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F O R E W O R D

In  the Univers i ty ’s par t i c ipa t ion  in the N a t iona l  
A dult  Educa tion  P ro g ram m e as p a r t  o f  the C o m m u ­
ni ty  a n d  Social Service cur r icu lum,  p lann ing  and  
p rog ram m ing  a t  the micro-level  of  ru ra l  adu l t  
l i teracy are now un d e rw ay  in the colleges and  
depa r tm en t s  of  the Universi ty.  In  the process, 
ded ica t ion ,  com mitment a n d  goodwill a re  the necess­
ary s ta r t ing  points for the colleges a n d  the  u n ive r ­
sity depar tments  both  o f  teachers  and  students .  T h e  
sufficient condit ion,  for  the p rog ram m es  be ing 
a t t em p ted  by  over  a  h u n d re d  colleges a n d  a ro u n d  50 
depar tm en ts ,  is to face frontal ly the  technica l  p ro b ­
lems involved in the p rogram m es  and  projects. I t  is 
here t h a t  the W orkshop  o f  Principa ls  and  the resu l t ­
ing  guideline docum ent  th a t  it has p roduced ,  which 
is this m o n o g rap h ,  becomes o f  cri t ical im por tance .

T h e  first p rob lem  is, o f  course,  the  m o t iva t ion  
o f  the i l l i terate ru ra l  adult .  T h e  ques t ion  as to 
w h a t  he or she will gain  f rom this ex t ra  effort,  
which l i teracy involves,  must  be answered.  I t  can  
be  answered  only with in  the la rge r  f ramework  o f  
ru ra l  development in anyone  of  its m a n y  facets. In  
communist  countries ,  the mot ivat ion is provided  by



the Communis t  ideological framework.  We h ave  to 
find a similar  viable f ramework  based on our  cu l tu ra l  
values a n d  socio-economic imperat ives.

T h e  second prob lem is how a l i te racy c o m p o ­
nen t  can be woven in to  the la rger  ru ra l  d ev e lo p ­
m en t  effort. This  is cal led functional  l i teracy,  and  
more  recently ‘conscientizat ion’ and  this mus t  be 
expressed technical ly.

T h e  third problem is the m a n n e r  in which the 
teachers and  students,  who have  other  p reo cc u p a ­
tions, can  work in this p rogramme,  p rov id ing  the 
min im um element of  cont inui ty  in the te ach ing  and  
learn ing  process to the ru ra l  audience.

T here  is also the p rob lem of learn ing  materials ,  
which have  to be both  specific in re la t ion to the local 
si tuat ion,  and  general  in re la t ion  to the  ideals and  
goals o f  the S ta te  and  the Country.  H ow  is each 
college I d ep a r tm en t  to p roduce  such learn ing  
materials  ?

Finally,  there  is the p rob lem o f  t r a in ing  the 
teachers  and  s tudents  in this im por tan t  technical  
enterprise.  W ha t  are the steps in a well-conceived 
tr a in ing  p rogram m e,  which would  t r a in  l i teracy 
teachers  in the techniques of  del ivering the learn ing  
skills as well as in the p roduc t ive  use of  these 
skills ?

Every  college and  Univers i ty depa r tm en t  will 
have  to so organise  its Comm unity  a n d  Social Service



curr icu la  tha t  no t  more t h a n  50 per  cen t  o f  the time 
the teachers  and  students  is used in this a du l t  l i te racy 
effort. T h e  o the r  50 per  cen t  will h a v e  to be 
subjec t -or ien ted  a n d  re la ted  as set forth by each 
Board o f  Studies, a n d  summarised  in Univers i ty  of 
M a d ra s  M o n o g r a p h  X I .

I t  was to consider ,  discuss, review a n d  s ta r t  
resolving these and  other  issues involved in the decision 
of  the Univers i ty  a n d  its teachers  a n d  s tudents  to 
play  their  role in the  N at iona l  Adult  E duca t ion  P r o ­
g ram m e th a t  Princ ipa ls  a n d  a Senior Professor from 
ten colleges a n d  the H e a d  of  a D e p a r tm e n t  o f  the 
Univers i ty  assembled in M a r c h  in Sri Avinashil ingam 
H o m e  Science College for Women, C o im ba to re ,  
under  the d irec torship  of  Dr.  R a j a m m a l  P. Devadas ,  
Pr incipa l  of  th a t  College.  T h e  result  is the  Adult  
E duca t ion  P la n n in g  a n d  P rog ram m ing  G uide  which 
is this m o n o g ra p h ,  which by decision o f  th e  work­
shop is to be followed in April  by a 7 day  t ra in ing  
workshop  for the same par t i c ipan ts  a n d  which will 
result  in a M a n u a l  for T ra in in g  A du l t  Educa t ion  
(l i teracy) Ins t ruc to rs .

A nd  so the Univers i ty  com m un i ty  is bu ild ing  
slowly, s tep by step,  the edifice th ro u g h  which it will 
discharge one  p a r t  o f  its ob liga t ion  o f  serving the 
goals of  s tate and  na t iona l  deve lopment ,  in this case 
o f  m a k ing  its con t r ibu t ion  to the well-being of  the 
depr ived  and  discr iminated  majo r i ty  of  our  fellow- 
citizcns. T h a t  in the end is the n a t u r e  of al l l e a r n ­



ing, knowledge and  wisdom : they are  a t reasure  th a t  
grows only in so fa r  as it is given aw ay ,  a n d  per 
contra it  is only th rough  the act o f  giving t h a t  it 
fu r the r  enriches itself.

Universi ty of  M ad ras  M a l c o l m  S. A d i s e s h i a h  

M a rc h  21, 1978. Vice-Chancellor
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I. T H E  N A T I O N A L  A D U L T  E D U C A T I O N  
P R O G R A M M E ,  P O L I C Y ,  P H I L O S O P H Y  

A N D  C O M M I T M E N T

N A E P  - Policy and Philosophy

T h e  N a t iona l  Adult  E d u ca t io n  p rog ram m e 
(NAEP) which has been  accorded the highest  prio r i ty  
by the U n ion  G overnm en t  aims at  l iqu ida t ing  adu l t  
i l l iteracy within a time bou n d  frame.  I t  aspires to 
make  the poores t  o f  the poor l i terate ,  bu ild  in them 
skills, ensure th em  bet ter  s tandards  of  l iving,  develop 
in th em  conf idence  a n d  leadership  to face the 
realities a n d  chal lenges  o f  life a n d  he lp  to f ind 
employment ,  to the ex ten t  possible. I t  calls for  
a massive effort  to educa te  a n d  make  sel f- re l ian t  100 
millions o f  a du l t  i l li terates in the age g roup o f  15-35 
years,  with in  a five yea r  period s ta r t ing  from 
1978-79. Now, the responsibi l ity for Adult  E d u c a ­
t ion a n d  e radica t ion  o f  i l li teracy is clear ly  t h a t  of  
the ed u ca ted  minori ty.

T h e  N A E P  emphasises em ployab le  skills, family 
an d  hea l th  welfare ,  poli t ical  conscient izat ion and  
civic par t i c ipa t ion  in add i t ion  to l i teracy.  To 
ach ieve the set object ives and  basic phi losophy,  the 
following pr inciples are to be fol lowed.  T h e  
l i te racy  p rog ram m e s h o u l d :



1. Enab le  the masses secure be t te r  working  
and  living conditions.

2. F ace  the challenges of  the env i ronm ent  and 
deve lopm en t  needs of  the count ry  with 
thei r  act ive par t icipat ion.

3. Be re levant  to the envi ronment a n d  l e a r ­
n e r ’s needs.

4. Be f lexible r ega rd ing  dura t ion ,  t ime loca t i ­
on  and  ins truct ional  ar rangements .

5. Be systematic in all aspects of  organisa t ion.

6. Be funct iona l  and  ad ap tab le  to the needs 
and  dem ands  of  the learners.

7. E nhance  their  competence  and  im prove  
the ir  performance.

and  8. C re a t e  a be t te r  unders tand ing  of  family life 
problems and  w om en’s status in society.

The  N a t iona l  Adult  Educa tion  P ro g ram m e  is 
based on the tru th  tha t  there  is no age ba r r ie r  for 
learning.  T h e  high levels o f  m a tu r i t y  a n d  experience 
o f  the adul ts  can  ac tual ly  he lp  in bet ter  learn ing .  
A dult  Educa tion  is in t en d ed  to help in situations 
where it is diff icult  to reta in  the le a rne r  in the 
formal school. Different  categories,  nam ely ,  the 
dropouts,  the hand icapped ,  the  unem ployed ,  m a r g ­
inal  farmers,  the weaker  sections and  others can  all 
benef i t  by A du l t  Education.



T h e  three dimensions of  N A E P  are Awareness,  
Func t iona l i ty  and  Literacy.  Adult  E du ca t io n  offers 
con t inu ity  in the educa t iona l  growth  o f  the learner.  
I t  covers the entire life span.  I t  has no r igid c u r r i ­
cu lu m  or g raded  system of  teaching with in  the four 
walls o f  the class room. T h e  learn ing  experience 
a n d  act ivi t ies  are a r r a n g e d  on the basis o f  needs,  
work,  convenience a n d  resources. T h e  ad u l t  le a rne r  
should  be so m ot iva ted  th a t  the desire to lea rn  comes 
from him. Adul t  Educa tion  is thus  a  le a rne r -cen t red ,  
need-based,  skil l -oriented, a n d  pract ical -b iased  
venture.

Adult  E du ca t io n  has a grea t  social value as it 
offers oppor tunit ies  to dropouts  and  the drown- 
trodden  segments o f  society to im prove  the ir  e d u ca t i ­
on and  occupa t iona l  skills. I t  aims a t  developing  
the 3 H ’s : H e a d  ( in te l lec tual  deve lopment) ,  H e a r t  
(social a n d  em otiona l  development)  and  Hands  
(physical  development) .

T h e  dist inguishing  charac te r i s t ic  of  Adult  
E d u ca t io n  is tha t  it is Funct ional .  I t  has a p ragm a t ic  
objective,  tha t  is, ind iv idua l  dev e lo p m en t  th rough  
the three im p o r ta n t  processes (1) logical thinking,  (2) 
self-real isation a n d  (3) self-actualisat ion.  These  
th ree  processes have  personal  and  phys ical  d im e n ­
sions with p rac t ica l  values.

N A E P , a National Commitment

With these c lea rcu t  guidelines and  principles, 
N A E P  has become a na t ional  commitment.  I t  calls



for a concre te  ap p roach ,  effect ive p la nn ing ,  conce­
r ted  a n d  co-ord ina ted  efforts of  the gove rnm e n ta l  
a n d  volun tary  organisat ions.  Adult  E duca t ion  must  
be real ised as a commitment,  a promise  a n d  the 
bo unden  du ty  o f  each  and  every educa ted  person.  
O n ly  devoted,  sincere, un ti r ing  and  intel l igent  g roup  
efforts can  bring a bou t  the env i ronm ent favou rab le  
to make  the task fruitful . I t  dem ands  g rea t  vision, 
s trength,  selfless service, and  skills.

T h e  commitment should be felt within.  We the 
few for tunate  educated,  being in a be t te r  position,  
having  a t tended  the School, College or  Technica l  
Courses, should now be of  im media te  service to the 
vast major i ty ,  left unnot iced ,  u n ed u ca ted  and  
illi terate.  O u r  resources - educa tion ,  skills, money 
and  energy  should be fully deployed  to mee t  the 
challenge.  Otherwise,  the ‘ed u ca ted ’ will be only 
‘exploiters’ of  the i l l i terate poor.  L e t  our  effort be 
a beacon l ight to youth  to launch  the Adult  Educa tion  
P rogram m e and strive to visualise an I n d ia  freed 
from the shackles of  il l iteracy, ignorance ,  m a lnu t r i ­
tion, unem ploym ent  and  o ther  social evils. Let  us 
jo in  hands  with our Union  G overnment  and  esteemed 
Vice-Chancellor ,  and  s trengthen  their efforts  with 
our  commitment to work with devot ion  to this g rea t  
task-namely,  erad icat ion of  i lli teracy and  br ing  light 
and  life to the  deprived  communit ies .



T h e  fo rmula t ion  o f  a dynam ic  phi losophy of 
educa tion  is basic to n a t io n a l  p lann ing  a n d  deve lop­
ment ,  the  success o f  which is influenced by  whether  
or  not  the re  is an  effect ive educa tiona l  system in 
which educa t ion  is r e levan t  to the needs of  the 
people a n d  the  dem ands  of  the chang ing  times. 
T h e  educa t iona l  phi losophy will determine the goals 
the na t ion  will set for its citizens.  Viewed in this 
context ,  the p lace  o f  Adu l t  Educa t ion  in the educa t i ­
onal  system a n d  na t iona l  deve lopm en t  becomes 
crucial.

A d u l t  E duca t ion  is more  th a n  educa t ion  for 
l i teracy.  I t  is also m ore  t h a n  remedia l  educa tion.  
I t  is w h a t  people cont inue to  need and  w an t  as long 
as they are alive,  regardless  of the q u a n t u m  of  their 
prev ious  educa tion .  E d u ca t io n  to u p g ra d e  and  
up d a t e  the ci t izen in various aspects of  knowledge  
a n d  skills, is a necessity in this technological  age. T h e  
rap id  ou t-da t ing  o f  knowledge  which is an  im por­
t a n t  characteri s t ic  o f  the present  times, has m a d e  
A du l t  E duca t ion  bo th  a necessity a n d  a very vi tal  
tool  for  the c o u n t ry ’s a l l -round development.



Adult  Educa t ion  touches all aspects of  living. 
Being so diverse, it c an n o t  be defined precisely,  
especially when one examines its cl ientele,  subject  
matter ,  methods  and  techniques,  d u ra t io n  o f  the 
courses and  the types of  organisa t ions  offering them.  
By Adul t  Educa tion  is m e an t  all act ivi t ies  th a t  a re  
car r ied  on by people in their dai ly life, with an  
educa tiona l  purpose. The  potential  cl ientele of  
Adult  Educa t ion  is the entire adu l t  popula t ion .  
Thus,  while a t tem pt ing  to satisfy the aspirat ions 
and  needs of  the adults  a n d  the exigencies o f  the 
economic,  social and  cu l tu ra l  deve lopm ent  o f  the  
community,  Adult  Educa t ion  has to per fo rm a 
c rea t ive  function.  I t  must  con t r ibu te  to the  ae s th e ­
tic, mora l ,  social and  civic cons t i tu t ion  of  the masses. 
I t  must  help  to develop taste,  ju d g e m e n t  a n d  
crit ical thinking.  I t  must  encourage  posit ive 
at t i tudes  by co un te r -ac t ing  the negativism which 
causes violence,  casteism or domination .

Adul t  Educa t ion  serves those who are  depr ived  
of  formal schooling. Thus  the or ientat ion  of  Adult  
Educa t ion  is social welfare th rough  indiv idual  deve­
lopment.  T h e  object ives of  Adult  Educa t ion /L i t e ­
racy  can  be summarised as follows :

1. Rational thinking leading to sound decision-making

A dult  Educa tion  helps to build logical or r a t i o n ­
al th inking a n d  thus builds an  abil ity in the adu l t  
to c om pre hend  problems,  perceive the ir  t rue  na tu re ,  
assess th em  in the perspective o f  their set t ing and  
unde rs tand  the ir  solutions. To  develop this abil ity,



the  past  experiences of  the adu l t  must  be used to 
analyse  the s trengths  a n d  drawbacks,  bui ld  on them 
a n d  ach ieve  be t te r  results.  This object ive is very 
im p o r ta n t  in s ituat ions such as when farmers/home 
m akers  are unab le  to ba lance  their  income expend i­
ture,  in meeting  the needs of  the family,  and  when 
disease and  nutr i t iona l  problems are encoun te red  
and  ag r icu l tu ra l  product ion  fails. T h e  objec t ive has 
economica l  implicat ions as it helps in the efficient 
use of  resources.

2. Se lf realisation and value realisation :

Adult  Educa tion  paves the way to self-real isa­
t ion a n d  value-real isat ion .  M o t iva t ing  and  helping 
the  ad u l t  to identify his psychological ,  social and  
physica l  resources and  the need  for using those re ­
sources d iscr iminat ingly a n d  ap p ro p r ia te ly  is the 
core of  Adu l t  E duca t ion .  F o r  example ,  u n p r o d u c ­
t ive l a n d  can  be used for  n on -ag r icu l tu ra l  purposes 
such as brick mak ing  a n d  construct ion of  buildings.  
Banning  the use of  ferti le soil for non-agr icu l tu ra l  
purposes is ano ther  example.  These have  social and  
economic  values also.

3. Actualisation o f se lf and resources :

Adult  E duca t ion  helps in the ac tual i sa t ion  o f  a 
m a n 's  self  a n d  his resources. This  object ive has both 
material is t ic  a n d  p roduc t ive  va lue  a n d  faci l i tates the 
a l l round  deve lopm en t  of the individual .  Building an 
abi l i ty in the ind iv idua l  to mobil ise a n d  use his 
psychological ,  social a n d  physical  resources and  
solve his prob lems effect ively is an im p o r tan t  o u t ­



come of  Adult  Educa t ion .  This ,  the highest  ob jec­
t ive of  A dult  Educa tion ,  is difficult to  achieve 
because of  ind iv idual  differences a n d  opera t ional  
difficulties.

Adult  Educa t ion  functions with adul ts  o f  diffe­
ren t  levels o f  l i teracy.  H en ce  teachers  of  adults  
need  to in n o v a te  the ir  own ins truc t ional  m e th o d o ­
logy. With  l i te racy as a means  o f  achiev ing  the 
three  object ives,  nam ely  logical  thinking,  self real i­
sation,  and  ac tua l i sa t ion  of  resources and self, A d u l t  
Educa t ion  has to build func tiona l  competencies in 
the i lliterates,  neo- l i terates  a n d  semiliterates.  An 
indigenous  technology,  involving  innovations  such 
as use of  folk methods,  mobile l ibrary ,  la bora to ry ,  
com m uni ty  cen t re  and  you th  p rog ram m es  needs to 
be developed  a n d  employed  with care  a n d  vision.

T h e  concept  o f  functional  l i teracy mus t  be fully 
com prehended  by the learners ,  adu l t  educa tors,  
G ove rnm en t  and  vo lun ta ry  organisa t ions.  When 
they  in ternal i se  its principles a n d  programmes ,  the 
support  f rom the learners  will be spontaneous  a n d  
success will be ensured.  O n ly  devoted,  s incere,  
ad ap t iv e  a n d  selfless workers  can  m ake  this effort 
successful.



Teach ing  adul ts  and  adolescents  is different 
from teach ing children.  An adul t  has a background  
of  accum ula ted  experience,  interests  and  more  or less 
fixed ideas,  which are often  set and  opin ionated ,  and  
there fore  likely to be resistant  to accep ting  those of  
others.  H ence  it is del ica te  and  difficult to induce  
or persuade  an adu l t  to assimilate new thoughts  and  
in form ation .  Prejudices a n d  habi ts  die hard .  An 
adu l t  educa to r  needs to be pa t ien t  and  persuasive to 
tackle the beliefs, notions  a n d  inhibitions of  the 
adu l t  learners. In  order to overcome these obs ta­
cles, gentle  and  affect ionate approaches  need to be 
used. A ny  outr ight  condem ning  of  the ideas and  
pract ices of  the adults  may produce  undes irable 
negat ive  reactions.

How to Motivate Adults to Learn :

M ot iva t ion  means  crea t ion of  the desire in the 
adu l t  to learn.  In terest  in learn ing  can  be c rea ted  
th rough  meeting  the a d u l t ’s immedia te  needs.  But  
most  adul ts  often do not  recognise and  express their 
feelings and  needs.  H ence  to use ‘needs’ as the focus 
o f  mot iva t ion ,  needs  must  be identified first.

Adults  a re  sensitive a bou t  their  s tatus,  s i tua t ion 
and  shortcomings.  T h e y  are easily h u r t  a t  slights,



lack of  respect  or  considera t ion.  In ju r e d  suscepti­
bilities may  ult imate ly  inhib i t  learn ing .  T h e re  can 
be no shock trea tm ent in ad u l t  educa tion .  On ly  
pa t ience and  perseverance  will prevail .  T h e  sensi­
tivities a n d  complexes of  the adul ts  must  be recogn­
ised a n d  respected and  they helped  to overcome 
them. O n ly  th rough  thought ful ,  approaches,  can 
interest  in l ea rn ing  be crea ted  a n d  sustained.

Ind iv idua l  and  g roup  psychology opera tes  
powerfully in Adult  Educa t ion .  H ence  words of  
praise and  encouragem en t  would m ot iva te  adults  
towards  learn ing .  O n  the o the rhand ,  insults and  
insistence on perfec t ion  would elicit nega t ive  
responses.  U n fav o u rab le  compar ison  with others 
also dam ages  the  ego and  self image.  T h e  adu l t  
must  be respected in all s ituations,  a t  all times. His 
ent i ty as an  ind iv idual  as a m em ber  of  the society 
a n d  his dignity as head  of  the family,  mus t  be given 
recognit ion.  Poli te  and  courteous  words a n d  ex p re ­
ssions must  be used in conversat ion.  T h e  s tu den t  
ins truc tor  will have  to learn  much from the adu l t  
learners.

T h e  psychological ly approved  methods for child 
te ach ing  will n o t  work with adults .  Less t ime con­
suming and  more  s tra igh t- fo rward  approaches ,  with 
due reg a rd  for the a d u l t ’s needs a n d  interests,  will 
help him to master  the elements of  reading ,  wri ting 
and  ar i thmet ic  in as short  a t ime as possible.

T h e  physical ,  social and  economic hand icaps  of  
the adu l t  l ea rner  need to be observed with care  and



ci rcumspection.  A pprop r ia te  solutions are to be 
located  and  administered.  For  example ,  an  adu l t  
suffering from poor eyesight should be first he lped  in 
ge t t ing  his sight improved.  A du l t  women a re  
genera l ly  shy. In s tead  o f  mistaking the ir  shyness 
for apa thy ,  they need  to be encouraged  to p a r t i ­
c ipa te  in the educa tiona l  efforts th ro u g h  app rop r ia te  
channels .  However,  adul ts  should not  be p am pered  
or  undu ly  favoured  with  concessions. Cons idera t ion  
an d  sympathe tic  unders tand ing  a re  not  to be mixed- 
up  with indisc r iminate indulgence.

Techniques o f Motivation

1. Friendly approach :

A f r iendly  app ro ac h  is the best mot iva t ion  in 
A du l t  Educa tion .  Equa l i ty  of  t r e a tm e n t ,  i rrespective 
o f  s tatus caste, creed a n d  com m uni ty ,  a n d  addressing 
adults  as rela t ives,  for example ,  ‘A yya ' ,  ‘A m m a ’, 
‘A n n a ’, ‘A k k a ’ will m ake  the ad u l t  l ea rner  feel at  
ease. His /her  ini tial re luc tance  a n d  hes i tat ion 
should be broken by cord ia l  conversa t ions abou t  
his/her welfare,  ch i ldren  a n d  family a n d  fr iendly 
gestures in a p leasan t  a tmosphere .  O n ly  then will 
the  adu l t  l ea rner  be enab led  to come ou t  of  his shell 
o f  shyness and  express his needs a n d  thoughts.

