE LIFE OF TRIBAL YOUTH
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S.No. Changes Percentage
1, Changes after education
Yes o4
No 6

2. Changes able to:
a., follow health and hygienic rules 45

b, read and write 33
c. Keep the accounts
d¢ be active

8, understand the world negus.

W W w

f. ™ Bwws monedy and help others

- a2 e e 6 ax M Gk e " G S S OF Dy @ B T O e T o W A S P S e T o e .

All most all the learners had accepted that there was a
change in their life after attending the functional literacy
programme., The ﬁajor changes that have taken place in their
life were that they weré able to follow health and hygienic rules
so that they could keep themselves, their house and surroundings
clean and neat. They were able to read and write and also
earn something out of a vocation. Very few only have stated

that they were able to keep accounts and save somethinge.



2, Usefulness of reading and writing to their life:

The usefulness of reading and writing of the sample
is shown in Table VIII.
TABLE VIII

USEFULNESS OF READING AND WRITING TO THEIR LIFE

h-------ﬂ~-----------------------‘ﬂ----

Before aAfter i
S.No. Uses education Percentage education Percen- score
tage
1, Checking the accounts Yes 5 Yes 100 20.647**
No 95 No -
For Marketing - For Marketing
Depends upon Self help 100 24,736
merchant 63
Guided by
others 30
Self help 5
2. Reading the Yes 4 Yes 100 23.474° "
bus numbers No 96 No -
To know the
Routes
Guided by o. & *k
others 78 Self help 100 48.990
Guided by
coconductor 18

Note:s ** Significant at 1 per cent level.



=49~

Highly significant difference is seen before and
after education in their usefulness of the reading and
writing to their l1ife. They were able to check the accounts
and read the bus numbers after education for which they
had to depend on others before. Now they do everything by
themselves so they are self sufficient now. This finding
is in similar to thatof Pillai, (B 72) who also found that
the ability to read hame boards in buses, to read news papers,
to apply mathematical problems in daily life and to live
as contributing citizens enjoying fundamental rights and
observing duties and responsibilites were the motives which

they could achieve during their course.

3. _Knowledge about health and hygienes

Table IX points out the knowledge about health and

hygiene before and after education.



TABLE IX

KNOWLEDGE ABOUT HEALTH AND HYGIENE

A Before After Before After
Ve Particulars educati- educat- 't' score Reasons educa-~ educ-
on ion tion cation
in percentage in percentage
Keepin@ the house clean Know it
and neat practi-
cally 25 75
E 2 ] )
Yes 40 100 5,838 To pre-
o vent the
No 60 - 12,247 disease 15 g2s
Keeping the food To pre=-
articles free vent the
frem flies disease 29 65
Yes 29 100 8.009"" Learnt
Ak the impor-
No 71 - 15.647 tance - 35
Boiling the Don!t-tike
drinking water the taste 58 -
Yes - 42 8.510** To prevent
infection - 38
* N
No 100 58 3,545 Due to wea-~
ther con=
dition - 8
Immunisation
*
Yes 29 51 2,538 To prevent
the disease 29 51
No 71 49 2.050" Ummarried - 44
Treatment of To cure 10 -
sick peopde
Yes 10 81 13.060°  Tooprevent
ik the sprea-
No 90 11 12,717 ding - 76
Know the im-
portance - 3
Afraid of

bad effects _ 11



* Significant at 5 per cent level
** Sjignificant at 1 per cent level

Highly significanqhifference is observed with regard
to the knowledge of the sample on health and hygiene before
and after education., Those who did not know much about
keeping the food articles free from flies, drinking boiling
water, treatment of sick people, immiinisation and keeping
the house clean and healthy before education, knew the
significance after education mainly to prevent infection,

diseage etc.

