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Teacher’s Knowledge Questionnaire 

The present scale comprises of 57 statements which will reflect on the knowledge on learning 

disability. Read each statement carefully and mark (  ) on the answer which are appropriate 

to you. Please answer all the statement. Your responses will be kept confidential. 

S.No Item Yes No Don’t 

know 

1  Learning Disabled children have average or above average intelligence    

2  Learning Disabled children will not have any sensory problems (like 

blindness or hearing impairment) 

   

3  Learning Disability  is a Neurological disorder    

4  Learning Disability is a Behavioural  disorder    

5  Learning Disabled children find it difficult to keep up with children of 

the same age in learning  

   

6  Learning Disabled children find it difficult to keep up with children of 

the same age in dayto day functioning  

   

7  Learning disability affect all of the ability like listening, speaking, 

reading, writing and mathematics 

   

8  Dyscalculia refers to difficulties with comprehension of language / 

words 

   

9  Learning Disability is caused due to physical disability    

10  Children with learning disability show lot of difference in his/her  

achievement and intelligence 

   

11  Learning Disability is a hidden disability    

12  Learning disability is rare among children    

13  There are 4 or 5 children with Learning disability on average in a 

regular classroom 

   

14  Prevalence of learning disability is more among boys than girls    

15  If a child has Learning disability, his/her sibling will also have Learning 

disability 

   

16  If parents has Learning disability the child will also have Learning 

disability 

   

17  Learning Disability is caused only because of heredity factors    

18  Learning disability will disappear as the child grows older    

19  Learning Disability occurs because of minimal brain dysfunction    

20  Genetic is not the only cause for learning disability    

21  Learning disabled and slow learners are the same    

22  Learning disability occurs due to lack of abilities of the students.    

23  Learning disability occurs due to lack of interest of the students.     

24  Learning disability occurs due to lack of efforts of the students    

25  Learning disability is caused by indiscipline behaviour in the classroom    

26  Learning disability is caused by the educational level of the parents     

27  Aphasia is oral language disability    

28  Dyslexia is learning disorder associated with language    

29  Medium of instruction is the reason for learning disability    

30  Poor basic knowledge in subjects will lead to learning disability    

31  Children with dyslexia are more creative than other children    

32  Dysgraphia is a writing disorder     

33  Intervention can be started at any time for the success of Learning    
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disabled children 

34  Children with dyslexia put more efforts to succeed in reading.    

35  Children with dyslexia are usually good in extracurricular activities    

36  Children with dyslexia always have writing problems.    

37  Learning disabled children have poor motor abilities       

38  Difficulties with written language are common among Learning 

disabled children 

   

39  Learning disabled lack in social skills    

40  Difficulty in oral language are common among Learning disabled 

children 

   

41  Learning disabled children are quite impulsive    

42  Learning disabled children are usually hyperactive    

43  Not all learning disabled childrenhave poor coordination in their 

physical activity 

   

44  Not all learning disabled children have poor coordination in their 

organizational skills   

   

45  Learning disability leads to academic difficulties    

46  Dyslexia occurs with English language alone    

47  Learning disabled children does not show consistent performance in 

different areas 

   

48  Learning disabled children have lower attention span    

49  Learning disabled show reversal in writing and reading     

50  Learning disabled children omit, add, reverse letters in words    

51  Learning disabled children get confuse with arithmetic signs >,<,-,+    

52  Learning disabled children have a problem in handling scissors    

53  Learning disabled children should be sent to remedial classes    

54  Only customised syllabus is applicable for Learning disabled children    

55  Special educators can only teach Learning disabled children    

56  Early identification of learning disability is needed for early intervention     

57  Intervention is better when children are older    



Attitude of primary school teachers on learning disability 

The present scale comprises of 35 statements which will reflect on the attitude towards 

learning disability. Read each statement carefully and mark (  ) on the answer which are 

appropriate to you. Please answer all the statement. Your responses will be kept confidential.  

S.No. Item Agree Neutral Disagree 

1.  I don’t like children whose performance is low in class    

2.  If children does not perform consistently well, it is because 

of their laziness 

   

3.  If a child is good in one aspect, the child should be good in 

all aspects 

   

4.  I get irritated when I see children having problems with 

learning in class 

   

5.  I feel that learning disabled children have to be put in 

special school 

   

6.  All learning disabled children have Attention Deficit 

hyperactive Disorder (ADHD)  

   

7.  I feel that learning disabled children cause disturbance to 

the class 

   

8.  I don’t want to have any learning disabled children in my 

class 

   

9.  I feel learning disabled children affect other children’s 

attention in class 

   

10.  I get annoyed / irritated when learning disabled children 

expect me to explain the same concept again 

   

11.  I feel irritated to give special attention to one child    

12.  I feel special educator should take care of children with 

learning disability 

   

13.  I feel that the child has to adapt to my teaching methods    

14.  I feel learning disability cannot be managed in normal class 

room 

   

15.  I feel learning disabled children have less IQ     

16.  I feel children with learning disability perform well in 

academics 

   

17.  Children with learning disability are good in many skills    

18.  I feel learning disabled children cannot get along with other 

children 

   

19.  Teaching learning disabled children delays my work    

20.  I feel that learning disabled children will not be able to 

cope up with normal school syllabus 

   

21.  I feel modern technology can be used for teaching learning 

disabled children 

   

22.  I focus on the strength of the child rather than weakness to 

teach him/her 

   

23.  When I discover a child is little different, I ignore that child    

24.  I feel that punishment will help the child to perform better 

in class 

   

25.  I feel that making the child write many times will help the 

child to remember things better 

   

26.  I feel that advising in front of other children to help them to 

over come their problem 
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27.  I feel showing pity will help these children to over come 

their problem 

   

28.  I feel that labelling children as learning disabled children 

will offend them 

   

29.  I feel that learning disabled children should be segregated 

to a different class according to their needs 

   

30.  I don’t mind if some children doesn’t understand the topic I 

teach 

   

31.  I get disturbed when learning disabled children are in my 

class 

   

32.  I feel disappointed when learning disabled children say that 

they cannot understand my teaching 

   

33.  I feel these children should get extra coaching in other 

study centres 

   

34.  I feel use of multi sensory teaching should be encouraged 

for these children 

   

35.  I am experienced to handle children hence I will not change 

my teaching style 

   

 

  



Teaching practices of primary school teachers  

The present scale comprises of 24 statements which will reflect onteaching practices. Read 

each statement carefully and mark (  ) on the answer which are appropriate to you. Please 

answer all the statement. Your responses will be kept confidential. 

