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Abstract
Play Is tecognlzed as an Important part ol a  chilPs development. In the field of early 
lldhooci special education, play Is valuable in assessing a  childs level of development 

andinprovidhg intervention The present study has been under taken with the objective to 
>p gross motor skiils through piety which enhances better participation of chiidren with 

‘Mj/lsual Impairment in all functional activities. The sample tor the investigolion included 30 
i^kually impaired children in the ag e  group ol 6-11 years. The study was experimental in 
T-̂ no/ure, A checklist was prepared to assess the gross motor skill development among samples. 
HfSosedon the assessment a  play activity kit was developed and implemented Results reveal 
fdhat Intervention program m e was found to be effective in the development ol gross motor 

’̂ ^sAs. The play activity kit serves as a  best tool lor the special educators/resource teachers 
y and parents In developing gross motor skills am ong their visually impaired children through 
play.
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Itroduction

Play is freely chosen, intrinsically motivated 
■and personally directed. Play has been long 
Kognized as a critical aspect of childhood and 

ichild development. Play is one of the ways 
l^ildren learn about themselves, the people 
laround them, their environment and their 
ftommunity. It is an essential part of every child's 

and important to their development. Only 
|jhrough play, children learn to explore the world 
[around them, develop and practice skills that they 
iwill use throughout their lives.

Visual impairment can limit the range of 
'experiences and information available to a

child and thus, have a significant impact on 
child's emotional, neurological and physical 
development (Mervis etal., 2000). Motor skills 
that are im portant for daily motions are 
posture, balance, coordination, and the ability 
to move (Palazesi, 1986). These skills are also 
im portant for mobility. The independent 
variables that determine mobility are motor, 
sensory and conceptual skills ( Merbler & 
Wood, 1984).

Most children who are born with low 
vision participate in gross motor activities like 
their sighted peers. Even though these children
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^{'appear to be physically normal, their early 
physical developm ent milestone are often 
delayed and out of sequence (Adelson and 
Ffaiberg 1997). Blind children generally had 
low muscle tone, poor posture and motor skills 
and difficulty coping with activities in the prone 
position and they rarely initiated movements 
(Adelson and Fraiberg, 1976, Sykanda and 
Levitt, 1982).

Magalhaes et al., (1989) noted that the 
ability to move about in and explore the 
environment must be considered essential to 
the global developm ent and adaptation of 
children to their environment. According to 
Haywood (1986) the preteen and teenage 
years are an ideal time for overcoming learning 
impairments in the efficiency of motor patterns.

Studies have documented the numerous 
beneficial effects of play for children (Berger, 
1988; Johnson et al., 1987). During play, 
children practice interacting with others, which 
leads to social co m p e ten ce  an d  this 
competence, is reflected in the increasingly 
interactive characteristics of play as children 
grow older (Goncu, 1993; Herzka, 1986; 
Johnson, et al., 1987; Pellegrini, 1982). Similar 
scaffolding has been reported in the areas of 
cognitive, motor, creative, em otional, and 
language development (Herzka, 1986; Spodok 
& Saracho, 1988).

O bjectives

♦ To study the impact of play activities on 
the gross motor development of children 
with visual impairment.

♦ To find out the impact of play activities 
on gross motor skills with respect to age, 
gender, locality, nature of disability.

educational status and income of the
Parents.

M ethodology
In this study attempts have been made to 

enhance gross motor skills am ong visually 
impaired children through play which helps the 
child to attain gross motor skills easily. The 
sam ple for the investigation included 30 
visually impaired children in the age group of 
6-11 years. The investigator used purposive 
sampling technique to select th(.' sample. The 
study was experimental in nature. The main 
independent variables were age, gender, type 
of schooling, type of visual problem, family 
income, educational status of parents and 
locality. The main dependent variable inr luded 
in the study is gross motor skills of visually 
impaired children.