With regard to the reasons expressed also there
was noted difference before and after education. Eventhough
they knew the singnificance practically, the scilentific reason
was understood by them only after education and were following
it in their daily l1life. Only when it come to drinking the
boiling water, they did not boil the water even though they
knew the significance of it because they did not like the
taste of it. Only few (11 per cent) did not treat the
sick even after knowing the importance of treatment because
they were afraid of after effects that some thing bad would

happen to them if they take the sick to doctor.
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4, Use of education in generals

Table X reveals the details about the use of education

in general,
TABLE X

USE OF EDUCATION IN GENERAL

S.No. Particulars Before After 't' Score Reasons Percen-
educa~ educa tage
tion -ti?n

1, Spiritual deve-
lopment
* R
Yes - 84 22,913
No 100 16
2, B8avings xh fg;egood 91
Yes - 91 17.,782,,
No 100 9 31,798
3. Need for Women's Knew the
education importan
** -ce after
Yes - 91 17.782
No 100 9 31,798  education 91
4, Changes in beha- Ability
viour to read
*k and write 93
Yes - 97 32.496** More hea-
No 100 3 56.862 1ty and

hygienic 63
5. Family planning

Yes - 100 Ability
No 100 - to work 8
Iinproved 6
6. Following the thgfso&
technique cial re-
Yes - 88 lationship

No 100 12 Freedom 3
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Signifidant difference at 1 percent level was observed with
regard to the use of education in general., Majority of them have
expressed that they have started saving,understéod the importance
of women's education, and there were so many changes in their
behaviour and were able to follow family planning techniques
after acquiring education, Seth (1984) has also found that the
women who have received education from functional literacy, were
aware to save money. They learn how to save for their future,
Saving accounts induce them to save and also to earn interest
on their saving. All of them were aware of the family planning
techniques after education. Sengupta (1981) stated that it is
a known fact the family planning is neglected by the tribes mainly
due to ignorance but functional literacy makes her family planning
a success. Even though all were aware, #44:percent married women
are able to follow the family planning technique suffessfully.
The unmarried women (44 percent) also expressed that they would
follow the family planning technique after they get married be-
cause of good life., In short the impact will be many sided and

will ultimately uplift the poor from missary and exploitation.

They expressed that this education was useful because
they could earn for their living (64 percent) and lead a
good life (91 percent), could save for future, (91 percent)
could read and write (93 percent) and follow hygienic rules and

lead a healthy life (63 percent).
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Effect of education on raising kitchen garden, tree plan-
ting and knowledge about evils of drinking alcohol, were @also
found and statistically significant (at 1 percent level) diffe-
rence was seen before and after education, Even before getting
education, they raised kitchen garden and planted trees because
the sample knew the importance of it. Those who did not know
the importance of 1t, started raising gardens after education
because they wanted vegetables for the daily use, and trees for
rain. Srivatsava, (1982) also found similar finding in his
study that the sample selected were much aware to prepare the
kitchen garden. They liked of their own garden and they were

getting vegetables and fruits from their own garden.

It is also surprising to see that all most all did not
know the evils of drinking alcohol before education. A strik-
ing finding is that they did not tell others the evils of alcohol
before education but were able to do it after acquiring education
confidenﬂﬂ%nd telling others it was a bad habit and it would spoil
the health, Forty percent expressed that they were not telling
about it to others as they thought that others would not listen

to them,

All most all thé learners pointed out that they were
shown f£ilm shows on health and hygiene and family planning during

the course of education, They expressed that they had not seen
health and hygiene or family planning beofere
any film onpeducation. They expressed that the films were

educative and had improved their knowledge quite a lot.
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After getting education majority of the sample were
able to read and write a letter because they had continued
to practice it.\ They also stated that they were continuing
the reading habit so that they would not forget anything
in futrue. When they were asked about the benefits they
derived from reading and writing, they expressed that it,
improved their reading habit and by continuing it they

could not forget anything, able to know the world. news and
Check Me accounts

Te Vocation before Bducation:=-

Cent per cent of the sample:expressed that they got a vocation
because of the education they got in the centre. Before that
they (53 per cent) did not have any work and their economic
status was very poor. Twenty eight per cent were doing

house hold work and 11 per cent labour work.
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Se Kind of Vocations:

Three kind of vocations were taught in the centre
during the course of education and the vocations selected
by them were spinning, (35 per cent) mat weaving (33 per
cent) and tailoring (32 per cent)figufefs,4,5) and all of
them learnt the vocation fully because they felt that
being a familiar vocation of the tribe it was easy to learn,
could earn money, and also could get a job very easily, M&jority of
them(93 per cent) expressed that they got adequate amount
of money from the vocation because it was of daily wage.

The daily wage for phat weaving was Rs.7 per day and for
spinning Rs. 7-12 depending upon the number of cones they
finish in a day.