S. No. Item Yes No 

1  I feel relaxed once I complete the lesson plan   

disabled children 

different 

7  I punish the child toperform better in class   

remember things better 

9  I adviselearning disabled child in front of other children,to make themover 

comethis problem 

  

10  I give less work to learning disabled children because I pity them    

11  I don’t like to teach or repeat the concept for learning disabled  children 

again and again 

  

13  Due to time constraint I prefer to write on board and finish my work    

14  My aim in teaching is to finish the portions early and I do that way   

16  I don’t use multi sensory teaching    

18  I use only chalk and board to teach children   

make them learn at their own pace  

21  If there is a child with learning disability in my class I will ignore him/her 

and take class for other children 

  

23  I will ask /inform the child who is slow in writing to copy from their friends 

notes 

  

 

  

2  I give extra information to children other than book   

8  Imake the learning disabled child write many times which will help them   

6  When I see a child with learning disability in the class I don’t do anything   

3  I change my teaching style to make the class interesting for learning   

4  I see to that I reach out every child in the class   

5  I ignore the disability when I interact with the child with learning disability   

12  I give extra time for the children who write very slow   

15  After the class hours I give extra coaching for learning disabled children   

17  I give extra attention and extra coaching for learning disabled children   

19  I give project work for children which can be done by themselves    

20  If I have a child with learning disability I will try give extra coaching to   

22  I treat learning disabled child as one among the others   

24  I teach children to their level of understanding   
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GENERAL BACKGROUND INFORMATION 

Please fill in the following entries: Put  mark where ever necessary 

Email Address: 

Name of the Teacher: 

Age:     Date of birth:      Gender: Male / Female 

Marital Status: Single / Married / Divorced / Widowed 

No. of Children: 

Religion: 

Educational Qualification (Tick in the appropriate option, you can tick more than one) : 

UG with B.Ed. / UG without B.Ed. / UG with M.Ed. / PG with B.Ed. / PG without B.Ed. / 

PG with M.Ed. / Diploma / teacher training. 

Give you complete Education Qualification: ____________________________________ 

Year of experience: less than 5years / 6-10 years / 11-15 years / more than 15 years 

Type of School: Government / Private  

Nature of school: Boys / Girls / Co education  

Board of education of school that you are working now: State / CBSE /ICSE 

Class being taught: Lower primary (I, II, III std) / Upper primary (VI, V std) 

Working with counsellors: Yes / No  

Child psychology in curriculum: Yes / No 

Attended in service education (if any training or course completed related to teaching or 

child development /psychology, if any mention): Yes / No  

                                                   If yes, mention below / other ---------- 

Family type:   Nuclear / Joint      

Area of living: Urban / rural / Semi -urban  

 

Appendix - III d 



 



6920

   RESEARCH ARTICLE

Department of Human Development, School of Home Science,  Avinashilingam Institute of Home Science for Higher 
Education for Women, Bharathi Park Road, Coimbatore-641043.

Received: 22.09.2023 Accepted: 13.12.2023

Journal of Extension Education
Vol. 34 No.4, 2022
DOI: https://doi.org/10.26725/JEE.2022.4.34.6920-6931

Rural Community Teachers’ Awareness and Attitude on Learning Challenges
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ABSTRACT

In rural landscapes, teachers are unsung education heroes, facing challenges like limited professional 
growth, inadequate infrastructure, and the need to innovate teaching methods for diverse student needs. They 
shape their communities’ education through adaptability and evolution. A September 2022 study conducted 
in Coimbatore district of Tamil Nadu surveyed 149 rural primary school teachers, using self-developed 
questionnaires on background information, awareness of learning challenges, and attitudes toward them. 
Reliability, measured with Cronbach’s Alpha, showed scores of 0.829 for awareness and 0.854 for attitudes. 
Results revealed that most teachers had moderate awareness, with some displaying low awareness and many 
holding neutral attitudes, which could turn unfavorable over time. Linear regression highlighted associations 
with age, experience, and class type. Experience emerged as the main predictor for both awareness and 
attitude, implying that more experience leads to improved awareness and attitude. These findings can guide 
stakeholders in supporting rural educators, benefitting students across geographical boundaries. 

Keywords: Teacher; Rural community; Awareness; Attitude; Learning challenges ; Tamil Nadu

INTRODUCTION

In rural areas, access to quality education is 
often hampered by various challenges, including 
geographical remoteness, limited resources, and 
socioeconomic disparities. As the frontline agents 
of change in these settings, rural community 
teachers hold the key to unlocking the potential 
of their students and driving progress within 
their communities. Rural community teachers 
are the linchpins of educational advancement 
in rural areas. Rural teachers usually have a 
more distinctive and significant influence on 
students’ lives. (Irvin et al. 2016). In comparison 
to urban environments, rural schools encounter 

specific difficulties such as limited resources 
concerning facilities and non-teaching personnel, 
substandard school infrastructure, and a scarcity 
of teachers, especially those with adequate 
training, as these schools are not considered 
particularly appealing places to work (Bawane, 
2019). Due to inadequate training, demanding 
administrative responsibilities, and a lack of 
non-teaching staff, many rural schools now have 
multi-grade classrooms, a high student-teacher 
ratio, and unsatisfactory levels of educational 
quality and curriculum outcomes (Annual Status 
of Education Report (Rural) [ASER], 2018).
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Rural community teachers act as agents of 
change, inspiring their students to dream big and 
overcome the barriers of their circumstances. 
They play a pivotal role in nurturing young minds 
and talents that can contribute to the overall 
development of the rural community.

Effective resolution of learning challenges 
within rural communities hinges upon the 
profound influence of teachers’ knowledge and 
attitude. Their awareness of the unique obstacles 
faced by students is the cornerstone of this 
endeavour. Armed with this awareness, teachers 
possess the ability to adapt their teaching 
approaches to cater to specific needs, thereby 
enhancing student motivation and academic 
outcomes. Furthermore, their knowledge or 
awareness equips them with insights that extend 
beyond traditional curriculum boundaries, 
allowing them to foster critical thinking and 
problem-solving skills in their students.

However, it is not just awareness but the 
positive attitudes of these educators that shape 
a transformative learning environment. Their 
constructive outlook fosters resilience and 
determination in students, inspiring them to 
overcome adversity. In addition to imparting 
subject matter knowledge, teachers become 
mentors who instil values of perseverance 
and self-belief. These attitudes also create an 
inclusive classroom atmosphere where every 
student feels valued and capable. A study by 
Zuniga et al. (2017) found that teacher knowledge 
was positively correlated with attitudes towards 
students with disabilities and substantial 
variances in knowledge and attitudes were 
observed due to the factors such as educational 
attainment, length of teaching tenure, and the 
nature of certification. They also found that 
teachers in rural areas faced challenges such 
as a lack of resources, training, and support for 

inclusive education. The study suggested that 
improving teacher knowledge and attitude could 
enhance the quality of education for students 
with disabilities in rural settings.

