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I INTRODUCTION

The human society is undergoing changes as a result of
science, technology, communication and interaction of cultures
and ideas. In India the problem are diverse with different
languages, different cultures, over population, influx of
internationalism and increased mobility. Yet we strive for
uniformity and integration for the good of all. Preschool
education has a significant role to play in perpetuating the
desirable changes in a developing society (Swaminathan, 1969).

The 20th century has been called "The Century of the
Child", because it is during this century that there has been
a universal recognition of the needs and problems of children

(Ministry of Information and Broadcasting, 1973).

There are 104, 282, ppo children below the age of six
in India that. amounts to nineteen pexrcent of the total
population in the country. The net addition to the population
of preschool children is of the order of twenty million per
year (UNICEF, 1975).

The researches of National Council of Educational
Research and Training (1970) have shown that the years between
two and five are of the greatest importance in the child's



physical, emotional and intellectual development. This is
the time when children need to have correct guidance and
assistance to help their growth, adequate opportunities to
release their energies creatively and to express their
talents constructively without any inhibitory procedures or
indoctrinations. At no other stage is he able to benefit as
much from an enriching environment as he can at the preschool

stage (Muralidharan and Banerji, 1971).

The importance of early childhood education, the need
for enriched environment, intellectual stimulation and plenty
of opportunity to mix with the children of the same age group
from a very early age are now known to a large section of
people (Banerji, 1972). Modern researches have gshown that the
years between 3 and 10 are of greatest importance in the child's
physical, emotional and intellectual development. It has also
been found that children who have been to pre-primary school
show better progress at primary stage and help in reducing wastage

and stagnation (Kothari Commission, 1969).

Modak (1968) defines a preschool as an educaticnal
centre for the development of young children towards mature

adulthood and reeponsible membership in society. The aims of



the preschool are to provide safety and offer interesting and
stimul ating experiences as putforward by Read (1960)and Stone
and Church (1968).

The preschool offers guided and supervised programme
by specially trained teachers to promote educational objectives
through the use of well designed equipment, materlals and
meaningfully planned activitles and alms at the all round
development of the child physical, social, emotional and intell-
ectual (Muralidharan and Banerji, 1971). The preschool educat-
ion lays foundation for efficiency from the earliest years of
life, so that society can have not only efficient workers but
also skilled technicians, engineers and administrators
(Mehta, 1965).

Since this is an age of specialization gone are the
days of when a job could be performed without any previous
training. One cannot afford to employ untrained teachers who
are unfit or unprepared for enriching the lives of little
children., Varma (1972) stresses the fact that the success of
a preschool institution entirely depends to a large extent on
it's teachers because they form the back bone of an institution
in executing manifold functions and responsibilities. A
nursery school teacher is the pivot of all the activities in
the school playing the most important role in the environment
in which the child is placed (Sehgal, 1972).



Chowdhary (1972) feels the modern concept of preschool
education has shown the need for well trained persons for
proper care, guidance and education of preschool children.

The old belief that any adult can manage to engage the pre-
school child in a useful activity and be able to guide properly
is strongly condemned: All over the world the educatlonists

are giving full consideration to this branch of education.

According to the Education Commission's Report (1966)
*A sound programme of professional education of teachers is
essential for the gqualitative improvements in preschool
education for it can yleld very rich dividends compared to the
financial resources required to agéinst the resulting improve-

ment in the education of millions.

The large number of dropouts in the early primary grades
and the colossal wastage and stagnation in primary schools is
primaiily due to the fact that to a large majority of children
the exposure to schooling comes all of a sudden without any
kind of prior preparation, It would be far more economical
to divert some of the resources towards preschool education
and preschool teacher education than to have the colossal waste

due to dropouts and failures.



To Swaminathan (1970), training of preschool personnel
is the crux since the entire success of the preschool programme
will depend on the adequacy in both quantity and quality of the
ﬁersannel. Muralidharan and Banerji (1971) agree with her and
state that the success of the developmental plan in preschool
education needs an effective teacher training programme based
on the findings of current research on the growth and develop-
ment of the preschool child for the progress of preschool

education.

Varma (1972) feels education of the preschool child
is a very delicate task and it requires sensitivity to subtle
nuances of personality development, soclal interaction and cogaitive
growth, This sensitivity can be cultivated only when the
teachers have atcquired a certain maturity which i{s related to
the amount of education and type of tralning that a person has
received.

There are approximately 80-100 pre primary teacher
training institutions spread across the country. There are
four centres in Tamil Nadu. Gujmat and Maharastra have the
largest number of training institutions. Unforsunately the
professional education of preschool teachers has been a
sadly neglected field in Indla. It has been and continues

to be a ®No-man's land®, Care and attention has to be given



to the training of preschool teachers. As figured by
Muralidharan (1972), we will need 1, 49, 000 trained teachers
keeping a pupil teacher ratio of 20:1. To produce so many
teachers we would need about 749 training schools, each

training an average of 40 students.

This indicates a need to have a crash programme for the
preparation of teachers for preschools. A well planned and
organized training programme will enable teachers to help
unfold the intellectual powers of growing children and promote
their physical, soclal, emotional and moral development. This
study 1s an attempt towards that direction. The aim of the
study is to assess the qualities of the untrained preschool
teachers and to organise a comprehensive training programme
for the untrained teachers of preschool and assess it's

effectiveness.

It is hoped that the recommendations arising out of
this study would help:

1. Planners to indicate the aspect of the preschool
programme which need strengthening

2. Fleld workers to maximise the benefits from the
infra structure in the soclety

3. %Qm‘.es like th’ I.A‘PQE.. the C.s-w.B. and
panchayat commission to give depth to the
training programme and its methods.

4. S8cholars in child development to pursue further
studies.



II REVIEW OF LITERATURE
L]
The review of literature pertaining to this study is

discussed under the following major headingss:

l. Importance of Preschool Education
2, Role of Teachers in Preschool Education
3. Significance of Preschool Teacher Training

4, Curriculum for Preschool Teacher Training
Programme

5, Preschool Teacher Training in India

1. Importance of Pxeschool Educations

A nation's greatest resource is in it's human potential.
*We labour under a sort of superstition that the child has
nothing to learn during the first five years of it's 1ife. On
the contrary the fact is that the child never learns in and
after life what it doesn't in its first five years® as
exhorted by the father of our nation, Mahatma Gandhi.

Infancy and childhood are crucial periods for developing
this resource to it's fullest advantage. For this reason a new
look is being taken at childhood and serious consideration is
being given to the idea of giving all children a good start in
life, (Manhas, 1973). Today's children are the citizens of

tomorrow. They are the foundations of the nation. Hence high



priority should be given to their well being and optimum all
round developmenty (Ministry of Information and Broadeasting,
1973).

Based on the research studies and investigations
conducted, the National Council of Educational Research and
Training (1968) has enlightened the fact that the early years
are the most crucial for the growth and development of children
and that the environment exercises it's maximum effect during
the period of early childhood and the provision of pre school
education would ensure a favourable environment conducive to

the development of the preschool children.

Children below six constitute seventeen percent of the
total population of India and at present rate about 15 million
children are being added to the preschool population every year.
The dimensions of the problems and the serious consequences
of neglect make it a matter of urgent necessity to attend to
the needs of the preschool €hild (Devadas, 1972).

The study group set up by the Ministry of Education and
Social Welfare Department (1972) found that the neglect of the
preschool child can have serious and lasting consequences for

the nation. Modern researches have shown that the years



between three and ten are of greatest importance in the
child's physical, emotional and intellectual development
{(The Kothari Commission, 1968).

Preschool education is not a luxury to be indulged
in for the children of the rich or mere provision for the
custodial care of children of working mothers, but as a
necessary step to lay a firm foundation for the educational
edifice (The National Council of Edugcational Research and
Training, 1970). Bosque (1973) states the necessity of
education for the presghool child is becoming every day
obvious with an increasing awareness of the problem in the

various countries of the world.

Srinivasan {1966) says that the starting of appropriate
and adequate balwadies or preschool centres is very much esse-
ntial in rural and urban areas where the children need greater
care, attention and training since the home environment is not
very much adequate and conducive to development and the parents
cannot bestow attention to the development of the younger
children, Mehta (1962) assures that if the children in rural
areas are looked after well through balwadies then the nation
will look after itself.

The importance of preschool are of concern to many

finvestigators in recent years, It is the period when foundations
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for future are laid in one's life., Thus realising the
importance of preschool years, complete thought should be
given to proper childhood education (Manhas, 1971).

In a study conducted by the National Council of
Educational Research and Training (1970) it was seen that the
gap between the urban nursery school child and the rural non-
school going child was deplorably wide. The rural child was
found to perform at a much lower level particularly in
adaptive and language tasks. His concepts of number, colour,
form were properly developed. He functioned at a much lower
level in many paper-pencil tests such as Draw-a-man and
Incomplete man. He found it difficult to respond to picture
cards or picture books. Thus the rural children were found to
be lacking in almost all the skills connected with school
readiness at the age of five when most of them were expected to

be entering class I,

In a study of organising and evaluating a rural balwadi
in terms of it's physical set up, children's development and
impact on parents, it is reported that significant improvements
were obgserved in body weights and habits of c¢leanliness of

children who attended the preschool (Jaya, 1968).
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In a study of organisation of the preschools in a
block of Coimbatore District, Celina and Jaya (1972) observed
that there was significant difference in the heights and weights
of children over the six months period of time during which
c¢hildren attended the preschool., With regard to the clean
habits, the scores on combing hair, wearing clean clothes and
underpants were also quiet satisfactory. Vasantha gt al (1973)
found that the clinical and health status of the children
attending the nursery schools was better than those not
attending the preschool. Those who attended the preschool also
ranked first in the scores of mental abilities.