D. The details about the reading and writing ability of the
tribal youth tested are discussed below;

1. Marks scored by the Tribal Youth:

Table XIII shows marks scored by the tribal youth

TABLE XIII
MARKS SCORED BY THE TRIBAL YOUTH

S.No. Marks Percentage
1. 80-~ 69 35
3. 80 - 89 16
4, 90 = 95 6

B e e G " S P W e ax B s e S = - an e = ar eGP an T B e W GF @ @ = W @ e

Only few per cent got very high marks (90 - 95). Majority

of them (43 per cent) got 70 = 79 marks, followed by (35 per cent)
60 - 69, It shows that majority of them have continued their

readings and writing habit so they didn't forget the letters etc,
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V. SUMMARY AND CONCLUSION

An effort has been made to study the "Impact of

functional literacy programme on tribal youth of North Arcot

District". This was conducted in Javadi hills in several

contiguous hill villages, with 100 youth who had attended the

functional literacy course. The data was collected with

interview technique. The findings of the study are summarised

below.

1.

2,

3.

4.

The tribal youth selected for the study belonged to 15-35
years and 93 per cent of the youth were agricultural
labourers. All of them had an average income which was
below poverty line Rs,.300 - 500 or Rs,3,600 to 6,000

per annum,

The course was started on 1lst August 1986 and was terminated
on 31st July 1987. They had joined the course mainly to
learn to read and write and also they wanted to learn some
work so they could earn money.,

The selected youth were unaware of such programme because
majority of them (97 per cent) joined the course only
under the inducement of the animators, (Teachers) others
by the family members,

The centres had good lighting and ventilation facilities.
However the seating arrangements were not adequate., All
of them were supplied with books and they had enough books.
The efforts taken by the animators for the success of the

programme seemed to be adequate.



S.

6.

7.

8.

9.

Among the six books used in the centre, Agalvilakku
(96 per cent) and padikalamvanga (79 per cent) were the

most commonly mentioned books. The name of other books were

‘recalled only by few sample. Agalvilakku and Ezhuthippazha-

guvom were the primers. Majority of them (84 per cent)

took 30 days to learn the primers.

Ninety two per cent had expressed that the basic education
taught to them was adequate and 95 per cent answered that

they were able to follow it. 3

Vocational education was the subject liked by all the sample,
followed by science (85 per cent), reading and writing

(52 per cent) and general knowledge (34 per cent). They
expressed that demonstration method was adequate, where as

all the methods were liked by less than half of them,

Lessons were useful to the sample mainly to read and write
in general (cent per cent) and read and write a letter in

specific,

Those who had no goals in life before education have
changed quite a lot after receiving education as self
earning (38 per cent), to read well (45 per cent) and
to get a government job (9 per cent) and settle in life
(4 per cent) became their goals. Those whose goal was
to get good education and vocation was fulfilled after

attending the course.
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10. The major changes that have taken place in their life
after the education were that they were able to follow
health and hygienic rules so that they could keep themselves,
their house and surroundings clean and neat. They were
able to read and write and also earn something out of a
vocation. Very few only have stated that they were able
to keep accounts, and read the bus numbers after education
for which they had to depend on others before. Now they

did everything by themselves:; so they were self sufficient.

11, Highly significant difference was observed with regard to
the knowledge of the sample on health and hygiene before

and after education.

12, Those who didnot know much about keeping the food articles
free from flies, drinking boiling water, treatment of
sick people, immunisation and keeping the house clean and
healthy before education, came to know the significance
after education mainly to prevent infection, disease etc,

13, with regard to the reasons expressed also there was noted
difference before and after dducation. Eventhough they
knew to significance practically, the scientific reason was

understood by them only after education and were following by

them only after education and were following it in their
~dailly life, °

14, Significant difference at 1 per cent leavel was found with
regard to use of education in general. Majority of them
had expressed that they have started saving, understood the
importance of women's education and there was so many

changes in their life after acquiring the education.



19,

20,

21,

22,

-66=

Cent per cent of the sample expressed that they got a
vocation because of the education ficquired from the centre.,
Before that they (53 per cent) did not have any work,

and their economic status was very poor. Majority of

them (93 per cent) expressed that they got adequate amount
of money from the vocation because it was 6f daily

wage and they were getting the job daily.

Three kind of vocations were taught in the centre during
the course of education and the vocation selected by them
were spinning (35 percent) mat weaving, (33 per cent)

and tailoring (32 per cent).

All of them learnt the vocation fully because they felt
being a familiar vocation of that area it was easy to
learn, could earn money, and also they could get a job

very easily.