T h e  s tuden t - ins truc tor  m us t  be aler t  to perceive 
the indiv idual  and  group interests  o f  his clientele.  
T h e  pressing economic needs will be most  evident .  
M ee t ing  them and  also the social a n d  cu l tu ra l  needs,  
would  provide powerful  incentives,  mot iva t ion  and



impetus to the learn ing  process. Desire for  higher 
income and  be t te r  s tatus mot iva tes  adul ts  to come 
forward .  T h ey  need to be approached  th rough  
app rop r ia te  and  timely assistance in their  very 
struggle for living by indiv idual  contacts .

2. Campaigns to Precede:

Anti- illi teracy campaigns  may be conduc ted  
th rough  public meetings and  p ro p a g a n d a  as a 
prelude to the work, to mot iva te  la rge numbers  of  
shor t- term camps to be organised as crash p r o g ra m m ­
es in different areas, to bring the masses together 
and  m ot iva te  them. In such campaigns ,  en thus iasm 
must  be genera ted  th rough  intensive p ropaganda .  
All the avenues  such as T ra d e  Fairs,  Weekly 
shandys, Tem ple  festivals and  P a ren ts ’ meetings  in 
schools can  be utilised. T h e  usefulness of  shor t- term 
camps and  campaigns  canno t  go beyond  crea t ing  
awareness,  acqua in tance  with the a lp h ab e t  or  jus t  
abi lity to read  and  write. While they are good 
motivators ,  the gravest  short-coming o f  such quick- 
resultgiving changes  is tha t  the degree of  l i teracy 
at ta ined  is likely to be weak and  even intangible.  
Unless vigorously followed up with extensive post  
l i teracy activities, mass-campaigns prove futile.  T h e  
college/universi ty students  can use their  vaca tions  for 
organiz ing shor t- term Adul t  E duca t ion  / l i teracy 
drives.

3. Centre M ethod:

Adult  Literacy Lea rn ing  Centres  can  be set up 
with local leadersh ip  areawise,  in the villages or



wards in cities. These Centres  can  help to b r ing  
toge ther  homogeneous  groups socially or vocation- 
wise. T hey  can  be run  on pe rm a n e n t  or q uas i ­
pe rm a n en t  basis, as in the Com m uni ty  D evelopment 
Blocks, to meet  the needs of  a p a r t i c u la r  a rea  on a 
cont inuing  basis. G radua l ly ,  when i l l i teracy in tha t  
a rea  has been erad icated,  con t inu ing  educa t ion  
act ivit ies  can  be carr ied on for  fu rther  progress.  
A l though  the  results will be ne i the r  quick nor spect ­
acular ,  it is possible to a t ta in  tangib le  l i te racy by 
this method.  T h e  need  for follow u p  work th rough  
l ib ra ry  services, is cruc ial  to help the nco li terates in 
consolidat ing the ir  ini t ial ach ievement.

4. Individual Contacts:

I f  every  educa ted  person can  take a pledge to 
make  at least  te n  m ore  persons l i terate ,  i l l i t eracy can 
be wiped  out  f rom the coun t ry ,  almost  on a no-cost  
basis. H owever ,  the assumptions th a t  every 
educa ted  person is fit to teach adul ts ,  a n d  will 
will ingly ta ke  u p  this work are ques t ionable .

Adult  Educa t ion ,  like o ther  aspects of  educa t ion ,  
is also a long te rm  investment .  I ts  success depends  
u p o n  a d e q u a te  finances,  sound a n d  sensible p la n ­
ning,  o rgan isa t ional  eff iciency and  follow up. In 
these aspects ind iv idua l  con tac ts  can  be effective, 
a l though  t ime consuming.

5. Need Approach:

T he  func tiona l  l i te racy concept  emphasises ‘felt- 
n e e d ’ app roac h  by  which the  learners  could be m o t i ­
v a t e d  to u n d e r s tan d  the ways of  fulfilling the ir  needs



in socio-economic improvement ,  hea l th ,  nu tr i t ion ,  
family p lann ing  etc. There fo re  adults  can  be mot i­
vated th rough  need-based approaches.  T h e  needs 
of  the adu l t  le arning must  be recognised a n d  u n d e r ­
stood. For  this purpose some relevan t  p rog ram m es  
can  be int roduced.  T h e  Cen t ra l  Social Welfare  
Board  (CSWB), State Social Wel fare Board  (SSWB), 
Cooperat ives & Nat iona lised  Banks could  be 
app roached  to give priority in their  g ran t - in -a id /  
loan  programmes  for the groups engaged in A du l t  
Education.

6. Enlisting the participation o f the Learners:

T h e  learners could be m o t iva ted  to pa r t i c ipa te  
in the various Adult Educa tion  Programmes.  T h e y  
can  be encouraged a n d  en thused  to get  invo lved  in 
the programmes  by assigning leadership positions, 
al locat ing responsibil ities,  giving higher  s tatus and  
recognit ion  and  associat ing them  with the o rgan isa ­
t ions a t  the vil lage level.

7. Achievement Approach :

Recogni t ion  could be given to the learners by 
aw ard  of  certificates, meda ls  and  books. Achieve­
m en t  motivat ion  is of  special value  in th a t  it e m p h a ­
sises a desire for  excellence in order to a t ta in  a 
sense of  personal  accomplishment.

8. Use o f Appropriate Teaching Methods and Aids :

A ppropr ia te  teaching methods ,  to suit the i llite­
rates will prove beneficial in m o t iva t ing  them. Adul t  
learners can  be involved in dem ons t ra t ion  of  mini­



kit programmes.  T h e  ava i lab le  m ode rn  and  t r a d i ­
t iona l  methods  of  mass com m unica t ion  could be 
uti lised to m ake  le a rn ing  long-last ing.

9. Use o f Local Leaders:

T h e  use o f  local  leaders and  officials would  en­
courage  the learners  in par t i c ipa t ion  and  in the 
identif icat ion of  the problems of  the learners

10. Integrated Approach to Learning :

A dul t  E duca t ion  should highl ight  improved 
l iving in terms of  be t te r  nutr i t ion,  hous ing,  cloth ing ,  
hea l th  and  educa tion ,  be t te r  s t a n d a rd  of  l iving and  
higher ach ievements  in life. Such an  in tegra ted  
app roach  will in teres t  the learners.

11. Provision fo r  follow  up :

G ood fol low-up act ivi t ies  and  materia ls  would 
m ot iva te  and  encou rage  the  new learners  to cont inue  
A dult  Educa tion .  Follow-up recognit ion must  be 
given to the learners  who could be invi ted  to the  
college for an  ‘At h o m e’.

12. Exposure to Various Welfare Organisations :

C oord ina t ion  o f  the p rogram m es  of  governm en­
tal  and  vo lu n ta ry  organ isat ions  would help the 
adu l t  learners  in unde rs tand ing  p rog ram m es  such as 
the  Applied  N ut r i t ion  P ro g ra m m e  (ANP),  Small  
Farmers  D eve lopm en t  Agency (SFDA),  M arg ina l  
F a rm ers  and  Agricu lture L a b o u r  (MFAL),  D rough t  
P rone  A rea  P ro g ra m m e  (DPAP),  C o m m a n d



Area D evelopment P rogram m e (CADP) a n d  m any  
o the r  agencies of  act ion. They  would enable the new 
learners to at ta in  the desired results o f  func tiona l  
li teracy.

13. Motivating College Students :

College  students  can  be m ot iva ted  th rough  
specified identi ty badges  with the universi ty  m o n o ­
gram, certificates o f  recognit ion  and  o the r  incentives.



IV .  O R G A N I S A T I O N  A N D  A D M I N I S T R A ­
T I O N  O F  A D U L T  E D U C A T I O N  

L I T E R A C Y  P R O G R A M M E S

T h e  organisa t ion  a n d  adm in is t ra t ion  of  the 
ad u l t  e duca t ion  p ro g ram m e  require  decentra l i sa t ion  
in terms o f  p la n n in g  a n d  opera t iona l  responsibilities. 
T h e re fo re  the s truc ture  a n d  ope ra t ion  of  the p rog­
r a m m e  should  involve all the  functionaries a t  all 
levels.

T h e  V ice-Chancellor  o f  the Univers i ty has a 
special responsibi l i ty in help ing  the  deve lopm en t  
o f  a consensus on the p a r t  o f  the ent ire  academic  
com m uni ty  inc lud ing  the  Senate,  Syndica te,  
Academic Council ,  Facu lt ies  a n d  Boards o f  Studies,  
on  one hand ,  and  ag reem en t  on the p a r t  o f  the 
teachers ,  s tudents  and  poli t ical  au thori t i es  o f  the  
Sta te,  on the  other .  A ccord ing  to the docum ent,  o f  
the  U n ion  Minist ry  of  E duca t ion  a n d  Social  Welfare  
the  invo lvem en t  of  the Universi t ies  comprises :

1. I n te g ra te d  deve lopm ent  services

2. Binary ins truc t ion  for  l i teracy

3. L i te racy  for m a n u a l  workers

4. S tudy  services.



T o  carry  out  this p rog ram m e  as p a r t  o f  ru ra l  
u rban  development in which l i teracy t ra in ing  is an 
essential component ,  the Univers i ty should  organise 
district  committees within the f ramework  of  the 
distr ict a du l t  education (boards)  which will bring 
toge the r  the Principals  o f  colleges and  o ther  
District Development Off icers  in a district ,  under  
the cha i rm ansh ip  of  the District  Collec tor  for the 
purpose o f  coord ina ting,  faci l i ta t ing  a n d  moni to r ing  
this p rogram m e.  A district  level committee can  be 
cons t i tu ted  with :

1. Collector  (Ex officio C ha i rm an)

2. All Principals.

3. P rog ram m e Officers  and  NSS and  CSS 
Coordina to rs  of  each  college.

4. C om m uni ty  representat ives ,  Distr ict  
D eve lopm en t  Council  members.

5 Technica l  personnel from governm en t  
depar tm en ts  and  other  agencies.

6 Represen tat ives  of  village/slums.

7. Representat ives o f  students.

The  role and  functions of  this committee will be :

1. T o  plan,  coord ina te ,  eva lua te  and  
moni to r  the adul t  educa t ion  p r o g ­
rammes  in the distr ict on the  basis the  
clear  cut  guidelines given by the U n iv e r ­
sity with r ega rd  to f inances for  the



function ing  o f  the commit tee a n d  other  
matters .

2. Giving gu ided  supervision a n d  con t i ­
nuous  feed back.

T h e  Univers i ty  a n d  its af f i l ia ted  colleges should 
also use ap p ro p r ia t e  vi l lage teachers  a n d  o ther  
educa ted  persons in the vi l lage as agen ts  o f  adu l t  
educa tion.  Special  a t ten t ion  will have  to  be given 
to women,  whose l i teracy levels a re  the  lowest  in the 
ru r a l  areas,  pa r t i cu la r ly ,  am ong  the  scheduled castes 
and  scheduled tribes.

T h e  o rgan isa t iona l  f rame work should  inc lude 
the roles o f  the colleges a n d  communit ie s  a t  their 
own levels.

T h e  colleges a re  free to choose a working  model  
to suit the ir  conven ience  a n d  local  condi t ions  to 
implem ent  the N A E P  keeping  in view the  r e q u i re ­
ments  o f  the Univers i ty  for NSS a n d  CSS. C are  
should be taken  to ensure cont inuity  in teaching ,  the 
same g roup  o f  adul ts  unti l  they  a t ta in  l i te racy s tu ­
dents  by the same s tudent  inst i tutions.

The following consideration would be necessary in the project 
preparation by the college

1. Decision to commit
— Object ives  envisaged
— M u t u a l  exchange  a n d  com m on u n d e r ­
s tand ing

2. Identi f ica t ion  o f  the  a rea  a n d  its descript ion



3. Size and  characteris t ics  of  the “ cl ientele” 
(expected  lea rn ing  group)
— D emographic
— Socio-cultural
— Occupat ional -economic
— O th e r  specific prob lems and  (charac­
teristics

4. Type(s)  o f  the programme(s)  to be organised
— Concep tua l  s ta tement
— D ura t ion
— M ethods  and  media to be used
— Expec ted  outcomes

5. M a n a g e m e n t  and  coord ina tion  system
— With o ther  agencies of  adu l t  educa tion
— With developmenta l  agencies
— Supervisories

6. Resource suppor t
— Teach ing / lea rn ing  materia ls
— Tra in ing
— Evalua tion-monito r ing- research

7. Follow up  activities

8. F inanc ing  o f  the project

Modalities oj Operation

T h e  Vice-Chancello r ’s document,  ‘T h e  U n iv e r ­
si ty’s Plan  for Par t i c ipa t ion  in the N a t io n a l  P ro g r ­
am m e for  Adult  E d u c a t io n ’ adum bra tes  th ree  sample  
models  of  ope ra t ing  the p rogramme.  T h e  colleges 
m ay  choose any  one,  two or three d e pend ing  on



var ious  local factors. With the expec ta t ion  o f  a 
massive invo lvem en t  of  s tudentes ,  the ir  p la cement ,  
t ime scheduling o f  visits, a r r a n g e m e n t  o f  t r anspor t  
facilities, t imely supply o f  le a rn ing  materia ls ,  records 
for  observation and  eva lua t ion  a n d  o ther  needed  
suppo r t  have  to be p lanned  a t  micro level ,  and  
ca re fu l ly  coordina ted .  Appendix  I gives the models  
op ted  by the 10 colleges which pa r t ic ipa ted  in this 
workshop .



V. R O L E  O F  T H E  C O L L E G E  I N  N A E P - R O L E  
O F  P R I N C I P A L ,  STA F F,  CSS-NSS C O O R D I N A ­

T O R  A N D  S T U D E N T S

T he  Principals/heads,  s taff  and  students  o f  the 
colleges affiliated to the Universi ty of  M a d ra s  and  
its depar tments  have  a t rem endous  responsibil i ty in 
implementing the massive m a n d a te  of  a du l t  e d u c a ­
tion. Students  who are  the fu tu re  leaders,  adm in is ­
tra tors ,  p lanners  and poli ticians,  should be he lped  to 
accept  these challenges and  act upon  them sincerely 
and  successfully.

Role o f the Principal

In  this g rea t  effort, the responsibi l ity of  the 
Principals  as the heads of  the colleges is crucial .  
They  must  have  implicit  confidence a n d  fai th in 
N A E P and  infect  others with the ir  enthusiasm.
They  need  to deve lop love for, and  identif icat ion
with,  the i l li terates and  the foresight and  u n d e r ­
s tand ing regard ing  the adult  learners,  the ir  needs, 
problems, aspirat ions, and  capacit ies .  T h e i r  roles 
are :

1. Analyse the possibilities of  ad o p t in g  as 
m a n y  areas as possible and  im plem ent  the 
p ro g ram m e  effectively by choosing the



ap p ro p r ia t e  model  for the ir  col lege and  p ro ­
cur ing  the requ i red  lea rn ing  materials .

2. Conv ince  the paren ts  and  s tuden ts  about  
the necessity to conduc t  a du l t  education 
and  elicit the ir  m a x im u m  par t ic ipa t ion ,  in ­
vo lvement and  satisfaction.

3. Mobilise m a x im u m  n u m b e r  of  s taff  and  
students  to opt  for a du l t  educa tion .

4. M otiva te  the staff  and  students .

5. Cha lk  out  concre te plans o f  act ion  and  
tr a in  them  effectively, and  p rep a re  th e m ­
selves for the adu l t  educa t ion  p rogrammes .

6. Pool  all the physical  and  non-physical  re ­
sources.

7. D evelop  the skills r equ i red  for im plem en­
t ing,  co -ord ina t ing  a n d  cri t ical ly e v a l u a ­
t ing  the ir  plans  for and  achievem ents  in 
a du l t  education.

8. A r ran g e  to t ra in  the student  instructors  
effect ively and  continuously.

9. E ncoura ge  a n d  enthuse  s tudents  a n d  staff  
with  p ro p e r  incent ives and  apprec ia t ion  at 
f r equen t  intervals .

10. E v a lu a te  the p rogramm es  keeping in cons­
ta n t  touch  with  adu l t  learners.

11. Speed the  act ion.  Aspire for utmost success 
to  a t ta in  the  ta rge ts  as quickly as possible,



with team  spir it  and full coopera t ion  of 
s taff  and  students .

12. Coord ina te  and  co l labora te  with all other  
agencies a n d  activise them for ac t ion-orien­
ted tasks in adu l t  education.

13. Insp ire  a n d  sustain  the interest am ong  the 
staff, s tudents  paren ts  and  public.

14. Help  to p roduce  or  p rocure  learn ing  m a te ­
rials, fol low-up l i te ra tu re  for the neo l i t e ra ­
tes and  sustain the achievements  o f  the new 
learners.

Role o f the Sta ff:

Shejhe should :

1. Help  the Principal  to decide on the model  
to be followed for adu l t  educa tion,  d e p e n ­
ding upon the num b e r  of  il li terates a n d  
students and  resources available.

2. Motiva te  the students  a n d  people in the 
adop ted  vi l lage/slum to a t tend  the classes 
and  enlighten them on their  responsibilities 
so as to enable them to  reap  the benefits.

3. Choose the a rea ,  learning mate r ia ls  and 
time a n d  a r range  for  t ranspor t ,  a n d  choose 
the cent res  for conducting  classes with  at  
least m in im um  physical  facilities.

4. Get  equ ipped  with the  necessary skills for 
t r a in ing  the learners ,  p rep a ra t io n  and  use



of  lea rn ing  materia ls ,  aids and  follow-up 
materials .

5. Instill the spirit of  service in the students
and  colleagues to p rep a re  the learning 
mate r ia ls  for functiona l  l iteracy.

6 Associate with local organ isat ions /SFDA,
M F A L .  CADP,  D PA P,  (governmenta l  
p rogramm es) .  M ah i l a  M anda ls ,  Y o u th  
Clubs,  A IW C ,  D G M S ,  CSWB, WVS,  N Y K ,  
N SV S  etc.,  a n d  ob ta in  the ir  assistance and  
benefi ts  for the  learners.

7. C onduc t  the p ro g ra m m e  cont inuously  with 
sincerity and  devot ion  and  assess the  e d u c a ­
t ional  outcomes crit ically a n d  submit  r egu l ­
arly,  progress reports  to the Pr incipal .

8. H e lp  to m a in ta in  a n d  peruse  regu la r  
records  o f  s tudents  a n d  learners ,  to assess 
the ir  pe r fo rm a n ce  and  p la n  for effect ive 
ach ievem en t  tests and  evaluat ion.

9. A r range  for competi t ions  and  tests and  
recognise,  respect  a n d  enthuse  the new 
learners  t h ro u g h  suitable incentives.

10. P lan  for  coord ina tion  meetings with all the 
s ta f f  a n d  students  with Pr incipa l  a n d  get to 
know the prob lems a n d  loopholes in the 
p r o g ra m m e  from others.

11. A r range  regu la r  meet ings with s tuden ts  
and  get  to know the constra in ts  in the 
p rogram m e.



12. Write  periodical reports  about  the progress 
of  the p ro g ram m e  a n d  send them  to the 
Univers i ty  th rough  the Principal.

13. In i t ia te  ac t ion and  par t icipa t ion from the 
local people a n d  make them self  sustaining 
by utilising a n d  t ra in ing  local you th  and  
establish read ing  rooms,  l ibraries and 
follow-up cent res  for learning.

The  NSS/CSS C oord ina to r  has a g rea te r  role of  
coord ina t ing  the act ivit ies  of  all the staff  and 
students,  looking into t ranspor t  and  o the r  physical  
ar rangements ,  a r r an g in g  for perusal  of  records,  
main tenances  of  accounts and  registers and  b r ing  to 
light the impediments and  st imulants to the p ro g ­
ram m e  and  act as a br idge  be tween the staff and 
Principal ,  between the Principal  and  s tudents  and 
be tween  them and  the masses.

Role o f Students

As the students  are the real  instructors ,  they 
must  be he lped  to feel for  the needs o f  the  il li terate 
poor in the rura l / s lum areas.

They  should :

1. Establish good rap p o r t  with the adu l t  l e a r ­
ners by the ir  intense interest,  infectious 
enthusiasm, unflagging spirits and  un ti r ing  
efforts.

2. A pproach  the adu l t  learners  with respect ,  
recognit ion and  tact.



3. U n d e rg o  will ingly effective tra in ing  in 
conduc t ing  the classes, using app rop r ia te  
l e a rn ing  mate ria ls  and  p repa r ing  aids and  
follow up  materia ls  for the neo  li terates.

4. U nde r s tand  the needs,  aspirat ions,  level of  
unders tand ing  of  the learners.

5. G et  en l ightened  ab o u t  effective methods of  
conduc t ing  adu l t  learn ing  centres.

6. Associate the  var ious  agencies,  leaders  and  
innova to rs  in the a d o p ted  vil lage slum and 
work  th ro u g h  them.

7. O rgan ise  a n d  ident ify  the t a rge t  groups  for 
pa r t i c ipa t ion  th rough  p roper  motivat ion.  
M a k e  best use o f  the local  educa ted  you th ,  
men and  women in the conduct  of  the 
p rogramm e.

8. M a in t a in  records and  registers for  a t t e n ­
dance ,  marks ,  ach ievem ent tests, quizzes,  
ques t ions a n d  eva lua te  the pe r fo rm ance  of  
the  learners  in an  unbiased  m anner .

9. C o n d u c t  the p rogram m es  sincerely a n d  
cont inuous ly  and  see th a t  they  real ly 
achieve the goals set for the g rea t  task.

1U. Enthuse  the learners  t h ro u g h  folksongs
(folk media) ,  stories, dance  and  o ther  cu l t­
ural  p rog ram m es  mak ing  them in teres t ing 
a n d  educa tive.



11. Reali se  t h a t  adu l t  educa tion  is ta rge t  
or ien ted  a n d  hence  be f rank  a n d  free with 
the Staff ,  C oord ina to r  and  Pr incipa l  and 
express the favourable  a n d  u n fa v o u ra b le  
aspects encoun te red  in the programme.

12. Recognize the per fo rm ance  o f  people,  
en thuse  them with appropr ia te  incentives.

13. Aim for socio-econmic,  cu l tu ra l  a n d  eth ica l  
upl if tment  o f  the adul t  learners  a n d  hence 
plan,  conduc t  and  assess the programmes  
accordingly.

14 Ensure fol low-up act ion in the adop ted  
villages/slums and  see tha t  they  never  lapse 
into i l li teracy.

15. Bestow special at ten tion  on ch ildren  in 
o rder  to reach  the ir  mothers  and  dropouts.

16. Ex tend  special ca re to w om en’s l i te racy and  
functional  educa tion,  to the ex ten t  possible.

T h e  NSS and  CSS students,  who form a 
sensitised, organised and  tr a ined  group o f  workers,  
can cont r ibu te  to the enormous  h u m a n  resources 
needed in the im plem en ta t ion  of  the U n ive rs i ty ’s 
par t icipat ion  in the NAEP.  T hey  const i tu te  the 
real “ C h an g e  Agen ts” for  the task of  the first level 
workers.

T he  colleges will h a v e  to establish p roper  
cri ter ia  for  the  selection of  the volunteers  for  adul t  
educa tion  based  on the ta rge t  groups  in the villages'



slums, ava i lab i l i ty  o f  the ir  time,  accessibility,  n u m b e r  
o f  cent res  p roposed  to be run,  periodici ty o f  visits 
r equ i re d  a n d  o the r  factors.

