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I. INTRODUCTION

Bducation is the process of ptevi&&ﬁg to an individual
the reinforcement necessary for the development of hisg potential,
Tha capacity to grow physically, intellectually and spirituslly
ie inherent in the indiﬁiéaal and education i1s the manifestation
of the perfection already in man (Swani Vivekananda).

Bducation is a process of development from infancy to
maturity, the process by which the individual adapte himself
gradually, in various ways, to his environment and develops his
human personality. Education helps the learner to orxganise the
tendencies, habits and h@haviaur'alreaﬁybaaqnixaé,4in sueh a
way as to fit the individual to his physical and social setting.

To educate is to develop, orgyanise and train the powers of the

‘gtudent so that he can use them efficiently.

True education enables the learner to participate effectix
in social life., It is the result of constant interaction among
people ﬁné between people and the ehdaeti§@ world, Unless a yow
person has learnt to apply his knowledge in daily iiﬁe and has
&@&a&@p@é those at&iiuéas and tralts of character that make him
a worthy member of the society, his education is incomplete and
often futile.



BEducation causes chenges in the behaviour, attitudes,
digpositions, thoughts and feelings of the sﬁn&@&t to enable
him to live in co-operation with others and to acquire a fair
amount of economic self-sufficiency so that he is not a drag
on his family or society. The touchstone of knawla&gé is its

close relation and application to practical situations of life,

Bducation is lsarning through experiences, It iz a
natural, harmonious and progressive development of man's innate
powers. Bducation is the development of all those capacities i
the individual, which will enable him to control his environmeni
and £ulfil his responsibilities., BEducation leads to the develo
ment of certain ideals, habits, skills and interssts in a childg,
to equip him to face life with confidence in the social media.

A good programme of education enables the individual not
only to develop his personality and meet the physical needs of
his 1ife, but also to contribute to the enrxichment of the commui
In the educational process, besides the activities of the educa
and the educend, the society also plays a vital role. Society
provides them the basis to pursue their activities towards
socially acceptable goals. In return, it expects them to contri
bute to iis progressive éavélapmantg The basis of such mutuall:
educating process is not bookish knowledge, but a compendium of



all those knowledges, skills, feelings, thoughts and experiences,
which sustain the ﬁaei@ty and which at the gene time, lead to

the optimun development of the human personality.

Many educational phileseg%&x& have defined the aims of
education iﬁ terms of the hammonious é@é@l@gm@nt of g@rsaﬁélity,
guotting Pestalozzl Geind and Sharma (1961) have expressed tﬁat
education would unfold the innhate capacities of the individual
and enable him to develop his powers to help himself and the
society. @malities like citigenship, skills like vocational
efficiency, and attitudes like social sense, reflect the hamaonio
development of personality.

Curriculum is an important tool in education, It is
the totality of all the experiences and asctivities that the
child undergoes/performs to develop himself and to become 2
socially efficlent individual. &s such the curriculum is never
staﬁie, It changes according to situations and circumstances

and the policy of the nation.

A meaningful curriculum must respond to the needs of the
society and help to equip the students to develop their poten~
tialitles to the utmost, so that &&ay may be able to make their
eantributian to the enrichment of the society, of which they are

integral parts. The earlier conception that curriculum is



synonymous with courses of study, that is, factual knowledge in
different subjects is out-dated and irrelevant, In contrast,

the new concept of curriculum is broadbased, comprising totality
of experiences that a pupil receives through the manifold activi-
ties in the class room, library, leboratories, workshop, play
grounds and the communiiy on one hand, and in the nuusrous
contacts between the teacher and the pupil on the other. The
euxrieuluﬁ. from this point of view, is comprehensive in its
secope consisting of not only the syllabus but also all the
activities utilised to impart knowledge, skills and ahang@s in

- behaviour. It is aharaaterisaa by variety and elcsgticity and
is tﬁilaraé to the needs of the students at different age levels.
It touches all aspects of the life of the pupils end caters to
their needs and inteyxests in an environment which should be
educationally congenial to their life styles, to result in
effective learning, socisl @ﬁﬁi@i@ﬁ@y and the awareness of the

community around.

; If the aim of education is the full development of the |
individuality of the pupils giving them optimum opportunities
for self expression and achlevement, extra curricular activities
assume an important role as valuable means for realising the

social aims of education., They help to meet the instinctive
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ané'spanﬁane@as interests of pupils, besides being a‘searea of
entertainment and vitalisation of the formal curriculum. In orde
to mék@ the euxxiauinm gocially relevant, it should be framed in
terms of the tasks to be performed and goals ﬁé be reached, raths
than in terms of ‘covering the syllabus' and the lessons *to be
taught!',

Youth is the wealth of the nation. The youth eé today
are the leadexs of tomorrow. On their quality depends the
future of the nation. The progress of the nation is determined
by how the enexgies of youth are chennslised on their preparation
for meeting the challenges of life. Leadership and disciplined
sitig@ﬂﬁhip cannot develop automatically nor can these qualities
be acquirsed sfter charascter is once formed. These qualities
have to be inculcated by proper training during the impressionabl
years of adelescence., Therefore, a2 well planned youth welfare
movement is of great lmportance in education. The Kothari Educat
@ommissieﬁ,(1964m66) has rightly pointed out, “The destiny of
India is now being shaped in her class rooms®, Hence schools and
colleges are responsible for not only educating youth, but also
for £acilitating their alliround development, beth‘minﬁlaﬁé‘h@é¥¢
As Bhatt and Aggarwal (1969) suggest, the linkage of the communit
with the colleges and schools is essential. 8Such linkage can be

forged through meking community and sociel service and netional

gervice programmmes integral parte of education,
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Youth, form an important segment of the world populatioen,
They are sensitive to the problems in modexrn society and are |
responsive to the new ideas and changes. They are better infomm
_ ané more articulate than their predecessors. The potentialities
of youth and their contribution to development are increasingly
recognised by the governments of all eountries of the world and
there is an increassing awareness of the need to develop this vas
resource to play a constructive role in society. Developmental
efforts would remein weak without the active comoperation of
the youth, They are in the stage of life at which a young perso
begins te develop new attitudes and values, social relationships
and political judgements, all of which have important implicatio
for them as well as the society (Kukiakose and Gokhale, 1974).

In 1948, the Radhakrishnan Education Commission had
envisaged the idea of National Service as a voluntary approach.
Accordingly s voluntary approach was tried in the FPirst Five Yes
Plan on a pilot project basis. As a result of this decisgion,
lebour and social service camps were initlated. In 1958,

Prime Minister Jawaharlal Hehru placed the ides of National
Service by students, before the Chief Ministers' Conference and
suggested that all young men and wnmamvhetﬁean the ages of 19 and
21 years should be enlisted for compulsory civilien service ifor

the nation., In view of the enoxmous cost and arqanisaﬁioa



involved, the scheme was to be confined to university staéants.’
who should work for certain yerieéé 1n'all@tt@a spheres before
Qraéﬁatien¢ & committee was appointed nnéér the Chaimanship
of 3£.'¢.ﬁ; ﬁ@shmukh. to examnine the pr@y&sél a&ﬂ make concrete
suggestions, This Q@mmittaa recommended that Natlonal Ssrvice
of fg»zz months duration be roquired of all students completing
high school education and intending to enrol th&mséxvas in a
college or university, The scheme was to in«lnée some military
training, social service, manual labour and general education,
It was examined at several levels but was shelved because of its
financial implicstions and other Gifficulties in regard to
implementation., The public reaction to the scheme was also not
favourable because of the compulsory character of the scheme and

addition of one more year to the total span of education.