When the youth were given a test to check their knowledge
or reading and writing, only few per cent (6) got very
high marks (90 - 95), Majority of them (43 per cent) got
70 = 79 marks flollowed by 35 per cent (60 = 69). It
shows that majority of them have continued their reading

and writing and they did not forget the letters.



15,

16.

17.

18,

The youth expressed that this education was useful
because they could earn for their living (64 per cent%
lead a good life (91 per cent ), could save for future
(91 per cent), could read and write, follow hygienic
rules and lead a healthy life (63 per cent).

Effect of education on raising kitchen garden tree
planting and knowledge sabout e¥ils of drinking alcohol
were found to be statistically significant at 1 per cent
level before and after education. Even before getting
education they raised kitchen garden and planted trees
because the sample knew the importance of it. They also

wanted vegetables for the daily use, and trees for rain.

They did not know theevils of drinking alcohol and
family planning before education and came to know about
it onely after education. They were not telling others
the evils of alcohol before education but were able to do
it after acquiring education confidently which reveals
the significance of €ducation. They were able to

follow the family planning techniques successfully

after education.

Majority of the sample (91 per cent ) stated that they
were not only able to read and write books and newspaper
but were continuing it also. So they could not forget
anything in future, able to know the world news and check

the accounts.
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Suggestionsg:-

1.

2.

3.

4.

5.

6.

The following are the suggestions emerging out of the study.

Building facilities with proper seating, light and air,
if arranged properly in all the centres may motivate more
women learners to retained and sustained interests in the

functional literacy programme.

Involving local leaders and community people at all
levels planning, preparing and implementing will give
better results when organising the functional literacy

classes,

Follow-up measures for the neoliterates for tetraining

their literacy skills 1is very important.

There is need for introducing some more cottage industries
to give work to these poor women like bee=keeping,
preservation of fruits, (canning) palm leave work, bamboo

basket making, diary form, sheep rearing, pig reaering etc.

There is need for a primary health centre atleast in

a central place, so as to have easy reach by the villagers.

As the time alloted for literacy is not adequate, more
time must be given for the learners to master reading

and writing.



Bibliography



-69-

BIBLIOGRAPHY
Bhasin., “"Training Of Tribal Activists",
Dutta., FAQ, New Delhi; P.37.
1984,
Bhatia, Some Critical Consideration In
1982, Adult Education, Delhi,
University: Adult Education
And Continuing Education Cell,
P Y 6 4 [ )
Bertelsen, "Some Observations On Literacy
1986. Situation In India®.
State Resource Centre For Adult
Education, Bengal Social Service
League, P.145,
Bordia., Adult Education In India - A Book
Anil., Of Readings. Bombay;
1975. Wachiketa Publishers, P.532,
Chandra Sekar, R. Aspects of Adult Education.
1980. Madras: New Era Publications,
Pp e 7-8 ®
Devadas, R.P., Concepts And Objectives Of Adult
1978, Education Planning And Programming
Adult Education. Madras:
Avvai Achukkoodam, Pp. 4-6,
Dube, C., "Adult Education And Development",
1980, German Adult Education Association,.
22, P.79.
Dutta, "Report of INternational Conference
Kempfer, On Adult Education".
1971. Indian Journal Of Adult Education

Associlation, 18, P.72,




Mehrotra,
1983,

R.C.,

Mehta,
1978,

Mishrae ,
$8rangi,
1986 -

M*Shra" R, »
1982,

Mohanty,
1981.

S.B.,

Mukerji,
1985,

Nandi,
1980.

S.K.,

University News. BGalcutta:

XV, 11, P.2.

"University Adult Education In

India And Singapore". A Comparative
Study, Indian Journal Of Adult
Education Association,

XXXIV, 1, P.5.

Social Education In The Field Of
Total Educational Effort.

New Delhis Criterion Publications,
1-9,

Pp.

"Literacy And Development".
Indian Journal of Adult Education

"Strategies For Adult And Non~Formal
Education”, Indian Journal of
Adult Education Association,

39, 11, P.13.

"Benifits Are Drived From Present
Education". Yojana, 29, 22,
P.28. |

"Dropout From Adult Education
Centres In West Bengal®,.

Indian Adult Education Association,

42‘ 7' Ppo 37-430



Gandhi' I.,
1982.
Gelpi, E,,
1985,

Government of India,
1986.

