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EMOTIONAL INTELLIGENCE AND THE ACADEMIC
PERFORMANCE OF FINAL YEAR UNDER GRADUATES

lntroducﬁon

Academic performance / achievement

of students, no douot remam the most

. outstandng development pnonty areain the
; "w_or'd‘ today. The core purpose of educ_ahon, o

unquestionably, is human development.

Other things being equal, an educated person
who is well or relevantly posmoned in the

B _socu)— economic, cultural and political -

milieu is expected to be a valuable asset to
- thesociety than any other individual who is

illiterate and perhaps ignorant. This simple
- fact explains why researchers and scholars, -
~all over the world contmue to do research

_ into ways of improving human knowled ge |

| - 'and deve]opment The socm pouhcal
economic and technological developments

- which bring about a high frequency of -
*the face of authon‘y tend to feel rejected, and ’

innovations and reforms, have all combined

- tomake discussions or debates on edueation‘ -

‘and human development trendy, excxtmg |

. and unendmg

GGOd acadﬂrmc perfo*mance is
~ undoubted! ly a research after the heart of

educational psychologists. Researchers who

have sought to discover factors associated

with high academic performance have

€xamined an array of variables such as social
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behaviour, academic self- concept, learning
strétegies, motivation, parenting styles,
emot10na1 mtelhgence and socio-economic
qtatus -

A{though the research exammmg
soaal behaviour focuses heavily on the
related to

envxronmental factors

- achlevement some investigators have

chosen the emotional intelligence of the child

.asa target for study Elias and Maurine
(2006) had submitted that the way and

manner t_he child percelved himself could

affect his academic performance. They also
‘argue that underachievers, when compared

to, the1r more academ1cally successfully

' peers are plagued by an assortment of

pelf_SODal deficits. They are highly anxious,
self- derogatery, 1ikely to act defensively ir

set unreahs tic goals for themselves

Amdemlc arhdes explormg the eoncept
of emotional mtelhgenae began toappearin

 the early 1990s. Little was known about the

concept in the general public on academia

until it was popularized in 1995 by Daniel

Goleman'’s book, Emotional Intelligence;

why it can matter more the IQ. The book
captured the attention of the general public,
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media, and researchers by claiming that
emotional intelligence can be ‘as powerful,
and at times more powerful, than 1Q)’ in
predicting how successful one is in life.

In the beginning, psychologists focused

on cognitive constructs like memory and
problem solving in their first attempt to write
~on intell igence. This did not last when

* researchers began to challenge tlusv
orlentatxon and 1ecogn1zed that there are
'other non- cogmtwe aspects of mtelhgence |

; For instance, Thorndike wrote about social

mtelhgence in 1937. And as early as 1943,

- Wechsler proposed that the non intelligence

ablhtles are essentlal for pred1ctmg ability -
_tosucceed i in life. Imbrosc1ano and Berlach
(2003) have remarked that ’ s_uccess may be

viewed in three main domains. A good -

student is often referred to as bemg

‘intel hgent or ‘well behaved

‘academically successful Ar1smg from thlS .‘
~are the qUESlIO”lS Are there any connectlon -
“between these domams? Is there a strong i

,connertlon between mtelhgence and _

academm ach:evemenﬁ Do students thh :

- hlgh intelligence behave better'? These and

many ‘more questions upderscore the
- important place intelligence has been found
to play in academic success. This is where
the emergence of emotional intelligence
gained its weightage. :

~Emotional intelligence is a confluence
of deve oped abilities to know and value self
build and maintain a variety of strong,
productive and healthy relationships get
along and work well with others in achieving

positive results; and effectively deal with the

Y

pressures and demands of daily life and
work. The development of emotional
intelligence is an intentional, active and
engaging process. Affective learning requires
a person- centered process for teacher and
student growth and development. When
emotionalintelligence skills are the focus of

learning, teachers and sttide_rtts are building

human development behavicurs that are

'mtrlcate ly related to the posmve outcomes

of achieventent, goal aehteve'nent and

.personal well- bemg

Emotional mtelhgence is not in itself

 sufficient to create optimal outcomes for

youth. However, the way of emotional

_‘ mtelhgence is used, both by youth and those |

who support them has a powerful effect on
the children’s lives. Emotional mtelhgence
appears to be a core‘_lngreclient that, when
developed and well etnployed has wide-
ranging benefits for learmng, relatlonehxps, :
and wellness | '

| In recent times vthe:r__elfore, social
scientists and educational psychologists are
beginning to uncover the relationship of
emotional mtelhgence to other phenomenon |