In 1960, at the instance of the Government of India,
Prof, K.G, Seiyidain, studied the national service aspproaches
in several eaunﬁrias including Yugoslavia, Czechoslovakisg,
%m@mﬁwmﬁﬁw%mammﬁMw&m3MWﬁmwwaf
america, Japan and the Philippines. His report was published
a8 "National Service for Youth®, carrying a number of recommen-
dations t@‘@avalay,a practical scheme, of national or social

service on a voluntary basis to provide a rich and vériad



programme of activities with an imaginative appx@a@h. Instead
of adding one year to the total span of edugation for the gaxgwse
a more flexible plan’ that envisaged the ée#alaym@nt of national
‘service as anh integral part of the course itself was suggested.
Such a pr@g#amma wbalﬁ run concurrently with acadenic studies

in schools and colleges. The Indian Bducation Commission of

19 64-66 recommended that some form of social and national
service should h@lm&éa obligatory for ai&ks@uﬁ@nks as an integral
'part of education at all stages, to improve discipline, to
inculcate faith in the dignity of manusl labour ahé'%a develop

a sense of soclal x%a@aaﬁiﬁﬁlity. As a result of all these explc
rations, the Finistry of Education and Youth Services, Government
of India finally launched the National Service Scheme (NsS) in
the colleges on voluntary basis during 1969-70 in 38 Universities

The Seminar on National Service Scheme orgsnised at the
instence of the Union Ministry of Bducation and Youth Services
by ﬁﬁa TataAinétitnta of Social Sciences in March 1969 classifiec
the ehgeativ&a of the scheme under two broazd cstegoriess A) Over:
B) Specific.

The overall objsctive of the N3S ig educationsl., Service
to the community is the sctivity through which this objective is
sought ©to be attalned.



The most specific objectives of the NE§ are Lo arouse the

students to becoming soclally consclous and provide him with the
oppertunitys
i}

2}

3)

4)

5)

é)

To work with, and auong people

To engage in creative and constructive social sction

To enhsnce his knowledge of h&mg&lf'aﬁé the comaunity
through a confrontgtion with reazlity.

To put his scholarxship to practical use in mitigating
atlsast some of the szocial problems.,

To gein gkille in the exercise @fyémﬁﬁvratie leadsrshi
ahd ’

To gain sgkills to programme development, to engble hin
o get gself employed.

The above objectives of NS5 hawe been elaborsted in detail

by Hulbe and are as followss (Hulbe, 1976) (a) To bridgs the gap

between the educational lnstitutions and surrounding community

{b) To wotivate the students and teschers chennelise their

ensrgies for rural construction (e¢) To create responsible citize

ship smong the studente (4) To train the students to utilise

their acquized knowledge and skills in solving rural problems

{e) To utilise the human and material resources in an effective

manner in the rural sector (£) o inculcate the feeling of mutual

responsibliity among the vilzag%3$ in g@lviag their feli-needs
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(g) kﬁb establish a twoe~way link between the paagxe of village,
government departments and voluntary agencies in solving rural
problems (h) To provide feed back to insti:tutions of higher
laérning on yural problems and (i) Shaping the young minds
become future brains of the country and preparing the student

community to become useful citizens of the Nation,

According to Avinashilingem (1980), the objectives of

K&s are as followss

1} 7o expose the students and staff to the villages so
that they will know the condition of rursl India.

2} To infuse in them a spirit of ssrvice for the rural
geerihy giving them regular e§§ortuni@iaa of organise
service.

3) To serve in the villages will help the students to
apply knowledge to the improvement of village people.

4) To involve the students in manual work such as
constructing and repairing buildings, laying roads,
plancing +trees, ete., and thus get tralined iﬁ as@ of
hands and

s

5) %o develop human values in the pupils and teachers
through the contact with village men and women throug
non~formal education programme in better family livin
such as nutrition, child care, environmental ssnicati
@te.

The responsibilities for evolving, implementing and evalu
ing the NSS programmes and projects are at four levelss

i} &t the HNatignal level

2) &t the State lsvel

3} At the University level

4) &t the College level
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?hé\érganisatienal and edminigtrative structure for
the implementation of National Service Scheme is flexible
enough to allow initlate new ldeas and experiments to flow

from the students and teaching community.

At the National level thare is Central Advisory Committe:
constituted of educationists and administrators from the field
of education. This committee reviews the programmes and functi
of the scheme from time to time and suggests ways for their
improvement. The committee also advises the government on

matters of poliecy as regards the NSS.

In order to provide effective lisison between the educa~
tional institétians implementing the NSS on one hand and the
Central Government, State Govermnent, various developuental
departments and agencies and Treining Centres on the other, a
team of flield advisory staff hss been app@int@a»un@@r the
leadership of the Programme aAdviser with his headquarters in
New Delhi. The Programme Adviser, reports to the Joint Secreta
éﬁal;ag with thé Vniva:sitiaﬁ in the Department of Hducation.
At the Headquarters the Adviser is assisted by one Senior Youth
Qﬁﬁiéér and eone Junior Youth sﬁﬁigat‘» There are four Deputy

Programme Aadvisers, one sach inchasrge of North Zone, East Zone,

West 4one and South Zone, The Deputy Programme Advisers are



iz

aﬁsi&t@évﬁy a Junior Youth Officer each and other Secretarial
gtaff, Over and above these, there are N58 Regional Centres

at nuekﬁaw;,?ataa. Bhuvaneswar, Foona, Bhopal, Bangalore,
Hydexabad, Jaipur, Gauhati and ?rivaﬁé:um. These Regional
Centres are manned by Assistant Programme advisers/Senior Youth
Officers and/or Junior Youth Officex with necessary Secretarial

stafk,

Most of the State Governments have set up State Advisory
Commi ttees f£for the NSE& under the Chairmanship of the State
Bducation Ministers. The composition of these Commitiees varie
from State to State but generally they consist of Education
Secretary, Directors of Education and Social Welfarse and
Vice Chancellors of the Universities situated in the State. Thi
staﬁa“&éviﬁery Commi ttees aré'esyeéteﬁ to play important role
in the development of NSS programmes in the State. All importa
matters such as allocation of students strength in the Universi
release of grants, ete., are declided by these commitiszes, ‘2%@
State level Conmittees render important help in securing assist
from development departments for rural projects. These commitu
z@vi@w the ﬁ%ﬁ programmes in the State and suggest weys and mea

for its improvements at the University level,

Universities have also set up Advisory Committees under the



o
Ea

Chaimmanship éf the Vice Chancellor. These committees generally

'eeﬁsigt of sc

me Principals of the constituent or affiliated
colleges, Deans, Teachers incharge of the NSS, representatives
of the local administration and the representative of the
Training and Orientation Centre., These eamg?ttaaé are exy@cyaé
t@ provide leadership in giving proper direciiion . to the NSS |
px@grammés and provide gea&gsaty supervision, Bach University |
has a Programme ﬂaﬁetéi;eﬁax to look after the day-to-day
administration of the H3S, te‘?lan, implement and supervige the
NSS programmes in the University and affiliated/constituent
@@lieg&é. Some Universities have full time Coordinators;
others have entrusted this responsibility to faculty members on
part-time basis.

The Colleges have set up their Advisory Committees with
the Principel as Cheirman in orxder to secure participation of
maximam number of teachers and to organise programmes in a
planned manner., The Programme Officer or the tescher incharge
of the Ns8 is the main functionary in the N8S and is pald an
out of pocket allowance to cover the expenses on conveysnce and

other incidentsals.
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Till 1980, KS8 had been functioning at the first degree
level only. However, a beginning has been made with introducti
of Hs8 at the +2 skage'in West Bengeal, Karnataka, Goa, Danon
and Diu, Kerala and Temil Nadu.

There are three principal elements in the programme
process, The sgtudents, the teachers in charge of NSS and the
programme content. Bach of these elements, however, has many
components., The students have their interest and their needs,
their special abilities, their t@latienship with each other
and with the teacher, their particular norms and values related
to their femilies and community life. The teacher has his
professional knowledge and skills, his special abilities, his
role as the representative of the college and as the besarer of
the values and noxms of the wllege and of socliety as a whole.
The programme content is designed to meet the needs and interes
of the students and to malntain or change the norms and values

the group, the community and the society.