Gupta, N.R..,
1971,

Inderkumar,
1977.

Koshi,
1981.

Kundu' Celieys

1984,

Mathur,
1975,

Ses

“To-

"I,iteracy -— A Tool Of Development#
Indian Journal Of Adult Education

Agsociation, 43, 5, P.28,

'Life Long Education And International
Relations®
P.206.

Croom Helm, Kent,

India 1986, A Reference &nnual,
Ministry Of Information And Booad
Casting, Government of India. PP. $7-69.

"Manual For Adult Literacy
Inddan Adult Education
pP.184,

Teachers".

Association,

Current Problems Of Indian Educatione.
1977 - 78, Krishna Brothers,
Pp. 153 ~ 154,

"Some Exemplary Trends Of Adult
EdQucation". Indian Adult Education
Association, Pp. 17=20,

Adult Education - Principles,
Practice And Prospects New Delhi:

Sterling Publishers, P.184,

“Monitoring The NAEP", Directorate
of Adult Education And Social

Welfare,

Government of India, P.29,



Natrajan, R.,
1982,

Patel,
1987,

Pillai, KeSe,
1972,

PYyllai,
19%4,

Pillai,
1974,

Prasad,
1980,

Rao, R.K. ¢
1982,

“"EBvaluation Of National Adult
Education Programme”,

Indian Journal Of Adult Education

Association, 43, 1, Pp. 7-9.

"What Wrong With Hill Area
Development”. Yojana 30, 24,
P,10.

"Impact Of Functional Literacy
Programme On The Learners In Kerala",
Indian Journal Of Adult Education

Association, XXXIII, 10, P. 7=8,

"Dropout From Functional Litg;acy
Clzgies « Literacy Naw '
7

-8,

"Dropout From Functional Literacy
Classes", Literacy News, 111
P.16.

"Women's Education For Social
Development”., Social Welfare:
XXXI, 8, P.17.

"A Comparative Study Of The
Relative Effectiveness Of The Four
Methods Of Teaching Literacy To
Adults", Indian Educational
Review, A Research Journal,

XVI1I, 1, Pp. 80-84,




Ramachandra,

1978,

Roy, P.C.,
1978,

Sachdeva,
1986.

Senguptha,
1975.

Seth, M.
1984,

Seth, M.,

Mehrotra,,

Roy, B.,
’q850

Seth’ M.S. [ 4

1983,

Seth, M.,
Roy,B.,
1983,

P.s.l

"Factors Motivating Adult
Participants"., A Research Study,
Indian Journal Of Adult Association,
XV1iI, l, Pp. 80-84.

"Impact of Mass Media On Neo Literates",
Yojanas Patila House Publications,
XX11I, 18, P, l=41e

"Adqult Education In Thailand".
Indian Journal Of Adult Education
Agsociation, 40, 4, Pp. 18-19,

"Draft Working Paper Literacy News".
Indian Journal Of Adult Education
Association, 3. 7. P.3.

"Role Of Income Generating Activities".
Adult Education Programme For Women,
Indian Journal Of Adult Education
Association, 45, 9, P.10.

"Group Interaction Of Women Partici-

pants Of A Functional Literacy

Programme in Delhi", A Study,

Indian Adult Education Association

44, 10, Pp. 24-29,

"Attitude Of Women Towards hdteracy

A Delhi".Experimental”sn>Indian Journal of
REducation Association, 44, 3,

Pp. 31-3%,

"Impact Of Functional Literacy
Programme in Delhi",

Indian Journal Of Adult Education
Agsociation, 44, 7, Pp. 21=27.




Sheka,
1978,

Ses

singh. B.N, r}
1987,

Sivadanupillai, K.,
1980.

Sivadanupillai, K.,
1984,

Srivatsava, R.K.,
i981.,

Tiwari, R,S.,
1978,

UNESCO,
1981,

“F4-

Pp.

XXVII,

Adult Biteracy In National
Madras:
P.4.

Reconstruction.

University of Madras,

"Adult Education Development And
The NAEP",

Indian &dult Education Association,
14-17 °

"New International Order Of
Education For More Meaningful World
Development". Social Welfare
Fatila..House Publications,

5-6, P.58.

"Educational Programmes For Adult

Women", Indian Journal Of Adult
EBducation Association, 35, 99,
Pp. 18,

"Attitudes Of Harisan Women Towards

Apprehensions".