The existing body of literature on rural 
teachers addresses various challenges in 
teaching, including poor working conditions, 
overloaded teaching and administrative duties, 
and lack of resources. While studies have 
explored these aspects individually, there is a 
noticeable gap in research on teachers specifically 
examining the awareness and attitude towards 
learning challenges of children. Despite studies 
on difficulties faced by rural schools, the focus 
has been limited in understanding how teachers 
perceive and respond to learning challenges. 
The identification of research gap emphasises 
the need for addressing teachers’ levels of 
awareness and attitude towards children’s 
learning challenges highlights the crucial role of 
rural community teachers in dealing with diverse 
learning challenges and promoting inclusive 
education. This research provides valuable 
insights for educators and policymakers, fostering 
collaboration to create an enabling environment 
for equitable educational opportunities in rural 
communities, and empowering students to 
reach their full potential. With this backdrop, the 
objectives of this study are:

yy To determine the level of awareness and 
attitude of rural community teachers on 
learning challenges.

yy To assess the relationship between 
awareness and attitude of rural community 
teachers regarding learning challenges.

yy To examine the influence of socio-
demographic variables on awareness and 
attitude of rural community teachers.
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METHODOLOGY

The research received ethical clearance 
from the Institutional Human Ethical Committee 
and adopted a cross-sectional research design. 
The investigation was carried out in September 
2022, in Coimbatore district, Tamil Nadu state. 
Coimbatore was chosen for the study due to its 
status as a prominent educational hub in South 
India and its proximity to surrounding rural 
areas. Primary school teachers both male and 
female who instruct children from first standard 
to fifth standard were selected purposefully 
through convenient sampling. Five zones within 
Coimbatore guided the selection of three 
schools per zone based on the consent given by 
the school authority to ensure a comprehensive 
representation. Totally 514 teachers consented 
and participated in the study. Further, 149 
primary school teachers from rural areas, 
working in rural schools was scooped out for 
the present analysis. To collect data on socio-
demographic information, a self-developed 
questionnaire was designed, encompassing 
aspects such as age, family type, area of living, 
type of residence, educational qualification, and 
years of experience. Regarding the research 
instruments, an awareness scale was constructed 
with 57 statements. Respondents were asked to 
indicate their level of agreement on a Likert scale 
with five response options, ranging from “strongly 
disagree” to “strongly agree.” The questionnaire 
included both positive and negative statements 
to capture a comprehensive understanding 
of the participants. Additionally, to assess the 
attitude of teachers toward learning challenges, 
a 35-statement attitude scale was developed 
using a 3-point Likert Scale with options for 
“agree,” “neutral,” and “disagree.” This scale was 
carefully crafted to encompass both positive and 
negative statements, ensuring a comprehensive 
and accurate understanding of the teachers’ 
perspectives. The reliability of the research tools 
was evaluated using Cronbach’s Alpha test, which 

yielded favorable results, with the awareness 
scale achieving a reliability score of 0.829 and 
the attitude scale achieving a reliability score of 
0.854. Data analysis was conducted using the 
Statistical Package for the Social Sciences (SPSS), 
with regression analysis employed to investigate 
the influence of socio-demographic variables on 
the awareness and attitude of rural community 
teachers towards learning challenges.

FINDINGS AND DISCUSSION

Rural Teachers’ Socio Demographic 
Characteristics

The Social and demographic characteristics 
of the respondents, categorizing them based on 
age, class handling, educational qualification, 
years of experience, and family type. Regarding 
age, the respondents were grouped into four 
categories. The highest number of respondents 
(35.6%) fell within the age range of 31-40 years, 
with 53 participants. Regarding educational 
qualification, the majority of respondents 
(61.1%) possessed a “Degree with B.Ed,” with 
91 participants. In contrast, 22.1 per cent of the 
sample (33 respondents) had a “Degree without 
B.Ed.”.

Considering years of experience, 
respondents were divided into four categories. 
The highest proportion of participants (32.2%) 
had less than 5 years of experience, with 48 
individuals. Further, the family type of the 
respondents was categorized as joint and nuclear. 
The majority (63.8%) belonged to joint families, 
with 95 participants, while 36.2 per cent (54 
individuals) were from nuclear families. These 
personal factors provide important demographic 
insights into the study’s sample population, 
enabling a comprehensive understanding of the 
data collected.

From various studies it was evident that 
examining the influence of socio-demographic 
characteristics on teachers’ awareness and 
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attitude concerning learning challenges holds 
crucial significance. Age, for instance, emerges 
as a pivotal factor, with older teachers often 
showcasing heightened empathy derived 
from extensive teaching experience, while 
younger teachers bring fresh perspectives 
and enthusiasm. At the same time, higher 
qualifications may empower teachers to 
create inclusive environments, and continuous 
professional development enhances their 
teaching practices, extended teaching periods 
contribute to encountering diverse student 

needs, fostering better awareness, and improved 
teaching skills. Therefore, these personal 
factors can inform targeted interventions and 
professional development, thereby improving 
rural teachers’ abilities to address the diverse 
needs of students. 

Rural Community Teachers’ Level of Awareness 
and Attitude on Learning Challenges

The level of awareness and attitude toward 
learning challenges among rural community 
teachers is depicted in Table 1.

Table 1. Level of Awareness and Attitude of Rural Community Teachers on Learning Challenges

Sl. No Variables Categories Number Percentage

1 Awareness

High 18 12.1

Moderate 112 75.2

Low 19 12.8

2 Attitude

Favourable 62 41.6

Neutral 84 56.4

Unfavourable 3 2

Total 149 100

Table 1 presents data on 149 rural 
community teachers, and their awareness 
and attitude concerning learning challenges. 
Regarding awareness, the majority, 75.2 per 
cent, showed a moderate level, 12.8 per cent 
had a low level and 12.1 per cent demonstrated 
a high level of awareness. Turning to attitude, 
56.4 per cent held a neutral attitude, 41.6 per 
cent of the respondents displayed a favorable 
attitude towards learning challenges, and only 
two per cent expressed an unfavorable attitude. 
These findings provide valuable insights into the 
perceptions and inclinations of rural community 
teachers concerning learning challenges, which 
are crucial for understanding and addressing 
educational needs in such communities.