O n ly  the concer ted,  concen t ra ted ,  continuous  
and  tireless efforts  o f  all concerned,  s teeped in 
devo t ion  a n d  enthusiasm, and  in te l l igent  use of  
m a te r ia l s  can  bring success to this grea t ,  purposefu l ,  
u rg en t ,  n a t io n a l  p rog ram m e.  Le t  us str ive h a rd  
a n d  achieve utmost  success in this H im a la y a n  task.



VI.  P L A N N I N G  T R A I N I N G  AT 
C O L L E G E  L E V E L

Tra in ing  is necessary for the s ta f f  a n d  students  
to em bark  upon  the na t iona l  task of  adu l t  educa tion .  
P lann ing  mean ingful  t ra in ing  is a vi tal  act ivity in 
the im plem en ta t in  of  the N a t iona l  Adult  Educa tion  
P rog ram m e  (NAEP).  I f  t r a in ing  is s treamlined  
and  effective, the process o f  adu l t  educa tion  will 
be faci l i tated and fruitful .  The  p lann ing  o f  t ra in ing  
in adul t  educa tion at the college level is for :

a. (Staff) Teachers

b. The  students

c. O r ien t ing  both teachers and  students  to 
eva luat ion techniques pe r t inen t  to adul t  
educat ion/Literacy.

Training fo r  the S ta ff

T ra in ing  for  the teaching  staff  has to be p lanned  
on the basis of  the t a rge t  group,  the a t t i tud ina l  
changes  needed ,  the func tional  requ irement of  
various groups in the  vi l lages/slums the p rob lem 
perception level and  other  felt needs o f  the  c o m m u ­
nity and  the types o f  programmes  tha t  are to be 
organised.



T h e  tr a in ing  im par ted  must  help college 
teachers  to :

Iden ti fy  and  specify p rogram m e goals 

D e te rm ine  the kind a n d  size o f  groups 

C rea te  a learn ing  env i ronm en t  

Choose app rop r ia te  techniques 

Mobil i se resources for p ro g ram m e im plem en­
ta t ion

T ra in  students in l i te racy skills

Co-ord ina te  s tudent  p lacement

A r ra n g e  for  gu ided  supervision and  continuous  
feed-back

A rran g e  for  docum enta t ion  and

Review the  p ro g ram m e  and  eva lua te  the
ach ievem en t

Training fo r  the students

T h e  t ra in ing  for the students  should comprise 
the fo l lowing :

1. Iden t i f ica t ion  of  the vil lage/slums (A ppen­
dix I IA )

2. Es tab li shment of  r ap p o r t  with the elders 
and  leaders  in the age g roup  15-35 years 
a n d  others.  (A ppendix  IIB)

3. E n u m e ra t io n  o f  the il li terates in the age 
range  15-35 years  (A ppend ix  I I C  gives the 
guidelines)



4 Decision on the p rogrammes  to be ca r r ied  
out  (The mode of  opera t ion  should facili­
ta te  the mobility o f  s tudents a n d  learners  
for effective teach ing-learning) .

5. How  to mot iva te  the a du l t  learners  th rough  
suitable approaches.

6. How to teach l i teracy

7. How to conduc t  and  eva lua te  ad u l t  e d u c a ­
tion th rough  app rop r ia te  strategies

8 P repara t ion  of  teach ing  mater ia ls

P lanning ,  t ra in ing  should keep in view the 
ul t im ate  ta rge ts  to be achieved by each  student ,  
mode o f  t rave ll ing to the selected vil lages,  num b e r  
of  hours  to be given,  days, a n d  methods o f  e v a lu ­
at ion.  While p lann ing  tr aining,  all the local  o rg a n ­
isations and  inst i tutions should be m ade  a w are  o f  
this task, and  the ir  help ob ta ined  a t  r equ i red  times. 
This  will avoid  duplicat ion even tua lly .

The workshop has suggested the Following Programme o f  
Training fo r  Professors and other college Teachers to be 

Carried out by the 10 selected Colleges

Role o f the 10 Colleges Selected fo r  Training :

T h e  main role of  the t ra in ing  cen t re  is to 
organise the tra in ing  p rog ram m e for the college 
professors/co-ordinators who,  in turn ,  will t r a in  their  
col leagus in their  colleges.

Objectives fo r  the Training Programme :

T h e  object ives of  the t r a in ing  p rog ram m e  for 
the  professors a n d  co-ordina tors  a re  l inked with



the ir  responsibi l it ies  and  tasks in the adu l t  educa tion  
p rogramm e.  These  tasks and  responsibil ities a re  :

1. M ot iva t ing  the  s tudents  to  involve th e m ­
selves in adul t  educa tion  p rogram m e.

2. O rgan is ing  t ra in ing  p rog ram m es  for the 
s tudents  who are  selected for adu l t  e d u c a ­
tion work.

3. Im p a r t in g  to the s tudents  knowledge,  skills 
and  at t i tudes necessary to organise adu l t  
educa t ion  P rogramm es  effectively.

4. Superv ising and  guid ing  the s tudents  in 
the ir  work a t  field level.

5. O rgan is ing  resources in the form of 
mater ia ls  a n d  personnel  to  suppor t  the 
programm e.

6. E n ab l in g  the students  to m ee t  special 
difficulties in the ir  p ro g ram m e  as a n d  when 
they arise.

7. Enl ist ing the ac t ive invo lvem en t  o f  the 
o the r  teach ing  s taff  of  the  college in ad u l t  
education work.

8. C o n d u c t in g  periodic evaluat ion.

T h e  tr a in ing  centres  should there fo re  equip 
their  t ra inees  to pe r fo rm  the above  task effectively.

T h e  staff  must  be p rovided  with prac t ica l  
exper ience  in acqu i r ing  the necessary skills to 
pe r fo rm  their  functions in adul t  educa tion ,  p a r t i ­



cularly  t ra in ing  the students  and  moni to r ing  the 
programm e with conf idence  th rough  :

1. Visits to communit ies ,  adult  educa tion  
centres a n d  non formal educa tion  centres 
for  unders tand ing  the needs o f  the adu l t  
learners  and  env i ronment,  and  what  is 
being done for them and  how.

2. D evelopm ent of  suitable p rogramm es  based 
on the field d a t a  collected th rough  surveys.

3. P repa ra t ion  of  need-based functional  
cu rr icu lum

4. Collec t ion  o f  learn ing  materials .

5. T ra in ing  in l i te racy skills.

6. Demons tra t ion  and  pract ice in the p r e p a r a ­
tion and  use of  teach ing / lea rn ing  materials .

7. Devising the records to be m a in ta in ed ,  and  
t ra in ing  in their  m a in ten a n ce

8. P rep a ra t io n  and  ad ap ta t io n  o f  cur r icu lum 
for t r a in ing  of  s tuden t  instructors.

9. Exper ience  in techniques of  par t i c ipa to ry  
evalua tion .

10. Self-study assignments.

Discussion of  various developmenta l  programmes  
in the  project  a rea ,  such as the SFDA, D PA D ,  I n t e ­
g r a te d  R u r a l  D eve lopm en t  ( IR D ) ,  High Yielding 
V ar ie ty  Programmes ,  Animal H usba ndry ,  C o m m u ­
ni ty  H ea l th  W orkers ’ Scheme, Family  Welfare,  Child



Tim e
Topic  suggested

W elfare  a n d  Popu la t ion  E duca t ion  Program m es ,  
Applied  N u tr i t ion ,  Small Scale a n d  C o t tage  I n d u s ­
tries, Coopera t ives ,  L a n d  Refo rm  M easures  and  
Bank Cred i t  Services, W orkers ’ E du ca t io n  P r o g r a m ­
me, Workers '  H ea l th  Insu rance ,  S ta te  Insurance ,  
R ehab i l i t a t ion  Programm es  for workers  must  be  
a r r a n g e d  W h a t  each  p ro g ra m m e  means  to the 
ind iv idual  neo l i terate ,  how to c a t c h  his interest  a n d  
deve lop  his abilit ies to  uti lise the schemes for  his 
own benefi t are to be inco rpo ra ted  in staff  t raining.

Suggested Contents o f  the Training Programme fo r  College
Teachers.

(D ura t ion  - 12 Days)

General

N at io n a l  Adult  E duca t ion  Programme-  
Policy

C o n cep t  and  charac te r i s t ic s  o f  Adult  
Educa t ion  Cri t ical  rev iew o f  the  ma jor  
program m es  of  Adult  E duca t ion  in the 
coun t ry

T h re e  dimensions o f N A E P :  Awareness,
Functionali ty  and  Literacy a n d  the ir  
in ter rela t ionships

Who are the Adult  E duca to rs?  Roles 
an d  functions of  Professors and  students  
in the A dult  Educa t ion ,  as ins tructors

2 hours

2 hours

2 hours

4 hours



Topic
Time

suggested

Awareness b u i l d i n g : Ascerta in ing the 
exist ing si tuat ion,  needs and  problems 
th rough  survey techniques 4 hours

C urr icu lum development 2 hours

Formula t ion  o f  cur r ic u lum on the basis 
o f  needs and  prob lems identif ied 4 hours

How adul ts  le a rn  Principles o f  Lea rn ing 2 hours

H ow  to p rep a re  learning mater ia ls-  
visual aids. 6 hours

Teach ing  of  l iteracy skills 3 days

Vocational functional aspects

Agriculture,  Animal Husbandry ,  Public 
H ea l th ,  Fisheries, Forestry,  Nutr i t ion,  
Craft. 20 hours

Organisation o f literacy Centres

Motiva tion ,  mobil izat ion,  organiza t ion ,  
and  m a n a g e m e n t  o f  t r a in ing  centres- 
Equipment,  materials ,  funds,  personnel,  
accommodation  etc. 4 hours

Developing learn ing  units,  lesson plans. 6 hours

Enisaging the w'hole plan. 8 hours

Eva lua t ion  Principles and  methods. 4 hours



F or  this act ivi ty  to  be meaningfu l ,  the par t i c i­
p an t s  mus t  be reques ted  to  bring to the T ra in ing  
C e n t re  full d a t e  o f  the findings o f  the  surveys they 
would  h ave  conduc ted  in the ir  adop ted  villages/slums.

Techniques o f Training :

1. Establishing Rapport:

a. T h ro u g h  accom m oda t ion  o f  the socio-cul- 
tu ra l  norms o f  the  ta rg e t  g roup  : in dress, 
deference ,  c o n tac t  with members  of  o the r  sex 
in the  ta rge t  g roup  a n d  in his own g roup .

b. A t t i tudes  :

1. A tt i tude  to the task on h a n d ,

2. A t t i tude  to the members  in the t a rge t
g roup.

c. M o t iva t ion  :

Sighting the basic needs  of  the  ta rg e t  group ,  
a n d  re la t ing  them to  the  func tional  l i te racy 
p ro g ram m e.

2. Effect ive com m unica t ion  :

Deve lop ing  skills for effective com munica tion .
a. Becoming famil ia r  with the vocabulary ,

accen ts  a n d  idioms o f  the t a rg e t  g roup

b Being receptive to messages ab o u t  the ir
needs a n d  feelings.

c S tim ula t ing  th e m  to a r t i cu la te  the ir  needs 
a n d  feel ings t h ro u g h  the  r a p p o r t  th a t  has 
a l re ady  been  established.



d. Formula t ing  the message to be conveyed  to 
them to meet  their needs and  offering them  
psychological  support.

I f  yes,

What do they  think ab o u t  the adu l t  l i teracy 
effort ? Do they have  negat ive feelings ? I f  
yes, explore by  st imulat ing a n d  listening 
how they came to h ave  them 

Encourage  them  to verbalise the ir  hand icaps  
due to i ll iteracy,

Expla in  the purpose  of  the p resen t  cam p a ig n  
and  how it can  be designed to be different  
from earl ier  ones.

3. Techniques  involving appl ica t ion  o f  principles 
of  g roup  dynamics  :

a. Achieving group cohesion

b. Ensuring a cl imate conduc ive  for learning

c. P reven ting  conflicts : avoid ing arguments
and competi t ion:  inspir ing coopera t ion.

d. Aggregat ing ind iv idual  norms and establish­
ing G roup  Norms.

e. M ak ing  members  conscious of  g roup norms 
besides their ind iv idual  norms

f. Assuming lead ing  role a m ong  the learners  : 
i) Becoming aw are  o f  the del icacies a n d  cons­

traints  in teaching  adults.

ii) Lead ing  the learning process but  no t  do m i­
n a t in g  it.



iii) M ak ing  the adu l t  feel th a t  he is being 
assisted a n d  guided r a th e r  th a n  ta ugh t  and  
o rdered  abou t

iv) Sett ing up  com mon goals

v) Displaying cons truc t ive  at t i tudes and  
expressions in instances of  lapses and 
failures.

Training Methods to be used :

T h e  t ra in ing  p ro g ra m m e  must  use par t i c ipa to ry  
techn iques  o f  t r a in ing  r a th e r  th a n  the tradi t ional  
pedegogic  methods.  Some t ra in ing  techniques  tha t  
can  be profi tably uti lised are given in C h a p te r  V I I .

Field t r a in ing  should form an  in tegra l  p a r t  of  
the t ra in ing  methodo logy  Field t ra in ing  should be 
c lubbed  with p rac t ica l  assignments such as :

P r e p a r in g  the socio-economic profile of  a com- 
m un i t  y.

Assessing lea rn ing  needs of  a g roup  in the 
com m uni ty .

P rep a r in g  visual-aids and  d e m ons t r a t ing  their
use.

O rg a n i s in g  p rogram m es  such as exhibi t ions  and  
c u l tu ra l  programmes.

Preparation fo r  the Training o f s ta ff by the Training Centre:

T h e  T ra in in g  C en t re  should p repa re  i tself  in 
m a n y  respects  for  l a unch ing  the  tr a in ing  p rogramm e.  
Such  p rep a ra t io n  should inc lude  :



1. Assessment of  T ra in ing  needs  o f  the tra inees 
and  the inst i tutions depu t ing  them.

2. Collec t ing  expectat ions o f  the tra inees  from 
the tra in ing  programm e.

3. Developing  the tr a in ing  con ten t  in terms of  
units-finding resource persons for  each  unit .

4. Select ing app rop r ia te  t each ing  techn iques  
and  teaching  aids for each  u n i t -p lan n in g  
for  feed-back from the t ra inees-p lanning  for 
in te rim eva lua tion  and  te rminal  eva lua tion-  
p repar ing  a reference l ibrary  for  the course.  
P repar ing  a n n o g a te d  bib l iography a n d  other  
h a n d  cuts. P repa r ing  for logistics du r ing  
the course.

5. P repa ra t ion  to develop  in the tra inees  skills 
in m ot iva t ing  people,  relat ionships,  p r o g r a ­
mme planning ,  com munica t ion ,  mobil is ing 
resources, enl is ting people’s par t i cipa t ion,  
p repar ing  of  teaching mate r ia l ,  im prov ing  
innova t ing  and  c rea t ing  desirable changes

6. Prepar ing  to develop in the tra inees im p o r ­
ta n t  at t itudes: respect  for o th e r ’s, d em o c­
rat ic  living,  objectivi ty,  ad ap tab i l i ty  to 
socio-cultural  differences, and  receptivi ty  to 
suggestions.

Approach to Training :

i h e  tra inees  who come to the t ra in ing  centres 
are exper ienced  teachers  who have  also been  act ively



involved  in social service act ivi t ies  u n d e r  the NSS or 
CSS. Hence  the ap p ro a c h  in tr a in ing  should be to 
invo lve  th em  actively in the t ra in ing  p rog ram m e  
r igh t  from the p la nn ing  stage. T h e  tra in ing  should 
be buil t  up on their  a cc u m u la te d  exper ience .  T h e  
emphasi s  should be on pract icals.

Evaluation o f  the Training  :

T he  tra in ing  p rog ram m e should be ev a lu a te d  by 
the tra inees a n d  the trainers.  T h e r e  should  be least  
one  in te rim evalua tion  o f  the course agains t  the 
objectives set for the course,  the tr a inee  expectat ions 
and  t ra in ing  needs. For  detai ls  see C h a p t e r  X I .



V I I .  P R I N C IP L E S  O F  L E A R N I N G  
A N D  T E A C H I N G

The  normal  adu l t  learner  is genera l ly  not 
m ot iva ted  to learn,  has resistance to new ideas, 
preoccupied  with his problems and  hence  is less 
receptive.  Fu r the rm ore  he has his own predisposi­
tions, at t i tudes and  ideas which are not  easy to 
change .  An adul t  le arner  is di f ferent  from a child 
learner  on the following points  : He

1. Has more experience and  a different  qua l i ty  
of  experience to cont r ibu te  to the learning 
si tuat ion.

2. Is more ready to learn different things th a n  
the child learner  because he faces different  
developmenta l  tasks due to the responsibil i­
ties as a family member ,  b read  winner  
and  so on.

3. Is more  independen t  and  does not  like 
dependen t  role.

4. Is keen to know the  im m edia te  usefulness 
o f  new knowledge.



Principles o f Effective Learning :

a. Objectives:

T h e  object ives of  the learn ing p rog ram m e and 
the procedures adop ted  must  be c lear  to the learner  
as well as to the teacher .

T h e  object ives must  be well-sta ted and  clear,  
adequa te ,  a t ta inab le  and  re levant  to the na t ional  
goals.

b. Motivation'.

M otiva t ion  is necessary for in te rnal is ing the 
norms to be achieved.  I t  can  be a t tem p ted  th rough  : 
re la t ing  the tasks to be m astered  to the individual 's  
physical  needs  like food, clothing and  s h e l t e r ; 
psychological  needs such as affect ion,  self esteem, 
self  ac tua l i sa t ion  ; a n d  ‘need for ach ievem en t  such 
as power,  social s ta tus  and  a c c e p t a n c e ; also to 
extr insic motives like increase in his functional  
efficiency and  product iv i ty .  Ear ly  unp leasan t  n e g a ­
t ive experiences associated with schooling m ay  
persist in adu l thood  and  m ay  resist mot iva t iona l  
efforts. By deta i l ing  case studies of  persons who 
achieved  a sense of  fulf i lment,  and  accep tance  ; o f  
persons who improved the ir  funct ional  efficiency 
and  productiv i ty  th rough  mastery of  the basic skills 
o f  l i te racy a n d  o f  persons who,  s ta r t ing  from 
il l i teracy acqui red  formal qualifications, from within 
the  vil lage or its vicinity mot iva t ion  can be achieved.

c. Providing Conducive Environment fo r  Learning :

T h e  factors conducive  to le a rn ing  a r e :



(a) T h e  physical set up  of  the learn ing  si tuation 
comprising space lighting,  furn i ture which is su i table  
to posture,  venti lat ion,  f reedom from external  d is tr a ­
ct ing elements.

(b) Physiological  and  psychological condit ions  
at the t ime o f  learn ing  are important .

(c) T h e  learner ,  his mot ivat ion/ readiness,  level,  
Span o f attention physiological condit ions,  abi lit ies,  
intel lectual and  other ,  reading rate, abil ity to form 
precepts  and  concepts , reten tiv i ty ,  app l ica t iona l  
abil ity,  capaci ty  to think crit ically,  abil ity to ana lyse  
and  synthesise,  capaci ty  for self expression,

— interes t- towards the content ,  procedures,  and  
other  factors in the learning situation

— previous  exper iencc-knowledge ,  u n d e r s t a n d ­
ings and skills.

— home conditions- 
value system.

d. Group dynamics:

— size and n a tu re  of  the g roup
— le a rn e r ’s position in the g roup

— n a tu re  of  part icipa t ion  of  other  learners  in the 
g roup

e. Content

— re levan t  to the needs and  previous experience  
o f  the lea rner

— have  continuity with the needs  and  previous 
exper ience  o f  the l ea rner



— Suited to the learner 's  abilities, interests, 
previous experience,  home condit ions, va lue 
system etc.

f .  Teacher

— emot ional  r a p p o r t  with the learner ,  sym pa­
thetic,  fr iendly,  unders tanding .

— at t i tudes  towards  the learner ,  teaching learn ing  
si tua t ion,  the type of  le a rn ing  experience 
provided.

— capaci ty  to envisage  prac t ica l  implica t ions  of 
the lea rn ing  exper ience  p rovided

g. Types o f Learning :

—  T r ia l  a n d  error ,  condit ioning-classical ,  operan t ,  
insight ,  imita t ion,  cognit ive learn ing ,  prob lem 
solving, crea t ive learn ing

h. Retention

aids to re ten tion  
over  learn ing

m eaningfu lness  of  mater ia l  
set or in ten t  to learn  
d is tr ibuted  r a th e r  th a n  massed p rac t ice  
act ive r a th e r  t h a n  passive read ing  
a m ode ra te  level o f  muscu la r  tension 
properly  spaced reviews

ii. Re ten t ion  — methods  o f  measur ing  ;
— re learn ing ,  recall ,  recogni t ion



i i i .  F o rg e t t in g — causes-organic changes- ret roact ive 
— inh ib it ion-m otiva ted  forgett ing.

i. Plateau in learning - Causes :

— lack o f  mot ivat ion a n d  interest

— faulty methods  used by learner  and  teacher 

consolidat ion of  m a te r ia l  lea rn t

over-conf idence

j .  Transfer o f training - factors conducive to transfer : 

general is ing the experience 

identical components  

insight into relat ionships 

k. Principles o f programmes instruction :

— simple concepts

— small steps

— active response, immediate  conf irmation

— reinforcement-dri l l ing

— self pacing



V I I I .  T E A C H I N G  M E T H O D S  IN  
A D U L T  E D U C A T I O N

Teaching Methods fo r  Adult Education

Various me thods  are ava i lab le  for im par t ing  
funct ional  l i te racy ,  such as the synthetic,  analyt ic ,  
ecletic and  L a u b a c h  methods.  T h e  different 
methods  o f  read in g  and  writ ing  ins truc t ion applied  
by different  groups  can  be pu t  into these four  main  
categories.  All these methods  need to be used with 
a func tiona l  approach .  In  addit ion to im par t ing  
skills in l i teracy,  the learners  must  be helped to 
becom e aw are  o f  the local resources,  p rogramm es ,  
organisat ions,  agencies and  personnel opera t ing  for 
their  own benefit .  Such an  awareness would open 
o u t  vistas o f  knowledge r ega rd ing  the potent ia l  
resources, the ir  rela t ionship  to the i l l i terate, and  
how to use them.

T h e  methods  of  teach ing  must  be a t tr ac t ive ,  
indigenous,  a d a p ta b le  and  simple.  They  need to be 
inexpensive,  easy to opera te ,  a n d  down to ea r th  to 
suit the vary ing  tastes, talents ,  levels of  unders t ­
anding ,  needs and  dem ands  o f  the ad u l t  learners.  
A p rope r  com bina t ion  of  audio-v isua l  aids and  ex ten ­
sion methods  would  help the learners  un d e r s tan d



better  the subject  matte r ,  reta in  it for a longer  time 
and applv  it at relevan t  s ituations. T h e  p opu la r  
extension methods such as Mass,  G roup  a n d  I n d i ­
vidual  contacts  are highly useful

Use of  Mass M edia  has proved  successful in 
promot ing  interest in adu l t  educa tion  p rogram m es .  
They  reach la rge r  audiences Mass meetings, use o f  
Films, Radio,  T V ,  Posters and  Banners he lp  to 
introduce the messages to a g roup  or  community ,  
mot iva te  them for learn ing ,  make them  aw a re  o f  
the knowledge  and  skills ava i lab le  a n d  ini t ia te  them  
for follow up  act ion.