Education”. Indian Journal Of Adult
Education Rssociation, 43, 1,
Ppo 27-30.

"Adult Education Programme Some
Indian Journal Of
Adult Education Association,

39, 10, P.l4.

"The Experimental World Literacy
Programme A Critical Assessment',

Paris: P.15.




UNESCO,
1983,

Varghese,

1987 .

"The Experimental World Literacy
Programme”. Lessons Learned From
Eleven Projects, Evaluation Report,
Paris: P.10.

"A New Harison Of Scheduled Iribes®.
Social Welfare, New Delhi:

XXI1I, 2, P.29.




Appenbdices



APPESDIX - A

e 1, Culyp sméuaf o
GuLy WsTOUUWT .
Apmwd .
Apumd guwaiv/
g&Tsan .
&SCOE soDud/ 548
SO bu d .
2. gpoudy Biad,
& Tl Guwihr N T
* = - - = = . = e = = - - =

$. 1. evuiasd updu dwodsd’]

Csd .
agly .

Fowuid

sddssed osmd
R GTED



2, fosd wlbeunggsvuidd Cshsdhad -

Cshps G528 oatss s omd sd

3. edsi goduldd Cag wngnag ebsgLd euvuviddg

-— e —— —— e e e —

4, 883 avwsde Cspasdeg wni ebsan mbeglismisar

5. ebasd avuidd cadede asdst Qopsw.
@ . odk o Fd s Bolsa fdaw
e ouég
&Sn) g
Snias
wshysssd
whpee



6. - —
pLEs Gpod
- - - -
¢ 3 - -

7.

aS.
3.
8.,
& cigh
r©- v - b

-3-

Came osba B sd oeap &g algbd
& UL S (o6 angsdd) prlasdh sreans q:tg,ﬁﬁ
A@P S e

ehagaLy siydsssdd Quuh aaa?

edagaLy ysdurnLides unds aisea prisd gagv

JubLaLs sdaf Cungid Cunsng

Y- 7Y

o1 ey

aud UL déd
Gune oy
oamfp &daf

wdpoe



4.

9, eendds osmpds unLbsea ebasand yMiy Qsnac pnsssny

g0 VY 4 Sdae A 7

$b vdd sdoang urLsdad cdeawd jlts Qsndefsd

- e ar e s e e 8 e» ey e == ey 2w = - @a» e e e e ® e e = e

unLesa s osndiLg Jads umLib Jassns umLd

&, el apd p S Cumrgd CQurasng Uniswap asroadsd

dimds g
webyg snlepsd

wirl.h sy sShgpsd
OENHES D

whoea

B e ar W S o SR R S W ar e W ar e E W en e 2w MM =t e e M am  we  am e

11, phed uass unLibisd ebsh anpiassdg esdlurs edagmy

ab [-TTTTTT 7 fdae /T 7

- W e G e W - -— - - -



-

ad adéd afs aasddr

Sdavevdd &rImdsd

12, uniLdes seip Cap ahe sHgd Canepssnisar

13, ehsd asiy eayd dunyga Cahey Besasnr

! 1 S { Bdaw (2277

* pPiad Csheq ayddirammy
FT ZZZZZZ.’J gdee /777777

14, Cslha pabs Ud ehsgle snamish cenas daLssdasny
g /" 7 gdme  /TTTTT 7

- e e TS mn D ol S e S

- e e My e o Gr e W ea er ap e o W my W E e 2w M g e am  ws



16,

17.

1.

«6.
asssk gfiCanam gaLw edsd worod @ Fdgs edugn s

sd [T7C777 foa0 /""" 7

- e tmy s Tod e - we am e oo o

Bdaveudd goas doug goe’itss ?

Phse &dp sdbmCaCu edsi ghECsTam smiwu @YD qadg
Paasdfrsams

-y - - s - e -

g adprd adugr

fBdacudd Smomdk & ¢

@uuiss_stdiend ghulL pdawvsd ;-

phst unsds sddund eEsh SoLyap @TpEas wirguledasmy
g0 /" °°7 7 Moo /"7 7

g adprd dlun?