The alignment of this research findings with 
the prior studies conducted by Basim et al. (2019) 
in Kerala, Daniel et al. (2019) in Pune, Charan 
and Kaur (2017) in Punjab, and Ghimire (2017) 
in Dharan, Nepal, is indicative of a broader, 
recurring issue within the educational landscape. 
However, a study conducted by Shari and Vranda 
(2015) with 200 primary school teachers from 16 
schools of Bangalore South revealed that most 
of the teachers had favourable attitude towards 
specific learning disabilities which is found to be 
dissimilar from the results of the present study, 
and this contradiction in attitudes may stem from 
differences in urban and rural teachers’ access 
to resources and training, as well as potential 
cultural variations shaping their perceptions of 
specific learning challenges.
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Predictive Capacities of Socio-demographic 
Factors on Awareness and Attitude of Rural 
Teachers on Learning Challenges

A multiple linear regression analysis was 
carried out to investigate the relationship 
between respondents’ social and demographic 
characteristics and awareness as well as 
attitudes towards learning challenges. The 
sample size of 149 was considered sufficient 
for the five independent variables used in the 
study, as the assumption of linear regression 
was met, which indicated that the sample was 
adequate. The assumption of singularity was 

met, and in the correlation analysis, none of the 
independent variables had coefficient loadings 
exceeding 0.9, indicating no severe multi-
collinearity. Collinearity was also satisfied, with 
tolerance values less than 1 and VIF less than 10, 
ensuring no substantial multi-collinearity among 
the independent variables. Extreme univariate 
outliers were not found, and Cook’s distance was 
within an acceptable range, implying no single 
data point excessively influenced the model. 
These results suggest that all assumptions for 
conducting the multiple linear regression analysis 
were adequately met, establishing the reliability 
of the findings.

Table 2a. Correlation between Social - Demographic Characteristics and Awareness

Variables Awareness Age
Family 

Type
Educational 

Qualification
Years of 

Experience
Class 

Taught

Awareness 1.000

Age .211** 1.000

Family Type .085 .026 1.000

Educational Qualification .018 -.133* -.075 1.000

Years of Experience .318** .656** -.016 -.014 1.000

Class Taught .136* .211** .031 -.280** .266** 1.000

Table 2a displays the correlation matrix 
depicting the relationships between Social and 
demographic characteristics and awareness 
among the participants. The correlation between 
awareness and age demonstrated a positive 
relationship with awareness (r = .211, p < .001), 
indicating that as participants’ age increased, 
their awareness of learning challenges also 
showed an increase. The positive correlation 
was attained based on the scoring pattern which 
implied higher scores as higher awareness 
levels and quantified age that implied higher 
code numbers for higher age groups. Age-

related cumulative experiences and continuous 
exposure to a variety of educational contexts 
may explain the positive link between age and 
awareness of learning challenges  that have 
been reported. Older participants may have 
experienced a wider variety of pupils and 
teaching environments throughout their careers, 
which would have increased their understanding 
of different learning challenges. Furthermore, 
as people get older, they might participate in 
ongoing professional development and learn 
about efficient teaching techniques, which would 
increase their knowledge of learning challenges 



Rural Community Teachers’ Awareness and Attitude on Learning Challenges

6925

even more. Years of experience also displayed a 
positive relationship with awareness (r = .318, p 
< .01). This reveals that as the number of years 
of experience of the participants increased, their 
awareness of learning challenges also increased. 
In class taught, a positive relationship with 
awareness (r = .136, p < .05) was noted, indicating 
that certain classes taught by the participants 
were associated with higher levels of awareness 
regarding learning challenges. However, the 

variables family type (r = .085, p > .05) and 
educational qualification (r = .018, p > .05) did 
not show statistically significant correlations 
with awareness among the participants. The 
relationship observed between variations in 
family type and educational qualifications and the 
level of awareness regarding learning challenges 
among the study participants suggests that these 
factors may not have an significant effect on 
awareness in this context. 

Table 2b. Model Summaryb

Model R
R 

Square
Adjusted 
R Square

Std. Error 
of the 

Estimate

Change Statistics

R Square 
Change

F 
Change

df1 df2
Sig. F 

Change

1 .337a .114 .083 8.107 .114 3.671 5 143 .004

a. Predictors: (Constant), Class taught, Family type, Age, Educational Qualification, Years of 
experience

b. Dependent Variable: Awareness

Table 2c. ANOVAb

Model Sum of Squares Df
Mean 

Square
F Sig.

1

Regression 1206.550 5 241.310 3.671 .004a

Residual 9398.913 143 65.727

Total 10605.463 148

a. Predictors: (Constant), Class taught, Family type, Age, Educational Qualification, Years of 
experience

b. Dependent Variable: Awareness 

Table 2b displays the model summary, 
revealing an R-value of .337, indicating a positive 
relationship between the independent and 
dependent variables. The R-squared (R2) value is 
.114, indicating an 11.4 per cent variance in the 

dependent variable explained by the independent 
variable. On the other hand, Table 2c represents 
the ANOVA results, which show significant 
relationship between social and demographic 
characteristics and awareness (F=3.671, P=.004).
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Additionally, the multiple linear regression 
analysis revealed that only years of experience 
(β=.299, t=2.785, P=.006) significantly influence 
the awareness among rural community teachers 
regarding learning challenges. This means 
that a one-unit change in years of experience 
is associated with an increased score of 2.125 
the awareness of rural teachers on learning 
challenges. Nonetheless, the study found that 
age, family type, educational qualification, and 
class taught did not significantly influence the 
awareness of learning challenges among rural 
teachers.

A study conducted by Malliga (2020) found 
that primary teachers working in Erode district 
had a low level of awareness regarding learning 
disabilities. In this context, background variables 
such as marital status, additional qualifications, 
and the location of the school did not appear to 
exert any influence on the awareness of learning 
disabilities among primary school teachers. 
Importantly, the research deduced that there 
exists a significant disparity in the awareness 
scores related to learning disabilities among 
primary school teachers based on the types of 
schools they teach in and their monthly income 
levels.

Table 2d.Coefficientsa

Model
B

Unstandardized 
Coefficients

Standardized 
Coefficients T Sig.

Std. Error Beta

1

(Constant) 20.256 3.733 5.426 .000

Age .048 .959 .005 .050 .960

Family Type 1.609 1.387 .092 1.160 .248

Educational Qualification .536 .922 .049 .582 .562

Years of Experience 2.125 .763 .299 2.785 .006

Class Taught 1.120 1.439 .066 .778 .438

a. Dependent Variable: Awareness

Table 3. Influence of Social and Demographic Characteristics of Rural Teachers on Attitude