In a study of six month's duration on the influence
of nursery school experience on the subsequent development
of children in comparison with those who did not have the
nursery school experience, it was revealed that the nursery
school experience promoted in children more purposeful physical
activity, better health habits and physical development,
facilitated the utilisation of children's full potentials
for learning as reflected in their significant increases in
academic achievement and attendence in their first class. The
Preschool experiences also helped children to express their

emotional and socisl reactions in a desirable manner. On the



whole participation in the nursery school programme had
effected greater all round development of children as judged
from the different parameters, the teachers' ratings and the
mothers' reports (Dhakshayani and Jaya, 1969).

The preschool years are the years in which general
learning pattern develop most rapidly and failure to develop
appropriate achievement and learning in these years is likely
to lead to continuedfailure throughout the life of the
individuals adversely (Bloom, 1970). His studies also reveal
that more than 50 per cent of the total intellectual develop-
ment is completed by the time the child is four years old.

The studies of Piaget have reported that unless
sufficient experiences are offered in the early stages, the
child does not reach the most matured stage of abstractions
and logical thinking. Thirteen weeks of stimulating nursery
school experiences raised IQ scores of cultural ly deprived
children as much as 69 points (Strodback 1967). Hiranandani
(1970) states that about two thirds of the brain development
is nesrly complete during the first two years of the child,
the rest in the se€ond two years that is brain development
is almost complete by the time the child is four or five.
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In a study of “concept formation in presc¢hool children®
it was reported that the provision of large scale enrichment
programme in preschool foster theu children's cognitive
development (Padmini and Jaya, 1972). In a study of exploring
the effects of preschool education on the language ability of
first grade children it was found that there was significant
association between preschool education and language ability.
Longer the extent of preschool education higher was the

language ability (Sosamma and Indira, 1972).

Bevli (1970) estimated the financial wastage on
account of diminution of pupils from one grade to another at
the primary stage amounting to Rs. 79.36 crores constituting
nearly 27.6 percent of the total expenditure on primary
education during the period 1957-'61 and warns that a develop-
ing country like Indla can hardly afford this ill directed

expenditure.

Preschool education can play an important role in the
reduction of this wastage. Maladjustment to school is generally
considered to be one of the causes of wastage, hence pre-
primary education is essentlal to remove the possibility of such

maladjustment and for the prevention of consequent wastage
(Chilana, 1970).



Protecting today's children, developing their abilities
and guiding their characters are society's most vital tasks,
thus preschool education has an important obligation to the
soclety as it touches the most plastic and impressionable years
of an individual's life (Swaminathan, 1970). Ignoring this
sector will be only at the cost of developing full individual
personalities of prospective citizens, So it is important to
make such provision even in the face of financial stringencies
in a developing country like ours {Chilana, 1970). To install
an "achievement virus® in our children we need to begin early,
in order to prepare them to be change prone, risk taking,
oriented towards hard work and decisive in a complex and
competitive technological world (Sheth, 1969). Khalakdina (1970)
states when there are not enough well equipped schools to
accommodate all children or enough trained teachers to educate
them well, the society is cheating it's children and itself
because without education c¢hildren will never be able to make

valuable contributions to soclety.

To sum up, it can be said that the most important
element in human society is the human resource and the human

resource c¢ounts a lot as children,



2. BRole of Teachers in Pre-school Education:

The child from the Hindu standpoint receives second
birth at the hands of the teacher. Reformation of the indi-
vidual takes place through education., The teacher who helps
the ¢hild in this educative process is a guide, friend and
philosopher to him (Safaya and Sharela, 1970). The greater
responsibility of moulding and shaping the right type of
citizen for the future prosperity of the world rests on
teachers. The teacher is the key factor in any educational
reform or advancement (Ranjit, 1969).

Sehgal (1972) states that a preschool teacher is the
pivot of all the activities in the school. &he plays the
most important role in the enriched environment in which the
child 1s placed. The success of any programme depends on

the competence of those who run it (Choudhary, 1972).

It is the teacher who plays the most prominent role in
moulding the habits, tastes and the character of the future
citizens., It is the teacher skill, her personal influence,
her character, her dynamism and her life force that turns
them to be truly human, contributing their best to the
humanity (Safaya and Sarela 1970).
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Smilansky (1966), Nakhooda (1970) and Kulkarni (1968)
favour the role of teacher, pointing her as a catalytic agent
of social welfare change by her close contact with the mother
and the whole family., Kohr (1968) says that if the teacher
is curious, systematic, and resourceful then the children
will also devebop the same. To many psychologists and
psychiatrists the teacher stands next to the parent in influen-
cing the mental health of the child {Lambert, 1969).

A teacher in a preschool institution has manifold
functions and responsibilities. Her main function is to
uphold the educational philosophy and objectives of preschool
education and see that the child's all round growth and
development are promoted. A preschool teacher is also a

gpother, nurse, dietitian and play companion (Wagh, 1972).

The teacher has to grasp several new ideas. It is
necessary for the teacher to get the correct idea of her
duties and be a constant learner (Swaminathan 1972). No
doubt the success of preschool institution depends to a
large extent on it's teachers because they form the back bone

of an institution (Muralidaran 1968).
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The purpose of teaching of preschool level is to create
a frame work of controlled and flexible free activity in which
children are helped and at each stage of their development.
Preschool teaching requires stamina, imagination and the
ability to improvise (Jesudian, 1972). Only an alert,
sensitive, creative and resourceful teacher ¢an adequately
meet the needs of preschool children and promote their

development (Pankajam, 1972). -

Smith (1974) feels that the preschool teachers must
gain an understanding of the psychosocial factors that ine
fluence the professional functioning of school staffs. They
must also realize their role to help the child develop his
natural abilities by practical exercises that will increase
and satisfy his interest (Bosque, 1973).

Gross (1974) values teachers' influence on children as
a profound one. They serve as models of behaviour and they
are transmitters of the culture. The preschool teacher should
strive hard with her most important task of nation building
with all the fervour and gusto of an architect (Swaminathan

1972).

3. Slanificance of Preschool Teacher Trainings
Training of personnel is the crux of any approach te

programme since the entire success of the programme will depend



on the adequacy in both quantity and quality of the personnel
(Swaminathan, 1972). Intelligent handling of children requires
a knowledge of how they develop and how such development can
be influenced and promoted favourably (Pankajam, 1972).
Therefore the most urgent needs of our educational system today

is to have well trained teachers (Suri, 1972).

The first thing to solve in the problem of preschool
education is to put the best qualified teachers at the very
root of the children's education, Since the child's mind is
very inqulisitive and consequently picking up "facts®., To
build up a strong intellectual society, we must put the
academie highly qualified teachers at the first ring of the
academic ladder of the child's life (Bose, 1971). He also
says "let no one feel that children of preschool age can be
handled without training. Just ™anyone® cannot do it. There
must be a specialised course of training with opportunity to
equally practice teaching under trainéd supervisors in a full
pledged presc¢hool. Without this specialised training a teacher
will do more harm than good and it is apt to say that more
teaining colleges or institutes be opened for training teachers

if preschools are to be instruments of change in our developing

society.
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The pre-primary staff has to be broadly educated to
understand and to interpret life and to determine needs of
children and to Qatisfy them through teaching, counselling
and administration, It is an absclute necessity for teachers
to prepare themselves efficliently for the valuable task they
are undertaking (Modak 1964).

Nainie (1964) feels our great handikap in caring fox
our children im the lack of skilled guidance from teachers.
As more and more children appear with in the orbit of
teachers work, we are constantly faced with the fact that

*training programme for personnel are almost non-existent™.

Hess and Craft (1972) exphasize the need for special
training to meet the demanding rapid change in a human
organism., No amount of interest on the part of the general
public in the education of their children can compensate for
a teacher who lacks ability, or desire to improve her own
skills in teaching (Lambert, 1961).

Reporting the outcomes of the refresher course in
Balwadi organization for extension workers Vasantha et al
(1971) have emphasized that a well planned and implemented
course in pre-school organization, would enhance the quality

of performances of preschool teachers towards nation building.
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In a study of the status of preschools in Coimbatore, it

was suggested that increase in attention shou;d be focussed

on the training and qualities of teachers in preschools.

The teachers of existing preschools should be given additional
training (Annapoorani and Chandramani, 1972).

In a study of finding out the correlation between
teachers' training and children's behaviour in the preschool
by Jahanara and Indira (1971), it was found that statistically
significant relationship existed between children's adoptive
behaviour and teacher's tralning., High significant relation-
ship was found between children's sex role identification
and teacherts training. Children taught by trained teachers
were significantly more sociable than of their counterparts
and also that teacher's training was invariably related to
childrens' negative qualities, emotional outlets and behaviour

problem,

In a study of reorganising and evaluating a rural
balwadi in Coimbatore District it was found that the training
given to the teacher improved her ability, techniques of i
guidance and personality (Ranganayaki and Chandramani, 1970).
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Varma (1972) summarizing the problem of preschool
education says there is need for more facilities to train
preschool teachers., As more tralned personnel for preschool
education become available and as preschools are better
organised significant success could be achieved in preschool
education, Saiyidain (1970) emphatically stresses that the
quality of the teachers in an educational system is a more
important factor than all the other educaticnal factors put
together-syllabus, text books, equipment and bulildings.