P& unds wiwpPab, awssPyd edsd arpiasdd e sduns
edagmy

- e e e e . - -

80 adpTdh auugY



v,

-7

phsd saLdagék wsapnd smig siumisyg anvd apg edssds
avuidd sod e sdundoskdpsn s

gib A 7 foae /77777 7

gd ald uniusps ly Phsd SALESGF CFdpnd wiuy SwEG
ulligd srnwndsa omibdtsd

vadyt wsdad Cuagsssda Luurfsenyd, =mlée cuwifsamyd
ard&Ess ogsdywmy

go [~ 7 Qo /77" 7

O add unlugheg vdand PEsd eyl CFHPD LuTys
Cughpgsod ouult, afMd Juuap adlbuns sy osndeifsd

edsh flm ¥ sSpdud ssnTsnogvnsen, S5 w0TSY0
oo sdoghsafrsamy

6l o vauushde ody
., cungs MMag .

STopab s
eaqly vl _bsas rE&sd Owrddast adad vy ousdagdirsany

a. uQUuUSHPE way .
J. unss dan .

&I pen il &6 o



7. @n sadapg st gus&dagdrEnm ¢

e uRuUSHE oy
., unss e .

STomm &4 ¢

8., ehsh Ggupassgss Souyd Cumld VoMY Ewm

L A 4 foaw /7777777
quCumrg .
uRLUSHE O .
ugds M .

9, edasd dlnd wrigssnaz eLd Soldawewdd m@ﬁaw voades
e sy osddlrsamy

- o ——— — e

unliusde o&
unss U .

snoad sd )

10, phsh unss sdal edsd guls auTdAsg afs aasd esgdluns
ediam®r

11, phsd uedas C&bBsy aasdgismn ¢

gnp /TTTTTT 7 b /"7 7



12 olud sda) sdfud aduvesy unddesdddrany

13,

14,

-9

cplbasgsanm unss

Y]

el Oudk
e dgddrsondug ks avulrsamy
Qa0 /T 7

e o —

gd add edsasg A5 aaad unluspe VICu Vobssnr
unss Jdat Candduagm s

plse sHp Sdeflumd
Joulphagny

g0

80 add ags upss

-t e A e e W e

upss apssdsd

gd

ad add Phasd aas
saL JUgo sy

edss upss apsshsdd gCsed vmpsd

fdaw /-

apsshsod, alug wLrasd agdulohagy

- W as e wr ) e s o Em ar s o Em e e

UQUuSHeE el @Rss e goulL orasd

Boav

sa_Ulnss QasBa Pt s w/ Desiom o me S



10~

15, edsd flgd CsmiLd Cunie Sosfdfisem:s

18,

17.

s /777777 foaw (7777777
valuspe o& .
unss b .

SToab & o

edsd alars &d? vpd slo Seddafiswn:

ad /7T 7777 Qaw [TTTTTCT7
WRaUUSHE W .

uads UG .

smods&d,

wgah CamilL b, wodddghs da_dgd snisgsd, updsd
edspie Curguragns sdagmy
'Y Y S 7 foe0 /T 7

- o e sy ew o o= - o= -

a, gb add 954 pod gsMep esLTEd Aacipsny

g, Sdeadudd snpmd s



~ile
18, wy Ghesd Sawv adg unbligirampy
3 VA 7 gdme /7777 7

- Gn e ay o SR A e gy B G =

ab add ghsasd unss s vy gefesdd Javavl upd
Pty Ganda egd Qsbssny

-t = am O ey G - o

19, 854 Seveuvs uphd vhparagled aobse¥ Qsnbdfhramny

ry:] Vs 7 Sdaw /TTTTTT 7

20, ehsd uwhd pLIgD doaprnssd, Qumal aliLdsé,
ebpdus sCopliung psrbsd psdvadpap sLiseshes Fidad
plandegbs s Qsbdtsany

- e - - - e A -

£
:
:
t



21, edasd wd ssngnplesy updyd sepdus SColume updiyd
uLdsd sy Qosdkgndsan:

gd /TTTTTTT 7 e /T 7

- en en e e e - e o e v e -

g add pPhsd undushes aunr unds Miesgmy

22, evbuds SLGLuny Papsd, SsTsagd Qawsaal uphd
edsudg undsand wsffisgmy uLb unhissnd wshsasmy