~ The ih&a:amtian of these three elements is essential
in programme planning as the NEs is to provide a meaningful
- educational experience for ite members. The important consie
deration, however, is that no one element is overwsighted at
the expense of the othexrs., The emphasis is an integration of
the three elementis 80 as to produce a balanced and satisfying

resgult,
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Starting with 40,000 students in 1969, today neaxrly five
lakh students are involved in various activities in several
universities @nd colleges. & student ih a college or university,
who has opted for N8S, is expected to remaln in the programme £fo:
a continuous period of two years and is required to render social
service for s minimum of 120 hours yar,anﬁum. begides partieipa&
in the special caups.

Inspite of the vast amount of work done by the HSS so
far, and the various evaluations made by different organisations,
we do not hasve concrete evidence to show the usefulness or

otherwise of the scheme,

Bince NSS has been functioning for nesrly 1) decades,
it is worthwhile to in#§a%igat@ the impact of the NSS on the
student volunteers, teachsrs and the community in terms of

certaln paransters with the following objectivess To studys

1) The willingness and carnestnessg of the NSS volunteers
to participate in NSS activities,

2) The impect of NSS on the volunteers in texms of
leadership quality, co-operation and team work,
dignity of labour, patience gnd perseverence,
adjustments, satisfaction of doing social service
and other personality traits.

3} The extent to which the NZ8 has moulded the charscter
of the HS8 volunteers.
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4) The effect of the NSS experience on the programme
officers in texms of leadership qualities, sense
of responsibility, initiativeness, adjustments,
- tolersnce and other psychological traits due to
their being the N8S programme officers.

5) The reaction of the community towards NSS and

6) The developmental programmes carried out in the
village by the i8S volunteers

It is hoped that the findings of the study will help to

improve the scheme further and lesd to the full attainment of

its goals.
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I, REViZW OF LITEBRATURE

This review pertains to the following aspectss

A Bymsem in youth

B, Bducation as part of allround development of youth
C. Youth as nation builders

D, Youth as asset for national development

£, The National Sexvice Scheme (N&S8)

Youth is the supreme symbol of strength, Youth is
synonymous with vigour, action and change. The young men and

women possess great power and have been in tmﬂfat%fmxat of

important revolutionary movements in the world. History is
witness to the fact that young dared and changed the course
éﬁ émnt&; of several walks of life throughout the world., They
might have experimented with meny ideals and faced faillures,
but ultimately achieved progress. They have prevented the

stagnation of society (Sharma, 19785).

Youth is a transitional period f£rom childhood to
aéultzm&. The period of youth is the best time when the
setting up of the mind and shaping the characters teke place
| in the human being (Ramakrishna, 1962). Youth ngmwté
’amm one £ifth of the rurasl population of India. Youth are
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tm store house of dynamics and creative aetivity that could be
“moulded in any constitutional career-making activity. Rural
youth with guidance and encouragement could be engaged in iaany
worthwhile activitiee (Singh and
1977) .

Ra0, 1965 and Singh and Kumarx,

Swani Vivekananda placed great hope in the youth of

/.
India. He saiéd, “aAccept the challenge of the modern times,
stand up to your full heights, reestablish the dignity and

divinity of men, go and instruct your hmﬁtwgn in every

village and home that the true religion consists in being
dynamic, energstic, full of order and zeal®(bLakshman, 1963).

Youth meagnt taction', to Swami Vivekanandas

'i:hs Indian yeuth have significant roles to play in the
growth and development of the nation, Youth is a complex of
social and psychological correlates with its own role pattern,
styles of thinking end modes of bshaviour., It is a social
force Aaharmwma@a" by innovation, initiative and dynamics
(Rao, 1974 and Nalr, 1981). Youth is the state of life when

through training snd development, immaturity spproasches

maturity for work, marriage, social participation and cultural |
attainment. The period of youth stends for growth, development,
preparation, action and leadership (Madan, 1373).
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Oatman( 1968) views youth as the very stuff of the country,
the ksepers of its tredition, its strength and iis failures, in
short, its continuity as well as progress. Youth possess the
most desired condition of mind and body suitable for utilisation
in constructive work. The vast potentials of youth are to be
explored, examined and understood systematically in order to
achieve the needs of the nation (Siddaramian and Dudhani, 1972).

Youth have been, and will always be an integral part and
parcel of any progress and development, whether in the village
or in the city. Social, educational, legal, economic snd cultura
factors leave th@ix‘imprﬁasi@nﬁ on youth, Only when the status
of youth is improved, the gities can improve and as a whole the

country cen improve (Sundaram, 1974).

Youth make a society dynamic, with their vigour and
energy, which are the greatest asset of the nation (Aggarwsl, 137
anéysingh et al., 1977). ahmed (1974) says that the energy of
rural youth should ke properly harnessed, strengthened and

channelised towards constructive activities for the nation,

Youth are always looking forward to conguering hew realms.
They heve an inherent hunger for doing new tasks and are ready
to face obstacles and overcome difficulties (Srivastava, 1961).
They have a genuine intersst, in adventures provided they are of
their own choice (Fenley, 1977).
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Youth power ie acknowledged as a moving £actor behind ai:k

actions for attalning progress and justice, Only youth can briny
out humanity from its presént crippling crisis - moral, social,
economic and political. all eyss ars set on them for total and
radical changes. &ll hopes are on them (Sharma, 1975).

~ Prasad (1970) opines that youth who constitute a bulk of
the total population of amy ceuntry, are the national cresm and
the future crown, with ﬁé&l possession of physicsl built and
mental tenacity and powers, The vast potentials, mostly latent
in contemporary youth, must be explored hhémughly, axsmined
systematically, undsrstood :Eully' and tapped properly for the
constructive ends of the nation, Gearmon and Harwood (1976)
st;atsa. that youth are to be %#ai‘néé to use their energy for

constructive purposes. Youth are a strong.based and an

important part of the village community life, They are eager
to learn new ideas. Srivestava (1958) points out that vitality

and creativity are the two qualities which characterise youth.

Indlia is 8 land of villages. It is primasrily an agri-
cultural country where 83 per cent of the people live in the
villages. OQut of the human resources, a considerable size of
the ambitious, enthusiastic, receptive and able group is formed
by the youth, among the youth, the greater ammﬁ are from the
rural parts (Dubashi, 1972 and Kulheri gt sl., 1977).
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Youth cah play an important role in creating the proper
climate for the success of various soclial and eeanamia'pragxamm@s
{(Shinde, 1974). Dey (1967) says that vitality and crestivity

are the two qualities which characterise youth. The moment youth
cease, vitality ceases and creativity ceases. Shamma (1978) stat
that youth axe physically conscious, s0 that they can make a
positive contribution in bringing azbout a socio economic revoluti
within the democratic framework.

Bsraswathy et al., (1970) state that youth may face
problems due to the sudden psychological changes that accompany
the onset of adolescence, Youth stand for energy and sction. Tc
the extent they learn to harness their energies for the bettermer
of the rural society, they will require the necessary confldence
to undertake bigger tasks in rural development, They are compare
tively free from family responsibilities and can under proper
guidance, work with great enthugiesm, interest, community conscic

ness and fellow feeling Chowdhry (1976) and Sebald {1977).

Youth bave certain needs, Coole (1966) hss clasgified
needs of youth into bodily needs, personal needs, social needs
and intellectusl needs, Unless the n@eaé are fulfilled they can-
not be satiszfied (Crow and Crow, 1964).
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According to Ferton (1966) and Haque (1878) the needs of
youth are (1) the need for a healthy body end good physique
{2) the need for feeling of security and success (3) the need |
for soclal adjustment and recognition (4) the need to take part
in many experiences (5) the need for self respect (6) the need
for understanding and (7) the need for developing personality.

in a stuéy of the needs of non-sgchool going rural youth,
8ingh snc Hague (1966} observed that the needs of youth in the
oxder of prefercnce were ofs for good physique, knowledge,
Eellowship, economic security and achievement and recognition.
Youth need opportunity for self expression, comrsdeship, communi

iife and national service (Mittal, 1970).