Variables Attitude Age
Family 

Type
Educational 

Qualification
Years of 

Experience
Class 

Taught

Attitude 1.000

Age .137* 1.000

Family Type .036 .026 1.000

Educational Qualification -.044 -.133* -.075 1.000

Years of Experience .268** .656** -.016 -.014 1.000

Class Taught .013 .211** .031 -.280** .266** 1.000

** -Significant at 1% level              * -Significant at 5% level 
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Table 3 presents the correlation matrix, 
examining the relationships between social 
and demographic characteristics with attitudes 
toward learning challenges among the 
participants. The correlation analysis revealed 
significant results for certain variables. Firstly, 
the correlation between attitude and age was 
positive and statistically significant (r = .137*, p 
< .05), also years of experience also displayed a 
positive relationship with attitude (r = .268**, 
p < .01), indicating that as participants’ age 
increased, their attitude toward learning 
challenges showed a favourable level and a 
similar trend was observed in years of experience 
as well. The positive correlation was established 
by examining the scoring pattern, where 
elevated scores indicated a higher attitude level. 
Additionally, age codes as well as codes for years 
of experience were quantified, with higher code 
numbers corresponding to more advanced age 
group and experience. As teachers’ age increases, 
they may develop a heightened sense of empathy 
and patience, essential qualities in dealing with 
learning challenges. This emotional intelligence, 
cultivated through years of interaction with 
students, might manifest as a positive attitude 

toward understanding and addressing diverse 
learning needs. On the other hand, family type 
(r = .036, p > .05), educational qualification 
(r = -.044, p > .05) and class taught (r = -.013, p > .05) 
did not show statistically significant correlations 
with attitude among the participants. This 
implies that variations in family type, class taught 
and educational qualifications did not have a 
statistically significant impact on the level of 
attitude regarding learning challenges among the 
participants in this study. These findings suggest 
that, within the scope of this study, demographic 
aspects such as family type, the class taught, and 
educational qualifications may not be the primary 
determinants shaping teachers’ attitudes 
toward learning challenges. It opens avenues 
for exploring other potential influential factors, 
such as, professional development opportunities, 
or specific training related to addressing 
diverse learning needs. Moreover, these results 
underscore the diverse and complex nature of 
attitudes among teachers, highlighting the need 
for a nuanced understanding of the factors that 
contribute to their perspectives on learning 
challenges. 

Table 3b. Model Summaryb

Model R
R 

Square
Adjusted 
R Square

Std. Error 
of the 

Estimate

Change Statistics

R Square 
Change

F 
Change

df1 df2
Sig. F 

Change

1 .291a .084 .052 11.246 .084 2.639 5 143 .026

a. Predictors: (Constant), Class taught, Family type, Age, Educational Qualification, Years of 
experience

b. Dependent Variable: Attitude
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The model summary and ANOVA are shown 
in Tables 3b and 3c, respectively. According to 
the table, the R-value was .291, indicating a 
positive relationship between the independent 
and dependent variables, accounting for 8.4% 

of the variance and an R2of .084. According to 
the ANOVA, there was a significant correlation 
between sociodemographic factors and attitude 
among teachers in rural communities, with 
F=2.639, p=.026.

Table 3c. ANOVAb

Model Sum of Squares df Mean Square F Sig.

1 Regression 1668.634 5 333.727 2.639 .026a

Residual 18084.037 143 126.462

Total 19752.671 148

a. Predictors: (Constant), Class taught, Family type, Age, Educational Qualification, Years of 
experience

b. Dependent Variable: Attitude

Table 3d. Coefficientsa

Model

B

Unstandardized 
Coefficients

Standardized 
Coefficients T Sig.

Std. Error Beta

1

(Constant) 72.389 5.178 13.979 .000

Age -1.007 1.330 -.081 -.757 .450

Family type .975 1.924 .041 .507 .613

Educational Qualification -1.059 1.278 -.070 -.828 .409

Years of experience 3.333 1.058 .343 3.150 .002

Class taught -1.884 1.996 -.082 -.944 .347

a. Dependent Variable: Attitude

Additionally, Table 3d’s multi-linear 
regression analysis showed that the years of 
experience (β =.343, t= 3.150, P=.002) was found 
to be the predictive factor  of the attitudes of rural 
community teachers in the study area towards 
learning challenges. For one unit increase in years 
of experience, there will be a .343 score increase 
in teachers’ attitude towards learning challenges.  
This indicated that factors like age, family type, 

educational qualification, and the class taught 
did not influence rural teachers’ attitudes toward 
learning challenges.

A study by Wu et al.  (2022)  examined the 
factors influencing rural teachers’ innovative 
behaviour in Integrating Technology into Teaching 
(ITT) in China. They found that organizational 
environment, peer support, and information 

https://link.springer.com/article/10.1007/s10639-021-10815-6
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literacy contributed to rural teachers’ innovative 
behaviour in Integrating Technology into Teaching 
(ITT), while technostress hindered its behaviour in 
Integrating Technology into Teaching (ITT). They 
did not find any significant effects of demographic 
variables such as age, gender, education level, 
and teaching experience on rural teachers’ 
innovative behaviour in Integrating Technology 
into Teaching (ITT). Another study by Bailey 
(2021)  discussed the challenges and strategies 
for addressing the needs of rural students in the 
United States. He suggested that teachers can 
work with rural students’ families to improve 
outcomes for rural students by engaging them 
in the learning process, communicating regularly 
and transparently, and providing relevant and 
authentic learning experiences. He did not 
mention any specific factors that affect rural 
teachers’ attitudes toward learning challenges.A 
study by Plessis and Mestry  (2019)  explored 
the challenges and opportunities for teacher 
education in rural schools in South Africa. The 
research outcomes highlighted that the only two 
factors that significantly affected the inclusion 
of students with learning disabilities - teachers’ 
training and age. In contrast, factors such as 
teachers’ gender, experience, qualifications, and 
marital status did not exert a notable influence 
on the inclusion of students with learning 
disabilities. 

Rural teachers, as defined in this study, are 
educators who are both working and living in 
rural areas. These teachers play a pivotal role 
in shaping the educational landscape of remote 
and less developed regions. Often facing unique 
challenges related to limited resources and 
geographical isolation. Rural teachers are tasked 
with the crucial responsibility of imparting 
knowledge and skills to students who come from 
similar limited resources as of these teachers. 
Socio-demographic variables, encompassing 
characteristics such as age, education, family 

type, and years of teaching experience, form the 
basis for understanding the diverse composition 
of these rural educators. In the specific context 
of this study, the term “rural teachers” takes 
into account the intricate interplay of personal 
and professional factors that contribute to the 
socio-demographic profile of these individuals. 
The influence of socio-demographic variables 
on rural teachers is a nuanced aspect of the 
study. Notably, the age and number of years a 
teacher has spent in the profession emerged 
as a significant factor shaping their awareness 
levels and attitudes towards learning challenges. 
In contrast, other socio-demographic variables, 
including family type, educational qualification, 
and the class taught, did not demonstrate 
statistical significance in influencing these 
teachers’ awareness and attitudes on educational 
obstacles. This study sheds light on the unique 
dynamics of rural education, emphasizing the 
importance of considering both the professional 
and personal aspects of teachers in these settings. 
Recognizing the specific characteristics that 
define rural teachers allows for a more targeted 
approach to address their needs and challenges, 
ultimately contributing to the improvement 
of education for the children to overcome 
educations obstacles in underserved areas.