There are a very few "born" teachers. We therefore need
to have training courses for preparing teachers to teach in
preschool institution. This professional training will
provide the necessary knowledge and skills of working with
children, Khalakdina (1971) reports the fact that 36,4 percent

of the preprimary teachers are untralined.

Our children are our nation's wealth, We ¢annot
afford to employ untrained teachers who are unfit or unprepared

for enriching the lives of little children (Muralidharan, 1968).

4, p P

Preparing teachers of young children in a society which

is undergoing rapid change is a great responsibility on the
part of teacher educaters (Malani, 1972). Harms (1974)



suggests the need for variations in programme of teacher
education. Not only would the particular ideology of the
programme of a teacher educatién institution need to be
considered in designing such programme but the particular
model of early c¢hildhood education for which the teacher is

being prepared would also need to be considered.

The sample surveys of preschool teacher education in
different parts of the country have reported a complete lack
of understanding of the characteristics of young children and
the way they learn on the part of those planning their
educational programme (Manhas, 1973)., Panandikar (1972)
analysing the courses existing in pre-primary teacher training
institutions reports that nearly all of them offer training
in psychology, child psychology and child development.

It appears that there 1s a very wide varlety in the
nature of the training programme being conducted in our country
at present. In Saxena's (1971) study, she found that out of
28 institutions seven were affiliated to the Nutan Balshikshan
Sangh, five were Montesserl, five nursery school method,
three were kindergarten or nursery and kindergarten combined,
three offered prédbasic training and five did not clearly state
what type of training they gave,
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Varma (1972) undertook an analysis of nine different
syllabl of preprimary teacher tralning courses being offered
in India. There was a very wide variation in the contente of
these nine syllabi. They also differed in terms of the dure
ation of training and minimum requirement for admission, Some
of the courses were highly theoritical and academic while some
were predominately practical in their content, The nature of
the practical experiences also varied greatiy., On the whole
there was no uniformity at all in the standards of academic

work expected from the trainees.

The syllabus for the course on Balwadi Organisation
for extension workers organised by Devadas and Vasantha (1971)
included physical, soclial, emotional, intellectual development
of the child, pres¢hool organisation and administration,
parent education and nutrition education.

The major responsibility of the teacher education is to
train teachers to handle preschool children competently, give
them a sound and systematic background in child psychology,
education and guidance and practical experience in handling
children (Swaminathan, 1971).



According to Bhalchandra's (1971) views the opportunity
to be with the children should be given to the trainees for
about two months during the period of training the teachers.

For that a good practising school 1s the first necessity and

the very basis of training. Quality of the training and what
the trainees will put into practice depend on what they see dure
ing training, He also suggests that the trainees must have
sufficient time to observe and to conduct the school programme.
They must get opportunity to observe the circumstances and
situations in which the teacher works and note the relevant

experiences in the school.

The curriculum developed at the work shop convened by
the Department of Preeprimary and Primary Education of NCERT
in March 1970 at an All. India level includes the following
courses in theory - ). Philosophical, sociological and
psychological foundations of preschool education 2, Objectives
and historical development 3. Child Development, physical
and motor, emotional and social, cognitive and mental
4. Health, nutrition and welfare of the preschool child
5. Activities, materials and equipment in preschool education.
6. Preschool organisation and community relations. The

practice and practical work included Observation of school



programme and activities, maintenance of records of children
and of activities and programmes, participation in nutrition

programme, parent-teacher meetings and community activities,

According to Panandikar (1972) the curriculum for
preschool teacher education should have the following features
(a) objectives of preschool education and preschool teacher
education (b) each course must have three aspects of theory,
observation and practical work and skills well knit together
in terms of experience as well as evaluation. She also says
the main objective of the gurriculum as a whole should be
to 1. lead the student teacher to realise that children xe
individuals in their own right®™ and to develop in him or her
an understanding of children's needs and of the process of
growth 2, enable the student teacher to apply her understanding
of child growth in planning and conducting activities and
providing experiences to children 3. enable to student teacher
to organise programmes of nutrition, health, care and
recreation with a knowledge of what constitutes each 4. develop
an awareness of the role of the home and community in the
education of preschool children and to learn how to gain
thelxr co-operation 5. develop the teacher's own creat;vity
and skill in axt and craft and 4he help him to encourage

children's emotional and artistic self expression.



Banerji (1972) gives a list of practical activities
to be taught in preprimary training institutions - observation
and record keeping, physical tralning, games, rhythmical
exprcises, music, dance, drama, creative art activities and
craft, preparation of teaching aids, first ald and preparation
of balanced diet and work with parents and community, Adding
on to this Swaminathan (1972) places greater emphasis on
observational skills in the present day training programmes.
Malani (1972) feels training programmes will be successful
if the dimension of flexibility is built into them.

As conditions exist today it has been noticed that the
syllabi of courses for most of the preschool teacher training
institutions or college# are usually drawn up by persons who
themselves have either h;d no training or very little training
in preschool education (Wagh, 1972). The curriculum of the
preschool toacher education mmst'never be looked upon as fixed
and final. To fulfil their true goals they must always retain
their inherent dynamism.

5. Preschool JTeacher Txaining in Indias

The preschool tescher education has a fairly long
history in India. As early as 1888, kindergarten classes were



added to the Saldapet High School in Madras and the trainees
at the Saidapet Teachers Tralning College had to do a part
of their practise teaching with children of kindergarten

classes,

In a "Review of Education in Bombay State (1885-195%)%
it is stated that in 1901-1902 the American Mission Josephine
Kindergarten sehool started in Sholapur with the objective of
training teachers for the kindergarten. This had to be closed
down in 1904-190% but was again revived in 1920.1921.

In 1937, the first full fledged training institutions
was set up in Vepery Madras in 1936. In 1938, the Nootan
Balshikshan Sangh organized a permanent training centre at
Dadar, Bombay. In 1947, the Arundale Monetessori Training
Centre was set up at Adyar near Madras. In 1947, the All
India Women's Conference sponsored experiment in preschool
teacher training at Bombay. Sweeney from Detroit (U.S.A.)
and Bhoota organized a training course for teachers to work
in preschools. In 1959, a postgraduate diploma in Nursery
School education was instituted at the M.S, University, Baroda.
In 1961, an undergraduate diploma in early childhood education

was instituted in the same university (University of Education,
1965).



The Indian Council of Child Welfare started it's
Balsevika training programme in 1961 in Delhi. In 1963,
the Central Social Welfare Board started it's tralning
programme for preparing balsevikas for the rural areas
(Department of Social Welfare, 1970).

The N.C.E.R.T. recognised the need for improving the
personnel of the preschool teacher training institutions and
started a course for teacher educators in 1963 and 1965 a
parallel course was set up in Gandhigram in Madurai (Ministry
of Education and Social Welfare, 1972).

In 1970, the Department of Pre-primary and Pri.maty
bducation organised two workshops where many prominent workers
in the field of preschool educstion got together and werked
out a curriculum for a teacher educators' course and one for

the teacher training institutions as a guide line.

There are approximately 80-100 preprimary teacher
training institutions, spread across the country and Gujarat
and Maharashtra have the largest number of trainipg institutions.
The various training programmes are university managed training
programmes, government training colleges, private institutions,
Balasevika training programmes of the I.C.C.W. and of the
C.8.W.B. Kasturba Gandhi National Memorial Trust, the Association



Montessorl International, Nursery and Kindergarten teacher
training programmes and short term training programme run by

private organisations.

There is a great variety as regards the duration of
the different courses being offered., A majority of the courses
are for the duration of one year. In most cases the admission
requirement is S$,5.L.C., matriculation or equivalent
qualification and only a few institutions prese¢ribe an age
1imit, The range is from 18 to 3% years (Varma 1972).

The Education Commission (1970) recommends the opening
of comprehensive college of education as a step in the directbnm
of establishing a link between different levels of teacher
education. In Maharashtra a new scheme of combined teacher
training for pre-schocol along with early primary schools has
been started. The teacher thus trained is well equipped to
teach at both level. The advantage is that it should ease the
transitional problem of the child when he leaves the preschool
and enters the primary school (Muralidharan, 1972).

Swaminathan (1972) reports since the government has not
taken adequate initiative or interest as far as the development

of preschool teacher tralning is concerned, the private and
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voluntary organizations have taken the lead in organizing
training programme, according to their own understanding.
Since minimum standards and requirements for the teacher
training colleges have not been laid down, we are confronted
to-day with the problem of having no uniformity of standards
in the programmes offered by the various institutions.

If we want India to catch up with the advanced countries

then the #ffectiveness and productivity of education has to

be increased manifold., This can be achieved only by a break
away from our present formal system of teaching. The need is
for a new type of teacher who draws respect for her knowledge
and understanding, who is sensitive to the needs of the hour
and tolbhe world in which the child lives. Tomorrow's India
comprises to-day's children. To give them the best of what

the advancing science of education has to offer is the

prime duty of each preschool teacher in creating the new

nation.