“These are: leadershlp group pertormanee

academic performance and policing. These
findings attest to the 51gmf1cance of
emotional intelligerlce to all constructs
(school achievement inclusive). As a matter
of fact, emotional intelligence (EI) has
recently attracted a lot of interest in the
academic llterature

Various investigators have engaged in
research designed to examine and apply

emotional intelligence constructs within
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academic settings. Lam et al (2001)
investigated the notion that advanced
emotional intelligence was correlated with

~ greater individual performance, often above

and beyond that associated with one’s level
of general intelligence. Jaeger (2003) studied
the effects of emotional intelligence

instruction on academic performance and

~ found out that a greater correlation exists

'. between the ‘emotional 1ntellrgence and
academic performance Lmewrse Abrsamra

(2000)- reported that there is a posrtrve
- relationship between emotronal mtelhgence
“and -academic achrevernent He therefore

~.canvassed for mclusron of ernotlonal

i mtellrgence in the schools curncula

» But by contrast a few of them have
sought to provrde evrdence of limited
relationship between students emotional

intelligence a and their scores in their studres

- Some research has found ernotronal

~1ntelhgence is not belng correlated wrth'
x academrc perforrnance The results has been_
, rnrxed Nevertheless, and in sprte of the

njstudres revrewed there is, still. a need to B P
s measure '~_‘the

further mvestrgate the relatronshrp of
: emotional 1ntellrgence to academrc
| achrevement Research 1nd1catrng a close
connection between emotional intelli rgence

and academic performance is plethox a.

The present research aims to fillup the

» lacunae of the researches held on the |

influence of Emotional Intelligence (Eljon
Academic Performance and follows the
words of Salovey and Mayer (2004) that
define EI as the ability to perceive and

express emotions, assimilate them in

thinking, understanding and reasoning,

~ and regulate them in the self and others.

Hence the domains of Emotlon_al Intelligence

‘as stated by Salovey and Mayer namely

Intrapersonal Awareness, Interpersonal
Awareness, Intrapersonal Management and
Interpersonal Management are considered

" and empirically éxamined for its relation

with academic performance.

 Subseqhently, the term performiance has
got different connOtations in the academic
pursuit itself. Merrram Webster defines

perforrnance as 'the act of performing’ (the

action/work to be performed s0 as to .

“accomplish or brrng ‘to completion),
~ execution, accomphshment fulfillment’ etc.

However, the;term, performance in the
present research s related to the academics
and is coined to a single term as academic
performance of the adolescent girls. With
this background the present study was
conducred wrth the followmg ob]ectrves

| The ob]ectrves for the present study

, were to

total
lntelhgence level possessed by the

'Frnotional

| .selected sample Co

o 'analyse the assocratron of the
mdependent variable - area of origin
and course of graduation on the total

~emotional intelligence level of the
selected sample and

e assess the relative effect of the
measured total Emotional Intelligence
with the Academic Performance of the

selected-sample
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Methoddlogy

Three hundred college gomg
adolescent girls of Avmaslulmgam Institute
for Home Science and Higher Education for

~Women, Coxmbatore, Tamil Nadu were

selected for the present research. A general
and personal profile was beirig collected from
the selected sample through a self

- level of an mdw1dual (totally as well as

‘ separate y onfom domains Intrapersonal
_ Awa'reness"lnter’personal Awareness,

_j_lntrapersonal . Management ,

’academle year were being computed and -
- those malks were aggregated and amean of

 all those aggregated marks were collected

, Then thc meai of all the semestexs marks
g “had been graded Separanng the high from
" the middle and the low achlevers Then an -
- ‘assessment of those grades with the total
' .'V'Emo‘lonal lntellgence scores of each student
was bemg done, to see whether there is a

L relat;onshlp between Emotional Inte] hgenee

ahd Academic Performance. ANOVA
technique in the research is used to intend
and find the correlation between the total
emotional lntelli’gence score and the two
moderating variables-namely area of origin
of the selected sample and course of
graduation. Also ANOVA technique is used

Yo

to produce the result and find out the
correlation between the marks obtained
which was graded and total emotional
intelligence score. The findings were
resolved and preserited below.