Group M ethods:

T h e  Group  methods inc lude :  G roup  discussion,  
Case discussion, Use of  flash cards,  F lanne l  g raph ,  
Puppets,  Flip books, Pictures,  Photographs ,  Folk ­
songs and  other  Folk media.  These help to give 
variety and  faci li tate learn ing  in an  in form al  
atmosphere.  T h e  use o f  these methods  in adu l t  
education th rough  Dramat iza t ion ,  Role P laying,  
Brain storming,  Demonstra t ion ,  Film shows. Stories, 
Songs,  Games ,  Exercises, Folk dances,  Vil lupat tu ,  
K a ra g a m  and  other  Folk arts  have been highly 
successful.  G roup  methods  are  effect ive also in 
im par t ing  skills and  knowledge  to learners .  T h e y  
lend themselves for giving ind iv idua l  a t t e n t io n  to 
the a du l t  lea rner  and  elicit the ir  pa r t i c ipa t ion  a n d  
recognit ion.



Individual Methods

T h e  In d iv idua l  m e thods  such as personal  
contac ts ,  home visits, case studies, use o f  crea t ive  
l i te ra tu re ,  in terv iew a n d  result dem onst ra t ions  help 
in convinc ing  each  a n d  every  l e a rne r  and  ensur ing  
the  success o f  the p rogramm e.  T h e  s tuden t  in s t ru ­
c to r  must be t ra ined  well in the use a n d  h a nd l ing  of  
these methods.

Some Important Communication S k ills :

T h e  following skills in com m unica t ion  are 
i m p o r t a n t :

Skill in the Organisation o f the Content

C onten t  organisat ion- logica l ,  continuity,  simple 
to complex  known to unknow n,  concre te  to abs t rac t ,  
pa r t i cu la r  to genera l .

Skill o f  Introducing

Use o f  a p p r o p r i a t e  media-use  of  ap p ro p r ia t e  
rne thods-continui ty  of  ideas-re levance  o f  the ideas to 
the  objectives and  to previous experience.

Skill o f  Closing

Consolidat ing  major  points  presented/discussed- 
l inking consolida ted  points to the object ives a n d  the 
previous exper ience  o f  the learners-l inking the 
consolida ted  points to fu tu re  learn ing  
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Skill o f Stimulus Variation

M odula t ion  a n d  audibil i ty of  voice,  use of  
gestures and  movements,  focusing,  chang ing  in te r ­
act ion styles

Skill o f Explaining

Use of ap p ro p r ia te  vocabulary ,  use of  f luen t  
language ,  presenting only the re levan t  ideas with 
clarity,  hav ing  continu ity  o f  ideas

Skill o f Questioning

Question ing  - well w orded ,  simple,  properly  put ,  
well - distr ibuted different types of  questions,  probing 
questions

Skill o f  Dealing with Responses

Encourag ing  responses - by apprec ia t ing ,  r e p e a ­
ting ideas,  making  use of  responses for the deve lo ­
pm e n t  of  the discussion, use of  positive re inforc ing 
statements,  encouraging  while responding

Skill o f  Illustrating with Examples

I l lus t ra t ing  with examples - simple, re levant ,  
adequa te ,  exam ple  - ru le -exam plc

Skill o f Choosing and Using Aids

Choice of  aids - r e levan t ,  adequa te ,  appropr ia te  
to the learners ,  s ize -appropr ia te ,  use of  a i d s - 
visible audible,  a p p ro p r ia te  time,  distance



Listening Skills

Skill to grasp what  the  lea rner  tries to say

Skill to ju d g e  the re levance  o f  the response to 
the topic, on h a n d

Skill to organise  the response

Skill to link the response to the topic being 
discussed

T ea c h in g  aids a re  an in tegral  pa r t  o f  the 
educa t iona l  p ro g ram m e a n d  a re  used as devices to 
make  und e r s tan d in g  easier a n d  more  perm anen t .  
T h e y  c a n n o t  rep lace  the teacher  or  the book.  They  
help to cap t iv a te  interest ,  arouse imag inat ion ,  
enhanc e  unders tand ing ,  promote  concen t ra t ion ,  
satisfy curiosity,  encou rage  par t i c ipa t ion  a n d  faci l i ­
t a t e  c o m m unica t ion  withou t  the barr ie rs  of  t ime 
and  distance.

S tuden t  instruc tors  need to be t augh t  as to  how 
to  p r e p a re  simple audio-v isua l  aids at  the local level. 
T h e y  can  be m a d e  even  by the learners  w ho  can  
rece ive  recogn i t ion ,  respect  and  apprec ia t ion .

T h e  p ro g ra m m e  of  adu l t  l i teracy consists o f  
th ree  stages; the  prel i teracy  period,  the l i te racy 
period a n d  the post l i te racy period.  All the teach ing  
aids  a re  ne i ther  equal ly  su i table  nor  useful for  each 
a n d  every stage.  T h e  l i te racy teacher  will h a v e  to 
select the most  a d e q u a te  methods  on the basis of  
des irab i l i ty /su i t ab il i ty /a va il ab il i ty /and  uti l i ty and  for  
ob ta in ing  the desired results.



Teach ing  aids are only aids, means a n d  tools to 
p rom ote  par t icipa t ion in and  success of  the educa t i ­
onal  endeavour .  T h e  teach ing devices and  tools are 
no t  an  end in themselves.  They  are only techniques 
to help the learners  to achieve the goal  nam ely ,  the 
skills of  reading,  wri ting and  ari thmetic.

T h e  student  instruc tors  mus t  be highly  conscious 
of  the fact tha t  the adu l t  learners  are n o t  exposed 
to regu la r  class room books and aids. T hey  should 
hand le  the aids skilfully a n d  enthuse the learners  in 
the le a rn ing  process and  mobilise them to pa r t i c ipa te  
effectively. To make his/her  com munica tion  process 
effective, the student  instructor  shou ld  select 
proper ly  the components such as l ea rn ing  materia ls ,  
physical  facilities and  subject m a t t e r  a n d  handle  
them  efficiently.

Resources fo r  Teaching

There  is no d ea r th  of  materials  for t each ing  a n d  
learn ing .  The  local  agencies such as the Field 
Publici ty Office, Public Re la t ions  Offiice, H e a l th  
D epar tm en t ,  N a t iona l  Small  Savings O rgan isa t ion ,  
Mass Educa tion ,  Bureau,  Li te racy  House ,  Lucknow, 
N on  Formal Educa t ion  Centres, D i rec to ra te  of  
Audio-Visual  and  Publicity (DAVP),  Direc torate of  
R ura l  D eve lopm ent ,  and m a n y  vo lun ta ry  o rg an i ­
sations such as C M C ,  Vellore,  Sri A v inash il ingam 
Home Science College  a n d  CARE,  a n d  the  U N  
Agencies U NESCO ,  U N I C E F ,  F A O ,  W H O  h a v e  
produced  aids such as posters and  films on nu t r i t ion ,  
family educa tion ,  agr icu ltu re ,  hea l th ,  savings,



economic programm es ,  m arke t ing  and  m any  other  
aspects r e la ted  to Func t iona l  Literacy.  Given below 
is a list o f  o rgan isa t ion ’s which publish useful pub li ­
cat ions  and  teaching aids.

List o f Sour c is from  which Publications Useful fo r  Adult 
Education Project can be obtained

1. D irec to ra te  of  Extens ion and T ra in in g  
Min is try  of  Food  and  A gr icu l tu re  
Shast r i  B havan ,  G o v e rn m en t  of  I n d i a  
New Delhi  110001.

2. U n i t e d  States Agency for In te rna t iona l  
D eve lopm ent ,  U n i ted  States  In fo rm at ion  
Service,
M o u n t  R o a d ,  Madras-600006.

3. D irec to ra te  of  N on-form al E duca t ion  
D P I  Office, M a d ra s  6

4. D irec tor  for  A gr icu ltu re
Tam il  N a d u  Agr icu l tu re  Univers i ty 
Coimbatore-3 .

5. D i rec to ra te  of  R u ra l  D eve lopm en t  
K u r a l a g a m ,  M a d r a s - 1.

6. D e p u ty  Direc to r  for  Agriculture  
M a d r a s - 15.

7. D irec to ra te  o f  Advert i s ing and  Visual  Publicity 
Min is try  o f  In fo rm a t io n  a n d  Broadcast ing 
G o v e rn m e n t  of  India .



8 C A R E
D P I  Compound 
College R o a d  
Madras-600006 
Tam il  N adu .

9. Tam il  N a d u  H ea l th  Educa tion  D e p a r tm e n t  
Public H ea l th  Office 
Madras-600 006.



I X  L I T E R A C Y  C O N T E N T  AND 
L E A R N I N G  M E T H O D S

A C om m it tee  of  experts  on l i teracy convened by 
U N E S C O  defined Func t iona l  L i te racy  as follows : 
“ A person is funct ional ly  l i terate when  he has 
acqu i red  essential knowledge  and  skills which enable 
him to engage  in all those act ivit ies  in which l i teracy 
is r equ i red  for effect ive funct ioning  in his g roup  and  
com m uni ty  a n d  whose a t t a in m e n t  in reading,  
wr i t ing  and  ar i thmet ic  m ake  it possible for  him to 
con t inue  to use those skills towards his own and  the 
c o m m u n i t y ’s d e v e lo p m e n t” .

T h e  syllabus in fu nc t iona l  l i teracy should th e re ­
fore, aim a t  m ak ing  the  le a rne r  functionally  l i terate 
by enab l ing  him to grasp the ideas presented  in 
wri t ten  form, to think over them  a n d  to react  to 
them and  be able  to  present  his ideas oral ly and  in 
writing. A long  with the  a t t a in m e n t  o f  skills o f  
reading,  wr i t ing  and  accounting,  he  should be able  
to h a v e  some e lem en ta ry  knowledge  of  his e nv i ron ­
m en t ,  his hea l th ,  his family,  his society,  his count ry  
and  his duties a n d  r ights  as a ci t izen,  voter ,  p roducer ,  
consumer ,  p a ren t  a n d  tax  payer.  Some little know ­
ledge of  all these aspects o f  life is essential for



everyone,  for effective part icipa t ion in social and  
community  affairs and  for living a h appy  life.

T h e  main  object ive in the l i teracy classes is to 
develop in the adul t  learners in the age  g roup  15-35 
years skill and  taste for reading.  However,  the 
adul ts  will not  like to read  a ny th ing  and  every th ing  
tha t  they are required to read.  Unless they like it, 
they will no t  read  and  the effort will go fruitless. 
The  adults will like to read  only w ha t  rela tes  to their 
own life experience a n d  what  has uti l ity for them. 
Therefore ,  a p rog ram m e which  is based pure ly  on 
and  l imited to l i teracy will ne i ther  hold the a t t en t ion  
of the adu l t  learners,  no r  will it he lp  them in solving 
their  basic problems a n d  achieving the ir  f u n d a m ­
ental  needs. A meaningfu l  adu l t  educa tion  p rog r ­
amme should not  be developed in isolat ion from 
socio — economic features and  env i ronm enta l  f rame 
w o r k ; and  it should be closely co rrelated  with 
persona l  and  com muni ty  life as well as with various  
developmenta l  programmes .

Literacy Content

T h e  li teracy content  of  the N A E P should,  
therefore,  be rela ted  to :

1. T h e  needs, interests and  the env i ronm en t  of  
the learners ,

2. T h e  social , economic  a n d  cu l tu ra l  mil ieu of  
the c o m m u n i ty  a n d

3. T h e  deve lo p m en ta l  goals of  the country.



In  o the r  words,  the l i te racy con ten t  o f  the 
N A E P  should be so or ien ted  tha t  it helps the  adu l t  
learners  in im prov ing  the quali ty of  the ir  life a n d  in 
con t r ibu t ing  to the coun t ry  ’s deve lopm en t  and  to bring 
the desired social and  cu l tu ra l  change  a n d  to remove 
obstacles  in their  living a n d  working condit ions.

T h e  l i teracy con ten t  m ay  be so organised as to 
cover  the following m a jo r  subject m a t t e r  areas,  with 
necessary varia t ions and  diversi t ies:

1 Self  — menta l  and  physical ,
2 Physical  env i ronm ent ,
3. Social environment,
4. Economic envi ronment ,
5. Poli t ical  env i ronm en t  a n d
6. C u l tu ra l  env i ronm ent

T h e re  could  be separa te  lessons on all different  
topics u n d e r  these subject  areas and  the presenta t ion  
m ay  be done  in a var ie ty  of  forms. While some are 
na r ra t iv e  stories, others  may be dialogues a n d  some 
m ay  even be in poetry.  T h e  Policy S ta tement  
emphasizes,

“ I n  this context ,  stress should  be laid
— on lea rn ing  r a th e r  t h a n  teaching,
— on use o f  the  spoken l a n g u ag e  in l i teracy 

p rog ram m es  and
— on harnessing o f  the  mass m e d ia ” .

In fo rm a t io n  on various subjects  such as ag r icu l ­
ture,  an im a l  h u sband ry ,  da i ry  farming,  poul try ,  
pe rsona l  hygiene,  physiology,  child care,  home nurs ­
ing,  t r ad e  a n d  transport ,  industry  a n d  commerce ,  
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inventions and  discoveries, folk tales and  o the r  
topics of  interest to the adu l t  le arners  in the age 
group 15—35 years m ay  be presented  and  classified 
in a mutua lly  in te r- related  way.

Learning Materials

T h e  learn ing  materials  required  for an  adul t  
l i teracy class are of  the fol lowing types :

(a) Initial Learning Materials:

These will inc lude  primers,  workbooks,  lesson 
cards,  flash cards and  simple visual aids like pictures,  
maps,  charts  a n d  models . These form the basic 
m a te r ia l  for a l i te racy class and  are essential for 
acqui r ing the read ing  skill.

(b) Readers:

To be taken  up  af te r  the primer is comple ted  
and  the p r im ary  read ing  skill is developed.  These 
readers  are helpful  in developing  the skills of  r e a d ­
ing and  writ ing with f luency and  speed.

(c) Follow-up books:
Books specially p repa red  for the neo-l i terates  

to consolidate the ir  l i teracy skills a n d  increase 
their  knowledge,  are a necessary Follow-up o f  the 
l i teracy course. W ithout  a sui table Follow-up p ro g ­
ramme,  the effort and  money spent  on l i te racy will 
be wasted because the skills tha t  are not  used are 
always lost a n d  die out  with the lapse o f  time.

T h e  Follow-up p ro g ram m e should be a p re ­
condi t ion of  a Li teracy p ro g ra m m e  and  must  be buil t



with in  it. T h e  read ing  mate r ia l  for Follow up  and  
the  supp lem en ta ry  read ing  will inc lude books on 
var ious  topics to mee t  the needs a n d  interests  of  
all learners  a n d  provide  in fo rm at ion  a n d  knowledge 
th a t  the  adul ts  need for successful function ing  in 
society a n d  for  developing  various occupa tiona l  
abilit ies  th a t  are needed for prosper i ty  a n d  progress.

(d) News Bulletin :

In  addi t ion  to the books, the news-paper  also 
makes  a useful read ing  materia l .  All adul ts  are 
in teres ted  in news and  all over  the world the dai ly 
news sheet provides good read ing  m ate r ia l  for adults.  
I n  a du l t  l i teracy classes, the dai ly news sheet  has 
p roved  a g rea t  a t t r ac t ion  and  is a rea l  effective aid 
in inculcat ing the read ing  habi t  a n d  im prov ing  the 
read ing  skill.

(e) Periodicals :

T h e  weekly,  fo r tn igh tly  or m onth ly  periodicals 
are also helpful  aids in im prov ing  read ing  tastes 
o f  the neo- l i te ra te  a n d  semi- l i tera te adults .  These 
should  con ta in  topics of  interest  to adul ts  such as 
agr icu lture ,  industry ,  hea l th  popu la t ion  educa t ion ,  
nu tr i t ion ,  chi ld care  games and  sports a n d  stories 
con ta in ing  wit a n d  hum our .

( / )  Visual A id s :

Char ts ,  g raphs ,  photos,  models,  pictures and 
maps  are auxil iar ies  to the first type o f  read ing  
mater ia l .



T h ey  g rea t ly  help the u nde rs tand ing  of  the 
subject , arouse im agina t ion  and  c rea te  an  a tm os ­
phere for learn ing .

In  identifying the l i teracy content  and  p r e p a r ­
ing the learn ing  materials ,  care  should be taken  to 
choose such materia ls  as would present  to the adu l t  
learners new ways of  doing things and  how life in 
the village, slum and  the society can be m ade  be tter  
th a n  at  present .

T h e y  m ay  present  s i tuations which need  the 
exercise of  imaginat ion  for  mak ing  choice,  e. g. 
spending  money on the educa tion  of  the daughte r ,  
or on giving her  dowry,  or to go on using the t r a d i t ­
ional gr inding  wheel or the bal l  bear ing  one or  even 
to use the cow dung  for fuel or  for p rep a r in g  gas 
and  m a n u re  out  o f  it.

Such contents would help the learners to see 
beyond the trad it iona l  limitations the ir  local  su r ro u n ­
dings and  the limits of  occupa tion  or self. This 
would promote  their  speed towards  development and  
progress.

Some examples of  primers p repared  in Tam il  
based on these principles are :

Ar ivu C h u d a r
M a h a l i r  Kalvi  M uda l  Nool
Tam il  V a s a g a m  I
V arum ga l  K a r p o m
N a d a i  M ura ikka lv i  Nool



X. D O C U M E N T A T I O N

P rope r  m a in ten a n ce  of  records is very im por tan  
in any  p ro g ram m e  o f  educa tiona l  act ivi ty.  T h e  
p ro g ram m e of  Adult  Educa tion  consists of  various 
stages and  a n u m b e r  o f  act ivit ies.  For successful 
deve lopm en t  o f  the p rogram m e,  m uch  in form at ion  
will be requ i red  to help in p lann ing  the p rogramm e.  
W hen  the p ro g ra m m e  is in opera t ion ,  the in form­
a t ion  wiil be needed to eva lua te  its working and  
bring a bou t  midcourse  correc t ions and  adjustments  
C a re fu l  and  correc t  appra isa l  o f  how for the a p p r o a ­
ches had  worked  to reach  the goals and  w hether  the 
speed o f  work needs  to be accelera ted or slowed 
down would be required.  A correct  assessment of  
the progress of  the lea rner  in knowledge,  skills and  
a t t i tudes  towards  the p ro g ra m m e  and  life will also 
be required.

T h e  uti l ity o f  the records in a p r o g ra m m e  of 
A du l t  E duca t ion  lies in th a t  they  help to :

1. D e te rm ine  the p a t t e rn  o f  the p rog ram m e 
th a t  would sat isfy the need of  the learners  
a n d  will he lp  in p ro g ra m m e  planning.

2. Im p lem en t  regula r ly  the p rogramme.



3. Check periodical ly to ensure th a t  the l e a r ­
ners are progressing satisfactori ly.

4. M ake  ad justments  as and  when necessary.

5. J u d g e  the effectiveness o f  the efforts.

6. Provide the fac tual  da ta  requ i red  a t  various 
stages of  the p rog ram m e — a t  the ini t ial 
s tage,  and  dur ing  and  af te r  the p rogram m e,  
for p lanning,  im plementing  and  assessing 
the  im pac t ,  evalua tion  and  research.

7. Record  the psychological  effect on the 
s tuden t  instructors and  the learners  and  
develop discipline and  stabi l i ty in the 
activity.

8. Let  the new en t ran ts  know the procedures  
and  the progress of  the work without  
difficulty.

9. Offer  po ten t  evidence of  how the p ro g r ­
am me is progressing,

10. Develop strength to pursue the p rog ram m e 
with honesty and  enthusiasm as the worker  
feel conf iden t  tha t  he is in possession o f  the 
tools to convince the supervisory staff  and  
even the visitors and  the critics so far  
as the progress and  the effectiveness of  
the effort are concerned.

11. Loca te  prob lems a n d  f ind  their  solutions in 
a reasonable manner .



What are the Records to be Maintained :

T h e  following are the Records  a n d  Registers  to 
be m a in ta in e d  :

By

1. Students

2. Staff

Item

Diary  of  the work done  invol­
ving the following facts:

Lesson plan
(Class with adul ts  — Discus­

sions a n d  times)
T im e  ta k en  for  read ing  
T im e  taken  for  wri t ing 
T im e taken  for comprehension 
P e r fo rm ance  no te  book or 
work  book Tests,  Q u iz  Ques-  
t ions-Answers Eva lua t ion

Lesson plans  and  progress of  
lessons

Weekly eva lua t ion  o f  the 
learning

A t te n d an ce  Regis te r  
M a r k  Registe r
C u m u la t iv e  records o f  the 
ind iv idua l  s tudent  

R e la y  Reg ister  — indicat ing 
s taff  and  s tudents  tak ing  over 
E v a lu a t io n  register  indicat ing,  
the t ime taken  for  reading ,  
wri t ing a n d  o the r  skills, by 
the various new learners



3 Co-ord inators  : Regis ter  for m as te r  plan  o f
lessons, M as te r  register & 
students  in cha rge  o f  adu l t  
learners.
M as te r  register for evaluat ion-  
ind icat ing,  t ime taken  for 
various lessons 

M as te r  m ark  register  

M a s te r  a t t endance  register .

T h e  Princ ipal  should examine  these records 
at  regula r  intervals.



X I  E V A L U A T I O N  O F  T R A I N I N G  IN  
A D U L T  E D U C A T I O N

E va lua t ion  is an  in tegra l  p a r t  o f  the process of  
t ra in ing .  The  following questions need  to be 
answ ered  to u n d e r s t a n d  the im por tance  of  e v a lu ­
a t ion  : W ha t ,  Why,  How When ,  W h o m  a n d  Who.
H o w  does evalua tion  o f  a t ra in ing  p ro g ram m e for 
N A E P  differ from the eva lua t ion  of  a t rain ing 
p ro g ram m e  in formal  educa tion  ? T h e  t ra in ing  of  
A du l t  E duca t ion  funct ionar ies is based  on a non  
formal app ro ac h  with  relevance ,  pa r t i c ipa t ion  and  
f lexibil ity as its hal l  marks.  E va lua t ion  o f  the 
t r a in ing  p ro g ra m m e  in A du l t  E duca t ion  there fore 
should reflect  these features. F u r the rm ore ,  e v a lu ­
a t ion  o f  the Adult  E d u ca t io n  t ra in ing  p ro g ram m e 

can  offer m uch  va luab le  d a t a  a n d  feed-back to 
be used a t  subsequen t  stages for im prov ing  the 
t r a in ing  itself. E va lua t ion  enables  teachers  a n d  
s tudents  to know how and  to w ha t  extent  the new 
a d u l t  learners  h a v e  le a rn t  a n d  are app ly ing  their  
knowledge and  skills to a u g m en t  and  faci li tate the ir  
da i ly  work  a n d  living.