Adigeshiah (1977) says that non-formal edacation can help
youth in finding ways and measns of improving theiyr skills, kaowl
and understending. gonachelam (1977) staies m;m only -by;;mgmv
ing»thaix skills, youth can get full employment in the rurel

BrLEs8.

Bducation is fundamental to hﬁmaﬁ,rasaaxea development.
Swami Vivekanands considered education as that process by which
character is formed, strength of mind is incressed and intellect

is expanded. Gandhiji (1977), stressed that real sducation is



23

drawing out the best from the students, Higher education which
is assuming on increasingly important role today in the educa-
tional systmmﬂaaﬁ in the uplift of the nation, is expected to
respond to th& new demands arising £rom the rapid transformatior
of societies and to the aspiration of individuals for economic,
cultural and intellectual improvement, A modern university
should provide for a multilevel treaining system which will be
able to meet the couhtry's needs more effectively and enable a
greater number of people to continue to use and develop theirx
skills at different periods of their lives (8hah, 1977).

Meaningful work experience for students, is a sound
medium for education and so efforts have been made to implement
students in such curricular activicieg like the Sociagl Service
League, the Planning Forum the National Integration Samnithi,
the National eaéat Corps, the &axili@ry Cadat Corps, as well as
the National Service Séhewe (NSS) and the newly introduced
Community and Soclal Service in some universities involving all
types of comme

nity services,

Emotional Integration Commission and Kunzru Comm

Report (1961} emphasiszed thet the co-curriculsy activities
should be given importsnce in the curriculam. These activities
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include military training, like NCGC, &QG. Beoouts snd Guides,
student csmps 88 it helps in the growth of a well-adjusted

end well balanced personality (Mukherji, 1972).

Bducation plays a vital role in giving human beings props
eguipment to lead to gracious and hammonious iife. In our ancie
literature, we find pientf of evidence in support of the view ti
gdacation leads the jndividual from darkness into light. The-
meaning and significence of education as conceived by ancient
philosophers in Indlia relates to enabling the individual to
understand and live his life well. We live in this world not
only with the purpose of acquiring economic self-sufficiency and
meeting our reguirements in respect of physical and material
waelfare, but we have also to understand the real purpose of our
existence which is far above the level of mat@xial needs, In
the brozd sense sducation is the totality‘ef changes that place
in pupils® behaviour as a result of histantaek wiﬁh his physice
and social environment. Such changes have value and significanc
not only to the pupil but also to the society. The changes are
significant only when they contribute along with the development
of a pupil's p@rwanaxity‘tewaxés his becoming & more snd more
useful member of society, In other words, education is a life-
long process and as a pupil goss ob increasing his store of

experience through contacts with the environment, he receives




te education in one form or snother. This kind of education
iz not the é@le responsibility of educational institutions baut
it is the whole environment which becomes the educative agency
for esch human being. Contact with the environment adds to the
experiences of the pupil and produces some changes in his
behaviour, Aall such chenges are indicative of some education
received by the pupil, Education in tiis broad sense enables

the pupil to develop to the f£ull his native potentialities

/
and equips him well for gracious and harmonious 1iving., E£ducati
is the process of providing to the pupil facilities for the
development of his native powers. 7The cspacity to grww‘phgsiaal
intellectually and spirituslly is inherent in the pupil snd
aducation functiong to give pody, mind snd soul, all the perfect

to which they are susceptible (Gaind and Shamma, 1961),

Youth is the age at which the attitudes and values acquii
will be of a lasting nature (Crow and Crow, 1972) aéé S0 our
society should find out a way of developing congenial and harmo.
nious attlitude formation in our yadtk, at its most volatile and

explosive period (Shrimali, 1978),

There is more to be learnt in educational institutions
P
ﬂgth§§4yhat is found in books about leadership, cooperation,

politenass, sense of responsibllity, appreclativencss and honesi
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Modification in the present education system can also be achieve
through work experiences, Work experience is not only possible
but also essential in modern soeiaty; Srinivasa Iyer (1970)
exhorts that work experience in the school or educational
institution, is an essential and sound educational proposition.
~ All well developed countries integrate work with education,
Therefore, the need to provide for an slement of work in the

educational system has bsen recognised. The s@@@néﬁxy‘ﬁﬁueatian

Commission (1952) recommended the same three decades ago. There
is greéaer educative medium than making with efficiency and
integrity the things of utility and beauty. Work experience
trains practical attitude, facilitates elarity of thinking,

gives chances for cooperative work and enriches personality. It

can mobilise the entry of youth in the world of work and employ-
ment easier by engbling them to adjust themselves to it.

Bhan (1972) emphasises that every educational institution
should train to develop a rich community life of its own and
provide adeqguate and satisfying opportunities ﬁéx students, to
participate in and help in organising it. In addition to these
institutional programmes, it is essential for youth to particips

in meaningful programmes of community sexrvices. Such work shoul
ke made integral part of all education, from the primary to tﬁa
Undergraduate stage. Activity prograwmes in educational



institutions such as sports, games, group discussions, debamér
meetings of literary assocliations, NCC, Ns58, dewamaties, workshops
clubs, hobbiés. conferences, teours, mountaln hiking ete., help
to develop the student physically, mentally and emotionally.
Therefore, ample opportunities pust be provided to offer such

gmgmﬁms (Avinaghilingam, 1970).
q‘i@?{j‘%ﬁf :
@%ﬁ’@ & In 196:; /§ubha$h§. sald thae. it vas imp@x:tant that the

parents aﬁ youhg people are actively interested in the promotion
of youth organisations. Youth programmes must go hand in hand
with the school progravmes. The school must ﬁsvelep into a
centre @f_@@mnuaitg.aéxv&aa in the village. The isolation of
the youth movement from the schpol go far and its failure to
invelve the school teacher has prevented the full growth of
youth activities.

Rural youth must be educated, trained and inspired
recognise their woxrk in true perspective and make wise use of
their talents. The education of youth during the crucial
years of age between 16 and 20 must be such that it arouses in
them a great desire to learn about the heritage, immediate

environment and appreciation of traditions (Dharmarajan, 1974).
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Since youth are sensitive to new ideas and changes, it is
important that youth volunteers are involved in progrsmmes of
education for rural éﬁ@'@l&gm&t&t, with the motivation of rural
uplift, Training hamms essential for strengthening their

awarensss and motivation (Gopelwar, 1974 and Kuriakose, 1976).

From a study at Rsiwan Hsieh (1978) reveals that young
people eﬁpmw@ﬁ the strongest lesrning m@é in family improve.-
ment education, followed by general education, 'mmunity improve~
ment eémzatsim; commercial education, agricultural education,
manstmial education and services séiﬁeat:ien.’ A non-formal
education programme assocliated with these needs should ke | .
developed, with curricula according to the age group, sex, edu-

cational attainments and migration inwn&imm

Based on his exploratoxy study on “Quiéing the Youth®,
Mishra (1978) hae suggested that (a) the heads of the institu-
tions should sometimes invite members of the Employment Exchenge
Office to give a talk on different careers and (b) a vocational
.corner 4s very much required in each institute for the benefit
‘of the student | |
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The reszults of the study on “organising co-curriculer sctivie
ties in schools" conducted by Adhinarayana {1980) are as followss
1) Studente' involvement in the sports dey at the school
and at district level was significent.,

2) ‘The pattern of orgenisation had assumed » systematic
procedure both at school and distriect levels,

3) In almost all the athlaﬁiemw, the involvement of
the parents was negligible,

4) Involvement of the staff in the organisation of sports
and gemes was negligible and

5) Involvement of the community was not significant in
schools and in district athletic meebs.

Great leaders and philosophers have expressed that the plight
of the country can be chenged only by making the youth of the country
kecome more practicable and get attached to the outside world.