Resulis and discussion

A. Life milieu of the selected sample

a. Genaral pmme ; ’, '
_ constructea questlonnalre A Standard ‘

Quesnonnaire by Mangal and 1 Mangal for

- the assessment of Emotxonal Intelhgence . aftempts are made. to match cures to the

ngthant nfts wou Id appear when

~ causes of good/ poor academic performance
~of college going adolesc'_ent girls. Hence
“efforts were made to collect the general milieu
‘and
| _*_Interpersonal Management respechvely) was

~ being admmxstered to, the 300 respondents |

of the selected sample w1th special relevance

to age, rehglon area of origin and mother _
- tongueand presented in the Table 1
- from’ the ma)or course streams of Home - | o '
Selenee, _Hu_mamtles, Management and 7
- chience respeetively. The mark sheets of the -
. selected sarnple '*ill’th'e 4" semesters’ of their

“Table 1; General 'prdﬁle‘olthe selected sample

Detalls .- | N | Percent
Age A
19ysars IR R & 237
20 years | 17 ] 880

 >20years | 55 | 183
" Religion S R R
CHindw | 249 | 830
Muslim S I
Christian/ others -2t 87
Ongm B ‘ .
uban 105 | 35.0
- Sub- urban ' 86 28.7
Rural 109 36.3
Mother tougue R U ,
Tamil ) 218 707
Malayalam v 36 12.0
Telugu 27 9.0
Kannada 9 3.0
Hindi 10 13
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A considerable number of the selected
sample (174) is found unde; the bubbling
age of 20 years accounting to &8 per cent. It is
noted that 23.7 per cent were still in their

teen years. Glancing at the rehglous aspect,

a vast majority of 83 per cent of the selected
sample were Hindus, followed by Christians
(8.7%) and Muslims (8.3%). Tracing the area

- of origin of the selectvedvsarh'ple more or less
| 'equall reprécen'tation was found for city bomn

 (35%) and v1‘1age born (36 3 /o) of adolescent
- girls'and the’ remammg haﬂed from sub-

~urban area. From the above t_ab}e it is very
“much indicative that majority 0f 72.7 per cent
- of the selected samples speak Tamil,
- followed by Malayalam (12%), Telugu( %),
~ and Karmada (3%) ' '

| b Personai prome

- Personal proﬁle is that wh1ch prov1des

a grOund to know about the personal

information of the selected sample. Table 2

" presents the personal profile of the selected

';‘sa__rnplé With»ﬁregar’d to the course of

. gradUatiori( ‘skills'pos‘sreSSéd, choice of career
- andservicedone. -

- Table2. Personal profile of the selected sample |

CoDetals - | N | Percent
o Cowrse | |
HomeScience - - | 119 397
‘Management . - S32 107
~Humanities .~ 68 22.7
Science 1 81 27.0
Skills possessed
Arts/ Crafts 71 24.0 -
Management skills 19 6.4
Innovative thinking 98 331
Creative ability o9 315°
Others 188 535
Career choice
Myself 210 70
Family 90 30

Looking into the aspect of the course
that is being opted by the selected sample
considerably‘ 39.7 per cent of the selected
sample belong to the course stream of Home
Science. Twenty seven per cent hail from
Science background followed by Humanities
stream (22.7%) and the Management faculty
(10.7%). The type of random sampling stand
as the reason for the uneven proportion of

graduation of ‘the selected sample.
Informatior was collected on the skills

possessed by the selected sample, owing to

the suspect that an emotionally intelligent
- person could enhance or possess special
talents against their counter parts. The -
breakup frorm the table reveals that33.1and

315 per ¢ent of subjects were confident - |

enough to declare that they are innovative

 and creative respectively. Also an interesting

involved in community services namely

National Social Service and National Cadet :

Corps carried out on and off the campus.