III EXPERIMENTAL PROCEDURE

The procedure of this study on "Organisation and
Evaluation of Preschool Tescher Training Programme was planned
with three fold objectives such as assessing the qualities of
the untrained preschool teachers, giving training to the
untrained teachers and evaluating the impact of training., So
the procedure of this study included the followlng steps.

A, Planning and preparation for organising the
training programme

B. Conducting the training programme
C. Evaluating the training programme

A. Planning and Preparation for Oxgandsing the Txaining
Exrogramme:

The Planning and preparation for organising the training

programme included.

l. Selection of the sample and school

2. Acquisition of the information on the
preschools

3. Assessment of the preschool teachers

4. Testing the teachers' knowledge on preschool
education and administration

( 58T
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1. Selection of the Sample and Schools

The criteria followed in the selection of the sample

for this study were

1.

3.

The Preschool teachers should not have had
any type of training in any of the teacher
tralning institutions or under any other
agency or personnel,

Willingness of the teachers to undergo
training throughout the tralning period.

Presence of assistants in the preschool to
help the children while the teacher is expect-
ed to undergo the training programme.

Since the teachers of the following eleven preschools

fulfilled all the criteria set up, and thelr authorities had

no objection in enabling them to undergo training they

constituted the sample for the study,

List of Preschools:

1.
2,
3.
4.

S.

6.

7.

Balwadi, Tatabad, Coimbatore
Balwadi, Kempatik colony, Coimbatore
Balwadi, Syrian Church Road, Coimbatore-l

Balwadi, Varadarajapuram, Peelamedu,
Coimbatore

Sri Avinashilingam Balwadi, 'B' Colony,
Coimbatore

Balwadi, Agrahar Samakulam, Sarkar
Samakulam Block, Coimbatore Dt.

Balwadi, Kotai, Sarkar Somakulam Block,
Coimbatore Dt.
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8. Sri Ramakrishna Mission Vidyalayal

Balwadi
Periyanai-
9. Kulandigal Kappagam, Periyanayaie kenpal ayam
kanpal ayam Block

Coimbatore Dt.
10. Balwadi, Poochiur

1ll. Balwadi, Goundampalayam

2. Acquisition of the Infoxmation on the Preschools:

A questionnaire to elicit information about the
preschools and their teachers understudy was given to the
untrained teachers to be filled in a sample of which is in
Appendix A, Each school programme was observed over a period

of three days by the investigator using a proforma sheet
(Appendix B).

3. Assessment of the Preschool Teachers:

Since one of the specific objectives of the study
was to assess the qualities of the untrained preschool teacher

the investigator observed the teachers selected.

She rated the teachers' personal qualities and
managerial abilities using a rating sheet a sample of which
is in Appendix C. The rating sheet included preschool
teachers! personal qualities -~ teacher as a person; teacher

as a group participant, teacher's respect for individual



children and their managerial abilities. In the rating scale
(Appendix C) used, the teachers were rated as exhibitn30
desirable personal qualities and 15 managerisl ablilities to a
'Satisfactory'ffairly satisfactory" or "not at all® level
which categories were assigned the score of five, three and

zero respectively.

A knowledge test was given to the trainees before the
training programme to assess their knowledge possessed
regarding preschool organisation and education. The questions
included, touched all aspects of preschool education and
organisation and A% given in Appendix D.

II. Plaoning foxr the Course:

Sri Awiaasﬁilingam 'B?! Colony Preschcool was chosen
as the venue of the training programme for its easy
accessibility by the investigator and the trainees as well.
Since the trainees preferred to have two hours of lecture
classes and four hours of lecture cum practical classes, sessions

were timed accordingly to suit their convenience.
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The course in preschool organisation, education,

and administration was planned with the objectives to impart

knowledge on

1.

2.
3.

4.

S

6.

7.

8.

9.

10,

11.
12,

Philosophical, social and psychological
foundations of presechool education

Objectives and historical development

Child development,aghysical and motor,
emotional and social cognitive and mental

Health, nutrition and welfare of the
preschool child

Activities, materials and equipment in
preschool education

Songs, storles, dramatization, science
experiences and field trips

Preschool teacher's duties, responsibilites
and- requirements

Parents' meeting and parent education
programmes in a preschool

Care and maintenance of the equipment and
materials

Preschool organisation and community
relations

Maintenance of records and reports

Preparation of indigenous toys and audio
visual aids for the children

Literature, materials and audio visual aids were

collected by the investigator on the subject matter content

to be imparted to the trainees. The experts in the field
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were approaghed to handle a few classes. A flexible time
table was planned taking e¢are to see that there was at
least one Otssig:;;:g;nning from 30th August 1975, On the
whole the training programme was implemented in about four

months period.
B. Gonducting the Training Programmes:

The training given to the untrained preschool teachers
in 8ri Avinashilingam *B' Colony Preseheol had as its first
theme-erienting the teaghers towards €he aims of adurse and

the outline of syllasbus to be followed during the course
of the training.

‘ The scheme of training included both theoritical and
practical aspects of understanding preschool children and
their edusation the details of which are presented in Table.l
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FIGURE I
DISPLAY OF MINIMUM EQUIPMENT FOR A PRESCHOOL
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FIGURE 11
DEMONSTRATION OF STORY TELLING
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FIGURE V
PREPARING PUPPETS
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Altogether thirty-three classes inclusive of both
theory and practicals were held from August 30th to December
31lst 1975.

C. Evaluating the Programmet

Evaluation of the training course was done in terms of

The personal qualities and managerial abilities were

rated and scored before and after the training programme,
2, Assessment of the Teachexs' Knowledget

A knowledge test on preschool education and organisation
and administration was given to the trainees before starting
the training programme the same knowledge test was given to

them to find out the impact of the training, ofter Uthe braiing

PAogramm
3. Assessment of the Teachers' Conceptt

Before taking each class the teachers were requested to
express their concepts on the tople to be dealt that day and
were asked to do the same once again after the class to
pred}ct the change in thelr concepts about preschool education,
Totally fifteen tests were given on fifteen different topics.
Their answers were valued and the aghievement scores of the

teachers were recorded and maintained upto date (Appendix E).
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4. Assessment of ihe School Proarammes

Assessment of the school programme was made in terms
of changes in daily astivities of the sshool, provision of
indigenous toys and equipment, ereative adtivities offered
for the presshoolers, ssiense experiences, audiovisual aids
for childzen, provision of literature and songs, meetings

with parents, parent education ¢lasses and record maintenance.



IV RESULTS AND DISCUSSION

The results of this study on "Organisation and
Evaluation of Pres¢hool Teasher Traiming Programme" are
presented and discussed under the following hesadings:

1. Personal qualities and managerial abilities
of the teashers

2. Acquisition of knowledge by the teaghers

3. Achlievement scores of the teachers em
sgbject matter content before and after the
classes

4, Assessment of the scheel programme

:

The tralnees were rated for their personal qualities
and managerial asbilities before and after the training
programme, using the rating sheet. The scores attained by

the testhers are in Appendix F and the percentage scores are
given in Table IL
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TABLE Il

PERCENTAGE SCORES OBTAINED BY THE TEACHERS IN THE
ASSESSMENT OF THEIR QUALITIES AND MANAGERIAL

ABILITIES
) i Scores obtained Scores obtained
Trainees P T T T A t' - - - - Lh

Personal Qualities value Managerial Abilities value
. Before _ After Befgre _ _ After

- e e " e - wm w e »

1 25 61 32 48
2 35 52 16 43
3 32 63 43 45
4 47 63 12 37
5 24 61 20 40
6 39 8L 9.5" 12 45 6.3
7 68 88 43 48
8 73 88 35 76
9 33 69 15 40
10 34 63 27 45
11 39 62 16 48

- W o D B B B @ W B e W @ S e WD DR P P W s W

b Significant at 1 per cent level.

Significant difference was seen, in the scores of the
teachers', personal qualities and managerial abilities before
and after the training course (Figure 6). The significant
't' values obtained in Table establish the effectiveness of
the training programme in helping the teachers understand
the need to possess desirable, healthy personal qualities
and managerlal abllities and achieving those for themselves

as much as possible.
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2. Acquisition of knowledge by the Ieacherst

Assessment of knowledge accquired by the teachers was
done in terms of their responses towards speciflic aspects
of preschool educatlion, organisation and administration
before and after the training programme. The responses
elicited from the teachers on the selected aspects are

presented below in the following tables.

1. Alms and Cbjectives of the Preschogl:

The alms and objectives of preschool as reported by
the tralnees before and after the tralning programme are

enumerated in the table II1I.