I n  the n o n - f o r m a l  a p p ro a c h  to eva lua tion  of  
t r ain ing,  the ma in  purpose is no t  only  to ana lyse  the 
t r a in in g  conten t ,  t ra in ing  process a n d  inputs  (both



h u m a n  a n d  material)  bu t  also the results ach ieved  in 
terms of  the efficacy of  the learning  th a t  has  accrued  
in adults,  so as to prov ide the necessary midcourse 
correct ives to m ake  the tra in ing  p ro g ram m e  more 
effective. This  analysis will be m ade  by all conce­
rned,  t rainers,  t rainees and  the people with  whom 
the trainers  work. Thus  evaluat ion will be par t i c i ­
pa tory ,  and  emerge from the desire of  t rainees and  
tra iners  to know their  respective achievements,  
constraints and l imitat ions in the methods ,  goals or 
thei r  own capabili ties.

In  the non- formal  approach ,  the tools for  
eva lua tion  of  t ra in ing  are f lexible a n d  simple. 
M ethods  m ay  h ave  to be devised on the  spot, 
th rough  par t ic ipa to ry  effort in o rder  to measure 
gains in knowledge or development of  skills, at t i tudes  
and  insights which might  have  been,  or  not ,  an t ici ­
pated.  In  NAEP, deve lopm en t  o f  values and  
at t i tudes,  such as te am  spirit, hardwork ,  willingness 
to learn from each other,  ini t iat ive a n d  apprec ia t ing  
each o th e r ’s problems are more  im p o r ta n t  than  
maste ry  of  subject m a t te r  knowledge or even skills. 
H ow  these are to be measured must  be set t led 
dur ing  training.

Participatory Evaluation

Par t i c ipa to ry  eva lua tion  means  tha t  the t ra iner  
is no t  the sole person to m ake  an assessment of the 
tra inees  or  the tra in ing  p rogramme,  b u t  all the 
par t icipants  in the t ra in ing  p ro g ram m e inc luding 
organisers ,  r e s o u rcep e r s o n s ,  t rainees and  even those



with w hom  the tra inees  work a f te r  t raining,  will 
h a v e  a say or role in the process of  evaluat ion.  I f  
the  organisers  wish to know the ir  inadequacies  and  
those o f  the ir  p rog ram m e,  this type  o f  eva lua t ion  is 
a pre-requisite.

In-built Evaluation

Teach ing  and  learn ing  take  p lace  s imul taneous ly  
in a series of units  or act ivit ies.  I f  t ra iners  and  
tr a inees  could  e v a lu a te  the ir  act ivit ies a f te r  the 
te rm ina t ion  of  each  unit ,  act ivi ty  or  theme,  im m edi­
a te  correc t ive act ion  could be appl ied.  This  is the 
a im of  in-built eva lua t ion .  Thus  each  teach ing-  
le a rn ing  ac t ivi ty  must  au tom at ica l ly  inc lude an  
eva lua t ive  ac t iv i ty  also.

Objective-based Evaluation

O bjec t ive-based  evalua tion  is p a r t  o f  to ta l  
ev a lu a t io n .  E va lua t ion  is purposefu l  only  when the 
b e n ch m ark  or  ini t ial  s i tua t ion  or the sta r t ing  po in t  is 
known. In  te rms o f  eva lua t ion  o f  t r a in ing  p r o g ­
rammes ,  the tra inees  a n d  trainers  must  know the 
knowledge,  skills a n d  at t i tudes ,  which the tra inees 
possessed a t  the commencement of  the  tra in ing  
p rogram m e,  so th a t  the changes  b ro u g h t  ab o u t  
in the tra inees  due to the t ra in ing  can  be sighted 
a n d  assessed. When the trainee  goes to the field he 
m a y  discover m a n y  inadequacies  in the training,  
c o n ten t  and  me thodology a n d  there fore  it is im p o r ­
t a n t  tha t  eva lua t ion  takes place in the field also, soon 
a f te r  the comple t ion  o f  the preserv ice training.



Such eva lua tion  will form the basis for s t reng the ­
ning and  modify ing  fu tu re  tr a in ing  p rogrammes .

Objectives o f Evaluation o f Staff and Students in jVAEP

Evaluation  of  t ra in ing  p rogramm es  organ ised  
for the professors and  Students  in N A E P  needs  to be 
systematic and  based on the objectives o f  the t r a in ­
ing programm e.  T h e  ex ten t  to which a p a r t i cu la r  
t r a in ing  p ro g ram m e has developed in the Professors 
and  Students  ( trainees)  the needed  competencies 
which include knowledge,  unders tand ing ,  skills a n d  
at t i tudes must  be assessed.

Thus  the objectives of  the evalua tion  of  t r a in ing  
p rogram m es  in the N A E P  needed to be sta ted  in 
terms of  the trainers,  (Professors) the trainees 
(Students)  and  the ta rge t  people with whom the 
trainees will work.  F rom  the t r a in e r ’s point  of  
view, eva lua tion  of  the tra in ing  p rog ram m es  should 
indicate  whether  t r a in ing  h a d  :

1. P rovided  the staff  and  s tudents  the needed  
specific in form ation ,  knowledge and  u n d e r ­
s tanding  o f  the N A E P  and  its object ives

2. Given  oppor tunit ies  for le a rn ing  the new 
approaches  in relat ion  to N A E P

3. Brought abou t  the a t t i tud ina l  changes  nece­
ssary with  a new enthusiasm and  vision

4. Buil t f lexibil i ty a n d  an abil ity to adjust  
or  a d a p t  to new si tuations



5. P romoted  exper im en ta t ion  and  innova tive  
app lica t ions  in the field

6. Been re levan t  to the local  situations.

7. Brought feed — back  as to  the results of  the 
efforts so th a t  the  needed  modifica t ion  or 
revision could be effected in the content ,  
o rgan isa t ion ,  resource inpu t  a n d  methods  
o f  t r a in ing  p rogram m es

8. Identi f ied  problems a n d  constra in ts  in 
conduct ing  the t ra in ing  and  abilit ies to 
remove or reduce  such constraints .

F rom the tr a inees’ poin t  of  view, eva lua t ion  of  
the t ra in ing  p ro g ra m m e  should ind ica te  w he the r  the 
t r a in ing  h a d  he lped  the tra inees to :

1. U n d e r s t a n d  the purpose of  the tr a in ing  
p ro g ram m e  and  w he the r  or no t  it h a d  been 
useful

2. Effect im provements  in the ir  work and  
personal  lives

3. M a n a g e  with  the inputs  — h u m a n  and  
m a te r ia l

4. U n d e r s t a n d  w h e th e r  the con ten t  was 
a d e q u a te  a n d  appropr ia te .

5. Assess w he the r  the  lea rn ing  si tua t ions  
p rov ided  to the  tra inees  were enjoyable ,  
he lpful  and  conducive to learn ing

6. Set the ir  own s tandards  of  skills, at t i tudes ,  
knowledge ,  unders tand ings  and  com pe­
tencies to  funct ion effectively.



7. M otiva te  the trainees to pursue  the goals 
th rough  continuing self —  im provem ent  
a n d  self  direction.

F rom  the poin t  o f  view o f  the a du l t  learners 
with whom the trainees will work direct ly and  
indirect ly after  their  t r aining,  eva lua tion  should 
indicate whether  or not the t ra in ing  h a d  :

1. M a d e  the work of  the tra inees r e le van t  to 
the  life a n d  needs o f  the  adu l t  learners  ;

2. Assessed the adap tab i l i ty  of  the trainees 
as perce ived by the adu l t  learners  ;

3. Assessed the skills o f  the tra inees in 
fac i l i tat ing learn ing  as perce ived  by the 
adu l t  learners.

How to Evaluate the Trainees :

Evalua tion  of  t r a inee’s knowledge,  u n d e r s t a n d ­
ing, at ti tudes and  skills (with refe rence to train ing) 
can  be done  by the trainers and by the tra inees  
themselves (self evaluation).  T h e  knowledge and  
unders tand ing  of  the tra inees  can  be ev a lu a te d  by 
m a n y  methods,  inc luding the t r ad i t iona l  methods  
such as quest ionnaire ,  wri t ten  tests and  oral  ex a m in ­
ations,  bu t  these methods  are no t  of  much re levance  
here.  Hence ,  in formal ,  flexible and  unconvent iona l  
procecdures,  such as g roup  discussions, informal  
chats  a n d  systematic observat ion might  be resorted 
to by the  trainers,  while est imating the knowledge 
a n d  unders tand ing  of  the trainees.  I n  addi t ion to 
assessing knowledge  and  unders tand ings ,  the at t iudes



of  trainees and  trainers towards the tr a in ing  p ro g ­
r a m m e  for N A E P  should also be eva lua ted

How to Evaluate the Trainers:

E v a lu a t io n  of  the staff  ( t rainers — organisers  
a n d  the resource  persons) could be done both  by the 
t r a ine rs  (self evalua tion)  and  the tainees. T h e  t r a i ­
ners  should be eva lua ted  in respect of  the ir  resour- 
cesfulness, abil ity to invo lve  the trainees  in the 
le a rn ing  process, and  their  abi l i ty to in teg ra te  their  
exper iences in the whole process o f  t ra in ing.  For 
all these,  su i table  formats a n d  checklists need to be 
developed  to look for evidence on :

G enera l  a t t i tude  of  managem en t ;

D el inea t ion  o f  line a n d  s taff  responsibil i ty;
U n d e r s t a n d in g  a n d  accep tanc e  of  these re spon ­

sibilities;

Kinds  o f  t ra in ing  given n o t  given in relat ion to 
needs,  c l im ate  a n d  resources;

T ra in in g  com pe tenc e  of  l ine staff;

A d e q u a c y  o f  personnel;

A d equacy  of  space,  equipment.

As revealed by

O bse rva t ion  a n d  inspection;

Ass ignment of  f u n c t i o n s ;

S ta tem en t  o f  Instructors ,  D. I. & T op  M a n a g e ­
ment;

A d u l t  reports;

Follow u p  reports  on pe rsonne l ’s processes;



Review of  b a ckg round  and  pe r fo rm a nce  of  
t r a in ing  staff;

Check on f inancial  provisions;

In  o rder  to ob ta in  bet ter  management ;

To evaluate the learning Process

Is the function  clear ly assigned,  recognised and  
accepted  in the organizat ion?

Responsibil ities  a re  properly  de l inea ted  with 
p roper  coordination;

A dequa te  space, equipment,  mate ria ls  and  fac i­
lities;

Staf f  adequa te ;

T ea ch ing  goes as p lanned;
W h a t  changes  should be m ade  in o rgan isa t ion  

and  adm in is t ra t ion ;

Evidence on;
Relat ionsh ip  o f  teaching to l e a r n e r ’s needs,  

interests and  capacity;

R e levance  to  the problems to be solved;

Content;

Appropriateness  of  teach ing  methods;

A dequacy  o f  physical  accommodations :

As revealed by
Observa t ion  of  le a rn in g  groups ;
Wri t ten  stat ement o f  the instructors;

Analysis of  l e a rn e r  backgrounds ;

Analysis  o f  contents  a n d  methods;



— Cent res  ope ra t ing  p ro b lem  ;

— Q u a l i ty  a n d  Q u a n t i t y  o f  work ;
— T e a c h e r  Lea rne r  g roup/w orker  g roup  learner  

r e l a t i o n s h ip ;
— Learners  willing to a t t e n d  ;

— Centres  abili ty to a t t r a c t  a n d  hold  ;

— Centres abil i ty to meet  expans ion  and  change  
over.

As revealed by

Im m e d ia t e  t e s t ;
O bse rva t ion  ;

Analysis  of  records  a n d  repor ts  ;
Inspec tion  :
Analysis  o f  product ion ,  cost a n d  other  ; 

M a n a g e m e n t  d a t a  ;
L e a rn e r  reac t ion ;

S ta tements  of  Ins truc to rs  D.I .

in skills, knowledge.  I f  the desired changes  
did no t  take place,  what  were the reason  ?



X I I .  F O L L O W  U P  AND C O N T I N U I N G  

E D U C A T I O N

T h e  fol low-up programmes  may  consist of  a 
num b e r  of  activities. The  basic idea,  however  is to 
provide the neo-l i terate opportunit ies  to use his 
skills so tha t  he develops:

1. F luency and  speed in read ing  a n d  writ ing

2. Increas ingly the power to un d e r s tan d  and  
com pre hend  the m eaning  o f  w h a t  he reads 
o r /and  writes.

3. T h e  hab i t  o f  de l ibera t ing  on the ideas con­
veyed and  be able  to accept  or  reject  them  
for solving indiv idual  and  g roup  needs.

4. R ead ing  interests  for con t inu ing  fu r ther  
educa tion

5. Im ag ina t ion  and  expression for developing 
functional  competence.

Var ious types o f  fol low-up program m es  are 
possible. The  learners  m ay  par t ic ipa te  indiv idual ly 
or  in groups  du r ing  the  learn ing  period. Some 
examples  of  fol low-up p rogramm es  are given below :



1. P repa ra t ion  o f  wall-news sheets and
chart s  a n d  m a p  o f  the local i ty for display 
on walls.

2. Writ ing inspir ing ci tations on  wall
blackboards.

3. Organis ing  libraries a n d  read ing  rooms and  
l i teracy services

4. Forming R eade r 's  Clubs, S tudy  Circles and  
Discussion Groups.

5. O rgan is ing  Radio- l i s ten ing  Groups

6. Tele  clubs and film program m es

7. P roduc t ing  short  crea t ive d ram a t ic s ,  or  full 
length  plays,  poe try  a n d  music concerts .

8 .a. A rrang ing  extension lecture service — live 
or recorded  V i l lupa t tu  and  K a th a s  and  
K a t h a  K alashebas  from men of  eminence.

b. E d u ca t io n a l  exhibit ions

c Field Tr ips

d. Ce leb ra t ion  o f  na t iona l  and  social events

e. O rgan is ing  youth  groups  for social service 
activities.

9. A r rang ing  regu la r  “ F u r the r  E d u c a t i o n ” 
classes for l i te ra te  working adults .

10. O rgan is ing  short  courses for various  
vocat ional  groups.



Review and  evalua tion  need to be bu il t  into the 
p rog ram m e for quan t i ta t ive  assessment and  q u a l i t a ­
t ive analysis. Reviewing will faci l itate affect ing 
modificat ions in p lann ing  to bring about  be t te r  
results.

Reviewing can  be done  at  two levels, one  a t  the 
vi l lage/work spot level and  the o ther  at  the college 
level. The  components could inc lude the methods  
used formal / informal,  efficacy of  the change  agents,  
supervisor,  local  non-pa r t ic ipan t  com m uni ty ,  and  
the members  of  the par t i c ipan t  groups.  Similarly 
program m e im plementa t ion ,  by the college will have 
to be eva lua ted  and  assessed. Appendices  I I I  to 
V I I  give some suggested p roforma for  use in e v a lu ­
at ing principals,  staff, s tudent  instructors and  adul t  
learners.



X I I I .  O R G A N I S A T I O N  O F  R U R A L  
L I B R A R I E S / R E A D I N G  R O O M S  

V I L L A G E  L I B R A R I E S  -  O B J E C T I V E S

I n d ia  being p redom inan t ly  an agr icu l tu ra l  and  
ru ra l  count ry ,  ab o u t  80 percent  of  the popula t ion 
live in the villages. I n  Tam il  N a d u  alone,  there are 
58,595 villages. I n  view of  vi l lage l ibraries being 
an  im por tan t  p a r t  o f  educa t ion  a n d  an essential 
fac tor  in re or ien t ing  ou r  society, the object ives 
o f  these l ibraries a re  :—

(1) T o  he lp  vi l lage d rop-ou t  ch i ld ren  and  
adu l t s  in und e r s tan d in g  the principles of  education 
a n d  keeping  fresh the knowledge  which they  gained 
du r ing  the s tudy  a n d  tr a in ing  peried  ;

(2) T o  help ou r  farmers  increase the ir  effici­
ency on the job ,  and  provide  the means  of  their  
knowing  a b o u t  food a n d  chemis try  of  soils, about  
crop — m arke ts  a n d  l ivestock,  ab o u t  p roducers ,  and 
co n s u m er ’s co-operat ives,  a bou t  c a rp e n t ry ,  fa rm 
mechanics,  e l em en ta ry  ag r icu l tu ra l  eng ineer ing,  
c rop  pro tec t ion ,  crop insu rance  a n d  so on  ;

(3) T o  help them  preserve and  enrich the soil 
which  is ou r  n a t io n ’s he ri tage ,  it must  give them



the means of  l ea rn ing  a bou t  rainfa l l  and  d ra ina ge  
about  the la nd  uses ap p ro p r ia t e  to different  types of  
soil, a bou t  the production  and  ut i l izat ion  o f  t ree
crops ;

(4) T o  help the vi llagers to unde rs tand  I n d i a ’s 
social, poli tical,  economic and  various cu r ren t  
na t iona l  build ing schemes and  projects I t  c an  also 
make him famil iar  with occupa t iona l  tendencies, 
popula t ion trends and  inter-relat ions of  villages, 
towns and  big c i t i e s ;

(5) A vil lage l ibrary  should be an aid to the 
building  of  wholesome family life, it mus t  supply 
materia ls  re la t ing  to community  and  ind iv idual  
hea l th,  chi ld care,  family p lann ing  and  basic e d u c a ­
tion; and

(6) Finally,  it must  lead individual  members  
of the vil lage to the use o f  books, pam phle ts ,  films 
etc., for recrea t ion and  the g rowth  o f  imaginat ion  
and spirit.

In  o rder to make  the best use of  l ibraries in the  
villages three im por tan t  issues are to be considered.

First,  various methods must be devised for 
making adul ts  li terate,  and suitable m o d e rn  means  
must be used to sustain their  interest in acqui r ing  full 
social education;

Second,  effect ive measures must  be found to 
overcome relapse o f  people  who have  learned to read  
and  write  and



T hi rd ,  there  is an  ex t re m e shor tage  o f  teachers  
for adul ts  and ways of  increas ing  bo th  qua l i ty  and  
q u a n t i ty  of  instruc t ion ava i lab le  for adul ts  are 
u rgen t ly  needed.

E duca tors  are agreed  tha t  the  a t t a in m e n t  of 
l i te racy  should not  be reg a rd ed  as an end in i tself  
b u t  r a th e r  as an ins t rum en t  for im proving  the whole 
life o f  the adul t .  T o  m ake  l i teracy teach ing  effective 
ins truc t ion in read ing  a n d  writ ing should be 
in teg ra te d  into the dynam ic  p rog ram m e o f  indiv i­
d u a l  a n d  group ac t ion for  com munity  be t te rment.  
First,  as regards  the methods  which must  be devised 
to overcome adu l t  i l li teracy is to provide l ibrary  
service. L ib ra ry  service can  make  a m a jo r  co n t r ib u ­
t ion  to such a p rogramme.

Reading M aterials :

Ind ispensab le  to this process are read ing  
ma te r ia ls  so p rep a red  th a t  they  are funct ional ly  
r e la ted  to the needs  a n d  interests  of  m a tu re  adul ts  
and  a t  the  same t ime writ ten in vocabu la ry  and  style 
easy  enough  for  a person ju s t  em erging  f rom i l li te­
r acy  to u n d e r s t a n d  w i th o u t  difficulty.

T h e  fo l lowing points  must  be noted in p repar ing  
mate r ia ls  for  neo- l i te ra tes :

(1) T h e  m a te r ia l  should have  i l lustrat ions,  
d iagrams,  photos ,  g raph ic  representa t ion  a p p ro p r ia te  
to the te x t  of  the read in g  mater ia ls  ;

(2) Expression o f  h u m a n  interests ,  short  a n e c ­
dotes,  car ica tu res,  i l lus tra ted  stories, humourous



expressions so as to help reading  mater ia ls  more 
readab le  ;

(3) Publ icat ion for neo-l i terate adu l t  should 
be pr in ted  on a big bold  type,  th a t  is, a la rge  type  
face should be used in readers  for beginners  ;

(4) I t  is convenien t  a t  times to presen t  read ing  
materials  in the form o f  quest ions a n d  a n s w e r s ;

(5) T he i r  contexts  must  deal  with the subjects 
of  the ir  liking ;

(6) T h e  neo-l i terates’ vocabula ry  will be l imited
and

(7) When in t roducing  new7 words,  bu ild  on 
known s e n te n c e s ; and

(8) In t ro d u ce  only a few words on each  page.

Provide

(1) Weekly wall papers  to keep the vil lagers 
posted with dai ly  news.

(2) Big char ts  i l lus tra t ing deve lopm ent  schemes 
(i.e.) pho tographs  o f  cons truc t ion  of  various dams,  
maps  of  vil lages and  districts etc.

T h e  selection and  dis tr ibut ion of  such mater ia ls  
and skilled assistants in their  use then  becomes im pe­
ra t ive



Follow up Materials

O n e  of the im p o r tan t  aspects o f  Adu lt  E d u c a ­
t ion is to sustain the level o f  educa t ion  acqui red .  In  
selecting a n d  writ ing r e a d a b le  materia ls  for the new 
l i te rates  it  is im por tan t  to cons ider  the following 
basic questions :-

(1) W ho  will r e a d  the materia l?
(2) W h a t  is the  purpose o f  the  mate r ia l?
(3) Does the m a te r ia l  fit the r e a d e r  and  the 

purpose?

In  o rde r  to p roduce  readab le ,  useful  m a te r ia l  
the fol lowing promot ive act ions will be he lpfu l  :

(1) G a th e r in g  local ma teria ls  r e le van t  to life;

(2) Uti l isa t ion  o f  local  ta lents  in the p r e p a r a ­
t ion o f  the above  materials;  and

(3) Enlist ing co -opera t ion  from s tudents ,  r e t i red  
teachers  and  others  for p repara t ion ,  m a in ten a n ce  
a n d  the circula t ion of  the materials .

Promoting the Reading Habit :

H ow  to avoid  the  relapse  into i lli teracy? A well 
organ ised  p ro g ra m m e  of  m ean ing fu l  follow u p  ac t i­
vities will m a in ta in  the read ing  habi ts  a n d  civic 
interests  developed  dur ing  l i te racy cam paigns  with 
re ference  to the r ead ing  hab i t ,  the abil i ty to read  
a n d  the facility to read ,  are im portan t .  T h e  abil ity 
to  read  presupposes l i teracy.  T h e  facility to read  
implies the es tab l ishment of  a  n e tw ork  of  l ibraries 
within the reach  of  the citizen.



T h e  l ib rar ian  m ay  serve as a kind o f  clea r ing 
house of  in form ation  to advise people where they  
can obta in  skilled help in ag r icu l tu ra l  problem, 
hea l th  problem,  voca t ional ,  guidance ,  in supp lying 
the follow up  materia ls  and  in st imula t ing interes t  
in continuous  reading.

Book distr ibution is only one step in the l ib ra ry  
process. T he  strategic essential is to make  the 
vi l lage l ibrary  service alive, is the t ra ined  vil lage 
l ibrar ian  assisted by a crop  of  keen volunteer  helpers 
in each community.

Qualifications Essential fo r  a Village Librarian

T h e  Village Libra r ian  must  have

(1) Knowledge of  a com m uni ty  o rgan isa t ion  
adul t  psychology,  scientific principles o f  la nguage  
teaching,  the psychology of  the read ing  process, 
knowledge of  read ing  materia ls  of  v a ry in g  levels of  
r ead ing  difficulty, acqua in tance  with the sources from 
which materials  can be obta ined ,  skill in exhibit ing 
mate r ia l  and in the use o f  audio-visual  aids, inc luding 
equipment and operat ion.