Men who sre sincere, strong and vigmm';s are, as Swani
Vivekananda considered, the backbones of the nation, Swauiji had
unlimited faith in the youth,

‘Maurya (1974) suggests that if the asian societiss axe to be
taken out of their present conditions of poverty, ignorance and suzzéw
stition, the young people of Asia would have to teke up the challenge
and w:ﬁ fox m‘ removal of these conditions. Youth can help



the country tackle illiteracy and other social problems (Aggarwal,
1974). The educated and uneducated youth should create a social

and cultural transformation (Das, 1976).

Nelr (1985) writes that in those days of the brave new
world when youth, at the call of Mahatma Gandhi, left the comforts
of their tranquil homes even risking their own mundane‘future, led
’kVthﬁ£~$ahmnls, colleges and even careers to throw in their lot in
a movement in which they too had a stake. YXE was the ﬁam@us'
'Dandi March' that shook the Empire almost 55 years ago, more
~ than any other great movement Gandhiji had launched. The youth
of India to whatever region, religlon, sect, sex, caste or languag
thﬁy”hﬁlang have never £linched or faltered in their loyalty to a
cause in achieving which each one of them has felt the restoratior
of éigﬁiﬁy to every individual and the long-lost libesrty to the
country. Several years after Independence, the bold experiment

of the National Service Scheme {N58) wes embarked. It has broughi
out the bést mettle in youth in a variety of developmental activi-
. 3

ties and welfars work, such as construction of rursl roads, disili

ing of the village tanks, afforestation, disinfection of drinking
water $“@§li@$ovl&§ikg of dreins, f£ire protection, =oll conservati
construction of contour bunds, working with the patients in the
hospitals, looking after mentally retarded ehilﬁr@n; reading out
to the blind, donation of blood and so on. In fact, the youth

Pl
i
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can go beyond the narrow confines of the present general work and
enter the threshold of the vast reaches of human welfare, not to
speak of the unexplored sea of knowledge in the arcas of science
and technology that could irreversibly transform the future for
better world, Only when we learn to feel their pulse ppoperly,
understand them and solve thelr problems sitting by their side,
we can help them shape their own future in a way thet would bring
in a better tomorrow for the entire mankind (Nairxr, 1985).

For youth means iéﬁa&. new ideas in action, that could
absorb the best of the past and the grand vision of the future,
They are a dream in the making, nurtured on the experience of
millenia. The future balongs to them! to mske or mar tomorrow's
world lies in their hands, but it is given to the passing
generation to guide them to help them grow on their own, They
are young faces that stare at the fliekgffng green computer
. screensg, young fingers that move like {§§§§§§§ over tepminal
keyboards, creating new circultry that ﬁgzzwitsﬁlf create new
computers. Mankind stands to gain in the greatest possible
measure by utilising to the maximum the best ressources lying
untapped in the wvast youth @@§alaﬁien,af every nation, For
“The Youth eﬁ'é Nation are®, in the words of Benjamin ﬁi&raali,
*The ?gustéas of Posterity® (Nairp, 1985). |
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Aggarwal (1974) statéa that the work done by youth
during the Bihar floods in 1962-63, at the time of the Banglades
refugees inflew in 1971 and in the drought affected ar:as has
been commendable and admirable. In youth camps, young béys and
girls get nét: only a sense of satlsfaction, but also enjoy
working together. It gives them an opportunity to work colle-
ctively. The response to youth schemes such as Youth Against
Famine, ﬁaath Againgt Dirt and B&s@asas, Youth For Rural
Reconstruction and Youth for Zcological Development has made
it abundsntly clear that young people in the country have
idealism and dedication to give thalr best to the task of nation
building (ansari, 1975).

The nation's youth are its most potent and latent
resources. It is necessary to orgenise them and channéligé
their energies towards desirable goals in the interests of
national development (Rade, 1971). The essence of success of
doing nation building activities lies in the willingness,
_acceptance of the programme and the fsith therein on both sides
on the donor and the h&n&fiaiari%s (Misra, 1970). 8Schools and
colleges are congidered to be temples of learning, lighﬁ houses
of knowledge and maekers of human civilization and culture, helpi
the social, economic, aducation and cultural growth of the

communities which they serve. But in actual life, they stand
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as isolated lands away from these communities with a one way
path only for drawing students therefrom, They m@r@ly‘im?@xﬁ
bookish knowledge and that too mostly borrowed from Western
countries. Their products become unfit for doing physical work
and they become a parasitical group living on the toil of othex
Thelr eéueatieﬂ is not related to life around and there is a
wide gulf between its content and purposes and the needs and
aspirations of the people. They have created a gulf between
the educated and the uneducated classes, between the intelli-

gentia and the masses (Krishnaswamy, 1970).

Dave (1976) urges youth te fully prepasre themselves to
shoulder the responsibilities of nation building. They should
shake off the lack of sensgéity to happenings around them and
be prepared to face all problems,

Seth (1978) observes that an educational programme is
likely to succeed if it is closely related to the conditions
and circumstances of the area as well aé_t@ the concrete needs
of the potential h@n@fi@ianﬁés. Youth can meke direct contri-
butions by transmitting to their pareats, aaigbh@ux& and other
members of the aammanitygfnaw ideas to pi@pam@ & proper <limate
for speedy development, |
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Prasad (1970) states clearly that the role of rursl
youth in building rural India can never be exaggerated. They
must be prepared to shoulder the duties and responsibilities
which the Indian situation demands. Youth clubs as Oomen
{1969) points out, aim at bringing about economic development

and social chenges.

Marthy (1964) enunciates that social work is understood
in India as mere slum clearsnce, helping the needy, £lood
relief programmes and others., But in the modern world social
work hag been egtablished as a faculty in the colleges and
univax&iti&s.ﬂAgh@ success of the soclial work depends to a
great ezxant/gg&gha selection of correct type of students
who have aptitude and £aith in the programme., The group and
the community for which the socisl service is going to be
rendered should undesrgtand all asctivities that are geared
towards their welfare., Their support and co-opsration has,
therefore, to be enlisted and ensured. The naxt'impertant
corollary is that the educated youth who have no attitude or
inﬁaz&sk for social service or who lack enthusiasm, urge or

impulse for such work should not be deployed.

The theme of nation building sctivities is helping the
helpless to help themrelves and self help (Mowrthy, 1964).
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The service to the poor, the sick and illiterate and others

is not mere seivice., Swami Vivekananda as quoted by
Avinashilingam (1970), proclaims that the poor, the illiterate,
the afflicted, the miserskble represent God, 8o service to them
is service to God. This, infact, is the highest form of woxshi
The conditions of the masses in our country are appalling
(Krishnaswamy, x@?n). They have been thrown iaﬁe‘%@xﬁh@ last
stage of degradatien into which a human belng can reach.
According to Misra (1970) the welfare activities should be
directed towards such miserable people. A serxrvice rendered

to any person on the basis of desire to serve must be inspired
by the feeling of helping others,

According to Devadas (1979) rural and urban development
should originate in the minds of youth who have immense resg.
ponsibilities in shaping a new society. Wational poliecy should
alm at providing opportunities to young people to enable them
make constructive contributions to society and £fulfil thair
aspirations through active and fruitful involvement in National
efforts towards reconstruction (Munshi, 1973). Jain and 8hah
{1976) state that rural youth is the largest single group of
a special kind in India. These young men and women who are
and will bz not only the vitasl sector in a'aﬁm@eraey of which
public vigilance is the watchword, but also yr&vi@s laadership
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in every walk of life-political, sociasl, economic and cultural.
Youth are the guards of the nation. Therefore,a great respon-
sibility rests on them to direct the life of the community

towards s&eiaiyané economic progress,.

Illanto (19738} @&ﬁtieﬁs about Batarisan projects at
Ph&lippin@s, which aimed at tapping the technology and
resources of the private sector in generating employment
opportunities for outeof-school youth and unemployed young
adults in the Philippines, and at developing in thém & positiw
attitude toward the world of work and service to their familie:
and communities.