TABLE 111
AIMS AND OBJECTIVES OF THE PRESCHOOL

Number of trainees said =~
Objoctives of the pNBChOOl By W T SIS W D
‘ I ' " Before @ - After

» - o B w e W B B B B B D R @ W W B N w W e W S e ™ o wmeom

Promoting the child's

Physical developument 10 11
Intellectual development 1l 11
Social development 9 1l
Emotional development 2 11
Speech and language

development 1 11
Aesthetic development - 9
Behaviour desirably - 8

‘-.b-‘--.'----‘Q-..-..‘--’----.
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It is evident that the trainees became aware of
premoting emotional, speech and language and aesthetic
development and desirable behaviour in children as
objectives of presechools only after the training programme,

i1,

The principles to be followed 1nlplnnn£ng the
programme for a pres¢hool as percelved by the trainees
before and after the training programme are specified in
Table IV,
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TABLE IV
PRINCIPLES TO BE FOLLOWED IN PLANNING THE PROGRAMME
FOR A PRESCHOOL _

TR IR Y " TR BER N B SR R B Y R B N R B RN R I I I B
No. of trainees: said
. D Al DAy -4 Y e o VA D S o Do W

Principles : Before Afvex

P R S SRR I R R N R I R S I T T S I S I I
The programme must:
Maet the ohjectives of preschool

education - 11
Take into acecount the develop ' '
mental level of the children - 10
Be flexible 2 11
Be balanged between individual

and group activities - 9
Be balanted between free play and '

guided astivity - 9
Alternate between agtive and quiet

play 2 10
Be functional and meaningful 2 10
Be related to community life and '

the socliety = - ]

Satisfy the needs of each individual
¢hild and the needs of the group 2 8

Be based on the 2rovigien of éoné@h\tﬁto '
first hand experiences to the child 1 10

Inélude variety of agctivities sugsh _
as music, dramatization | _ 2 i1

AR I B R I I R R IR I T T Y



Prior to the training, totally six principles were
enumexrated by the trainees indicating their unawareness and
lack of knowledge in this aspect. Later the principles put
forwaxd by trainees were variety, flexibility, balance
between active and quiet play, meaningfulness, fulfilment of
the needs of tho_indlvldual c¢hild and the group and provision
of first hand experience.

$1f. Ihe Xmpoxtance of Feeding Proaxammet
The importande of feeding programme as stressed by

the partisipants of the training programme is depicted in
Table V.
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TABLE V
IMPORTANCE OF FEEDING PROGRAMME

- ol B bGPPI e e e e we e ew
Number said
Detalls - W WG DS
Before After

gs*ab.&baba‘-%ée&qioa&-.--bau.ntu--«ﬁp

Eeeding Proarammet
I:groves the nutritional status of

ldren - 11
Promotes physi¢al growth and
development 10 11
Promotes intellectual development 3 11
Pﬁgmotes soclal gontacts, manners _

traits 2 11

Develops glean food habits - 9
Intreases sshiool attendance - 10
Lower; the poreentage of *drep-outs! - 8
Offers nutrition edusation - 8

C NN I I R R R I T N B I I R RN . B )

The emphasis attached by the participants to the
feeding programme as a means of developing intellectual
abilities, social contacts, attitudes and manners, clean
food habits, school attendance, avoiding dropouts and
offering nutrition edusation highlights the favourable

impact of the tralning programme in educating them on these
aspects.



iv. Becords and Reports For the Preschools

The records andrzého:ts to be maintained in a
preschool as reported by the teacher trainees are listed
in Table VI.

TABLE VI
RECORDS AND REPORTS FOR PRESCHOOL

@ BB W W TG T WD O mW W ED TR W e e WS O w W >

Number sald
Rotords and teperte  Betore Teainine APrer ieelm
fhcewemcmrasevra e .
Egifgnal inforllt§on of the ; 1
Family baskground of the ghild -
Habits and intexests of the child =
Health record 7 11
Details of feceding programme 11 11
Attendence reglister 3 { 11
Admission recerd - 6
Stock reglister - 9
Contingency recoxd 11 il
Children*s progress repert , A *

L B BN S B B W NI NE R N A B RN R RN A N e R R R EREE
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Before the training programme the traineces had
not realised the need to maintain recoxd on steck, of
admission and progress made by the children. Apparently
the training programme had a favourable effect in helping
them understand the need for the records mentioned in
the table.

To know whether the trainees posses knowledge of the
personal qualities and managerial abilities needed in a
pres¢hool teagher, they were asked to point out the same
before and :fter the training programme the results of which
are in the table below.



PERSONAL QUALITIES AND MANAGERIAL ABILITIES OF A

TABLE VIX

PRESCHOOL TEACHER

60

-o‘&‘d.pOabananc.b.obu.».a.&nbo

Number said

[ v ah S whap b D @ D W WS

Personal qualities

A preschool teagher should be

Wi {Lin

l, .Like and enjoy with children

2,
3.
4.
-1

6.
7.

8.

9
10,

il.

12,

13.
M.

5.

16,

17.
18,
19.

20.

Able to appreciate the ghildren
at approprlate time

Willing te respond t6 the needs
of the children

Bager to involve each child ¢o
be interested

Able to guide each ehild to get
his turn

Friendly

Heal thy

Kind

Firm in maintalning group contrel

Able to avoid undesirable wozrd
techniques

Able to participate with childrxen
in theix activities

In a position to keep up promises
Well groomed and dressed

Able to assist in overcoming and
solving problem

Self expressive

Unhurried
Co-operative
Impartial

Consistent in positive approach
in redireeting behaviour

Systematic

Bgfgrg

e k£ E

b
R -

- N W wd e L I -~ © ® © O 9

- Moz ,

k£

i1
9
il

il
i1

9
0
9
10

8
10
11
10

9

e
10

LA I Y I R Y B IR I B N A A E R EE E R e

Contdseeses
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- @ > & e * ® ® ® S © © W e 6 » & O e ®© e e P e > . - e > -

Number said

iR S D P AR B s @ W w B ® S W

Personal Qualities Before After

- e W @ & @ Ww & ® W G @ O ® o & ® P o o ® »® e - e ® v W >

21. Resourceful 1 9
22, Confident 1 1l
23, Able to encourage children to be

self confident - 8
24, Able to prepare child for

forthcoming activities - 9
25, Reasonable in setting up desirable

limits - 10
26, WKeen to encourage spirit of

co-operation - 10
27. Able to recognise each child

by name - 11

- e P O W e W e GO W W e ¢ WP W W NP e e e P S e D e

Managerial abilities - Before After

- e e ® e ® e & D" e ® S ® em G BB DS W T e W e e ew

A, Preschool teacher must

l. Be thorough in preparing for the

programme 1 9
2. Coordinate and supervise all the
- activities 3 9
3. Plan for appropriate lay out for
the equipment 2 11
4. Arrange equipment in an orderly way - 7
%. Provide for varietx in the
arrangement of equipment - 9
6. Be punctual S 10
7. Promote maximum use of equipment - 10
8+ Be able to use alds - 11
9. Engage children creatively 6 9
10. Maintain the cleanliness of the
school 9 11
ll. Know the content of the programme 3 1l
12, Maintain recoxds 9 11

W e W e w W W S S S e W W P OB S P W G W @ W W O ® @B W ®On W
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Bngaging ehildren to express in a group, preparing
ehildren for fortheoming astivities, setting up desirable
limits, encouraging, spirit of eooperation, helping children
to #nderstand othex. rights, developing leadexship qualities
in shildren and recognising each ghild by name were net
thought of as persenal aqualities needed in a pres¢hool teather
prior to the traiaing by any of the teaghers. More than
eight of them eould mention the need to possess them at the
end of the training period.

Similarly the list of managerial abilities highlightened
by the participants shows the extent to which they have been
enabled to develop objectivity in the training programme in
putting forward the managerial abilities required in a preschool
teacher.

vi. DRisciplining the children:

The pzinsiples of diseiplining the prescheol children
as mentlioned by the teachers under study are in table VIII.
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TABLE VIII
DISCIPLINING THE CHILDREN

PP SO R Y RN NS RN SR WP N R )

Number said

. ARG e D En Y SPGB <5 WP P T OFub W D
Pringiples = ' " Before Afterxr

- W oW e B8 e e e B o Y e S W e W P O e e

Disciplining must be accompanied by '
love - 10

Adults must be consistent while ' _
disciplining the children - il

Punishment or rewazd sheuld not be
delayed \ , 2 9

Punishment or reward should have
direct relationship te the ast 2 10

Child should be given explanation
for the punishment or rewazd , 3 11

Before punishing, the ehild's motives
behind the wrong deed should be understood ) 10

A reward should be suitable and appropirate
and satisfy the response ] 9

> ® W W W EH R RE D e R e R e e e

The ways of diseiplining referred by the teacherxs
reveal that they lacked a wholesome idea on the desirable
disciplinary methods before the training programme, Cbvisusly
the zesponses rendered after the iraining programme depigts
that they have imbibed a great deal of primeiples on positive
ways of diseiplining.



The scores obtained by the teashers in fifteen tests
conducted on varlous topics are in Appendix E. The mean

percentage ssores of the trainees are presented in Table IX.

TABLE IX
SCORES OBTAINED BY: THE PRESCHOOL TEACHERS IN THE TESTS
CUNDUCTED
Vo AN
W W = e wm P W B e W @ W W 5 T ER W = G W Wm W oo wm W B T e =
rr‘inees ----------Egﬁgﬂségs-gf-"-‘EEEE-------- ‘t’ Value

Before the classes &fter the classes

L R I I N . B R I R R R I O R R R A S R

1 a1 56
2 3 30
3 30 55
4 35 66
5 3 87
6 40 66 .
7 36 65 i
8 40 8l
9 29 64
10 33 64
i » T2

-Q'cdn‘ﬁaap-ddmdﬁa_i-,-n.-yuq...uﬁo-

> $ignifisant at 1 per cent level.
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The difference in the achievement scores of the teachers
on the various aspects of preschool education before and
after the classes was found to be statistically significant.
This appear to be the outcomes of the classes taken as part
of the training programme in whiech the teachers had partici-
pated. .