CONCLUSION 

The study revealed that a substantial majority 
of the teachers exhibited a moderate level of 
awareness concerning learning challenges, with 
a smaller proportion displaying high awareness 
levels and a slightly larger fraction. with low 
awareness. In the context of attitudes toward 
learning challenges, more than half of the 
teachers adopted a neutral stance. This indicates 
that a considerable number of teachers neither 
strongly favoured nor opposed addressing 
learning challenges. Meanwhile, a noteworthy 
percentage demonstrated a favourable 
attitude, showcasing receptivity and support 

https://www.edutopia.org/article/addressing-challenges-rural-students
https://www.edutopia.org/article/addressing-challenges-rural-students
https://www.bing.com/search?q=What+can+the+new+Bing+chat+do+for+you%3F&showconv=1&form=M4040A
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for addressing learning challenges. In contrast, 
a minimal (2%) expressed an unfavourable 
attitude, indicating a small fraction of teachers 
with a less optimistic perspective on handling 
learning challenges. It is essential to underscore 
the significance of the substantial 56.4% of 
teachers who maintained a neutral attitude. This 
neutrality suggests a middle-ground perspective 
that may be influenced by a variety of factors such 
as their thoughts, beliefs, exposure to inclusive 
practices, and lack of specific training towards 
educational policies. Importantly, the mention 
of a potential shift to an unfavourable stance 
over time implies that these teachers might be 
open to evolving perspectives. This shift could be 
influenced by gaining more experience in dealing 
with diverse learning challenges or encountering 
challenges in implementing inclusive practices, 
potentially leading some teachers to develop a 
less favourable outlook over time. These insights 
are pivotal in effectively informing strategies 
tailored to address the evolving educational 
needs of rural areas.

The study revealed that years of experience 
emerged as a significant influence for both 
awareness and attitude among rural community 
teachers. Teachers with greater experience 
tended to display heightened awareness and more 
positive attitudes towards addressing learning 
challenges. Conversely, social and demographic 
factors such as age, family structure, educational 
background, and the class they taught did not exert 
a significant influence on either awareness or 
attitude. These findings hold crucial implications 
for educational stakeholders and policymakers. It 
is clear that experienced teachers play a crucial 
role in fostering awareness and cultivating 
positive attitudes towards addressing learning 
challenges in rural areas. To leverage this, tailored 
support and professional development programs 
should be crafted, with a particular focus on 
empowering experienced teachers. By doing so, 

we can enhance the overall quality of education 
in rural settings and ensure that students receive 
the support they need to succeed academically. 
Furthermore, involving rural community 
teachers in policymaking processes and crafting 
policies aligned with their insights can lead to 
contextually relevant and effective strategies 
for rural education. This collaborative approach 
can create an enabling environment that 
promotes equitable educational opportunities, 
empowering students in rural communities to 
achieve their full potential.

Practical applications of these findings 
might involve integrating awareness and attitude 
enhancement modules into teacher training 
programs or utilizing the insights to inform 
policy initiatives aimed at improving the quality 
of education in rural communities. Effective 
improvement of education in rural areas involves 
a multifaceted approach. Identifying specific 
educational challenges.  Targeted interventions, 
and subsequent teacher training programmes 
should address the enhancement of awareness 
with regard to learning challenges and a 
favourable attitude to address these challenges.    
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ABSTRACT

The research was conducted with the aim of understanding the relationship between teachers’
knowledge, attitude, and practice towards learning disabilities of the students. For this study, 133 primary
school teachers were chosen at random in 2022. The information on primary school teachers’ Knowledge,
Attitude, and Practices (KAP) was collected by a KAP scale developed by the researcher. The scale was
validated and verified for reliability using Cronbach’s Alpha. The reliability score of the constructed KAP
scale was 0.829, 0.854, and 0.700 correspondingly suggesting good reliability. Results showed that more
than half of teachers (69.2%) had a moderate degree of knowledge and 54.9% were found to have a
neutral attitude towards learning disability of the students. In terms of practices, a good level of practices
among nealry three-fourth(72.9%) of the teachers was noted. A significant association was recorded
between the knowledge and attitude of primary school teachers towards learning disabilitiesof the students.
However, the results did not record practices being significantly interrelated to the knowledge and attitude
towards learning disabilities of the students among primary school teachers, implying that knowledge or
attitude might not influence practices as the practices remains self-regulated.

Keywords: KAP, learning disability, Primary School Teachers, Relationship, Students
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INTRODUCTION

Learning Disability (LD) is an unnoticed
barrier. It interferes with every aspect of life,
academic performance, social relationships,
mobility, and employment. It is one of the concerns
that require special consideration. In India, no
special efforts are made to determine the
prevalence of LD, but it is estimated that 13-14
percent of our school children have learning
disabilities (Deshmukh et al., 2021).

The child’s teachers are the first to notice
when they believe they are not learning as they

should. Arifa and Siraj (2019) stated in their study
that, present a significant problem for educators
and members of the households. The way the
teachers respond to these kids’ needs will
determine how successful they are and they
become.

For the teachers to respond to the needs of
the children, should be aware of the challenges
children face. Hence, their knowledge of learning
disability is most important for identifying them.
Several scholars have highlighted the fact that
primary school teachers exhibited lower levels of
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knowledge with regard to specific learning abilities
(Shari and Vranda, 2016; Ghimire, 2017). According
to Moothedath and Vranda (2015), Among
teachers, only 5% are solely seemed to be having
sufficient knowledge regarding learning disability
which is a very low number to take into account. A
professional degrees needed to work as a teacher
in a school in India is a teacher training degree.
Dhindsa et al. (2021) in their study reported that
many teachers lack the training, expertise, and
experience/knowledge required to identify at-risk
young children.  Often teachers lack the necessary
knowledge to recognize students with learning
disabilities; or struggle to recognize students who
are at risk, which could lead to an increase in the
prevalence of LD. According to Singh et al. (2017),
recent investigations on learning disabilities found
that there is a 5% -15% prevalence in India, which
is a highly frightening number. As teachers being
the ones to recognize obstacles among children,
their ability to support children is significantly
impacted by the lack of knowledge and
comprehension of particular learning difficulties.
According to WHO (2012), certainly being more
knowledgeable will lead an alteration in behavior
(Sitrakool, 2017). From this statement, it could be
understood that knowledge may influence a
behaviour of a person.

A study by Madhamani and Joseph (2021)
stated that teachers in schools have some
knowledge regarding learning difficulties, but lack
the necessary practice to effectively manage
school children. Though they lack knowledge,
teachers are more aware of learning difficulties and
have a favourable attitude. The study by Soni
(2020) reported that instructors’ knowledge and
attitudes were positively correlated. Because
knowledge is a significant truth that affects or
influences an individual’s own attitude and practice,
rather than being a single component or detached
fact.