23, cbdapgls BUGUOYs Sn35b andss, apss afdywvrr

Y /-7 7 Sdae VA 7

24, andigd upssings gL g seLdmis agdagdiisanny

g /-7 7 fdaw /T 7

i gb add Phsd eaniuee 1. Qsidsame,
2, yYssshasd,



e Phadh osudisnd/ylssdad endiusnd edsgds
Jhulopda Bldawsd adwr

4., Qaccudd ardiudd edemdg ghulpda dodsamsd vrnea v

25, ph&d osiyd Osmfid edad sl wod sra edsadg
SaLppsny

ad add Qlgunlugde wdiy ddew sl Qasnae Ao Ysd ¢

26, Gs5é pod ehasd gorbusdbdes Csoawunw agwrad S ddpsmr
8d YA 7 Sdaa /"o 7

27, ewsd gobusded cunoansno fee e unlushes oy
alun AGhss v

28, wadvaiw osrBpu) dsd phass shp Qaddaghad v

-, va PhEd shps s wsTfbed gueavurss slunss &snpassd
ol g ey b osfung

@asup vddpd

g Ceaaldungy

Jnmdhnd euii Caaabune
SaL el gd

und Japsd

whdd seL yaLsd

vae e Caavrliumesd
wHrae



14~

29, fiad sppha wsnPpuddfous WasnLpy wole aalglisany

s /T~ 7 Qbao  /TTTTTT 7

- o @ wn = - St -

30, 985 vsnfdugddou Ahsé unghasnas spos Sol&Liseny

gd /T 7 Sdaw /T 7

W o e o - v - =



APPENDIX B
anddgd, aysd Hea CorHdsd wdoICp2amd.

Qis_wsnpsam _an Aol s (1.andssd)
wsrsg upe T | ST
wrdé sSaw upd eLe

snnses_gavuauy_sMh_osle ugssd

a wrr b

5 o &

® ] a&

¥} )3 ) u

& o -

CsrarL QUi _uyses cyesd
VGHF ———m—m—mm—mm—mmme e

WEMY —c e e e e

lbff ————————————————

Ul memeccc—cec————- y

(2. apasd )

wsd fae

o Sl

10

anﬂ

o



=16

dd Sl WU —crecmm e -
od ghep ewuii wm——emee—o B LT
it MESEN QUUA memem e — e e — e

08 QUUR wecccccmecccac e —e————- — -

(3 =iisd)

wungsdl_sncosd
odg 3
odg 5
) 3
nhs 9
Seus 4

pnag 7



-17~ 0]

L e L Y

S i oo 8

3 4 o oo
60 60 o oo P -1
40 ) oo 43
20 25 oo oo 40
wddNgssd__y__gedrd_gae 0
an&dulsond unbsd
sy Sd®BGD
fSag sisnw vag
voaundl eLabg S
capiy culty Sobd
wWohsk priga oFdatd
Tyssd o

HNe e_afift QUMY o oot snsssrsnasnssnsa c“‘@& (&ﬂq. lﬁﬂ'@).
3. [ 2 Ownéﬁg valL_ & S &&90 P PR N S R S S I S S SEP (’mp ’a’)o

.o wayp Uup © 0006000000 000060c°0s0s8 s GWﬂOCUU& (MHm. ‘Q).

". QUIBED .. vvversececcenses BTSESD agd (Biud, as).

e, teresessscasecccccs 9B QAsnpalsnd (sgecved, STopgm),



ot g dasd & .
gff oud dad & .

Soaue adoniss ad 6.

sP@3sd

SaL&sTIA DL GETHES ueid
woles& srond anddug

BA e vad adamey

siasd Jlige anpg eagwnwd

anosdd oFve
B eda uabd

QW ghse

on dCan gMddd e
S Llen GMAid aoe

- — -

.

B.

Wwrss giMAatissy Cseguna

e td

o6 Lroupsdée daw
10 wrbupsdsd dew

QTS wphsdd adee

e — v —

A ———

S — -

e A _—

i

. e —

o

10

10



APPENDIX = C

STATISTICAL ANALYSIS

Test of Significance - 't' value.

To compare the different aspects of the tribal youth.
Ambition, effect of education on their general aspects, usefulness
of reading and writing to their life, knowledge about health

and hygiene and use of education in general 't' test was used.

Formulaz t = Difference
S.E.

Steps followed:

F; = Proportion of the first sample
(Before education) X _
1 = PI
n
Fz = Proportion of the second sample
(After education) Xo, = P,
ny
Py = number of observation in the first
sample (Before education)
P2 = number of observation in the second
sample (After education)
S.E. = Standard Error.
= S.E P, +P, = (p -p)2
- T J 1 2 1 2
o n
n = number of observation.
Difference = Py = Py
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