(2) C apac i ty  for leadership,  b road  vision and  
unders tanding;

(3) Flexibili ty of  thought and  habits,  and

(4) Sinceri ty of  purpose

In  addi t ion to the relat ive ly few fully t ra ined  
l ibrarians,  pa r t- t im e  workers,  serving on a pa id  or 
v o lu n ta ry  basis will be needed.  These  persons should



b e  l iked a n d  respec ted  local people.  People with 
specific skills in read ing  aloud,  hand icraf ts ,  or  the like 
are  pa r t i cu la r ly  valuable.  T h e  con t r ibu t ion  which 
local  people can  r en d e r  will be g rea t ly  increased if  
they  can  offer (free) in teres t ing short  prac t ica l  courses 
o f  t raining.  In  addi t ion,  the l ib ra r ian  should be 
fully aw are  th a t  apprec ia t ion  and  encou ra gem en t  o f  
the  services o f  the par t- t im e  workers  a n d  rendering  to 
th e m  helpfu l  gu idance  is an  im p o r ta n t  a n d  in tegra l  
p a r t  o f  his work.

How to Start A Village Library and Popularise It

Like so m a n y  other  na t ion  bui ld ing  schemes,  
which a re  in ope ra t ion  to-day,  the vi l lage l ibraries 
too  need  ca re fu l  p lanning.  Before establishing a 
vi l lage l ibrary  a survey of  the vi l lage is necessary.  
P lans  d raw n  and  policies m a de  should  meet  the 
requ i rem en ts  o f  the people for whom they are p r o ­
posed.  For  this, a th o ro u g h  vil lage survey (field 
study)  indica t ing  the needs of  the people,  avai labil i ty 
o f  resources,  a t t i t u d e  of  the people to comply  with the 
p rog ram m es  is essential.  Plans an d  policies based on 
th e  analysis  o f  these facts cover a workab le  s t ra tegy  
and  result  in m ore  frui tful way  of  reduc ing  p robab le  
barr ie rs  in the ir  im plem enta t ion  and  searching for 
sui table solut ions to overcome the barriers.

Location:

T h e  l ib rary  m ay  be located  ei ther  a t  the vil lage 
P a n c h a y a t  hal l  o f  School bu ilding so tha t  people  can 
utilise the m a te r ia l  w i thou t  any  inconvenience.  As 
an  a l te rna t ive ,  to s ta r t  with,  the vil lage l ibrary  m ay



be located in the cent re  funct ioning under  the Central 
Sector Scheme o f Farmers: Education and Functional Literacy 
Programme.

Afte r  the establ ishment of  the  vi l lage l ibrary,  a 
cam pa ign  is he lpful  to popularise the usefulness of  the 
l ibrary service th rough  panchaya ts  and  p o p u la r  dis­
cussion with the villagers.

“ ....It would be our  endeavour  to loca te at leas t  
one l ibrary  in every vil lage in the count ry .  T h e  use 
of  the l ibrary  should n o t  be l imited to a few scholars 
or  pandi ts  but  the mass of  people  must begin to r e a d . 
I n  fact every l ibrary should be a sort  o f  Universi ty 
in itself” . (Nehru)



X I V .  P R O C E D U R A L  S TEPS IN  
P L A N N I N G  A N D  O P E R A T I N G  AN 

A D U L T  L I T E R A C Y  P R O J E C T :

1. T h e  Adult  E duca t ion  (Literacy) p rog ram m e 
o f  each  college unde r ta ken  by s tudents  and  teachers,  
which is the 50 per  cent  of  the C o m m uni ty  and  
Social Service cu r r icu lum  will fol low the following 
p r o c e d u r e s :—

2. T h e  P r inc ipa l /H ead  should  after  discussion 
w ith  teachers  and  students  d ra f t  an  ou tl ine  o f  the 
project  a n d  send it to the Universi ty,  care  Cap t .  
V.S. S u b b a ra m a n ,  Univers i ty  C o o rd in a to r  — NSS ■— 
CSS (NAEP),  Univers i ty  Buildings, M adras .  This  
first d r a f t  shou ld  set forth —

(a) N a m e  of  the vil lages in which l i te racy 
classes will be held a n d  the numbers  in the 
age g roup  15 to 35 tha t  will be covered.

(b) T h e  n u m b e r  o f  teachers  and  students  who 
will be the instruc tors  and  the m a n n e r  in 
which  they  will run  the classes

(c) T h e  subjects  th a t  will be covered  a n d  the 
methods  of  te ach ing / lea rn ing  to be 
employed.

(d) T h e  a r r a n g e m e n ts  for the p ro d u c t io n  o f  
learn ing  materials .



(c) T h e  a r rangem en ts  for the t ra in ing  of  
teachers and  students in l i teracy teaching .

(f) T h e  es tablishment of  vil lage read ing  ro o m s / 
libraries.

(g) T h e  machinery  for  the supervision o f  the 
Programme.

(h) T h e  eva lua tion  procedures  th a t  a re  buil t  
into the project  — eva lua ting  the teachers /  
s tudents  per fo rmance ,  the effect iveness of  
the teach ing materia ls ,  the regu la r i ty  of  
a t tendance  at  the classes and  the n u m b e r  
of  drop-outs ,  the fol low-up for those 
who are educa ted  etc. — T h e  periodici ty of  
eva lua t ion  which should be once a semester  
and the issuance of  reports  on the
evaluation .

(i) T h e  rough  b u d g e t  should cover  —

— cost of  run n in g  the l i te racy class

— cost o f  producing  learn ing  materia ls

— cost o f  read ing  room/ library

3. O n  rece ipt  o f  this first draft ,  the Univers i ty 
will m ake  avai lab le  Rs. 500/— to each  
co l lege /depar tm ent for comple t ing  the 
p repa ra to ry  work on the projec t  and  p r o d u ­
cing within th ree  months the f inal project,  
which should be forwarded  to the U n iv e r ­
sity — care Capt .  S u b b a ra m a n ,  Univers i ty  
C oord ina to r  — NSS — CSS (NAEP),  U n iv ­
ersity Buildings,  M a d ra s .



4. T h e  f inal p ro jec t  with its cost estimates will 
be scrut inised by the universi ty screening 
committee and  with any  necessary ad jus t­
m en t  made  in consulta t ion  with  the college 
d e p a r tm en t  will be fo rw arded  to the U G C  
for approva l  and  fund ing.

5. In  establishing the budge t ,  no te  should be 
taken of  the U G C ’s posit ion with r ega rd  to 
tr anspor t  costs. O n ly  in exceptional  cases, 
will the Universi ty be ab le  to request the 
provision o f  t r an sp o r t  by the U G C .  T r a n ­
sport  costs should,  there fore,  be  k ep t  to the 
minimum.  In  the disbursal  of  funds m ade  
ava i lab le  by the Universi ty,  the  f inancial  
rules established by the Univers i ty will have  
to be str ict ly fol lowed and  for this the 
P r in c ip a l /H ea d  will be personal ly  re spon ­
sible.

6. T h e  U nivers i ty  Advisory C om m it tee  on 
A d u l t  E du ca t io n  will mee t  a t  the s ta r t  of  
every semester to review the eva lua tion  
repor ts  f rom each  co l lege /depar tm en t  a n d  its 
conc lusion  a n d  reco m m en d a t io n  will be 
m a de  ava i lab le  to each par t i c ipa t ing  
co l lege /depar tm en t .

7. T h e  U nivers i ty  Advisory C om m it tee  will 
review the  f irs t y e a r ’s experience in 1979 
and  r e co m m en d  the mode of  f inancing the 
p rog ram m es  for  the second year.



PR O C E E D IN G S  O F  T H E  W O R K S H O P  O N  A D U L T  
E D U C A T I O N  F O R  P R I N C I P A L S / H E A D S  O F  

D E P A R T M E N T S  S P O N S O R E D  BY T H E  
U N I V E R S I T Y  O F  MADRA S A T  S R I  A V I N A S H I -  

L I N G A M  H O M E  S C IE N C E  C O L L E G E ,  C O I M B A T O R E ,  
14— 15 M A R C H ,  197

Background

T h e  G ov e rn m en t  of  Ind ia  has dec la red  tha t ,  
along with  univcrsa l i sa t ion of  e l em en ta ry  e d u c a t io n ,  
highest  priority in educa tiona l  p lann ing  w ou ld  be 
accorded to Adult  Educa tion .  Accordingly,  the 
G overnm en t  of  Ind ia  has resolved to wage  a clear ly  
conceived, w el l -p lanned  and  relentless s truggle 
against  i ll i teracy,  to enab le the masses to play an 
act ive role in social and  cu l tu ra l  change .  T h e  
N at iona l  Adul t  Educa t ion  P ro g ram m e (NAEP) 
visualises a coverage o f  100 million i l l i terate persons 
in the age range  15-35 years within a t ime b o u n d  
frame o f  five years,  s ta r t ing  from 1978 1979. A 
D ra f t  Policy S ta tem en t  on Adult  E duca t ion  and  an 
Outl ine  of  the N a t iona l  Adult  Educa t ion  p r o ­
gramm e,  ca r ry ing  its objectives and  plans have  also 
been care fully p repa red  and  ci rcu lated.  Univers i­
ties and  o the r  agencies, official a n d  non-official,  
have  been invited to make the ir  cont r ibution  to the 
N a t iona l  Adult  E du ca t io n  Programme.



U n d e r  the dynam ic  leadersh ip  o f  the Vice- 
Chancellor ,  Dr  M alco lm  S. Adiseshiah,  the U n iv e r ­
sity o f  M ad ras  has dec ided  to play its r igh t fu l  role 
in this cha l lenging  n a t iona l  task T h e  Univers i ty  has 
m a de  comprehensive  plans to involve all its D e p a r t ­
ments  and  Affiliated Colleges in the na t iona l  e n d e a ­
vour a n d  take  responsibi l i ty to educa te  5 lakhs of  
adu lts  in 3500 vil lages, ou t  of  the  65 lakhs o f  illi te­
ra te  ci tizens in Tam i l  N adu .  Among the m ul t i face t ­
ed p rep a ra to ry  plans  of  identifying the vil lages and  
working  out  project  proposals,  a series o f  t r a in ing  
courses sta rt ing from the Pr inc ipa ls /Heads  to the 
u l t imate  lead agents ,  namely ,  the s tudents ,  has also 
been  envisaged a t  the following three levels :

1. At the First level  for a Committee  of  10 
Pr incipa ls  and  11 Professors of  the Colleges 
a n d  the Univers i ty  in a Workshop  to develop 
a Guide  for the Adu lt  E duca t ion  T ra in in g  
P rogramme.

2. At the  Second  level for  Professors/Co-ordi-  
na to rs  in the Colleges in Adu lt  E duca t ion  
P ro g ram m e .

3. At the T h i r d  level  for  T ea che r s  within each  
college to be followed up  by t ra in ing  o f  
s tudents.

I t  is o f  u tm ost  im por tance  th a t  the colleges p e r ­
ceive the need for the ir  invo lvem en t  in N A E P  and  
see the implicat ions of  the ir  role t h ro u g h  discussions 
with  ad u l t  educa to rs ,  leaders, s tudents  a n d  the com-



muni ty  utilising seminars a n d  symposia,  publica t ions ,  
debates,  workshops and  various o ther  methods.

This R epor t  is on the First Level  T w o  D a y s ’ 
Workshop  involv ing Principals  and  Professors of  10 
selected colleges affiliated to the Univers i ty  of  
M ad ras  and  Professors o f  the  Univers i ty  D e p a r t ­
ments to p rep a re  guidelines for a series of  p r e p a r a ­
tory  tra in ing  courses a t  different levels as shown 
below :

Univers i ty  o f  M adras  
I

10 selected colleges
I

Each  of  the 10 colleges to train key personnel  
for 10-15 colleges al lo t ted  to them, f rom the 

Distr ict  in which they re -loca ted  
1

Each affiliated College to train  their  own Staff
1

Each  staff to t r a in  the students  op ting for 
Adu lt  Educa t ion ,  and  al lo t ted to him

I
Each s tu den t  to work with 10-15 Adult  learners

Message from  the Vice-Chancellor

T h e  Special Message sent to the Workshop  by 
the Vice-Chance llor  of  the Univers i ty  of  M adras ,  
Dr.  M alco lm  S. Adiseshiah ind ica ted  clearly the 
com mitment o f  the Univers i ty  to the N A E P  and  the 
tasks ah e a d  of  the  Workshop.



Objectives o f the Workshop

T h e  objectives o f  the Workshop,  as laid down 
by the  U n ive rs i ty ’s Advisory Comm it tee  on A dult  
E d u c a t io n  were. '

1. T o  exp lore  and  discuss the n um e rous  factors 
involved  in launch ig  the A du l t  E duca t ion  
P ro g ra m m e  th ro u g h  the colleges, invo lv ing  
the s taff  a n d  students.

2. T o  p la n  the t ra in ing  to be u n d e r ta k e n  by 
the  10 selected colleges and

3. T o  p roduce  a Guide  for use in the various  
t r a in ing  programmes.  T o w ard s  this end,  
the  Workshop would  address i tself  to :

O rgan isa t ion  a n d  adm in is t ra t ion  o f  the 
A dult  Educa t ion  P ro g ra m m e  
P lan n in g  the tr a in ing  p ro g ram m e a t  the 
college level

M otiva t ion  for l i te racy lea rn ing  

C o n te n t  of  l i teracy 

P re p a ra t io n  of  l e a rn ing  mater ia ls  

T e a ch in g  methods  

T ec hn iques  o f  t r a in ing  

Eva lua t ion

O rg a n i s a t io n  of  vi l lage l ibraries and  
read ing  rooms.



Director and Resource Persons :

Tmt.  R a ja m m a l  P. Devadas ,  m. a .m .sc..Ph.D., 
(Ohio State Universi ty)  was the Direc tor  of  
the Workshop.
T h e  Resource persons depu ted  by the U n i ­
versi ty of  M a d ra s  were :

Dr. R.  Gomez,  Director ,  S ta te  Resource  
Centre,  M adras .
Dr. E. G. V e d a n a y a g a m ,  Professor of  E d u ­
cation,  Univers i ty  of  M adras

Dr.  N a g a ra j a n ,  D e p a r tm e n t  of  Adult  and  
Continu ing  Educa t ion ,

C a p ta in  V. S. S ubb a ram a n ,  C o-o rd ina to r  
NSS-CSS.,  (NAEP.,  Univers i ty of  Madras)

Miss K. C Lee lava th i ,  and  Mrs.  T h a n g a m a n i ,  
Asst. Professors o f  the D e p a r tm en t  o f  H o m e  Science 
Extens ion  Educa tion  o f  Sri Avin ash i l ingam  Home 
Science College assisted the D irec tor  in the m e c h a ­
nics of  the Workshop.

Participants :

T he  par t i cipants  d raw n  from the 10 colleges and  
universi ty depar tments  were :

College! Department Participants

I Sri R a m a k r i s h n a  1. Dr. K. K u landa ive l
Mission V idva laya  Pr incipal

Arts  College,  Coim ­
batore-641020



I I  Univers i ty  of  M a d ­
ras, Madras-5

I I I  Stel la  Maris  Coll ­
ege, M adras

I V  R a m a k r i s h n a  M is ­
sion V iv e k a n a n d a  
College,  M adras -4

V A. V. C. College,  
M a n n a m p a n d a l  
M a y u r a m

V I  Sri Vasavi  College,  
E rode

V I I  T ago re  Arts  Coll­
ege,  Pondicherry

2. T h i ru  T.  N. R a ja r a th -  
nam ,  Professor of  
Social Work

3. T h i ru  E.R.B.  Shanm u-  
g a s u n d a ra m

4. Sr. M. J u l i e t  I rene .  
Princ ipal

5. Mrs  R a d h a  Paul ,  P ro ­
fessor o f  Social Work

6. T h i ru  N. V enka tasub-  
r a m a n ia n ,  Principal

7. T h i ru  R. Balasubra-  
m a n ian ,  Principa l

8. T h i r u  R . V a r a d a r a j a n ,  
Professor o f  E c o n o ­
mics

9. T h i ru  A. P a n d u r a n g a n ,
Principal

10. T h i ru  R  Krishna-  
swami,  Professor ol 
English

11. T h i ru  R.  N a r a y a n a  
S harm a ,  Vice Pr incipa l

12. T h i r u  T. J a g a n n a t h a  
R o y a r ,  Professor o f  
Economics



V I I I  A . A . G .  A. C. Coll- 13. 
cge, Cheyyar ,  N.
A. Dist.

14.

I X  Sacred  H e a r t  Coll- 15. 
ege, T h i ru p a th u r ,
N. A. Dist. 635601

16.

X  J a m a l  M o h a m e d  17. 
College,  Thiruchi-  
r apa l le

18.

X I  lvandaswami K an-  19. 
d a r ’s College,  Ve- 
lur, Salem

20.

Observers 

K andasw am i  Kan-  21. 
d a r ’s College Velur,  
Salem

T h i ru  D. K a m a l a k a n -  
nan ,  Pr incipal

T h i ru  M .E k a m b a r a m ,  
Asst. Prof. o f  E c o n o ­
mics

Fr. P. A. T hom as ,
Vice Pr incipal

T h i ru  A. R a m a y y a n ,  
Professor o f  M a t h e ­
matics

T h i ru  E. P. M o h a m e d  
Ismail,  P r inc ipa l

T h i ru  N. Abdul 
S am adh ,  Professor of  
Economics

T h i ru  P. Shan inuga-  
s undaram ,  Pr inc ipa l

T h i ru  K. K r i shnan ,  
Professor of  Econo­
mics

T h i ru  R.  M. R a m a ,  
swamy, Professor of  
M a th em a t ic s  
T h i ru  Anbu  G a n a p a -  
thy



Programme :

Based on (a) the guidelines given by the Vice- 
C hance l lo r  and  the Advisory Committee ,  (b) prel i­
m in a ry  correspondence  o f  the Direc tor  with  the P r in ­
cipals  a n d  (c) her  discussions with the Resource  
Persons,  the p ro g ram m e  p la n n ed  and  carr ied  out  
was as follows :

Topics

T h e  N a t io n a l  Adul t  E d u c a ­
tion P rog ram m e  policy, 
Philosophy a n d  Commit ­
m e n t

Philosophy and  Principles 
o f  Adult  E duca t ion

Role  o f  the  colleges in N A ­
E P  R o le  o f  Principals;  
Staff, Coord ina to rs  and  
Students

Action  plans o f  NSS a n d  
CSS in A du l t  E duca t ion

L i te rac y -p ro g ra m m e Li te ­
racy  con ten t  a n d  l e a rn ­
ing  M ate r i a l s

M ot iva t ion  for  A d u l t  E d u ­
ca t ion  L i te racy

B ackground  paper  
p re p a re d  by

R a j a m m a l  P. Devadas

V. S. S u b b a r a m a n

R.  Gomez

R a ja m m a l  P. D evadas



Organisa t ion  of  N A E P  All the Principals '  
in co lleges— Different Professors 
models

Analysis o f  the resources 
avai lab le

M ethodology o f  t rain ing

Tra in ing  of  professors and  
college teachers

P lann ing  t ra in ing  p r o g r a ­
mm e a t  the college level

T ra in in g  methods for 
Adult  Educa t ion  o rg a ­
nisers

Con ten t  of  l i te racy l e a rn ­
ing

Content  and  cur r icu lam for 
Adult  Educa tion

Principles of  learn ing  and 
teaching

Teach ing  methods  in Adult  
Educa tion/ l i te racy

The  P rogram m e in Action- 
M a n a g e m e n t  o f  N A E P  
by the college

Organ isa t ion  a n d  A d m in i s ­
tra t ion  o f  Adult  E d u c a ­
t ion /L i te racy  p rog ram m e

R a j a m m a l  P. D evadas

5 )

R a d h a  Pau l

R a ja m m a l  P, D evadas  

R. Gomez

E. G. V e d a n a y a g a m  

R a ja m m a l  P. D evadas  

V. S. S u b b a r a m a n

R a ja m m a l  P. Devadas



Topics

To  evalua te  scope and  
goals

Eva lua t ion  o f  t ra in ing  
programm e

Records  to be m a in ta ined

Follow up a n d  Continuing  
Educa t ion

Organ isa t ion  of  R u ra l  
Libraries a n d  R e a d in g  
Rooms

R ecom menda t ions

Background  p a p e r  
p re p a re d  by

R , J a y a g o p a l

R a j a m m a l  P. D evadas

R a ja m m a l  P. D evadas  
R a j a m m a l  P.  Devadas

P. A M o h a n a r a j a n

a) Discussion with Sri Anil Bordia, I  A.S. Joint Secretary, 
Department o f  Education, M inistry o f Education and 
Social Welfare :

Shri Anil Bordia spent  th ree  hours with  the 
p ar t i c ipan ts  on 14th M a r c h  1978. H e  exp la ined  the 
na t iona l  policy and  the provisions m a d e  in the N A E P  
for the par t i c ipa t ion  o f  the colleges

b) Remarks from Sri T  S. Avinashilingam :

T h e  par t ic ipan ts  were previleged to meet  Sri T.  S. 
Avinashil ingam.  Founder-P res iden t ,  Sri A vinashil in ­
g a m  Trus t  Ins t i tut ions He expressed his apprec ia t ion  
for the vision and  zeal with which the Vice-Chancel lo r  
was m o u n t in g  the massive adu l t  educa tion  prog­
r a m m e  and  wished the par t i c ipan ts  g rea t  s t rength  and 
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devot ion to car ry  out  this task which will promote  
n a t iona lde ve lopm en t .

Discussions o f the Workshop:

T h e  part ic ipants  discussed the background  papers  
p repa red  in advance  by the Director ,  Resource  
persons and  the Stel la M a r i ’s College,  in several  
sessions. O u t  o f  the  though t  provoking discussions, 
the models  for  N A E P  and  other  fa r - reaching  decisions 
and recommendat ions  emerged.

T h e  par t i c ipants  discussed the various  p r e p a r a ­
tion to be m a de  for im par t ing  tr a in ing  to the 
colleges (C h ap te r  VI) .  They  also discussed a n d  
finalised the models  for Adult  Educa tion  to be im ple­
mented  in their  colleges as shown in A ppend ix  — 1.

Recommendations

After  two days, full del iberat ions and  shar ing  of  
experiences,  the Principals  and  Professors r e c o m ­
mended.

1. An intensive tra in ing for  t ra in ing  the P r in ­
cipal or  the Professor or  both  who a t ten d ed  
this workshop from each  of  the 11 centres ,  
to fully p repa re  themselves to u n d e r ta k e  the 
task of  organising t ra in ing  for the. colleges 
al lo t t ed  to them  in Literacy skills and  
p rep a ra t io n  o f  l i te racy materials ,  be 
organised by the Univers i ty for a period  o f  7 
working days  a t  M ad ra s ,  beginning  from 
first o f  April,  1978. This  will enab le  them 
to p r e p a re  a t r a in ing  kit also.



2 The  d u ra t i o n  of  the train ing to be organised 
by the 11 centres, shall be 12 working 
days s ta r t ing  from the  15th o f  April,  1978 
and  be com ple ted  by all the  centres before 
second week o f  J u n e ,  1978.

3. Every tr a in ing  cent re  should be provided  
with  at leas t  one resource person for  the  12 
days t ra in ing  from the Universi ty of  
M adras .