B. Grading the selected sample based on the
fotal emotional intelligence scores obtained

Mangal Emotional . Intelligencg

Inventory (MEII) is used to measu’re‘ the

emotional intelligence level of college going

students summed across four domains
namely Intrapersonal Avareness (knowing
about one’s emotions), Interpersonal
Awareness (knowing about others’
emotions), Intrapersonal Management
(managing one's emotions), and
Interpersonal Management (managing
others’ emotions). Table 3 gives a clear
picture of the categorization and per cent

distribution of the selected sample based on

 fact is that the entire selected samples are
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the total score obtained by them on the above

said four domains of emotional'intelligence.

' Tablg 3.’“‘Grading the selected sample based on the
- total emotional intelligence score

Ared Category | N Percent

Very good (>=88){ 5 16
Totalemotidnal ,

intelligence - -

' | It IS obvious from the table thét, abouf-

1 :6 pér cent 'of the selected subjects seem: to

“:.be very good and emotionally mtellectual_‘ .

~enough and more than half of the sub]ects

(160/300) were in the average category of

emotional intelligence. However, a

‘satisfactory per cent of 17.5 per cent were )

ategorlzed as emetionally inte hgent But ,

‘be not emotionally intel ligent, whlch'm
._ienhghten the need to provide sustainable
“and strengtbeped enhancement programme ‘
"'f.;on emotional intelligence in hlgher»

o educahon Qyqtem

A C The eﬂect of area of origin and course Of_' S LU
-finding ensures that the area of origin

',graduatmn of the selected ‘sample on tmal
o .‘emohonal intelligence score :

Expecting that certain variables like
area of origin and the course of graduation

of the selected respondents could influence

their emotional intelligence, data were

analyzed using two separate one way
analysis of variance (ANOVA) with the total
emotional intelligence scores as dependent

variable and the area of origin and course of

Good (77-89) 64 | 213
Average (63-76) | 139 | 46.3
| poor (4962 | 79 | 263
| Verypoor (<=48) | 13| 43

- * Significant at 5% level

graduation as independent variables. Table
4 reflects the outcome of the effect of the area

“of origin and course of graduation on the

total emotional intelligence score of the
selected sample.

Table 4. Relationship of area of origin and course of
graduation on total emotional intelligence score level

~ Details No. | Mean | SD | f
CUan | 105 46822 | 1016 | 3314
Sub-urban | 86 | 6544} 1132}

Rural | 109 | 6457 | 10.81

~ Course N

 HomeScience | 119 | 69.82 | 9.55 |8.3%5™
‘Management | 32 | 63.97 | 1391

Humanities | 68 {6333 | 947 {
“Science - | 81 63.48 | 10.90 |

_**-Significant at 1% level

An increase in the computed ‘f' value

implies that there is a significant difference

23.1 per centandS 9 per cent were found to at5 per centlevel between the independent -

variable - area of origin and the dependent

variable - total erhotional intelligence score
of the selected sample. The above table also
depicts the upshot mean score for the sample -

hailing from urban ai"ea,’_fvollowed by the sub

- urban category and rural origin. This

 strongly infiuence the emotional intelligence

~ level of the selected sample.

The mean scores depicted in the table
with relevance to the course of graduation
had explicitly revealed that the Home
Science majbring students over powered
their counterparts with a better score on their
total emotional intelligence. The ‘f" value

highlights that the course of graduation has
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a powerful influence on the emotional
intelligence of the selected lot.

D. Relative effect of total emotional

intelligence on the academic performance of
the selected sample -

To fill up the research gap that could
explicate the two opposing views on the

‘influence of emotional intelligence on the
academic performance’, the present research
was carried out. The per cent distribution of
the selected respondents based on the total
emotional intelligence score is associated
with the mean marks scored by them in their
previous semesters and presented in

Table 5.