Devadas (1978) states that youth whether rural or urban,
who constitute the country's most abundant and energetic human

regource, are partners in development. They are the future

leaders and vanguards of aha,aati@a, They are the community's
assets. Their role in the different aphéres of national devel«
ment must be defined and their energies and actions channelise
towards realising it, They need to be atili&aﬁ,f@i;y for chan
ing the harmful besliefs and practices im the tr&ﬁitiaﬁal rarsl
or urban society, in order to make tham gregaaasiva and

democratic (Munshi, 1973).
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the process of the nation's growth.

i
Rao (1970) remarks the youth have to play a eataly%tie

role in accelerating the process of national development. Their

boundless energy and 1angta‘iﬁea1ism could introduce to the Varic

devel opument agtivities. a direction which could hming about the
social transformation nesded to make them suitable for theixr own

future (ﬁinistxy of Education anﬁ Social Welfare, 1980).

Youth must have grester opportunity, to recognise that
they will get from their country tomorrow what they give her tod:

¢/g1h@ nation expects them to aspire and to excel. The worldg of
{ [
garu, thought and action beckon S them to giva their haaté There ¢

H

new frontiers to cross and new horlizons and new goals to achieve

(Indira Gandhi, 1976).

Youth are the best persons to aﬁgage in social service
(Kumaxr, 1975). Indirs Gsndhi (1977) calls upon the youth to make

the country's future besutiful. One woyld have to undsrstand its
rural aspect and the nation's personality ss a whole. Combined

with this, one's &

etermination and discipline would really spur

'

Young people can make their constructive contribution to
néﬁisnal ﬁQVQlegmawﬁip;gggiggy can then benefit from the ideslis
snd the sense of dedlcation of youth (Swami Gembhirsnandas, 1969)



While the mass of Indian youth might not have responded
through action to the newly emerging thought patterns it seems
clear that there is a small, but growing number of educated and

intellegent men and women, who are exceedingly impatient with
the present pééé of change (Rao, 1974). Spread of education,
industrigzlisation, legislation against early marriages, family
planniﬁg prograwmes, migration inteo towns and increasing politi-
calisation of national life with its radial overtones are all
e@atxihut@éyté creating a certain amount of dissatisfaction and
at the same time, a new awareness of strength in youth (Aggarwsal
1977 andé Kumar, 1978). This has besen forzcast by Gandhiji (1979
who had imméage'ﬁaith in youth who have tremendous opportunities
- before #ham; Desai (1979) states that the India of tomorrow can
b@ %g;3t‘6nxy'thraagh,the yaahh a£ today, for they are the ones,
who congtitute the resl potentialities for the rural communitie:s
in the country. '

Developiment programne need to be linked with the develop-
ment of youth, who are ambitlious and enthusiastic, %ﬁ@y.%ré
receptive, flexible and susceptible to change. Youth have a
tendency to explore new grounds, to amba#& upon hazaxé@as,taﬁka;
to dafy anﬁarthy traditions snd to naéﬁtkaka experiments ia‘
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social and economic ﬁialé#; They are universally responsive to
the appeals of new idealism (Srivastava, 1961). Ranakrishnan
(1976) says that the present day youth are in a better position
to accept challenges and they alone can achieve social justice
and an equitable distribution of wealth,

Youth must be prepared for the tasks of the society.
Social, political, economic and cultural education and training
are the tools for such preparation, vxn order to meke effective
and relevant, radical i@pravemants and revolutionary transfor-
mation are required (Kirpal, 1976)., Careful pra@atatian of you
persons for achieving goals of national development is vital
Henry (1972).

A new life is emexging for the people of India through
the efforts of successive Five Year Flans, with many ph@j&ets
of rursl reconstruction undertsken by different people in
different parts of the country. The Government of India
appointed the Planning Commission in 1950 to prepare a blue -
print for development, taking an overall note of the needs and
zasauraeé of the country, with the major objectives ¢f achievin
self reliance, What measures must be adopted for raising the
consumption standerds of the ‘

)

people, living below the poverty

line? How to bring inflation under contrxol? and How to achieve
stability in the economic situstions were the questions ralsed
for the Planning Commission to address itself (Kuriskose, 1979)
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One of the key elements of change envisaged in the plans
is the youth of the country (Mﬂkhexjeé, 1977). . The basic ides
is to bring ﬁhs youth into the development programmes, to usher
ehange.\thx@agh education of millions of xukal familieg and
assisting them in their effort to er&at@ new lives for themselve
(Dey, 1977).

/Keéhavare (1970) emphasises that it is important to divs:
the energy and restlessness of students into constructive channe
Ssuch attempt is likely not only to px@vaaﬁ indiscipline and unr
among students, but also involve th@m in beneficial activities s
social service in rural arcas. These offer new experiences and

thrill to students who asre residing in the cities,

on th@‘eausa of student indiscipline, Setalvad as quoted
by Aggarwal (19¢7) says that university education has expanded
greatly and the number of pupils has grown enommously. Universi
ties and colleges have been allowed to spring up like mushrooms
withsuﬁ;ég_aéa@aaw }:;aae for malntenance and development, Joshi
cited by Aggarwal (1967) cautions that student ynrest is to a
large extent a reflection of unrest in the society. What kinds
of structural &h&ng@s higher education must undexgeo to meet the
social and politifal ﬁ@xa&é emexging in the countxy? Rangs, as
guoted by

aAggarwal (1967) states that student unrest is really
& barometer of the widespread ai scontent amonyg people over the.

econemic policies of the government,
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Kulandaivel (1970) exhorts that youth all over the world

is discontent and want to denblish th@ established forms and

institutions and bring a new order, changing the old one. Analy

of their views as well as those of aéaeati@nists who have done

some thinking in this areas, bring out the following faots as the

chief causesz of student unrest in Indlas

1)
2)

' 3)
4)

8)

6)
7}

8)

9)

The present unrest is only a part of the gensral
unrest all over in. India.

The average student today does not have a goal or
ideal in life.

Interferences of politicians in the affairs of
colleges and universities is a major factor of
dlgtraction to students.

There is a general feeling among the students that
the present educational system is defective and needs
radical change.

inefficient teachers in eallegas and univarsiti@s
do not tap the students' potentialities,

The present examination system is totally unsuitalle,

The present unemployment among the educated youth
is maunting* _ . .

There is terrible overcrowding in the college
universities and hostels and

Insdequate facllities,

Krishnsswamy (1970)enunciates that colleges and schools

should emerge as centres of extension work and services, Combin

ing tesching with practical spplication to social needs, student



42

should be helped to participate in the social reconstruction
and community development prograumes. 8Such sa#vies to the )
communi ty s@rvés three purposes, Firstly, serves as a aaﬁural
and proper way of expression of gratitude to the public £6z the
educational institutions it maintains out of public funds,
giving ﬁezthg public something in return, Secondly, service an
extension work serve as a learning expsrience for the student
and the tescher, Thirdly service and extension build character
of students and improve discipline, iﬁapira self confidence,
inculcate faith in the dignity of manual labour snd develop a
a sense of social responslbility and participatlon in egmmaniﬁy
life and activities. Pourthly they help also in closing the ga;
between the educated and the uneducated,

The Community ﬁ@V@lépmant Programme was launchsd on
Octobex 2nd, 1952 wi%h the main objectives of ensuring the
fullest development of material and human z&séur&&s, developing
regponsible village laaﬁersh&§ and self governing instituations
and thereby ralse thé level of living in the village (Ministry ¢
Communi ty

