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and renditions under which, learners most effiemrrdy gnd most

y$effectively perceive, process, smre, and retail v,nar they ate ulteinpting to learn. Present study was conducted to Und
out Learning Style of children withvisual impairment at secondary level. The sample consists of40 secondary school
students from Coimbatore district of Tamilnadu state. Learning style inventor” for ch, ‘dren w.th visualimpairment were used to collectdata

Styles, Children with Visual Impairment, Secondary Level

Introduction

"Every child has a different learning style and pace.
Each child is unique, not only capable of learning but
also capable of succeeding.”

RobertJohn Meehan

,vniny styles can be defined, il.issified, and identified in many dil-
...fent ways. The idea of individualized learning styles originated in
Ilie 19/()s, and has greatly inlluemed education.

Pioponents of the use of learning styles in education recommend that
teachers assess the learning styles of their students and adapt lheit
slassrotmt methods to best fit each student’s learning style. Although
llicie is ample evidence that individuals express preferences for how
they prefer to receive information few studies have found any valid
ity in using learning styles in eduiation. Many people recognize that
each person prefers different learning styles and techniques.

Blind and visually impaired studrnis have a specific learning style,
fills style stems from the student's unique perception of the world.
Sighted students were able to ascertain the surroundings within a
second with the help of their vision and do their activity with very
little verbal information and almost no factual information and were
also able to understanding the situation, including the interrelation-
sitips ol the different objects in tiie enviroiimeru. Instead of visual
information a blind or visually impaired student would rely on the
auditory cues, verbal communication, oi information gained from
maneuvering around tire environment. By any of these methods they
will fiave difficulty in constructini) the entire scene because they do
not have information about areas they are not in direct contact with.

lilt" unique perception of tiie world is best exIribited in the difference

rtween abstract and concrete conceptualization. Sighted people
. eate abstract concepts by putting many characteristics in a group,
fire blind student has a concrete concept of the world. The objects
tfi.it are tactually explored and identified will have meaning but a
picture of the same object will be difficult to identify. Ihere is also a
concrete association between an object and the manner in which it
IS originally introduced As with blind students, visually impaired stu-
dents tend to conceptualize concretely. Since abstract concepts were
based on visual information; a student's ability to form these concepts
depends on their amount of residual vision. Another consideration in
the learning style of blind and visually impaired students is the time
rec.|uired to collect and process information.

1.8.0 Need of the Study

Learning is acquiring any skill tliat enriches our life. It occurs by
mean ol exploration, sharing and instruction. In other word it is the
accumulation of experiences, consequential growth and new under
standing of the world around us. A person never stops acquiring new
information. Learning is the process where the individual tend to use

all the sense organs. Among the senses, the sense of vision places a
predominant role in the acquisition of knowledge. If that particular
sense is blocked he/she need to depend on the other sense organs,
this is a major issue faced by the teacher handling children with visual
impairment. The mode of learning preferred by children with visual
impairment is not revealed so far. So this is an obstacle for the teacher
to transfer the knowledge. Hence an attempt is made in this direction
to know the mode of learning preferred by the children with visual
impairment to facilitate learning.

Objectives

The major objectives of the study are to

V  Identify the children with visual impairment enrolled in integrat-
ed school at secondary level.

V  Develop the checklist to assess the learning style.

V  Assess the learning styles of the children with visual impairment
using the developed checklist.

Hypothesis of the study

1 Children with visual impairment are social learners

2. There is no significant difference for the Physical Mode of Lear
ing in Children with Visual Impairment at secondary level wi
respect to Grade.

3. There is no significant difference for the Physical Mode of Lear
ing in Children with Visual Impairment at secondary level wi
respect to Age.

Method

The investigator followed explorative survey method for the prese
study. The learning style inventory for visually impaired was devi
oped and administered to 40 children with visual impairment. Ti
responses of the children were recorded. The data thus collected we
analyzed statistically.

Hypothesis Testing
Hypothesis 1: Children with visual impairment are social learners

Table 1: Learning Styles of Children with Visual Impairment with R
spect to Various Modes.

S.NO Area Number Percentage
1 Aural 2 5%

2. Verbal 3 7.5%

3. Physical 3 7.5%

4. Logical 2 5%

5. Social 30 75%

6. Solitary 0 -



1regard to Learning Styles of Children with Visual Impairment
jiof the students were Solitary learners. This indicates that visual
inpaired students were the ones who enjoy learning in groups or
frother people, and aim to work with others as much as possible.
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lypothesis 2; There is no significant difference for the Physical
ilode of Learning in Children with Visual Impairment at secondary
Itvelwith respect to Grade.