Interview  schedule  p repared  by the 
investigator elicited inform ation on age, 
gender, nature of disability and background 
inform ation of selected visually impaired 
children A checklist was prepared to assess 
the gross motor skill development among them. 
It includes five main gross motor skills such as 
posture, walking, balancing, motor strength, 
sensory integration and motor planning and 
25 sub components. Based on the assessment 
the investigator developed a play activity kit in 
such a way that each play covers variety of 
gross motor skills such as passing, clapping, 
walking and jumping. The play activity kit 
serves as the tool for the special educators/ 
resource teachers and parents in developing 
gross motor skills among their visually impaired 
children.

R esults and D iscu ssion
Pre and post test mean scores of rnoto;

skills
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Table: 1 presents pre and post tests mean scores of gross motor skills

 ̂ iWe Testing N df Mean S.D t-Value

MiMotor Skills
■

Pretest 30 29 13.47 4.09 11.587**

Posttest 18,33 2,70
5 i
l^nificant at 0.01 level

’'The table: 1 reveals that the t - value for
I'

gross motor skills (t = 11.587) was significantly 

’erenf between pre and post tests mean 

fcores at 0.01 level. Therefore, the null 

thesis stated as "There is no significant 

[erence in the gross motor skills of visually 

ipaited children before and after intervention" 

^fejected stating that the play activities made 

i^al îricant influence on gross motor skills of

children with visual impairment. This result 

coincides with the results of Burlingham, 1975; 

Ervin, 1993; Ferrell, 1986; Skellenger & Hill, 

1994, states that "Since children with visual 

impairments may benefit from active, age- 

appropriate play activities. Information on their 

levels of play is necessary for developing 

intervention studies to improve their play 

behaviours".

f Pre and post mean scores of gross motor sk ills with respect to Age

iM b le s Levels Testing N df Mean S.D t- Value

i f
i,*> '

1
1; .(In years) 

1 '  

r-i K.

6 - 8 years Pretest 18 17 11.11 3.14 15.39**

Posttest 16,89 2,27

9-11 years Pretest 12 11 17,00 2.49 4.70**

Posttest 20,50 1.62

jp",Significantat0.01 level

The table: 2 reveals that the t - value of 

i t̂hê ildren at the two age groups namely 6 - 

|  8years (t = 15.39); 9 - 1 1  years (t = 4.70) 

j iras^ificantly different between pre and post 

|i!lliean scores of fine motor skills eit 0.01 level. 

SSsrefore, the null hypothesis stated as "There

is no significant difference in the gross motor 

skills of visually impaired children before and 

after intervention with respect to age" is rejected 

stating that the play activities made a significant 

influence on gross motor skills of children with 

different age groups.
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Pre and post mean scores of gross motor sk ills with respect to gender

Table: 3 presents pre and post tests mean scores of gross motor skills with respect to gender

Variables Levels Testing N df Mean S.D t- Value

Gender
Boys Pretest 18 17 13.83 4.19 9.11“

Posttest 18.83 2,85

Girls Pretest 12 11 12.92 4.06 6.88“

Posttest 17.58 2.35

”  Significant at 0.01 level
While considering the pre and post mean 

scores of boys (t = 9.11) and girls (t = 6.88) 
the t - values differ significantly at 0.01 level. 
Therefore, the null hypothesis stated as "There 
is no significant difference in the gross motor

skills of visually impaired children before and 
after intervention with respect to gender" is 
rejected stating that the play activilies made a 
significant intluence on gross moior skills of 
boys and girls.

Pre and post mean scores o f gross motor sk ills with respect to nature of disability  

Table; 4 presents Pre and post mean scores of Gross motor skills with respect to nature of disability
Variables Levels Testing N df Mean S.D t- Value

Nature 
of disability

Totally Blind Pretest 18 17 12.28 4.04 9,33**
Posttest 17.39 2.45

Low Vision Pretest 12 11 15.25 3.62 6.73”
Posttest 19.75 2.49

** Significant at 0.01 level
It is clear that there was significant 

difference in the pre and post mean scores of 
children with total blindness (t = 9.33) and 
low Vision (t = 6.73) at 0.01 level. Therefore, 
the null hypothesis stated as "There is no

significant difference in the gross motor skills 
of visually impaired children before and after 
intervention with respect to nature of disability" 
is rejected stating that the play activities made 
a significant influence on gross motor skills of
children with different nature of disability.