4. Assessment of the School in Terms of the Proarammes
The impact of the training programme was assessed in

terms of change in the following aspects of preschool

programme.

i. Daily activities of the programme
ii. Provision of indigenocus toys and equipment

1ii. Creative activities offered for the
preschoolers

iv. Science experiences
V. Audio visual aids for children
vi, Provision of literature and songs
vii, Meeting with parents
viil. Parent education classes

ix. Maintenance of the records and reports.

i. Daily Activities of the Preschool:
The daily activities followed in the selected preschools
before and after the training programme are in Table X.



TABLE X
ACTIVITIES FOLLOWED IN PRESCHOOLS BEFORE AND AFTER THE COURSE

No. of . sl No, of
pri;ehaols Aftex the course pzoséheall

P IR I R IR R SR R N N IR B B B A B B

Before the course

Prayer Prayer
Morning meal Horning meal
Outdoor play Outdoor play
Songs Readiness agtivity
Midmorning snaek Informal talk
Stories GCreative astivities
Lungh Songs
Rest Scienge experi-
ences or dramati- 11
sation or field
trip
Midaf terncon snack Luneh
Cutdoor play Rest
Story
Midaf ternoon
snack

Andoor play

L R R I B B N T I R R R A N N I TN

The dally activities of the sehool reported and
observed depleted that seven of the preschools had the above
indicated s¢hedule before the training programme. The xest
had an additional aspest of teaching alphbets and numbers in
the morning session.
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It is seen tlearly that the sehool programme had
objective changes after the trxalning period having ineluded
indoor free play, sclente experiences, ereative activities
and informal talk through which children ¢ould gatherxr
information and develop self expressioen.

1i. Provision of Indicenous Tovs and Equipment:

The indigenous toys and equipment prepared by the
eleven teachers for their preschools ranged from eight to
fifteen in number totally. But after the training, they were
sixteen to twenty five for each cf the preschools a set of
whizh 16 illustrated in Figure 7.

111, Creative Agtivities @ffered for the Preschoolexss

The following table indicates the creative activities
offered by the tralnees before and after the training

programme.



FICURE VII
EQUIPMENT PREPARED BY THE TRAILNEES




TABLE XX
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CREATIVE ACTIVITIES GFFERED FOR THE

PRESCHOOLERS

Before the training programme

G S e P TS P W R TR R YR SR Y S YR e e e

Creative Activities No. of
- preschoel

- w W BB e e B R -

Formulating design
with sand

Paper work

- e = = W - T e D o ©® ® & e -

After the training programme

Creative Activities No. of
preschool

Crayon drawing 13
Spray painting 4
Clary modelling 9
Designing with egg
shells, seeds and
sand 11
Papexr work 11

. Gollage woxk Rty

@ - e P e ED e eee W

L I R R N R I

While exeative activities were inecluded in the
programme only by two presshools before the training programme,
it is heartening to find that every body insorporated into the
programme astivities such as drawing, painting, ¢lay modelling,
designing with collage -qtéxials and printing as and when they
were being enlightened on the need during and after the

training programme.
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This table points out the impast of tralning programme
in instilling in the minds of the teachers the need to be
creative and provide appropriate activities to mske the

presshool an enriching environment.

iv. Scilence Expericncegt
Shown in Table XII are the types of seiense experiences
implemented in the preschools under study,
TABLE XIIX
SCIENCE EXFERIENCES OFFERED BY THE PRESCHOOLS
hhjjﬁﬁhbcﬁhﬂbbbbﬁ-&obbbubb“;q_,uﬁﬁ
No, of
S:Ne.  Science EBwperlences =~ = preschool

B N e o VU )

l, Soap bubbling 11
254 Smelling and non-smelling 11
3. PFeeling hot and cold 11
4. Muyxing solours 10
5: Dyeing the fabrie¢s 10
6. Sinking and floating 10
T. Feeding the pets 9
8. Flammesble and nonflammable materials 9

LR R B B R I R R A R IR P e T e
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Sciente experiences were not part of the preschool
programmes before the training programme. After the
training all the eleven presshools had included experiensces
sugh as those mentioned in table for their favourable
fmpact, on ghildren inculgating seientific attitudes and

arousing curiousity in ehildren.

v, _Audio Visual Alds for Childrens
The selested trainces had no idea of audio visual aids

boféro the training programme, The table below shows the aids
prepared after the training programme,

TABLE XIIX

AUDIO VISUAL AID8 PREPARED BY THE TRAINHES AFTER THE TRAINING
PROGRAMME

- . O % e G GG R G S e B R RS W YR W e e e e

§.No, ~Audio Visusl alds =~ Number of presshool
B T T T g,
1. Television 3

2, Puppets 4

3. Posterzs 7

4, Charts K §

5. Flannel charts 7

6. Mod:ls il

7. Flash ¢ards 3 3

. W e e B S T e "B PSSP W W W W W W T WG PP WS B Ow
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It is encouraging to note that after the training
programme all the eleven preschool teachers' had prepared
audio visual aids for their use. On an average they had
six different items prepared individually some of which

are in Figure 8.

vi, Provision of Litersture and songs:

None of the preschool had provided literature to
children before the training programme but after the tralning
programme, all the eleven preschools provided literature
to the children, the number ranging from fifteen to twenty.
The details of the books provided are in Appendix G. It is
alsc interesting to note that all the eleven trainees
composed simple songs on thelr own on the specific themes
they liked and taught their children. Some of the songs

composed by the teachers during the training programme are
enclosed in Appendix H.

vii. Meetings with Parentss

None of the préschools conducted parents' meeting
before the training programme. It is enlightening to note
from their reports and records that after the training
programme five balwadies nad conducted parents' meeting

thrice and six balwadies had conducted twice the frequency
being once in a fortnight.



FIGURE VIII
AUDIO VISUAL AIDS PREPARED BY THE TRAINEE§
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viii. Pazent Education Classes:

Befors the training, excepting one preschool ncne
of the balwadies had conducted parent education e¢lasses,
but after the training programme all had conduGcted atleast
one parent education ¢lass on aspests such as nutritional
problems, balanced diet, significance of presshool education,
behaviour problems and disciplining children.

ix. Malntenance of the Records and Reportst

The table below presents the rwcords and reporxts
maintained before and after the training programme.



TABLE XIV
RECORDS MAINTAINED BY THE PRESCHOOLS

- h s @ W e % B W S ® S B W @ D e P e G e e D e e s

Before the training programme After the training programme

P @S WG DD OP S W S W B e e S T 5O 4 By P 1n WA D D W B DR RP SO NDSo

Records maintained No, of Records maintained No. of
preschool preschool

Attendance register 11 Attendance register 11

Feeding programme 11

Details of feeding Contingency expen-

progremme 10 diture 11

Programme, €ontingency

expenditure 10 Health record 11

Health record 10 Stock register 11

Family background
and grogress report
of the children = 11

- W @ & W= & W W e ® S W o o & ® & o & 6 ¢ e G O G o v e W o=

All the preschools had maintained the register for
daily attendence 6f children followed by the ten preschools
which were in the habit of maintaining details of feeding
programme, contingency expenditure and health record in
their schools, The additional record maintained by all the
preschools after the training programme were stock register,
record of family background and progress report of the
children the model sheets of which are given in Appendix H.



V SUMMARY AND CONCLUSION

This study on 'Organisation and Evaluation of the
Pre school Teacher Training Programme' consisted three
major steps - planning axd preparation for the training,
conducting the training programme and evaluation. The
trainipng programme planned for selected ll teachezs
extended tOVbe-a period of four months. The scheme of
the training programme included both theoritical and
practical knowledge and concrete experiences in the field
of presghool organisation, education and adminigtration,
The assessment of the training programme was done in terms
of changes observed in the personal qualities and managerial
abilities of the teachers, acquisition of knowledge by the
teachers,achievement scores of the teachers on subject
matter content and the school programme. The results of
this study may be summarised and concluded as below.

l. The scores obtalned by the teachers for their
personal qualities and managerial abllities
after the training programme were much better
than the scores received by them before the
training and the difference was statistically
significant.

2. The scores received by the teachers in the

tests conducted after the classes of the
training programme were very high.



are:

3.

6.

7.

9.

The

1.

77

The teachers had gained desirable knowledge
on the aspects of preschool educatlien as
revealed from their objective responses in
the schedule administered to assess the
training programme.

The teachers had learnt to introduce in the
daily activities of the preschool free play,
dramatisation, science experience and field
trips only after the training programme.

The training motivated the teachers to collect
indigenous materials available and prepare
atleast 15 items of equipment individually,

The teachers became aware of the need for
literature and composed songs due to the
impetus given by the training programme.

There was a favourable shift in the attitude _
of the preschool teachers towards maintaining the
essential records and report after the training.

While none of the preschool teacher had any
parent's meeting and parent education classes
organised in their schools before the training
it was heartening to see that all the teachers
had comprehended the know=-how and implem nted
parent education classes after the training
programme.

The training programme had a favourable effect
in initiating the teachers to prepare audiovisual
alds as evidenced in the creation of six audio
visual items by every teacher for their children.

recommendations arising out of these findings

The teacher training institutions should run or
have a -orking relationship with four or five
nursexy schools that are approachable.



2.

3.

4.

5.

6.