Few studies sustained the results of the
investigations that teachers had insufficient
knowledge on learning disabilities. The study by
Asok et al. (2021) stated that teachers belonging
to government schools had insufficient knowledge
of learning disability while the vast majority had
positive attitudes. Soni (2020) reported that most
teachers had insufficient knowledge and highly
favourable attitude toward learning disability. The
K-A-P Model, which is based on the social
psychology theory of cognitive-affective-behaviour,
suggested that knowledge influences attitude, and,
in turn, practices (Luo et al.,  2022). With these
perspectives, the study was proposed to record
the the relationship between teachers’ knowledge
attitude and practices (KAP) towards learning
disabilities of students.

After parents, teachers are the greatest
influence on a child’s life.  To cater the needs of
various learner types, teachers can adapt their
teaching methods. A teacher must be
knowledgeable about the different types of learning
disorders to recognise one in a student who is not
making sufficient progress in class. Teachers’
knowledge, att i tudes, and practices affect
students’ learning in many ways. Learning
disability seriously impede educational actions
that require reading, math, or writing abilities. Ten
to fourteen percent of children in India suffer from
a specific learning disability. In comparison to
teachers with general pedagogy backgrounds,
those with enough knowledge of learning difficulties
and the necessary skills or competencies can
serve better.  If teachers’ fall short in awareness
and knowledge affects these children as these
children go unattended in a group. Since teachers
are the learned people with whom the children
spend the vast majority of their active time, it is
extremely crucial for teachers, notably primary
school teachers, to be aware of this unseen
disabil i ty that enables early detection and
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intervention. Also, teachers’ attitudes toward these
students are essential in facilitating them in coping
with this disability.

MATERIALS AND METHODS

Human Ethical Committee clearance from
the institute was sought to conduct the study. The
study used a cross-sectional research design and
a descriptive research approach. A total of 133
primary school teachers from 13selected schools
in Coimbatore City, Tamil Nadu were considered
for the study using a convenient sampling
technique. Data was collected between the months
of October and November, 2022 using a self-
structured  interview schedule. Data collection
involved two sect ions. Sect ion I  -  Socio-
demographic variables that were taken into
consideration for the study; Section II-A rating scale
for knowledge and attitude, along with a checklist
for practices. The description of the study tools is
as follows:

The teacher’s knowledge of the learning
disability of the students scale was constructed
with 57 statements. Basic information about the
qualities, conditions, and misconceptions are the
scale’s primary statements. A Likert scale with five
possible responses namely strongly disagree,
disagree, uncertain, agree, and agree strongly was
used in the interview schedule consisting both
positive and negative statements.

The teacher’s attitude on the learning
disability of the students scale was developed
with 35 statements. Myths and general inferences
about learning disabilities of the students were
presented as statements. Agree, Neutral, and
Disagree are the responses on a three-point Likert
scale with both positive and negative statements.

Teacher’s classroom teaching practices
A checklist with 24 statements in total, with both
positive and negative statements was developed.
Information about common classroom practices
and teaching pedagogy of teachers were included

in the statement. Through content validity, the self-
developed tool was validated. The tool’s content
was reviewed by experts. In the first step, a
committee of two senior academia and two primary
school teachers were included in the discussion
for checking the scale content statements. The
scale was refined according to the suggestions
given by them. Nine experts were chosen from
various  disciplines based on the subject which
included two developmental pediatricians, one
neurologist, one professor from the Department of
Special Education, two professors from the
department of Human Development, one clinical
psychologist, and one special educator. Review and
face validity was obtained and the scale was refined
further.  Cronbach’s Alpha test was used for the
estimation of the reliability. A range from above
0.700 in the Cronbach’s alpha test is considered
to be reliable, therefore, the scales were reliable
with scores of 0.829 for the knowledge scale, 0.854
for the attitude scale, and the practices scale had
0.700 score. The gathered data was scored and
compiled. Frequency and percentages were
calculated and the results were interpreted using
ANOVA test to check the relationship between KAP.

RESULTS AND DISCUSSION

As per Table 1, those between the ages of
31 and 40 made up nearly half of the teachers
(39.8%), followed by those between the ages of
41 and 50 (26.3%), 21 to 30 (24.1%), and those
between the ages of 51 and 60 were up to 9.8%. A
total of 96.2% of the teachers were women.
Majority of teachers (69.9%) belonged to a nuclear
family, while 30.1% lived in a joint family. More
than half of the respondents (54.9%) came from
urban areas. More than half (65.4%) of the
teachers had a B.Ed degree. Only 39% had less
than five years of teaching experience, others had
more than five years of teaching experience (61%).

Socio-demographic features play a
significant part in the development of KAP.  Several
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research studies have hypothesized the influence
of the socio-demographic conditions of teachers
on their KAP. However, this study was limited only
to seeing the relat ionship between KAP,
nevertheless accepting the fact that certain socio-
demographic aspects impact the KAP owing to the
available literature. The study by Shari and Vranda
(2015) identified variations in overall knowledge
levels on LD under age, education, classes taught,
type of school, and number of teaching years of
experience of teachers. Dada and Sulyman (2021)
brought out the significant influence of gender,
school type, and specialization of teachers on their
knowledge of LD in the I lorin South local
government area, Kwara State. The study
conducted in Saudi Arabia by Nsreen and Mogeda
(2019) reflected on a significant relationship
between levels of knowledge and socio-
demographic variables. Ranjeetha and Shobha
(2019) also recorded the association between

socio-demographic variables and classroom
practices of  teachers related to LD.

Table 2 indicated that nearly three-fourth
teachers (69.2%) had a moderate knowledge level
and 27.1% exhibited a high knowledge level. A
higher number (54.9%) of  the respondents had a
neutral attitude, and 40.6% had a favourable
attitude regarding learning disabilities of the
students. Majority (72.9%) had satisfactory
classroom practices, whereas, the remaining
teachers (27.1%) had average classroom teaching
practices.