4. G o v e rn m e n t  and  Univers i ty must  a r r an g e  
for local  dai lies  to al lo t  one full page  once 
a week for adu l t  l i teracy materials ,  and  use 
o f  o th e r  mass media .

5. T h e  S ta te  Resource  Centre  o f  Tam il  N a d u  
must  send to all the colleges im plementing  
this p rogram m e,  the following :

(a) Survey  form models
(b) A list o f  N on  Formal Educa t ion  Centres  

funct ioning  in various  districts and  M a d ra s  
City

(c) A Bibliography  on Adult  Educa t ion  
L e a rn in g  Mater ia ls .

It should also pub li sh  the news of  the colleges 
with regard  to Adult  Educa t ion  in its m on th ly  news 
bullet in.

6. Univers i ty  of  M a d ra s  must  design a badge  
for s tuden t  volunteers  in A du l t  Educa tion .

7. Studen ts  who par t i c ipa te  in a du l t  
educa t ion  sat isfactorily mus t  be a w ard ed



cer t i f icates of recogni t ion by the Univers i ty 
and  given preference in em ployment and  
o ther  opportunit ies .

8. When the adul t  learners  complete the course 
satisfactorily,  they should be given certifi­
cates by the Universi ty of  M a d r a s  and  
other  recognit ions such as el igibi l ity to 
a p p e a r  for app rop r ia te  examinat ions .  T h e  
University may prescribe ap p ro p r ia te  
c r i t e r ia  for them.

9. T ran s p o r t  is of  u tmost  necessity.  H owever ,  
w herever  the re  is difficulty for  t r anspor t ,  
the immediate neighbourhood  be taken  for 
adu l t  educa tion  work.

10. The  Vice C hance l lo r  is reques ted  to send 
all the colleges immediately  a consolida ted ,  
up- to -da ted  guideline for the norms,  b u d g e t  
heads,  ceilings etc., Put t ing  toge ther  all the 
communica tions  sent so fa r  from the U n iv e r ­
sity a n d  G overnm ent  of  Ind ia ,  since there 
are differences be tween  the G ove rnm en t  
of  I n d ia  papers  and  the U nivers i ty ’s pa t te rn .

11. T h e  dates  for the 12 d a y ’s t r a in ing  for  
Colleges in their  centres are :

April 17-29, 1978 A V C  College,
M a y u r a m

-do- Sri Vasavi  College,
Erode

-do- J a m a l  M o h a m m a d
College,  T r ichy



April 18-30, 1978 

M ay  1-12, 1978

-do-

M a y  20-31, 1978 

-do-

M a y  29 to  9 J u n e ,  1978 

J u n e  1 to  11, 1978

Stel la Maris  College,  
M adras .

Sri R a m a k r i s h n a  Mis­
sion V iv e k a n a n d a  Col­
lege, M adras .

T a g o re  Arts College, 
Pondicherry .

Sri R am ak r i s h n a  Mis­
sion V idya laya ,  Periya-  

na ickenpa layam ,  
Coimbatore .

C h ey y a r  G overnm en t  
Arts  College,  Cheyyar ,  
N o r th  Arcot.

Sacred  H ea r t s  College,  
T h i ru p a th u r ,  N or th  
Arcot.

K a n d a s w a m y  K a n d a r ’s 
College,  Velur,
Salem.

D I R E C T O R ’S A C K N O W L E D G E M E N T

T h e  Director  expresses her  deep  sense o f  g r a t i ­
tude  t o :

Dr Malcolm S. Adiseshiah : Vice Chance llo r ,  U n iv e r ­
sity of  M a d ra s  for his dynam ic  stewardship  in 
tak ing  up  this massive task o f  the Nat ional  
A dult  E duca t ion  P ro g ra m m e  on b e h a l f  o f  the 
Univers i ty o f  M adras ,  for prov id ing  the o p p o r ­
tuni ty ,  for Principa ls  and  Professors,  th rough  
this Workshop ,  to discuss and  work out  the



plans for t ra in ing  for N A E P  and  for his inspir ­
ing message to the Workshop ;

Sri T  S. Avinashilingam  : Founder  • Pres ident ,  Sri
Avinashi l ingam Trus t  Inst i tut ions,  for pe rm i t t ing  
us to hold  the Workshop in Sri  Avinash i l ingam 
H om e Science College and  for his adv ice  and  
shar ing o f  ideas ;

Sri Anil Bordia : IAS, J o in t  Secretary ,  Min is try  of
Educa t ion  and  Social  Welfare,  G o v e rn m e n t  
o f  Ind ia ,  New Delhi  for his va luab le  counsel  
and  suggestions 

Dr R Gomez: Director ,  S ta te  Resource  Cen t re .
Universi ty o f  M a d ra s  ; Dr E. G. Vedanayagam, 
Professor o f  Educa tion ,  Univers i ty of  M a d r a s  ; 
Dr. V. JVagarajan, D e p a r tm e n t  o f  Adult  E d u c a ­
t ion,  Univers i ty of  M a d r a s ; and  Capt. V. S. 
Subbaraman, NSS — CSS Director ,  Univers i ty of  
M ad ras  for their  va luab le  assistance as Resource 
Persons depu ted  by the Univers i ty of  M a d r a s  ;

Principals and Professors : o f  the 10 colleges for their
marve lous  co-operat ion  and ac t ive  par t icipa t ion 
and  the

S ta ff o f  Sri Avinashilingam Home Science College,
par t icu la rly ,  Smt. K.  T h a n g a m a n i  a n d  Selvi 
K. C Lee lavathy  who willingly offered the ir  
services.
She hopes tha t  the en thus iasm a n d  d e t e rm i ­

na t ion  genera ted  th rough  this Workshop a n d  the 
guidelines evolved will be of  service to the  colleges 
affiliated to the Univers i ty of  M adras  in the ir  
frontal a t tack  on ru r a l  i ll i teracy.



I. S R I R A M A K R TSH N A  M IS S IO N  V IDYALAYA 
A R T S  C O L L E G E , C O IM B A T O R E —641020

1 Volun te ers  for t each ing  adul ts  will be selected
from the  s tudents  who opt  for a du l t  education .

2. C apac i ty  to teach ,  knowledge  o f  subject  and  
a t t i tude  towards  such work  will be the cri ter ia  
for  selections.

3. T w o  s tudents  will form a team.
4. T h ey  will go to the  vi l lage and  teach adul ts  for 

th ree  weeks a t  the  ra te  o f  two hours  per day  for 
5 days  a week. Each ad u l t  g roup  will have  
20-25 members .

5. T h e  first te am  will t e ach  for three  weeks. T h e  
second team  will take over  from them  and  
con t inue  the work a n d  so on

6. T e n  teams will be selected for  each vil lage and  
these ten teams will teach  the adul ts  for  30 weeks 
d u r ing  the year.

7. T h o u g h  the Univers i ty expects  us to work only 
in two villages, one  for C.  S. S. s tudents  and 
a n o th e r  for N.S.S.  s tudents,  it is proposed to 
organise  this p r o g ra m m e  in eight  villages 
ad o p ted  by ou r  College



8. The  students  will be selected for this work by
the end of  this year  a n d  tra in ing  will be given
to th em  dur ing  the summer  holidays.

9. S taf f - in -charge of  these p rogrammes  will be
trained dur ing  the summer  vacation.  For  each 
vil lage one  staff  member  will be in charge  for 
the year.

10 x 2 = 20 s tudents  for one vil lage 

t h a t  is, 160 students  for  eight villages.

II .  A R IG N A R  ANNA G O V E R N M E N T  A R TS 
C O L L E G E , C H EY Y A R , N. A. DT.

1 S tuden t  instructors  are to be given a 15, 
days orien tat ion course in Sept. 1978 a n d  subse­
quently two orientat ion courses in D ecem ber  and  in 
M ay,  1979. V o lun ta ry  N. S. S. or  G. S S. s tudents  
may be  al lowed to te ach  5 adul ts  each  per  yea r  
ei ther  relat ives or  neighbours.

In  the beg inning of  the year,  af te r  identifying 
the i l l i terate adults,  we shall register  the ir  names  for 
learning and  at the end of  the year  a f te r  assessing: 
and evalua ting  their progress. Each  student  
ins truc to r  teaches for 8 hours per  week or  120 hours 
per  semester  or  240 hours per  year.  T h e  student  
instructor  will receive Rs 15/-per month  or Rs. 150 
per year. This model  will ma in ta in  continuity,  good 
rela t ionsh ip  between s tudent  instructors  and  the 
adul t  learners, besides being a result — oriented 
model .

2 I t  is possible in ru ra l  col leges in backw ard  
areas to enroll ab o u t  30 s tudent  Ins tructors  on full



t ime,  tha t  is three hours per  day,  who are ac tual ly  
coming from neighbour ing  vil lages,  to conduc t  
Adult  Educa t ion  for educa t ing  30 i lli terates each for 
a per iod of  10 months.  T h e  vo lunteers  m a y  be given 
Rs. 1000/-per  year  (or) Rs. 100 /-per  month .  In 
this method there  must  be supervision as often as 
possible by the NSS (or) CSS Co-ord ina tor .  It  is the 
duty  of  the s tuden ts  concerned  to collect  30 i l l iterates 
for  his work.

III. T A G O R E  G O V T .  A R T S  C O L L E G E , 
P O N D IC H E R R Y

T h e  T a g o re  Arts College is p la nn ing  to h ave  the 
A du l t  Educa t ion  P rog ram m e with the following 
model .  We will select four vil lages a n d  invo lve 48 
s tu d en t  instruc tors  a n d  16 s taff  members  for 
im p a r t in g  adul t  educa t ion  to as m a n y  as 120 adul t  
i l l iterates.

T h e  120 i l l i t erate adul ts  in the four vil lages will 
be d iv ided  in to  8 groups  of  ad u l t  learners  of  15 
each.  I t  means  th a t  we will h ave  8 A du l t  E duca t ion  
C en t res  of  15 learners  in each  centre.  The  n u m b e r  
o f  s tudents  assigned to the villages for  N A E P  w ork  
will be divided  in to  8 groups  o f  6 a du l t  — e d u c a ­
t i o n — instructors .  E ach  group  o f  6 adu l t  educa tion  
ins truc tors  will be responsible for  one cent re  (AEG) 
o f  14 learners.

These  8 groups  o f  s tuden t  instructors  will 
funct ion  according  to a p ro g ra m m e  worked  out  in 
such a way tha t  4 groups  will visit the  cent res  dur ing  
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the odd months  and  the o ther  4 groups  du r ing  the 
even months,  during  a total per iod of  8 months  in 
an academic  (semester) year . Each  g roup  will 
account  for 60 hours of  instruct ion at  the ra te  of  2 
hours  a day  in a month  and within a period of  4 
months,  the s tuden t  instructors  will comple te 240 
hours.  In  a year ,  the adul t- learners  would have  
had  480 hours  of  inst ruct ion  from the 8 groups  o f  
s tudent  instructors .  This  big to ta l  o f  hours of  
instruction is felt necessary,  considering the m a g n i ­
tude of  the task of  mak ing  adul t  il li terates,  l i terate. 
Tw o members  of  s taff  will a cc om pany  the g roup  of  
s tudent  instructors.

While the s tudent  instructors  pa r t i c ipa te  in 
N A E P  they will get exempted from the normal  CSS 
act ivities which are compulsory under  the  semester  
pa t te rn .  D ur ing  the months  they are free from 
N A E P  they will devote the ir  t ime a n d  energy  in the 
requi red  measure for  CSS activities. Th is  p lan  for 
N AEP work will go on unti l  all the il li terates in the 
adop ted  villages become li terates.

Resource needs

A month ly  mone ta ry  incentive of  Rs. 15/- per  
s tuden t  instruc tor  is needed.  At this rate an am oun t  
of  Rs.720/- (48x 15) will be required  for  a m on th ,  
which works out  to Rs. 5,760/- per  year ,  for the 
entire u n i t  of  A E P  student  instructors.

Added  to this, to meet  the expendi tures  in the 
p lann ing  a n d  p r ep a ra t io n  o f  teaching  materials ,



t r an sp o r t  charges,  p rep a ra t io n  o f  fol low-up 
m ate r ia ls ,  audio-visual  aids, in fo rm at ive  lectures by 
resource personnel,  incentives to the  m a n y  learners  
etc.,  a n  addi t ional  g ran t  o f  Rs. 5000/- will be 
required .  Use  o f  the funds should be lef t  to the 
discret ion of  the ind iv idual  colleges depend ing  on 
the  local needs and  demands.

Plans  for periodical  eva lua tion  o f  the lea rn ing  
m ate r ia ls  used and  the ir  appl icabil i ty to the  selected 
a d o p te d  vil lages will be worked  out  in course of  
time. Also the methods  of  eva lua t ion  of  the work of 
t e ach ing  p u t  in by the ad u l t  inst ruc tors  in the A. E. 
Cen t res  for  a m o n th  will be worked  out  in-course  
o f  time.

IV. ST ELLA  M A R IS  C O L L E G E , M A D RA S

T h e  Stel la Maris  College proposes to adopt  4 
vil lages and  6 slums in and  a ro u n d  M adras .  Each 
cen t re  will h ave  20 students  p laced for  ad u l t  
educa tion  work.  Adopting  the Binary model ,  there  
will be 5 learners  per  two students ,  to ta l l ing  to 50 
learners  per  cent re.  Each  s tu den t  will go twice a 
week for 2 hours a day ,  bu t  the cen t re  will work for 
3 days a w eek—T u e s d a y , T h u r s d a y  & S a tu rday .  O n e  
s tu den t  will go on Tuesday ,  ano ther  on T h u r s d a y  & 
bo th  toge the r  on Satu rday .  Besides this r egu la r  
work,  two adu l t  educa t ion  camps o f  10 days du ra t ion  
each  will be held for each  centre in a year ,  du r ing  
vaca tions .  E ach  cent re  will have  two staff  members  
assigned for supervision and  organisa t ional  support .



Summary o f proposal 

A. Target population:

No. of  villages to be adopted  4

No. of  slums to be adop ted  6

N o of  students to be al loted to each
cen t re  in a Binary pa t te rn  20

No. of  lea rners per  staff . 5

Tota l  N o  of  learners per  centre 50

Tota l  no. of  s tudents  to be involved  200

Tota l  no. of  learners  to be covered 500

R. Hours o f work per student per year :

No.  of  hours per  s tuden t  per  week 4

No. of  hours per  s tudent  per  year
dur ing  sessions 12

No. of  hours in cam p s —at 6 hours
per day  for 10 days for 2 camps per  year  120

T o ta l  no. o f  hours  per  s tuden t  per  yea r  240

C Hours o f  work per learner per year :

No. of  hours per  learner  per  week 6

Tota l  no.  of  hours per  learner  per yea r
dur ing  college sessions 180

No. of  hours  per  le a rne r  in Cam ps  a t  6 hours 
per  day  for 10 days for  2 camps  per  year  120

T o ta l  no. or hours  per  l ea rner  per  year  300



V. SA C R ED  H E A R T  C O L L E G E , T H I R U P A T T U R

1. Five  Villages si tua ted  a round  the college 
(w alk ing  distance)

2. T o ta l  No.  of  I l l i te ra tes  in these F ive v i l lages^  
1259 persons. 30 persons per  centre

1259 = 41 centres,
“30“

3. a. Hostel  s tudents  will hand le  these centres
(above 41 centres)

b. Dayschola rs -work  in the ir  own villages : 
(19 centres in various vil lages will be c rea ted  
T o t a l  No. of  centres 41 + 19 = 60 c e n t r e s .

4. Two CSS coordina to rs  will look a f te r  3 0 x 2  = 60 
centres.

5. M o t iva t ion  for  s tudents  Rs. 15/-per m on th .  Each  
s tuden t  teacher  will teach 10 A dult  learners.

6. T w o  hours  per  d a y  for 5 days per  week.
2 X5 = 10 hours  per  week
It m a y  be with in  one  yea r  or within two years.  
30 weeks =■ 30x 10 = 300 hours.

7. Leadership Training

5 leaders  from each  vil lage wdll be cal led for 
t r a in ing  ( leadership)

Sta te  Bank of  Ind ia ,  Ex tens ion  officers etc. 
a re  ca l led  to give p rac t ica l  ways of  get t ing economic 
go v e rn m e n ta l  aids.

Reason: These leaders  will m o t iva te  the Adult
I l l i te rates.  Hence  dropouts  from adu l t  l i te racy  
classes will be minimised.



8. Remedial measures

School going children will be given Rs. O.  25 if 
they are regu la r  for their classes. H ence  dropouts  
will be reduced.  I t  prevents  the growth  o f  adu l t  
i ll iterates in the villages.

9. Tribal Development o f Telagiri Hills

14 villages of  the Yelagir i  Hills m ay  be a d o p ted  
for  in tegra l  development.  T h ey  are exp lo ited by 
the pla in people ! T hey  need im media te  assistance. 
As it is 15 kms. from the college, t r an s p o r t  is 
r eq u i r e d -M IN I  Bus.

There  is no other  college nearby  to do this work.

V I. JA M A L  M O H A M E D  C O L L E G E , 
K H A JA N A G A R , T H IR U C H IR A P A L L I -2 0

A li te racy-cum-occupa tiona l  survey by the CSS 
and  NSS Volunteers  was under taken  in our  adop ted  
vil lages of  G undur ,  Th i ruva la rch ipa t t i ,  A yyam pat t i  
and  Burma Colony to ascertain the n u m b e r  of  i l l iter­
ates in the age g roup  o f  15-35. T h e  survey indicates 
tha t  there are a l together  abou t  900 il li terates in the 
four villages ou t  of  a total  popula t ion  o f  2873. O n  
the basis of  guidance  given in the le t ter  by the Vice- 
Chancellor ,  da ted  J a n u a r y  10, 1978, a bou t  35 
l i teracy instruct ion centres have  to be organised in 
these villages.

I t  is p lanned  tha t  these Centres will be en t rus ted  
to a bou t  180 C. S. S. and  N. S. S. s tudents  — a t  the 
r a te  of six students  for each centre.  The  P lan  is to 
have  l i te racy ins truc t ion work three days a week



(abou t  2 to 3 hrs. a day)  the time being chosen to 
suit the  conven ience  o f  the  neo-l i terates .  T o  
m a in ta in  cont inuity  in the l i te racy ins truc t ion ,  we 
h ave  p la n n e d  to engage  the same ba tch  of  s tudents  
for three  full months.  At this r a te  all G. S. S. and  
N. S. S. Volunteers  be longing  to semesterised 
courses whose num b e r  m ay  come to ab o u t  700 
(comprising P. G. & I Y ea r  Degree  Classes) for the 
y ea r  1978-79 will be engaged  in the N A E P  work in 
one  or  o th e r  qua r te r  of  the  year.

V II .  K A N D A SW A M I K A N D A R ’S C O L L E G E , 
V E L U R  — SALEM

Model

1. F o u r  vil lages chosen

2. Iden ti f ica t ion  of  the po ten t ia l  adu l t  learners  in 
the age g ro u p  o f  15-35 was done  with  the assist­
ance  given by Gapt.  V. S. S u b b a r a m a n  and 
Dr. J a y a g o p a l ,  Professor o f  A d u l t  Educa tion,  
Univers i ty  of  M adras .  T h ey  h a d  come for  this 
specific purpose .

3. T o ta l  l e a rne r  members  a p p ro x im a t in g  600.

4. P lan  to have  20 centres.  Mostly 5 centres per  
vil lage.

5. Each  cen t re  will cover  30 learners.

6. Propose to al lo t  6 s tudents  per  cen t re ,  a c c o m ­
pan ied  by  a m e m b e r  o f  staff and  if  possible two.

7. For  a year  the adu l t  l e a rne r  will be ins truc ted  
for 120 hours  in this way.



8. Besides, a cam p for a period of  10 days will be 
conducted .  By this the adu l t  l ea rner  will get  
an  addi t ional  60 hours o f  instruction.

9. Proposed to h ave  at leas t  10 one-day  camps  in 
the villages. This  will in fact  give an  a d d i ­
t ional  60 hours of  instruction.
T he  adul t  le a rne r  will get 240 hours  of  ins truc­
t ion whereas  the student  l e ade r  will h a v e  to put  
in quite  a lot of  time besides the 240 hours.

10. Priority for the students  of  the chosen villages, 
ne ighbour ing  villages a n d  hostelites.

V I I I .  S R I VASAVI C O L L E G E , E R O D E

M o d e l : Binary
(2 year  p rogram m e)

O n ly  willing students  from I year  & I I  year  
Degree  classes and  I year  Pos t -g radua te  classes to 
be involved (Volunteers  from I I I  yea r  or  (PU 
classes) to be assigned duties in co l labora t ion  with 
service organisations)

Every  Semester  :
90 Hrs 

Every  year 90 x 2

= 180 hrs.

Plus camps,  if desired 
and  necessary

Every week : 6 hrs.

(On  a l te rna te  days,  2 hrs. 
dai ly or  S a tu rdays  & 
Sundays  of  3 hrs. dai ly 
to suit the convenience 
o f  neo-l i te ra tes)

15 w e e k s : 15x6
=  90 hrs. 

for 2 semesters : 90 x 2
-  180 hrs.



Hostellers to go to nea rby  vil lages (in pair)  & 
conduc t  classes either a t  chosen cent res  (at each 
cen t re  20-25 neo-l i terates to assemble)  or the 
neo-l i terates  will assemble a t  the  college & classes 
in batches o f  20-25 neo li te ra tes  will be help.  The  
same teachers for each ba tch  o f  neo-l i te ra tes will 
c on t inue  for 2 years.

Dayscholars to  choose their  own neo-l i terates of 
at least  ten per  ba tch  in their  ne ighbourhood ,  
conduc t  classes convenien tly  — place  & t ime to 
be dec ided  to suit the convenience  o f  neo-l i te­
rates — submit  per iodical  reports  on the progress 
made.  M o n th ly /b im o n th ly  visits by staff to each  
cen t re  for assessment and  eva lua tion .  Deta i led  
p rog ram m e  for  classwork to be cha lked  ou t  la te r  
or  a com m on p ro g ra m m e  to be followed.

(The  No. of  s tudent - teachers  is to be decided  on 
the n u m b e r  of  neo- l i te ra tes  ava i lab le  a f te r  a sur­
vey. Actual  figures will be submit ted  when they 
are avai lab le.  I t  is hoped  th a t  a bou t  200 
s tudent  volunteers  m a y  o p t  for this p ro g ram m e 
and  a b o u t  3000 neo-l i terates  will be covered).

IX . A. V . C. C O L L E G E , M A N N A M PA N D A L, 
M A Y U R A M

In  n ine  vil lages,  the re  are 1616 adul ts  in the 
age g roup  15-35.

No. of  will ing adu l t  learners: 435 persons.
15



Students  are selected as far  as possible from 
nearby  localit ies cont iguous to the AE C en t re  in 
which the student  ins truc tor  is to work.

O n  the basis of  the n um be r  of  will ing adul t  
learners,  tha t  is 435, 21 centres with the s trength  of 
adul t  learners  rang ing  from 15 to 25 in num ber ,  will 
be organised.

Each  centre will be a t tended  to by a g roup  of  
three students  th a t  is X, Y and Z.

T o ta l ly  for the 21 centres,  63 student  instructors  
will be involved.