Development and Co-operation, 1959). The Panchayati
Raj introduced in 1959, is a three-tier structure of local self
government at the village, block and distriet levels. Aall
Panchayati Rej bodies are linked snd special representation on

these bodies ie given to interests like backward classes, women
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and cooperative societies (Venthakkam, 1979) and are responsible
for agricultural pméuétimi. rural i&ﬁaatrieg,, medical relief,
ma%mity and c¢hild welfare, common grazing gmmég, village
roads, tanks and wells, maintenance of senitation, looking
after primary &éuaatima. maintenance of village rescords and

collection of land revenuss,

Chowdhry( 19??} explains that from the inception of the
programme of Community Development efforts have been made to ‘
assoclate various groups in the rural community with the develope
méntal process. Yau&hl@anéalzs were accordingly promoted as part
of the programme to involve youth in development work, The main
objective of the prograwne was to help youth to participate in
decision making in the process of development.the village people
are to be orgsnised to live well. Science and Technology axe
the essential tools but the people are te be organised to under-
stand the permanent and lasting benefit of Integrated Rural
Development (adiseshiah, 1976). |

One of the major schemes of the Ministry of Rural Developm
where priority is given for the development of youth is the natio
scheme TRYSEM - Training of Rural Youth for Self Employment. The
main thrust of the se?@m& will éc@ip rural youth of about 200,000
in number, with necessary skills gwmem@iaqy to enable them to
seek self employment, Singh (1@'7*5) gtates that the w;gmeitay of
existing trasining institutions in the country, will be utiliszed
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for the purpose and wherever nece

ssary, the courses will be
augmented., Concurrent monitoring and evaluation are part of
the scheme aﬁﬁ the central government provides fii?ncial
assistance for nmeeting non-recurring ex@@nﬁitﬁ:@lk&ftxaining
institutions, if additional facllities are aal;agrﬁar, in tﬁ@

shape of infrastructures.

an enquiry was carried out on behalf of the Department
of Education and Science by Bose (1972), an "Attachiwent to the
youth service and allied activities®, which revealed that
voluntary community service and non.vocational residential
courses which were also examined, largely attracted those
who were constantly sttached to clubs. In both cases, about <
third of 14 to 20 years old had been involved., Neitherx
volubktary service nor residential éauxs@s could be regarded

as providing an alternative to those who did not use clubs.

The future of Indian villages will be determined in &
large measure by the boys and ¢girsls of today. Born in a
village, reared in a village, they will continue in predominan
namhér to live their lives in a village. They cen be halpad
to become the most potent factors in village reconstruction

(alliband, 1980),.



Deshimukh (1961) stressed that youth can play a very vital
role in the country's agricultural production and community
progravmes provided they are properly inspired, initiata& and
trained to work co-operatively, Ravindrakhalsa, (1376) views
that the youth are the base for the progress of the country.

A8 Mahatna Gendhi felt, it is the village and the rurasl area
which are to be developed first, Therefore, the youth in Indias
aan play an iﬁ@ertant role in developing villages first and
thereky India.

Sanda (1976) and Okorie (1978) stress that youth partici.
pation is essential for the development of & country, Danoewidj«
{1978) conducted a case stuéy with a group of youth participatin
in populastion an&vﬁouné the result positive,

Singh and Singh (1977) opine that the key to progress res
considerably with the guality of youth, But rural youth in Ind
continue to remain mostly illiterate and uninformed. Rursl deve.
ment depends oh a variety of interrelated factors, of which, edu.
cation is an important one, There have been a number of schenes
and programmes to pay attention for increasing the productive
efficiency of rural youth, %The idea is to provide such avenues
as can utilise the available energy of tﬁa youth feor productive

purposes and prepare them for a fruitful vocation in life.
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In order to make use of youth for national development,
é&ults mast develop faith and confidence in the younger generati
Young men and women of today need training in leadership qualiti
Hardwork is the only means of success and the young must £rom th
inception be trained for hardwork and develop iron will and clea
vision to enable them to t&k@iay the untiring mission of natlion
prosperity (s8ingh and singh.}1§77). The Indian Institute of
Public Opinion (1973) states that the youthful manpower will be
available for a wide veriety of services to the rural community
as a whole and especially to other rural youth provided it is
first motivated to undertske such serviges, properly trained for
them and not last, is reasonably, if not fully, rewarded to nake
it worth its while to undertske such services.

The idea of instituting compulsory national service for
youth has been before the country since independence. The
Radhakrishnan Commission (1948) h&ﬁ,ériginaliy envisaged the
idea of national service by youth but it favoured s voluntary
approach. It regarded eenaaxiptién applied to socisl service
as a “conkradiction in texms®, In the Pirst Five Year Plan also
& voluntary aspproach on a pilot gxaj@eﬁybasis @§$,£&¢smm@nﬁaé in
the flrst iastana$, As a r%sult‘aﬁ this px@p@saiﬁ_iakaﬁi and
sogial service camps were started (Bhatt and Aggarwal, 1969).
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| In 1958, the Late Prime Minister Jawaharlal Nehru brought
forth poingedly to the ahtentien‘of the Chief Ministers the idea
of natianai service py youth and suggested that all young men an
women between the ages of 19 to 22 years should be enlisted for
compul sory aivixién service for the nation. In view of the
enomous cost and organisation involved, he suggested that in
the first instance, the scheme should be confined to university
students who should work for certain periods in allotted sphéras
before graduation. & committee was appointed under the Chaimman
of Dr. C.D. Deshmukh to examine the proposal and make concrete
suggestions. This committee recommended that national service £
a period of 9 to 12 months may be required of all students compl
ing high school education and intending to enrol themselves in a
eollegayor a university, The scheme was to include some miligar
training, social service, @annal labour and general education.
The proposal was examined at several levels but was shelved beca
of its financial implications and difficulties in regard to
implementation. The government however, incroduced the scheme
of compulsory ﬁa@ianal Cadet Corps (NCC) at the University stage
at the time of national emergency in 1962 (Dubhashi, 1972 and
Chakraborthy, 1978). Today NCC is not campulsaxy,‘ T%@'ahralm@ﬁ

on
in NCC is a voluntary basise



The recompmendation of the Deshmukh Committee to add one
year of national service for all young persons passing out of
higher secondary schools or pre-university course snd before
entering employment or the university was not received with
favour., Instead of adding ohe ysar to the total span of adu.
cation for the purpose, a more flexible plan for natlonal
service as an integral part of education, to run concurrently
with scademic studies in schools snd colleges was suggested
(Kuriskose, 1977). |

The Minisiry of Education which was alive to the problem,
deputed Prof, K.Q., Salyidain, the then Bducation Secretary to
study national sexvice in several countpies including Yugoslavia
Czechoslovakia, @azmanyg Norway, sﬁadan, England, the United
States of aAmerica, J |

apan and the Philippines, The report of
the study has been published under the title “Ratieaal sarvié%
for Youth*. This report coined a number of recommendations
about what could be done in India to develop a prﬁatﬁs&b&a
scheme, It gignot favour the introduction of compulsion,
which had not been tried inkaﬂg of those gauatsiaég It recommen
éed that national or social service should bs introduced on a
V@luntarg basis and extended as widely aakyﬁasia&e and that it
ghould offer a rich and varied programme of agtivities which
would provide for an lmaginative approach te youth (Government
of India, 1969). |
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Kerpekar (1972) feels that the programme should start
from the upper primary stage and continue upto the university
so that right attitudes are developed from an early age and
every young person would be ultimately brought within the
service orbit,

In the light of the recommendation of the Education
Commizsion, the problem of providing opportunities for involve.-
ment of students in community work was consldersed at various
levels and eventually the Minlstry of Education and Youth
Services, Government of India, decided to launch the National
Service Scheme during 1969-70 in 3% universities with the
. objective of imparting education through community service
(Jain, 1978). | 1

From its inception, the Natiophal Service Scheme (W5S8)
@néisagﬁﬁ to correct the isolation of education from the sceiet;
by exposing the stude

nt community to social realities and therel
creating in them an urge fex,inv@lv%msnt in social satviee and

national building aeﬁiv&%&as, in asddition to their nommal acads:
programmes. Thus the goal of NSS is,’'Sducation through service!
(Rade, 1978). The aims of NS5 are to pz@mcté national conscious
ness and a sense of sociasl responsiblilitys iﬁ&u&eaﬁiéa‘eﬁ disci.