Table 2: Showing Mean, SD and t-test of the Physical Mode of Learn-
irgin Children with Visual Impairment with Respect to Grade

pade Mean No SD df ‘Lvalue

27 20 3.83

38 237
ghh 2505 20 201

<Significant at 5% level

Treabove table reflects that the co-related t-value is 2.37 with df 38
fa the Physical mode of Learning in Children with Visual Impairment
it secondary level is significant at 5% level. It indicates that the physi-
tal mode of learning styles of both the groups with visual impairment
differs significantly. The result revealed that both the groups were
a different level in physical mode of learning. The reason might be
higher the class higher the chance for exploration for the children
with visual impairment. Hence the null hypothesis stated as "there is
ano significant difference in the mean score of the Learning
style of Children with Visual Impairment in Physical Mode
with respect to Grade" is rejected.

Figure-2

Hypothesis 3: There is no significant difference for the Physical
Mode of Learning n Children with Visual Impairment at secondary
level with respect to Age.

Table 3: Showing Mean, SD and t-test of the Physical Mode of Learn
ing in Children with Visual Impairment with Respect to Age

Age Mean No SD df ‘t'value sig-
U3 »7 19 388
years
Ab 38 2.40
ove
13years 251 21 1.85

' Significant at 5% level

The above table 4.22.0 shows that the co related t value is 2.40 wiOi
df 38 for the Physical mode of Learning in Children with Visual iinpaa
rrient at secondary level is signllicant at STo level it indicates th.u iiu-
physical mode of learning styles of students with visual imp.nimem
belonging to the age group of 10-13 ye.irs and above 13 years iM
fers signifirantly. The result revealed tliai boih stiirlents with vise il
impairment belonging to the age group of 10 13 years and abo.e
| 3years were al the different level in physical mode ol leainiiuj H e
may be due to the level of maturity whii h would h.ive shaped them
10 adhere to the physical mode of learning. Hence Ihe null hypoile
sis stated as "there is a no significant difference in the mean
score of the Learning Style of Children with Visual Impair-
ment in Physical Mode with respect to Age" is rejected

riyskai m CUdm with \isaa! lotpatratctnl nitb
R»H»ccttoAfo
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Figure 3

Summary of the findings:

1. With respect to Learning Styles of Children with Visual impan
menl 75% of the students were Solitary learner, 75% of 'he sio
dents were Physical and Verbal k .trnei and only o' 1l
dents were Aural and Logical learner.

2. There is a signihcaril difference for th*' Physical Mod* ' eain
ing in Children with Visual Impa'rment at si‘condaiy teve' with
respect to Grade.

3. There is a significarit dilfcrence for the Physical Mo<le of m anr
ing in Children with Visual Impairment at secondary level wan
respect to Age.

Recommendations:

Based on the finding of the study the following rc(ommend.'tifin
were listed

The parents and the teachers ireed to be serisittzod m lem-;
of assessment for preference d learning styles amonu chii
dren with visual impairment.

The teacher should try to adapt tlie uivctue learning .lyies
of children with visual impairment in their method of h.'acti
ing.

Appropriate exposure and opportunity should be provide J
to the children with visual impairment based on their mnatt
learning styles.

Sensitize the parent's regarding the learning styles ol chil
dren with visual impairment.

The altitude of the society towards the learning pieleien' <
of children with visual impairment need to be changed.

The school curriculum can be adapted based on the learn
ing styles to meet the lean ing need of the childrF*n wim
visual impairment.

The strategy and the environment of the chiTlro i w=ii
visual impairment can be n odihed li. sod on tdou mic
learning styles.

The aids and equipment y-ed by the thildmn wnl vis ii
impairment can also bo modified ba<ed on tlvu L .imuu
styles.

While framing the IEP the learning styles ol the ihiidu'i
with visual impairment musi be considered

Rcsearcfiers can develop a specific learning siyl 'i/t.'mory
to enhance the performaru . of childifM'i with Visual ing” ;i
ment.

Suggestions;

The following were the suggestions for further research

n Learning styles of Student with Visual ImpaitnuM'.i f fuohr'
education can be carried out

> The present study recomrnEi'nds to i.ondiut a luiihei



mrorch on UMrning Styles of Children with Visii.il Irnpjir
‘ricnl lit Seccmdiiiy Level in Inclusive Ecluculion,
Ihe study may be earned on the learning styles of student
with deaf blind at secondary level
A comparative study on the learning styles of children with
visual impairment and sighted can carry out.
Ihe present study recommends that further study can be
.ondticled in analyzing the impact of parental influence
among the children with visual impairment in selecting
iheir mode of learning.

> the present study retommends to conduct a further re
larch on Learning Styles of Children with Visual Impair
meni enrolled at Secondary Level in Special Schools.

Conclusion

til. idiM of Icainliig styles usually refers to a preferred way of learn
HU) It implies that each individual has a natural inclination toward
lea’iiiny and, that preference can be identified tu help that person to
learn more effectively, these lesearch accomplishments had been tin
riei taken with the aim of drawing out the Learning Styles of children
with visual impaiiment at Secondary Level in Integrated Education.
| he result revealed that most of the visually impaired students are so
cial learners and there is a positive impact in the Learning Styles of
children with visual impairment in integrated education at Secondary
level ivhich created a very big landmark in their higher educational
pieleience
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