Distribution o f AE  work among X , Y  and £  in each centre.

Student  Xi — I M o n th  — 30 Hrs.
Y — I I  M o n th  — 30 Hrs.

,, Y 2 — I I I  M o n th  — 30 Hrs.

I Semester  ,, Zi — I V  M o n t h  — 30 Hrs.

I I  Semester
,, Z 2 — V  M o n t h  — 30 Hrs.

S tuden t  X a — V I  M o n th  — 30 Hrs.
,, X s — V I I  M on th  — 30 Hrs.

Ye — V I I I  M onth  -  30 Hrs.

Zs — I X  M o n th  — 30 Hrs.

T o ta l  of  270 Hours,  minus 30 H ours  of  likely 
loss, due  to unavo idab le  reasons,  will enable us to 
complete  240 Hours.

Each  s tudent  will be assessed for 30 H r s . + 30 Hrs. 
of  work towards I & I I  semester  CSS. Besides tha t ,



the  s tudent  will get  out -of-pocket  a l low ance  of  
Rupees  Fif teen per  m o n th  or  a lump sum o f  Rs. 150/- 
per  annum .  For each  centre,  th ree  s tuden t  ins truc­
tors get  a total  o f  Rs. 450/- per  annum .

Alternative Model

21 Centres.

E ach  C en t re  will have  Tw o s tuden t  volunteers  
(or F o u r  S tuden t  volunteers  if pe rmi t t ed)

O n e  hour  per  week day

Six hours per  week

24 Hours  per  m o n th

240 H ours  per  per iod o f  10 months.
CSS assessment will be m a de  for  sixty hours 

(re la t ing  to 1 & I I  semester)  o f  AE work done.

Besides th a t ,  each  s tuden t  instruc to r /volunteer

will get Rs. 150/- per  month .

This is based on the survey a l ready  conduc ted  
a n d  if  the response  is more,  we would  like to a r r a n g e  
for more  centres.

X. P R O P O S E D  M O D E L  F O R  A D U L T  E D U C A T IO N

R. K. Mission Vivekananda.  College,  Madras -4.
I. 1. I t  is proposed  to adopt  the b ina ry  in s t ruc­

tion model  for l i teracy.  T w o  s tudent -edu-  
ca tors  wou ld  be assigned to each  group of 
20 ad u l t  learners. T h e  n u m b e r  o f  s tuden t  
vo lunteers  will d epend  on the n u m b e r  of  
learners.  No precise in form at ion  avai lab le



a t  the present  m om en t  on adu l t  i l li terates in 
city slums — anticipa ted  avai lab i l i ty  o f  
s tudent  educa to rs  — 100.

2. Necessarily and  re luc tan t ly  will be confined 
to city slums or  villages? very n e a r  city.

3. Each te am o f  s tuden t  ■— educa to rs  (2) will 
devote  2 hrs. every a l te rna te  day  — 6 hours  
a week — 180 hours dur ing  session T h e  
requ irement o f  240 hours  will be m e t  dur ing  
summer  in an intensif ied way a t  the ra te  of  
3 hours a day  for 20 days.

4. I t  is no t  possible at  this s tage to appor t ion  
the t ime al lotment for  the different  compo­
nents.

II .  Literacy fo r  manual workers

1. Will be confined only to ci ty-dwellers.

2. O n e  s tuden t  — educator  for every 5 learners 
(approx im ate ly  100 learners  — 20 educators 
in a year)

3. Each s tudent  will devote one hour  every 
a l te rna te  day  (3 hours a week) for abou t  30 
weeks (two semesters) — 90 hours.

X I.  S R I A V IN A S H IL IN G A M  H O M E  S C IE N C E  
C O L L E G E  F O R  W O M E N , C O IM B A T O R E

Adult Education Model 

I  Phase ( 1978- 79)
Villages to be ad o p te d  — 9



Classes to be involved — I I  Y ea r  B.A. Economics
,, B A. E-nglish Lit 
,, B A. Tam il  Lit.
,, B Sc, Zoology  
,, B.Se. Chem is try  
,, B.Sc. H o m e  Science 
,, B.Sc. M athem at ic s  
,, B Sc. Biochemistry 
,, B.Gom.

N u m b e r  of  I l l i te rates in the
age g roup  of  15-35 years
in the  selected 9 villages — 955

N u m b e r  o f  I l l i terates to be
selected for N A E P  from the 9
selected villages (1978-79) — 352
N u m b e r  o f  Adu l t  E d u c a t io n
Cent res  to be  es tablished

in the 9 villages — 16
N u m b e r  o f  Adult  learners
per  cen t re  — 20-22

T h e  o the r  603 will be covered in the I I  and  I I I  
phases nam ely  dur ing  1979-80 and  1980-81.

1. O n ly  those students  who vo lun teer  from the 
respective classes will go for  ad u l t  education,  
in ba tches  o f  2 or  more  to the ir  adop ted  villages.

2. T h e y  will be going on a l t e rn a t e  days  for a 
m o n th  and  spend 2 h rs /day  and  hence  8 hrs/week 
o f  which 2 hours  per  week will be credi ted 
towards  CSS



3. T h e  te am of 2 will con t inue  with  the
p rogram m e for 300 hours or more  or less unti l  
the adul t  learners are educated.

4. There  will be 2 adu l t  educa tion cam p  yea r  at
different stages, to warm up  a n d  mot iva te
s tudents  and  learners.

Sta f f  Pattern
A unit  o f  2 staff A + B will go to one vi l lage and  

supervise all the centres and  the s tudents  in tha t  
vil lage for  a month .  T h e  next  unit  of  s taff  will be 
B + C,  where B will im par t  continuity,  being jo ined  
by C and  C by D in the next  m on th  a n d  so on.



H O W  T O  S E L E C T  A V IL L A G E /S L U M

1. Select ion of  the vil lage/slum will depend  on the 
location of  the college, its backg round ,  r appor t ,  
connect ion  and potentials .

2. Vil lage/slum should be accessible to the college

3. T h e re  must  be co-opera t ion  o f  the com m uni ty  
a n d  response o f  the i l li terates in the vi l lage/slum

4. T h e  officials and  non-officials in the  selected 
areas  should un d e r s tan d  N A E P  and  col labora te  
with  the college in this massive effort.

5. T h e  vi l lage/slum must  have  local  resources and  
facilities, (place,  l ighting etc.)

6. T h e  size of  the vi l lage/slum should be a p p ro ­
pr ia te  which can be covered by the al lotted 
g roup  o f  students.



H O W  T O  D E V E L O P  R A P P O R T

1. C o n ta c t  the formal  and  in formal  leaders  in the 
vi l lage

2. M ake  the local leaders  and  volunteers  p a r t i c i ­
pa te  in levels of  p lann ing  of  the p ro g ram m e

3. Give recognitions to the act ivit ies  a n d  p ro g ra ­
mmes of  the people in the vi l lage/slum

4. Contac t  the people th rough  ind iv idual  home 
visits to develop  personal  re la t ionship  with 
them

5. C onduc t  programmes  o f  such type  to bring 
benefit to a la rge n um ber  of  ind iv idua ls  directly.

6. Give incentives to the volunteers  with  app rec ia ­
tion and  recognit ion.

7. Show interest in the welfare of  the people to 
make  our  N A E P  successful

8. O rgan ise  f requen t  mass educa tion  p rogramm es  
th rough  film shows, mass meetings,  g roup  
meetings, melas,  a n d  festivals a n d  pa r t ic ipa te  
in the local festivities.



P R O F O R M A  T O  E L I C I T  IN F O R M A T I O N  F O R  
O R G A N IS IN G  A D U L T  E D U C A T IO N  

P R O G R A M M E

I .

N a m e  o f  the Interview 
Class

Staff  guid ing 

N am e  of  the vi l lage

General Information :

N a m e  of  the In te rv iew

N a m e  of  the  h e a d  o f  the 
family 

O cc u p a t io n  and  address

D a t e : 
Y ear  :

Door  No.

Caste

Religion

T o ta l  income/ 
per  month

I I .  Literacy Level:

N am e of Age Education IHite O ccupa-
S. No. the family in studied Studying e tion M ain  

mem ber (s) Yrs. up to in Subsidiary



Free time 
a t  disposal 
& M anner 
of spend­

ing it

Willingness to 
a ttend the A.E.

class

Yes No.
I f  No. 

(Reason(s)
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W ha t  are your expecta t ions  in a t ten d in g  the 
A. E. Classes ?

W hat  would you like to learn in the adu l t  
education classes to be organised.

I tem.

Agricu lture

N utr i t ion  & H ea l th

M o th e r  and  Child care

Weaving

Any o ther

Specify 1



(a) Do you h a v e  any  young  educa ted  
volunteers  in your  vil lage to conduc t  adu l t  
educa t ion  class ?

S.No. N am e a n d  Educa t iona l
Address qualif ica t ion

(b) Do you have  any  local  leader  in te res ted in 
c o n d u c t in g  Adult  E d u ca t io n  p rogramm e.

S.No. N a m e  & E duca t iona l
Address qualificat ion

1.

2.



Assessment o f Adult Education Programme 
S e lf Evaluation by Principal

How far am I  satisfied with Fully Partially

1. My com m itm ent and dedica­
tion to adult education

2. Selection of  right type of 
village

3. Provision of  essential resources ...
4. Selection of  appropriate 

Model (s)
5. Effective training to staff, 

students, Y outh  & village 
leader (s)

6. Encouragement to students 
through frequent visits to AEG.
Convincing and orientation of 
parents

7. Guidance given to staff
8. Recognition given to village 

officials and non-c fficials
9. Systematic program m e imple­

mentation
10. Regular scrutiny of  records
11. Allotment o f  time to adult 

education
12. Assurance o f  physical facilities 

to the students
13. Achievement o f  targets.

Reasons



Proforma fo r  Assessment o f National Adult Education 
Programme in the College— Principal

N am e of the Principal :

N am e of the College ;

Villages adopted for A dult E duca­
tion :

Model followed

No. of centres in the village :

No. of  students per centre •

I. Details o f physical facilities :

Items A dequate  Not adequate

1. Space

2. Lighting

3. Seating

4. Ventilation

5. Learning materials

6. Incentives

7. O ther, if  any



/ / .  Assessment o f performance :

Villages No. of hrs. No. of  days
N um ber  knowing 
Writing Reading 
A rithm atic

N um ber made literates : 

Difficulties encountered

Aspects Students Staff How solved Suggestions
for future

No. of learning materials prepared

N um ber o f  items of follow up literature prepared



I I I .  Involvement o f public :

H ow  m an y  local volunteers are chosen and trained for 
adu lt  education ?

Mode of operation : Daily/occasionally/During Holidays

W hat are the agencies involved in conducting adult education 
program m e ?

1. 

2.

3.

4.

5.

6.

W hat are your program m es for follow up.



Proforma for evaluations o f adult education programme by 
Professor/Coordinator:
Name :
Departm ent :
Village (s) adopted :
N um ber of Adult Education 

Centres :
Target :
Mode o f  operation :
W hat is your role in the following

Aspects : Details

1 Planning adult  education pro­
gramme

2. Establishing rapport with the 
villagers

3. Guiding the staff
4. Preparation of  the learning 

materials
5. P reparation  and use of audio­

visual aides
6. Prepartion o f  follow up literature/ 

reading room
7. Scrutinising of  records of staff 

and students
8. Encouraging/Incentives to staff/ 

students

How do you relate CSS/NSS and functional literacy 

Problem encountered Solved at present Suggestions for
future



Proforma fo r  Evaluations o f  S ta ff in Adult Education
Programme

N am e I

D epartm ent :

Village adopted :

Model (s) used :

No. o f  centres :

No. of students/centre :

T a rg e ts  :

I. Training aspects

T rain ing  Aspects A dequate  N ot Suggestions 
covered adequa te

Self

Students

Y outh
V o l u n t e e r s

Leaders

Others



II. Motivational factors

Targets  Methods Adequacy Problems
Yes No.

Sugges­
tions

Self

Adult

Learners

Students

Youth Volunteers

Local Leaders

O ther  agencies/

Departments

III. Conduct o f  the Programme

a. Physical facilities

SI. Aspects Adequacy Problems 
No. Yes No. encountered

Suggestions 
for future

1. Lighting

2. Space

3. Seating

4. Ventilation

5. Learning materials

6. Aids

7. Follow up materials

8. Incentives

9. Others if any



b. Achievements

Interested evinced Speed of Learning
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c. Evaluation

W hat were the evaluation techniques used by you?

S. No. Tests M arks Frequency



Drop outs

Were there any dropouts in your centre?

Yes a  No. o

R e a s o n s : 1.

2.

3.

4.

5.

Problems in the following

Items Problem/Suggestion
for fu ture

a. Handling students
(grouping)

b. Motivating the students 
choosing the village

c. Motivating people

d. Conducting classes

e. Supervising classes, scrutiny 
o f  records/registers

f. Planning, Physical arrangements

g. Obtaining local help

h. Obta in ing  help from college

i. University

j. Others, if any.



Proforma fo r  Evaluation o f Students in Conducting Adult 
Education Programme

N am e :

Class :

Village adopted

N um ber o f  learners in the
Centre :

N um ber  o f  Students/Centre :
Frequency o f  classes :
How m any hours Spent in

adu lt  education  :

I. Training Aspects

1. H ave  yon undergone training in adult  education ?

Yes L J No CJ

I f  Yes : Details

Aspects M aterials Aids Practi- Sugges-
Place Duration covered used used cal as- tions for

pects future

2. Were you able to apply all the training skills im parted  to you? 

Yes No

I f  no, w ha t  were the problems?



3. Were you motivated enough to conduct adult education 
programme?

Yes n  No O

I f  yes :

Who motivated you? By what methods ?

4. How did you motivate the adults?

Targets M otivational Problems 
methods

Suggestions 
for future

Adult learners
Youth Volunteers

Local Leaders

Local Agencies

Others, if any

II. Implementation o f  Adult Education Programme

a. Physical Facilities

Aspects Adequacy Problems Suggestions
Yes No encountered for future

a. Space
b. Lighting
c. Ventilation
d. Seating
e. Learning 

materials
f. Aids
g. Incentives
h. Follow up materials
i. O thers, if  any



b. Drop Outs

W here there only d rop  outs in your centre ?

Yes [ZZ No. □

R e a so n s : 1.

2 .

3.

4.

5.

Did you try  to bring them back  ?

c. Problem in the following :

S. No. Aspects Problems Suggestions for
future

1. M otivating learners
2. M otivating the family members
3. Choosing the village
4. Conducting classes
5. H andling aids
6. Preparing aids
7. M ain ta in ing  records
8. C onducting tests
9. Awarding m arks

10. Use of  primers
11. O bta in ing  local help
12. O bta in ing  volunteers’ help
13. Help & guidance from 

Staff, Principal
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c. Actual conduct o f  the class

Split the whole time you spent in a day as per your opera­
tion (e. g. discussion, writing, reading)

In  your centre how m any  have reached the stage ‘Litera te’ ?

IV .  Evaluation

1. W hat are the registers and records m ain ta ined  by you ?

2. W hat is their form at ?

3. W hat where the methods of  evaluation ?

M ethods/ Frequency M arks Problems in the
Tests allotted adm inistra tion



Evaluation o f adult learners

N am e o f  the learner 

Village

N am e o f  the adult  education :

1. How many days have you attended the classes ?

2. W hat were the methods followed in the class ?

Methods Aids

Discussion Puppets

FolkmediaGroupwork

Quiz Flannel Graph 

Flash cardPannel discussion

Written test Demonstration

Dictation Posters

Monthly test 

Field trips

Charts

Others, if a n y :

Methods/Aids



3. Which did you like most/least ?

Most Least

4. W hat were the aspects learned by you ?

Agriculture
Nutrition
M other & Children 
Population Education  
M ahila  M anda l  
Balwadi
Subsidiary O ccupa tion  
O thers

5- W hat were the materials  provided for you ?

Slate 
Pencils 
Note Book 
Primer 
Work Book
C harts  — or Flip book 
Content Sheets 
Any other

6. H ow  m any  lines can  you write or read in 5 mts ?

7. Who were the external persons/agencies involved in 
your adult  education programme ?

Field publicity Office 
Block Personnel 
Prim ary H ealth  Centre  
Small Scale Industries Officer 
K had i B havan 
V olun ta ry  O rganisation

1.
2.
3.
4.
5.

O thers



8. Were you satisfied with the

Syllabus Reason Classes Reason Methods Reason
Yes No. Yes No. Yes No.

Evaluation Reason 
Yes o.

9. In  what ways will this adult education be helpfu l to
you ?

a. Personal b. Employment

c. Social & C ultura l d. Educational

Others

10. H ow  could this conduct o f  the education program m e 
can be more effective ?

a. Physical facilities d. Teachers

b. Conten t of the learning e. Evaluation

c. Methods & aids f. Follow up

11. W h a t  are the facilities provided to you to enhance 
your learning ?

12. W hat additional facilities do you need ?



1
2
2
1
3

1
2
2
2
1
2
1
1
2
2
2

4

4
4

3

1
1
2
3

2

3

3

2

>Sne F O R R E A D

1 pro g ram m e P ro g ram m e

2 d ro w n dow n
7 energy  should energy-should

8 T h e  objective T h is  objective

3 V a lu e V alues

8 th o u g h tfu l, th o u g h tfu l
9 in d iv id u a l ind iv id u a l,
1 m o tiv a tio n m o tiv a to r

3 sta tu s caste , S ta tus, caste,

4 a d u lt lea rn in g ad u lt learner

8 d o cu m en t, o f d o cu m en t o f

1 ru ra l u rb an ru ra l/u rb a n

5 a d u lt ed u ca tio n  (Boards) A du lt E d u ca tio n  Boards

1 role an d  functions roles a n d  functions

4 basis the basis o f  the

6, 7 S cheduled  castes an d  S che­ S cheduled  C astes an d
d u led  tribes S chedu led  T ribes

5 teach in g , th e  adu lts teach in g  th e  adu lts,

6 lite racy  siwdents literacy  skills

7 S tu d en t institu tions S tu d e n t in structo rs

4 Supervisories Supervisors

7 A pp en d ix  I A ppend ix  II

8 in this in  th e

8 asp ira tio n s , and asp ira tio n s an d

2 stu d en ts  p aren ts s tu d e n ts , p a ren ts

1 Instill In stil

4 D G M S B G M S

5 m ain tenances m a in ten an ce

2 asp ira tions, level asp ira tio n s an d  levels



P a g e P a r a  L in e F O R R E A D

27 4 2 village slum village/slum

27 10 3 program m es Program m es,

28 2 1 people, en thuse People an d  en thuse

30 2 3 req u irem en t requ irem en ts

30 2 4 slum s the slum s, the

32 2 1 p lan n in g , tra in in g P lan n in g  tra in in g

32 2 4 days, an d days and

32 4 4 colleagus colleagues

30 3 3 p ro g ram m e P ro gram m e

33 3 2, 3 a d u lt ed u ca tio n A d u lt E d u ca tio n

34 8 2 tra in in g  of tra in in g
34 12 2 D PA D D PA P

35 “  T op ic  T im e suggested ”  m ust com e below  D u ra tio n  12 days

35 1 7 arra n g ed arra n g e d

35 last line in the in

37 1 3 d a te d a ta

38 line 4 delete “  I f  yes ”

39 line 11 pedegogie pedagogic

40 1 6 T ra in in g tra in in g

40 4 6 anno g a ted an n o ta ted

40 4 7 han d cu ts h an d o u ts

40 5 1 p rep a ra tio n prep arin g

40 5 5 im proving im proving,

40 6 2 O th e r ’s O thers

41 2 2 least atleast

43 2 1 C lear Specific

43 3 18 vicin ity vicin ity ,

44 1 2 Space lighting Space, lig h tin g

44 1 3 V en tila tion , V en tila tio n  an d

44 3 2 a tten tio n a tten tio n ,

45 2 2 — em o tio n a l — establish

45 3 2 teach ing  learn ing teach in g -lea rn in g

46 4 1 p rog ram m es p ro g ram m ed

48 1 4 useful useful.

48 3 8 F ilm  shows F ilm  show s,

48 3 14 learn er learners.

50 1 2 focusing
ad eq u a te , exam ple

focussing 

an d  a d eq u a te



P a g e P a r a  L in e F O R R E A D

50 5 3 ru le-exam ple

52 3 1 M ass E d u ca tio n , B ureau M ass E d u ca tio n  B ureau

53 1 3 O rg a n isa tio n ’s o rgan isa tions

59 3 5 h e a lth  p o p u la tio n h e a lth , p o p u la tio n

59 3 6 C h ild  ca re  gam es C h ild  ca re , gam es

60 5 6 V aru m g a l V a ru n g a l

61 1 1 im p o rta n im p o rta n t

61 1 9 ad justm en ts ad ju s tm en ts .

61 1 10 for far

63 1 9 tim es tim ings

64 1 5 in d ica ting , in d ica tin g

65 1 4 H o w  w hen H ow , W hen

65 1 9 non  form al no n-fo rm al

68 2 2 professors Professors

68 7 1 B uilt flex ib ility B uilt-in-flexib ility

69 3 1 Feed-back Feedback

71 3 4 given n o t given given, n o t given

72 2 2 R esponsib ilities are A re responsib ilities

2 3 A deq u a te A re th e re  ad e q u a te

2 4 S ta ff A rc  th e  sta ff

2 5 T each in g  goes Does teach in g  go

73 1, 5, 6 C entres C e n tre ’s

73 2 5 O th e r  ; M a n ag em en t d a ta P ro d u c tio n , cost an d  
o th e r m an ag em en t d a ta

73 2 8 D I in  skills a n d  know ledge —  (delete)

2 9 th e  re a s o n ? th e  reasons ?

75 3 W all b ' k boards
ad

w all an d  b lack b o ard s

75 8 R eaders R e a d e r ’s

75 8 P ro d u c tin g p ro d u c in g

76 1 3 affecting effecting

76 2 8 A ppendices V I I  to  V II A ppendices I I I  to  V I I

77 2 4 peried period

77 3 4 producers p ro d u cers’

77 3 5 C onsum er’s C o nsum ers’

78 2 3 n a tio n a l n a tio n

80 6 2 an d a n d  hence

80 7 1 (8) (7)



P a g e P a r a L in e F O R R EA D

82 3 2 organ isa tion o rgan isa tion .

83 3 2 hall of hall or

90 3 5 re-located are  located

98 3 5 A ppendix  I A ppendix  I I

98 4 1 days, days*

100 4 4 pu ttin g pu ttin g

121 1 In  erview In terv iew er

121 2 1 In terv iew In terv iew ee

124 1 w ith fully w ith /fu lly



1. A Three Year Policy 
1975-1978

2. Student-Aid-Fund 
An Assessment

3. The University in 1975

4. T he  Demand for G ra d u a ­
tes and Postgraduates

5. Towards the Establish­
m ent of the Department 
o f  Space Science

6. The Semester Pattern  for 
the U ndergraduate  
Courses

7. H an d  Book on Question 
Banking

8. The Quinquennial o f  
the University’s 165 
Colleges 1971-1976

9. T he  University in 1976

10. Postgraduate Institu te  of 
Basic Medical Sciences

11. Community and Social 
Service

12. Defence Studies as an 
Academic Discipline

13. T he  University in 1977

14. Planning and Programming 
Adult Education

15. The Plan for 1978-83
in the Perspective 1978-88
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