A co-ordinating committee at the national
level should be formed to think and work
out uniform and consistent grounds for
pre-primary education and training in the
country.

Refresher courses or workshops for the
trained preschool teachers who are in
service should be organised by the pre-
primary teacher training institutions or
any other appropriate units atleast once
a year,

Preprimary teacher training programmes
should be more flexible and allow plenty
of scope for experimentation and innovation.

The University Departments of Child
Development, Departments of Psychology,
Golleges of Education should be entrusted
with the responsibility of training
preprimary teachers, conducting research and
producing literature.

The standing committee on the teacher
education, recommended by the Education
Commission must have on it representatives
from preschool education institutions

to perceive and make the changes needed.
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APPENDIX A

QUEBSTIONNAIRE TO ELICIT INFORMATION ABOQUT SELECTED PRESCHOOL
AND THEIR TEACHERS

1., Informatiem Regarding the School
1. Name of the preschool and addresss

2. Year of establishment 3
3. Institution or agensy to whieh

affilisted $

Others ]

4, The medium of instructien B

5; What is the critezia for admissioen of students
in your school?

6. Present enrolment of ehildrent Numberx Age
Beys
Girls

7. What are the objectives of your presehool?

8. Give a day's programme of your sehool? .
Q,----.Q.Q"‘.’“.----.“-----..--V,,.

Programme - - - . = . . . Reasons - . Metho?sgoitconduct¥
n

“» % e 5 ¢ e e m e G PN G e e WS W W W OWeOOE W O w = W

Qﬂqﬁq?¢¢tp{.¢.gu-Q.Q.-.-.-u._..-
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d. Do you ghange the programme?

Yeos No
10, If yes,
T I R W R B W B B B ORNE R BN R R B R A AR R B B B BB
Change Reasons . . Frequensy

- g O WP E P OGP OE PO O P e H PO PPSeSEw

1l. Have you included the following aspects in your
curriculum?

PR N SR N N IR SRR S S I e S SR A

Aspects .~ Yes/ No. . . Reasons - Frequency

P IR R R RN S R T B I B B R R R

Readiness

Informal talk

Free play

Musie

Stories

Creative activities
Scienge expezience
Feeding programme
Dramatisation

Fleld trips

Celebration of national
festivals and functions

Conducting parents
meeting and parent
education classes

A I I R R I R R I I I T O e oy



12, What are the indigenous materials that are used in
your school for sstivities?

Indigenous materials Astivities

» @ -GS e PP e E SR e e e e

..udop‘h..onyoaooonoo_ﬁ.@b.‘.-.
13. List the equipment you have in the sg¢hool?

- % & B e e P S H S P e P TR D BT e P G e P YT OB

Outdoor - Indeoexr - Staff . . Kitchen - - - Wagh .area

-» e e, e P WM SR P S e ® e

- & & 6 »® % % O % 6 O 6 5 B S P e P B PO e e " e e
14, Do you maintain any records in your preschool?

W W os e S e P e RSP O e RS W

Yes . No . - Types of records . - Reasons

- & P T P OO BB PP B WS RN S
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159. Do you face any problem at the sehool?

LR R R R R R R R R R R

Yes No Problems Reasons

IR I N R S A 2K K I RN I R R

BB e T e D e e e e e e e e

I1. Information about the Teacherx:

89

- o & & W O é e

Remedy

- @ o ® ® »® e &

Date:

1, Name 3

2, Age $

3. Marital statuss

4, Asademie¢ qualifieationss
5. Bxpexiences

6. Do you think training is necessary for
teacher? o o

- TR B e e T e P WS B e S e e W

Yeos -~ - No. . . . . . . . . . . Reasons .

K I R R R R T X

& presshool

- e P e b " e o

- W e o W - e o
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7. Would you like to undergo preschool teacher training
programme?

Yes Ne Reasons

y-@p#-.,q,lﬁ'ppaqon.pp_uo-.-..d.-

'80_ _If_yel

- W e W a= W o W & W & W B W = - W W a @ W W W S W P W W B -

Aspects in which Type of training Duration of Day and

training is wranesmn=-meneassw== training time of
needed The- Practi- Any training
ory cal other prefered

- W s A M & S W B B B S & W W @ @ S W B W W W B O e ve oAk e

® e DE B ER TR TR WY AR e ® PN e " e e ®e

9. State the reasons for understanding this job?

10. Mention your objectives in taking wp this job?



ll. Are you satisfied with this job?

Yes No Reasons

.
- W e ® % ® & $» ® ® 9 & & ¢ ® @ W S W S W@ P e B W B ® " o =
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' APPENDIX €

RATING SHEET TO RATE THE PRESCHOOL TEACHERS

PERSONAL QUALITIES AND MANAGERIAL ABILITIES
Dates

Name of the teacherxs
Name of the Observer

Key for rating
Satisfactory vevesonee &
Fairly satisfastozy... 3
Net at all  .secesess O

---a--.---’--pq..--o.y.----.ﬁ--

Satisfa~ PFairly satie Not

§.No. Personal qualdties = ctery = sfactory a;l
a
.aaﬁ--.-\--.-----q.-b..--..-w--.
leacher as a pexson

1. Well groomed and dressed
2., Volee quite pleasing

3. Kind to the ¢children

4, Friendly with children
5. s unhurried salm

6. Cooperates with other
teachers and school staff

7. Givesevidence of good health
and physical stamina

8, Is resourceful in a
practical way

9. Shows & liking and e s
with chlldreﬂg ey

10. 18 confident
1. Is fspartial

LA BN B B B Y R B B N R BRI N IR R S whé-é

Gﬂﬂtdoooo



-uc-oh.o.--‘--Qh..b..-b..b-‘-h.-

Satis- Fairly satis- Not
S.No., Personal qualities factoxry factorxy ah
a

- M e ® B & ® ® WM W B W™ W W MM S S S > & e a6 e e -

Ieacher as a Group participant

12. Assists in solving problem

13. Encourage children to express
in a group

14, Prepares child for forthcoming
activities

15, Participates in their play and
activities when needed

16, Sets up desirable limits

17. Talks freely with childran on
thelir levels

18. Encourages spirit of co-operation
in the group

19. Maintain group control

20. Helps children to understand
other rights

21. Develops leadership qualities in
children

22, Calls child by name

23. Avoidé undesirable word techniques
24. Makes promises which she can keep up
25. Enables each child to get his turn

26. Uses iositive approach in redirecting
behaviour

27. Gives attention to the children with
whom she is working

28. Response to the needs of the children
29, Encourages each child to be interested

30. Qgpreciates the children at approptiate
me

S S m @ S P P @ B P WD P P B W @ WP W @ W D m W W W W W W W Oww W

contdlbcco



LA IR IR B B B I O A T W R I I )

Satis- Falrly sati- Not

8.80. Personal qualities factory  sfactory :{1
- o @ P @ W P e e W P B S S AR e W W N W e > Ew
y {a] abiliti
1. Is she prepared for the
programme

2. Does she coordinate all
the activitiaes

3. Does she keép up the time?
4, Are the equipment taken
out and kept ‘

%» Are the equipment arranged
in an orderly way

6. Does she change the
arrangement for varlety

7. Are they accessible to
the ¢hildren

8. Does she supervise the
activity

9. Is she able to promote
maximum use of equipment

10; Does she use any alds

1ll. Does she get e¢hildren
participation

12. Does she maintain the
¢leanliness of the school

13+ Does she know the Gontent ef
- the programme

14. Does she maintain records up
to date

15. Dees she take care of problem
- children

aoq-‘papooénqq.o-.-m-c.cbt-.a-q.-qn-



APPENDIX D

TOOL USED FOR TESTING TEACHERS' KNOWLEDGE ON PRESCHOOL

1.

2.

5.

6.

7.

8.

9.

10.

12,

13.

EDUCATION AND ADMINISTRATION

What are the aims and objectives of a preschool?

Describe the physical set up of the preschool?

What are the equipment needed for the preschool
agd ;he points to be considered while selecting
them

What are the principles to be followed while
planning the programme forthe preschool?

How will you conduct story sessions for children?

List out the number of songs you know, and how
will you conduct music sessions?

What are the points to be considered in planning
a fleld trip?

How to conduct parents' meeting?

Why is play important for children?

What are the princigles to be followed in
diseiplining the children and list out the
various techniques of disciplining the children?

What are the secord and reports to be maintained
for a preschool?

What are the preschool teachers' personal
qualities and managerial abilities?

Discuss the importance of the feeding programme?



14.

97

What is 'readiness', how will you conduct the activity
in your school?

What are the various behavioug problems of the ehildren
and how will you help these ¢hildren?



Gy B W PG w .

Topies

Ll I L

6.
Te
8.

2 S

£

Aing and object ives of
Pysicel set wp of the
Equipment for the presc
Programme for the presc .

Planning and conduocting
telling segsion

Planning and cqnduqtht
Flamning snd conducting

Planning and conducting
parent 's mest ing

Disoipling shildren
Planning and emducting

Records and reportg for .