The KAP level demonstrated that the great
majority of teachers had a moderate knowledge
level (69%), a neutral attitude towards LD(55%),
and good teaching practices (73%). However, the
cause for concern here is the moderate levels of
knowledge and neutral attitudes which should be
enhanced to higher and favorable levels, as the

Table 1. Primary school teachers’ socio demographic information (n=133)

S.No. Variables Category Number Percentage(%)

1. Age (in years) 21- 30 32 24.1

31 – 40 53 39.8

41 – 50 35 26.3

51 – 60 13 9.8

2. Gender Female 128 96

Male 5 4

3. Family Type Joint 40 30.1

Nuclear 93 69.9

4. Area of Living Urban 73 54.9

Semi Urban 60 45.1

5. Educational Qualification Degree with B.Ed 87 65.4

Degree without B.Ed 46 34.6

6. Years of Experience < 5 years 52 39.1

6-10 years 35 26.4

11-15 years 18 13.5

>15 years 28 21.1

                                     Total 133 100
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Table 2. Level of teachers’ KAP towards learning disabilities of the students

S.No Variables Categories Number Percentage

1. Knowledge High 36 27.1

Moderate 92 69.2

Low 5 3.8

2. Attitude Favourable 54 40.6

Neutral 73 54.9

Unfavourable 6 4.5

3. Practices Good / Satisfactory 97 72.9

Average 36 27.1

Poor / Unsatisfactory 0 0

                             Total 133 100

possibility of the moderate levels going down to
low and neutral attitudes becoming unfavorable
cannot be ruled out.  Hence, constant monitoring
of the knowledge and attitudes of the teachers
might help in facilitating the enhancement and
avoiding deviation or debilitating the acquired
knowledge and attitudes.

The study carried out by Shari and Vranda
(2015) with teachers belonging to primary schools
at Bangalore South revealed that most of the
teachers responded to having a favourable attitude
towards specific learning disabilities of the students
which is found to be contradictory from the results
of this study.

The findings of this study highlighted that
knowledge interacted with attitude in a statsitically
significant way. This suggested that a teacher’s
attitude is influenced by their level of knowledge.
Additionally, the findings showed that a teacher’s
teaching practices is unaffected by their knowledge
level. Practices and attitude also did not show a
significant relationship or did not influence one
another. Regardless of the type of attitude, the
teaching practices were found to be good and
satisfactory. Elizabeth and Seema (2019) compared
knowledge and attitude depending on the teaching
division and educational sub-districts. They

reported that there is a strong connection between
teachers’ inclusive education knowledge and
attitudes. The study by Neha and Roopa (2018) on
60 teachers on Knowledge, Attitude, and Practices
in dealing with Learning Disability among children
found that the majority of the teachers showed a
moderate knowledge level, unfavourable attitude and
a moderate level of practices in dealing with
learning disabilities among children which is in line
with this study for knowledge level.Subi and
Archana (2019) with 225 teachers on their attitudes
and knowledge of learning disabilities of children
in Trivandrum concluded that a good number of
primary school teachers had positive attitudes and
good knowledge of learning disabilities of students.

Table 3 depicts the relationship between
knowledge, attitude, and practices. The results of
the ANOVA test indicated that the three knowledge
levels (High, Moderate, and Low) corresponded to
the mean attitude scores of the teachers with
87.42, 81.76, and 84.20, respectively. The majority
of the teachers with a moderate knowledge level
exhibited a neutral attitude towards learning
disabil i t ies of the students. Additionally, a
statistically significant relationship was observed
between the teachers’ knowledge and attitudes
toward learning disability at 5% levels with F (2) =

RELATIONSHIP BETWEEN TEACHERS’ KNOWLEDGE, ATTITUDE AND PRACTICES  TOWARDS
LEARNING DISABILITIES OF THE STUDENTS



118

Table 3.  Relationship between teachers’ Knowledge, Attitude and Practices (KAP) towards
               learning disabilities of the students

S.No. KAP Classification N Mean±SD F(df) Significance

Relationship of Knowledge with  Attitude and Practices

1. Attitude High 36 87.42±8.817 3.305(2) 0.040*

Moderate 92 81.76±12.111

Low 5 84.20±8.319

2. Practices High 36 20.83±3.682 2.824(2) 0.063NS

Moderate 92 19.77±3.530

Low 5 17.00±3.937

Relationship of Attitude with  Knowledge and Practices

1. Knowledge Favourable 54 54.74±12.225 2.540(2) 0.083NS

Neutral 73 50.52±10.354

Unfavourable 6 49.00±4.858

2. Practices Favourable 54 20.06±3.873 2.151(2) 0.121NS

Neutral 73 19.64±3.541

Unfavourable 6 22.83±2.639

Relationship of Practices with  Knowledge and Attitude

1. Knowledge Good 97 53.18±10.585 2.991(1) 0.086NS

Average 36 49.44±12.248

Poor 0 -

2. Attitude Good 97 83.40±12.081 0.001(1) 0.976NS

Average 36 83.33±9.508

Poor 0 -

NS – Not Significant ; * Significant at 5% level

3.305, P=0.040 suggesting that knowledge
influences attitudes among teachers. Another
noteworthy finding was the relationship between
knowledge and practices; it was observed that the
teachers with low knowledge levels exhibited a
mean score of 17.00 which denoted average
classroom practices; however, it was not found to
be statistically significant.

Pertaining to the relationship of attitude with
knowledge and practice, it can be noted that the
greater part of teachers had neutral attitudes

followed by favourable and unfavourable attitudes
respectively. However, regardless of the attitude
type, the mean scores of knowledge levels
remained in the high range. Subsequently, no
significant relationship was found statistically
between attitude and knowledge. The same trend
can be observed with regard to the relationship of
attitude with practice, regardless of attitude type,
the teachers’ practice scores were found to be in
the range of good teaching practices and no
statistically significant relationship between attitude
and practice was noted.
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Focusing on the relationship of practice with
knowledge and attitude, Table 3 makes it evident
that the majority of the primary school teachers’
practices were at good levels followed by average
levels. The knowledge levels mean scores who
practiced good and average levels of teaching were
53.18 and 49.44, respectively indicating a high
knowledge level on learning disabilities. Similarly,
the attitude scores were found to be favourable with
a mean of 83.40 and 83.33 among the teachers
who practiced good and average teaching methods
respectively. However, no significant relationship
was found in practice involving knowledge and
attitude. The results indicated that knowledge
influenced the attitude of a teacher (Table 3).
However, the teaching practices may not be
influenced by knowledge. Similarly, attitude has
no influence on either knowledge or practice and
also practice is not found to be influencing the
knowledge and attitude of teachers.  However,
literature as suggested that teachers’ knowledge
attitude and practice depend upon many factors
which cannot be overlooked when deliberating the
KAP of teachers such as issues related to socio-
demographic aspects which need to be explored
to uphold other significant factors that impact the
KAP of teachers.

CONCLUSIONS

Knowledge interacted with attitude of primary
school teachers toward learning disabilities of the
students but not on practices. Similarly, attitude
did not interact with knowledge or practices, neither
practices interacted with knowledge and attitude
which was directed at practice being self-regulated
among the teachers. It is seen that there was a
dearth of knowledge and favourable attitude among
teachers towards learning disabilities. KAP of
teachers was insufficient and the reason may be
the teachers might not have received the required
training. The researcher felt  the need for
sensitization or intervention training and workshops

on LD are much essential for teachers to deal with
children at the primary school level.
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