Table 5. Relationship between the dcademic performance and the fotal emotional intelligence score

_.Total emotional intelligence score | 'Sem’estermﬁfks obtained - | - (vl
Grade ... LN | Percent © Mean - - | SD

Veygod | 5| 16 D L RER
oo e as | maw 1w
omemee || %3 | eue 9.09
ko1 |ws | eer |86
CVeypoor | 13| 43 s e

** Significant at 1% level

The Table 5 reveals the relationship of
- emotional mtehlgence on the whole with the : _

academic performame level based on the .
' Inean ‘marks obtained in the prev1ous'_

'_ semesters. The computed f value 0f 11.235

significant at 1 per cent level has ev dently j -hghly germane to acadermr success. For

showed that emotxonal mtelhgewce could
- significantly predict academic achievement -
of cellege students. This finding is consistent

with }aeoar (2003) on the relatmnshlp'

between emotional intelligence and
academic success. Simﬂa'rly, Abisamra (2000)
had reported that there is a positive
relationship between emotional intelligence
and academic performance. Certainly and in
consonant with the present finding, it can
be ascertained that emotional intelligence
determines to a great extent the academic
performance of college going students.

: ODQS

This vfirﬂdin_g is easily explainable

 bearing in mind that emotional intelligence

CompetenC1es such as ablhty to regulate

feelings, problem solvmg,

'mtrapersona] and interpersonal- skﬂls are

mstance a student who 1s adeot in

' emohonal management could use suchskills
to ward off stress and anxiety associated with

test taking and examina‘tioh_. Furthermore
é\bility»to display interpersonal skills may
assist students to seek academic help from
teachers, peers and resource persons.

. Implications of the study

The Study has implication for the
curriculum developers to integrate emotional
intelligence into the curriculum of school to
college students. It also emerges out-with the
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recommendation that the teachers,
counselors and educational psychologists
should encourage the development of a
strong achievement motivation in the
students through the provision of
appropriate counselling intervention
programmes and enabling environment. By

- doing so, the academic performance of the

~ students could beimproved barrmg all other
o teachm g- learnmg obstacles

The sub

| ,mtelhgence consrstentry predrcr academrc ‘

. ’_ performance, as per the present fmdmg

whrch itself has mterestlng unphcahons It
-is an accepted finding that emotxonal
intelligence is a strong predrctor of job:
performance Yet, schools and admrssron :

tests continue to put a srgnrfrcant_emphasrs
on cognitive ability, when it explains very

little of achievement in the workpnace orin
life.In graduate programmes and cognmve y

~ demanding careers, such as engmeermg, the
“selection process focuses primarily on
intellectual abilities and not IOn emotional
Tnerefore

intelligence. graduate

P rog‘rammes and Compet_rtrve.eornpgrm?:g 'encouragmg Secunty and endorsementare
could consider ‘incorporating. such an ‘not only the ,facto_r_s' tha_t aid in the

émotional mtelhgence competencres m thc
selecnon process : '

It is strongly recommended that
business schools consider adding practical
courses that would help students function

-atahigherleve] of emotional intelligence and

which would ultimately improve employee

performance and interactions in the
workplace. A specific emotional intelligence
course could include instruction and actual

practice in some of the following areas

related
assertiveness, adaptability, emotion

to emotional intelligence,
expression, emotion regulation, emotion
management (others), emotion perception
(self others),
relationships, self- esteem, self- motivation,

and impulsiveness,

social awareness, stress management, trait
optimisim, happiness and empathy,

-~ inspiring/ influencing others, managing |
- fime and priorities, " -n‘egot'iating,' managing

SN L '~conﬂrct and recognrzmg personahty trarts
factors of emotronal : ‘ '

in others

Limitations

Itis important to acknowledge that this

“study has some IirrijtatiOns. First, although -
“the sampie size for this study was relatively
‘ -adeqUate the fact still remains that it did not

represent the. totahty of students: Also the

- other gender was not examined. Thus a note

of caution needs to be sounded when
generalizing the study’s findings. On the

~ whole, opinion about the Emotional -
_ 'Inte'hgence Level assessment in terms of
 reliability, vahdrty enhancement, expected
~content, and providing guidance in the
7~present research is very posmve and

transformation 'to_adol_esce‘nce. Intelligence
B ~-pooled with 'a'ppropriate emotions.and

quality academrcs make them shine in their

academics as well as in their career

development.

Despite these limitations, the findings
of the study have provided a further need on
how to improve upon the academics of
students. In particular, the study has shown
that emotional well - being could be

emphasized on academic success.
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