Teacher's porsonal qualil
managerial abilities

Iaport anoce ¢ feeding pr

Readiness progremm

Behaviaur problems of the
Tetal

- -Averages percentage goore

B W B W A D o B o e D W W
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APPENDIX G
PROVISION OF LITERATURE TO THE CHILDREN AFTER THE TRAINING

Name PROGRAMME Price
okl dwigsd 0.50
S AesSsg enné sasad 0.50
eGsnd Qursyy 0.70
u tha 0.60
QEgnésmr wresn 0.70
pia SSA0% 0.80
B puep 0.90
URKRON UTRE @ERE 0.75
pheg QauLg 0.80
Apid vreysrgd, agRYybd 0.40
eoprd QuraLy 0.70
UPpE papsd 0.80
Cuidsup seuisaP 0,90
CudiCwsd A Gulw 0.80
Gnn dwigad 0.50
o §s o pid 2w 0.50
QT AN avugsd 0.50
N lapruod FrorTdad 0.75
Aaagk Saa un adcun 0.90
A AN e 0.70
eoais gés 0.60

an lady Fsugp 0.70



APPENDIX H
SOME OF THE SONS COMPOSED BY THE TRAINEES DURING THE PROGRAMME

g 2S¢ Qedpd SasCa

Zaséd ai5d cold Swispald

Bhad aisg comd awgyelLmé

pde oL aafsdNay qudsAidd
A0k s UREL& e me QERApdS
Cpnjsla adiécd séA QEng Sy
BRYESH QEuLAS ea®b LRY

Saa & emauns ogne’d

dapCy, Saplu

ed aafisal dagQu?
BRG walis anpmias
&pa0pe CagnaCad
adpdta Qobyd siad
sldyd s3sd Mepw ed
etgd Fia uaqd cda
daguns gna ealCse
Boe sd uriends

s Bsqp MG

BEe udsdd savgIdch
pRg ske esd,0me

e prd efamy
ndsiagyd prg Qaroulug
gy AlauvmL

AL &4 pRa sGCad



ple pde pylaumd
yasdsrel )laugid

35 38 @GLT

ashe @ode sasand
S4d S48 agurd
SnAd sTASEd ERGST S
M Mk sgL0w

A5 ' Ce &L T PO 1O id
Quaid doh s 2o
afsrd Undcd plaumd

QandsgsCan @amumid
S @LU Ay mulcmqmné
G65E 20 Rupn i

&gl LOT & Cmqm&é

%) o7 g upéswrd
QEHSEENE QPRSLT
wrr e SBPb sanLd
Send &g ,G'c@lfméé
wokost M Qaud 2o Apd
wASOETYEs udas ok
Qedagdia g vé&sd oo
anpray iy Bpd

Quunlad sTé spuy Swod

W @ Lofsd
ansd Dss wegsd
annd) sruid oLImb.
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udas M Qpédddé arav
uids uMiséd asxNCumTd
Mgy Ppd skanday
NNés SAfds MCum
$0¢s Fp anpgpeL
gasunag QamMCump
wgFd My uyurdau
wRidMLd edCump.

QurdsCor Qunrgasd
edap Qurgsy Qurgad
yogur e eadd sge
AN Qagop Crigs
QuTiaod Qurgsad
Qun§slar Qurjse
748 fapis Qumisd
*hoapks Qunmhad
srgl. Sdécd Qurgsd

Uk see uoEH
urgana usSgd
Quaesura Ugs QST
Qaglapy ughd

saL Qpuu esSqib
QargaL S4 uGSH
¥, Qui JlauR ooty

ATE]7
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gaLans Qarpigdh ucss
uGEQsnueL esqd
URRQENLEcH wTRG4CE.

urad upsesd uTl
AFQaanid upded umg
Qrdo fpéessa cdam ung
wdod spoddp ardon umd
Cad la sp oonedh uRd
Cag dagah Gurgs URE
afspra uTds 2
qeMsQsnde OuRge ump

Su 2aun@pi salaunlp) e40& CuRAye?

sed) sda cajes Osnédd SRNICuT ACpd.
y&iimﬂn: u&am#Cn: a8 Curlzeg?

adsd eda i Corméd ayds CurRACHE.
CaryunGp) Car gyl a#Cs Cundne?

Swau [0 GLides CpréNd cidw QumaCepd.
SOl sd  Cesuns afCs Cumayy?

udd cda mapg Corédd unés QurdCpd,
agLarTa OSR.LSSCe

QenLBra ATKEaFHUPD
QErQUICe ULFESSRD
Qanid g Qandsny &xldssnyg
Gda g aissne

eNdg eNbay uniissad
upNsg apLrwpd GuNaslw
usgdcury vapgsstd.
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APPENDIX I

RECORD OF FAMILY BACKGROUND MAINTAINED BY THR
PRESCHOOLS AFTER THE TRAINING PROGRAMME

Name of the pupll

Sex ]
Address g
Date of birzrth ]

Place of birth ]

- W WM e e PR S W e S S YW e T E " T ® W e O e @

Name of the HRelatlonship Bduc- Occup= Income
members of to the ehild Age ation atien per
the family . o . o o N R h

L B B I IR R B R I R IR ST W I I I R )

Ordinal position of the child:

Objectives of the parents in sending the child to the
preschools



APPENDIX J

" A RECORD OF THE STOCK OF EQUIPMENT PROVIDED IN
THE BALWADI

Balwadi No;

Date ]

- s e e S W B S e P e w e B P > W WS W R W oW e W W

Item of Sponsoring Agency or Amount Total Time at
equipment Number source from which per cost which
- received V ~item "~ bought

@ W - S e S W W W e ok oA W W e W B W W e @ oW T S -oWw W ¢ e =

- e e S S W e e e e E e W W W B b e S S N e s W e



APPENDIX K

THE PROGRESS REPORT OF THE CHILDREN MAINTAINED BY THE
PRESCHOOL AFTER THE TRAINING PROGRAMME

Name of the Schoogl

Report Form
Name of the ehild s
Sex :
Date of birth 3
Address $

General play interests
of the e¢hild g

Personal ¢leanliness 5

Motor skills :
Dominant emotions 3
Dominaggagg:ocnllity .
Cholece of play and
playmates s
Oral expression :

Fluencyy clarity and
correctness of speech

Vo@lbul.zy :



Cognitive abilities 1

Adjustment to the schools

Participation in the
school programme ]

Regularity and punctuality:

Spaclal interests and
abllities t

General rema rks '

Datet

Signature of the teachey
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APPENDIX

b

lo7

'TY VALUES FOR THE PERCENTAGE SCORES OBTAINED BY THE

PRESCHOOL TEACHERS IN THE TESTS CONDUCTED

.hb“b’&“‘ﬁ&&ﬁbﬁ..ﬁﬁ.“.“h“b

Percentage Q{ Scozres

P T T T Y T TR P REE Y T - - z‘y-l

Before training After training

ayoqtbdtp&‘no!b.--obd-dbobpo"o.utb

3l
3
30
35

33
40
35
40
29
333
39

56
50
%
66
57
66
65
81
64
64

-

n .

2
19
2
3l
4

2% (z-z)
-4 16
«10 100
-l 16
*2 4
5 25
-3 9
0 0
+12 144
+ »%
+2 4
A 18

-O"'-QQOib'ﬁ‘ﬂﬁ.hb..bﬁ@b‘bbh..Qﬁ

-

* 349 = 20,00 0

370

W R R B ke e e e Pe P e e DT e R e e ® e g e

t

L

S A
z//ne1

= ___ 29
5.7997/'10—

Significant at 1 per cent level.
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APPENDIX M

STATISTICAL ANALYSI$S OF THE SCORES OBTAINED BY THE TEACHERS
IN THE ASSESSMENT OF THEIR PRESONNAL QUALITIES

los

P E E E E E E T o e e e S R S S

Porcontngc of seores

e Y Y T T T T P - @ o S w - zsy.x

Before training After training

-
2~

(2-3)2

X Y
33 61
3% %2
32 63
47 63
24 61
39 81
68 88
73 88
3 69
M 63
39

- .- W e N e e PP ® e S P me

62

26
17
38

a
N

L3868

«0.5%
«9.55
.43
«10,9%
+10.45
+15 .45
«6 .35
«11.9%
+9.4%
42,45

=3.85

~0.03

0.30
91.20
19.81
111,40
109,10
238,60
42.89
133.50
89.30
6.00

12,60

854,70

.-‘-.-&h.n.-‘-.’ﬁ

.1.3_29_2_ = 26 055
11 '

I R R e Vo U oy P ™

t

%

z//n=1

s ¢ = 26,95

8.82/10

- 9.817""

** Significant at 1 per eent level.



APPENDIX N

STATISTICAL ANALYSIS OF THE SCORES OBTAINED BY THE TEACHERS

IN THE ASSESSMENT OF THEIR MANAGERIAL ABILITIES

109

B T T T T " ™

memsmpeoesaPraeavniiceoanemeuwsae

X

. i S e e e " O NS G s e = e

48
43
4%
37
40
4%
48
76
40
45

48

vgsssassszsa

Before training Aft.er training
Y

I=Yy=X

B B2 o 8808 58K

2

g%

-6.09
.91
«20,09
+2.91

(z-2 )2

37.09
24.11
403,40
8.47
4.37
119.10
291.80
357,60
8,47
16,73

98.22

.- = ® o > » B &>

® B @ % e m e e % e e e ew L B B B A B O

% =243 ,-=22.,o9_ _ o

11

1369.36

t = 3z -
£ //n-1
Z = mean of z values
% = gtandard deviation

n = numbex of samples.

- g-m
11.16//10

** Significant at 1 per cent level

= 6.259"