Pre and post tests  mean scores of gross motor sk ills with respect to educational 
status of parents

Table: 5 presents pre and post tests mean scores of gross motor skills 
with respect to educational status of parents

Variables Levels Testing N df Mean S.D t- Value
Educational 
Status of 
parenis

Literate Pretest 17 16 14,71 4.33 6,73“
Posttest 18.7i 2.71

Illiterate Pretest 13 12 11.85 3.24 14.16”
Posttest 17,85 2.70

' Significant at 0.01 level



There was significant difference in the pre of visually impaired children before and after 
f and post test scores with respect to educational intervention with respect to educational status 

I'status of parents i.e. Literate (t = 6.73) and of parents" is rejected stating that the play 
literate (t = 14.16) at 0.01 level. Therefore, activities made a significant influence on gross 
j the null hypothesis stated as "There is no motor skills of children with visual impairment. 
 ̂significant difference in the gross motor skills

.Pre and post tests  m ean scores of gross motor sk ills with respect to incom e of 
i parents

Table: 6 presents pre and post tests m ean scores of gross m otor skills  
with respect to incom e of parents

Variables Levels Testing N df Mean S.D t- Value

Low Pretest 5 4 14.0 3.32 4.33*

Posttest 18.20 2.68

Income of Middle Pretest 8 7 12.38 4,41 8.61**

parents Posttest 18.00 3.38

High Pretest 17 16 13.82 4.28 7.62**

Posttest 18.53 2.50

* Significant at O.OSIevel ** Significant at 0,01 level

The t - value of the samples indicate the 
significant difference between the pre and post 
tests mean scores of samples belong to various 
income status of parents namely low ( t = 4.33) 
at 0.05 level , middle (t = 8.61) and high (t 
=7.62) at 0.01 % level. Therefore, the null 
hypothesis stated as "There is no significant 
difference in the gross motor skills of visually 
impaired children before and after intervention 
with respect to income of parents" is rejected, 
stating that the play activities made a significant 
influence on gross motor skills of children with 
different income status of parents.

Conclusion

Lack of vision affects the child's motor 
development. Basic motor skills are necessary 
for the visually impaired children for survival 
in everyday life. Gross motor skills are essential

to a tta in  quality m ovem ent in mobility, 
concept, personal and social development. For 
children with visual im pairm ent to move 
skillfully and independently it is necessary for 
them to develop gross motor skills. These 
children therefore require specific training to 
develop gross m otor skills In tervention  
programme implemented was found to be 
effective in the development of gross motor 
skills. The m ean pretest score of selected 
samples in performing gross motor skills is 
being 13.47 w hereas the positest score 
increased to 18.33 after intervention. It was 
found that the intervention in gross motor skills 
helped in improving the performance of the 
sample with respect to age, gender, nature of 
disability, educational and income status of 
parents. The results reveal positive impact on



the attainment of gross motor skills through
play by the children with visual impairment.
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Universal Lingua Franca
Kindness is a language which blind can see and deaf can hear.

Then why don't you use this particular language my dear?

Kindness is a language which LD can grasp and MR can understand, 

Then why don't you use language lending them a helping hand^

Kindness is a language which Autistic can recall and CP can tackle.

Then why don't you use language leaving entire lame shackle.

Wow! Its matter for all of us of an utmost glee,

That kindness is a language which deaf blind can see.

I say abandon all the languages which are hollow.

And use a language which everyone can easily follow.

That language Is the language of kindness........
Composed by 
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