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anguage teach-
ing must be dis-
tinct from the
teaching  of

'subjects like Maths, Phys-
ics, or Economics. Yet, '
current practices rarely

16.

06.25.

reflect any such distinc-

DC

tion, especially at school
level. Language syllabus-

218 es outline ambitious ob-
== jectives and learning out-
Fou comes such as to enable
he learners to become
f i fluent and flawless users
54( and to empower them to
S be ‘autonomous’ by mas-
itl] tering the language. They
he also aim to equip them to
in employ the language ef-
ig fectively and naturally in
{o} both formal and informal

contexts. However, at the
initial stages (Levels 1and
2), the basic objective is
imparting foundational
skills and, by level 3, lear-
ners are expected to have
| acquired the core linguis-
tic skills: listening, speak
ing, reading, and writing

(LSRW).
Reality today

However, the reality of

today’s teaching-learning
ecosystem tells us a diffe-
rent story, Iaising certain
poignant questions:
Jearners have acquired
the basic skills, why do
teachers continue o0 I¢”
teach them at higher le-
vels? Why aren’t they Jet-
ting learners expand on

their own t0 refine the

acquired skills? Isn’t the

classroomt engaggment
actually stifling thelr cog-
nitive development by
overemphasising teach-
er-led instructions? Why
do teachers, evenl at the
advanced stages, Téd

texts aloud and explicate
them, instead of guiding
Jearners t0 explore o1
their own? Shouldn’t
class time be devoted to
acquainting learners
with diverseé reading

texts and strategies to 0P

timise their efforts?

To materialise the s_tat—
ed objectives of teaching-
Jearning of English, OVeT"

hauling of the curricu-
Jum is a necessity. The
first two of LSRW are in-
pate human abilities,
while the other two are
acquired skills with regd-
ing typically preceding
writing.

As literacy fundamen-
tally begins with reading,

it demands prioritised at-
tention. Instead of labell-

ing classes generically as
‘English’, timetables
should specify the skills
being dealt with. Signall
ing the shift, on each day,
a period should be ear-
marked for a particular
¢kill. Of the five periods
in a week, two should be
dedicated for Reading, a5
it is the ‘mother of @

skills’, and oné each can

- Let learners learn

Apgl;te gl?g:v focgsing on specific skills, English classes need to
ik away from the teacher-centric models and foster
independent learning among students
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reality. This approach
will foster learner ‘inde-
pendence’ by shifting
them away from teacher
dependence. The role of
a teacher should be res-
tricted to organising
‘tasks’ — designing and
organising activities in di-
verse formats such as in-
dividual, in pairs, triads,
and small groups — en-
suring inclusive partici-
pation of all.

Wide range
JK. Rowling once re-
marked, “If you are not
interested in reading,
you have not found the
right book”.

In a class of 30 or 40
students, no single text
can appeal to all; hence,
various kinds must be
utilised. This requires an
alternative syllabus con-
struction, i.e., inclusion
of ‘seen’ and ‘unseen’
texts. The ‘seen’ could be
prescribed, but the ‘un-
seen’ should be identi-
fied by teachers and an-
chored on students’
interests and needs, a
practice adopted in pro-
gressive institutions.

Texts can span both
fiction and non-fiction
across multiple genres.
Fiction, for instance,
holds romance, mystery,
horror, fantasy, scifi,
and thrillers; similarly,
non-fiction ranges from
autobiographies, biogra-
phies, self-help, and tra-
velogues, spiritual to
scientific writings. Fami-
liarity with this wide va-
riety can facilitate lear-
ners to choose whatever
interests them. Adults in
their 40s and 50s confess

that they may have read
about 500 books, mostly

during their school and
college days. This esta-
blishes the criticality of
student days, for what
they were to become la-
ter in their lives.

R_eading, after all, is
not just decoding but also
involves comprehension
reflection and imag,inai
tion, which enables them
to be thinkers. So, to -
maximise their efforts
besides the text types,
they must be introduce&
to strategies such as skim-
ming, scanning, preview-
ing, predicting, question-
ing, and inferencing.
Mastery of these will ac-
celerate the reading of
more books with less
t?me. For slogans such as
‘job-ready’, ‘future-rea-
dy’, or prepare for ‘non-
existent jobs’, reading
skills are the true founda-
tion. ‘Read to lead, and
%ead to read’ is the max-
im. .
As language is for
communicative purpos-
es, ‘noisy classes’ are the
norm. So, the cliched
ideal of ‘pin-drop silence’
must be  militated
against. The censure of
mgbi]ity to acquire En-
glish is not owing to lear-
ners’ incapacity, but sys-
temic shortcomings.

The question remains:
Are we truly ready to
hfmdle English courses
differently? Subjects can
be learnt through text-
books, but language de-
mands efforts beyond
textbooks, beyond teach-
er and classroom. The
more one reads, the bet-
ter they become.

The writer is a retired Professoi

\ r of
English and Chief Executive Chair
of the En'glish Language

Teachers Asso:iat%nn of India
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