nt of

pline, dignity of labour and help in the total developme
personality.
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The National Service Scheme activities provide for
contacts between students and t@a@héxs; contacts with different
aspects of soclial and professional life and thereby supply
practical opportunities for veéatiaaal guidance., The scheme
helps to arouse the sociel conscience of sﬁuﬁéntavané provide
them with aha“appartnniay to work with the people arouynd the
educational institutions creatively and courteously and to put
the @6aeatien they receive to concrete social use (Ministry of
Baucation and Youwth services (1971). |

originally the National Service Scheme was intended to
be an alternative to the Nee, It was axy@ekaé that every
student studying in the firxst two years of the degree course
would choose eithexr the NCQ or the NsS, an exemption being
given only ta outstanding sportsmen £or whom special facilities
for coasching were to be provided under the National Sports

Grganisation., Both W88 or HCOC ware,

however, considersd to

be voluntary for giris., Because of the constraint of resources,
the Ministry of Education and Y@aﬁhvsaxvie@s”ﬁmﬁ ko decide -
to launch HS8 on s voluntary-cum-selective basis i&éh&, 1877}

?hs‘@haaga of policy ﬁéam ‘e@mywlsiga* to fyeiant@??‘
was most w@légm@ and acceptable to students, teachers and the
parents alike, But tpis also posed the problem of motivating
students and teachers and mobilising them for community service
(Mukerji, 1960). | |
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The Government was aware of the potential model or
precedent to fall back, namely the pattern of NCC, But this
would have been fatal for the growth and development of the
scheme, because NCC is very formal and rigid. N85 has certain
amount of vagueness and ambiguity., This ambiguity would help
to gear the planners to experiment with different types of
programmes best sulted to the capacities and needs of different
colleges and communities., This state of relative fluidity
should be most constructively used to evolve a widely supported
movement of students and teachers in community service. Under |
the K88, there is no single prototype programme suited to all
parts of thé country, #Problems, needs and resources vary from
reglion to region and fxam community to community. The programme
will therefore have to be prepared taking into consideration the
needs of the community, and the interests of the students who
have chosen to wmxk‘ia that community. The programmes will
have to be tailor.made to suit the constiraints and roquirements
of the community., Both students and teachers who are partici-
pating in this scheme are engaged in a mbst difficult and
challenging task. The less rigid and more flexible the scheme
is, there will be greater chance of it becoming a genuine

movement of students and taaeh@xa‘(éaagraéﬁf 19701;
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During the last 15 years NSS hes grown tremendously.
There has been a substantial increase in the numbers. The
coverage now extends to all the states and universities in the.
country., It has recelved praise and appreciation from seversl
guarters, It has also been cvitieised for its shortecomings.
There are several promising success storxies of which this infant
organisation is proud. &s Shah (1576) stetes, the eén¢ati@nal'
value of the Ns8 ls now widely recognised by the students, '1
teachess, parents, guardisns, persons in authority in the govern-
ments, universities and colleges. The generasl public has also

r@éli&@ﬁ the need for, and significance of the Nss.

The NSS programme covers four as@aets (Ministry of Sducati

and Youth sexvices, 1270). They ares

1)

The students may be placed in selected welfare agencies

outside the campus as volunteers.

Inprovement of campuses, construction of play fislds,

whi tewashing, putting up a park, road, ctc.
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Eradication of illiterscy, minor irgigaﬁien works,
agricultural operatipns, health, hygiene, sanitation, develop-
m@ﬁt'@f rural co-Qperatives, saving driwes, construction of
rural roads ete, (preferably by adopting villages within the

reach of colleges).

adunlt education, welfare of slum dwellers, training in

civil defence, setting up £irst ald post, hospital work ete.

Bach NB8Ss veolunteer is expected to give 120 hours of
service every acedemic year for a period of two years, on the
basis of which certificates will be issued for general partie
cipation, special camp and special service project,

The programmes ynder the National Service Scheme have bes
categorised into two broad heads, namely (1) Regular or concurre

programmes and (2) Special camping programnes.

1)

in order to involve the students in a sustained and
meaningful programme of rural &@v&lépmang, it was decided that
every KSS unit should as far as possible, adopt a village or a

group of villages or slums. A&ccordingly meny colleges/universii
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located in cities have adopted slum areas and those in the
rural areas, one or mare'villagag for intensive NS8 activities.
The colleges hold their special canps in those villages and
slso held weekend camps or make regular visits during the

tem time, to those villages in order to carry on the activitie

throughout the year (Indian Institute of Public Opinion, 1973).

The NSS is undertaking several taske of gocial and
economic éavelegmenk; through short temm measures to fulfil
the 1§ng term objectives of social policy. Several programes
of N85 are likely to bs labelled as pilece meal projects. Yet
put together, the works unde »

rtaken by the NSS units in the
different parts of the couniry go a long way in tackling some
chronic problens, ?xﬂjagtssueh as widening of canals, planting
of saplings, health, hygiene and family planning education,
constructing roads and laying pipe lines in viliages assume

importance when judged in the national perspective and longtemm

social objectives. HSS is an actlon programne to solve the

problems of backward regions.

Mg work is mainly concernsed with the wesker sections |
nanely, Scheduled Tribes and backward classes, since these are
the non-integrated groups and form cultural islands in the
gountry. As a hational programme, HNSS is tackling the proplems
of illiteracy, organising community work and rendering great
service, through its volunteerxs to the rural, urben and tribal

comsanities (Shah, 1980).
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There are numerous programmes which could be adopted by
the student youth as part of N5S such ss, agricultural cevelop-
- ment, afforestation, soil consexvation, slum‘alaaraﬁea, volunta
heaslth services, promotion of family planning programmes, child
welfare, prevention of wastage of food grains, eradication of
social evils, removal of untouchability, drought and disasctey
rejlief measures, rahahig%ti@u of the physically handicapped,
welfare of the s@sia;ly handicapped, emergency rxellief prograume:
recreational activities ete, There is scope also for a variety
of a@ther programmes, which the students could undertake, accord
ing to their inclinations and feasibllity. In the field of
education itself, thata is a large number of programmes such as
school improvement projects, construction of school buildings,
improvement and extension of old buildings, compound walls,
white washing and #apairs to building, compound walls, e@hstru~
ction of play grounds, collection of booke for the library,
setting up book bank etg,. Ex@m a varviesty of px@grammas,@mﬁsibb
specific @#@grammes suiteé to local conditions and needs may be
selected, an essential £eature of the scheme is its £lexibilit
and the freedom it gives to each institution: taking part in |
the scheme to choose ite own programmes of social service for

" adoption by its pupils (Londhe, 1980).



The N385 activities entered a new phase of development
with the launching of special cuuping progremue with the theme,
‘?path Agalnst Pamine® in 1973 (8hah, 1979), Dpuring the subse-
gquent years, the spscial canping programass were lasunched with
different themes, liks 'Youth aAgainst Dirt and Diseasse' (1974),
tYouth for Afforestation and Tree Flantation' (1873), '¥Youth
for Rural Reconstruction' {1976 and subsecuent years) anékYQQtﬁ?
for Beologicel Development (1980), Whils all the NSS volunteers
are to be involved in reguler programmes, 50 per cent of the
allocated strength of voluntesrs are to be inveolved in gpecisl
canplng prograares in rotation, so that every volunteer gets
chance atleast once to participate in the special camping
programmes., Under the special camping programmes, eampa are
orgsnised in selected/adopted villages/slumd sreas for a
duration of ten dpys to initiste and @ﬁmmaé; a variety of
conetructive programmes relévant o the needs of the community,
in coopsration with ths v&m&aﬁ& ﬁﬁvalagmenﬁ departments of the
government, veluntary orgsnisations, and the people of the
srea (Shah, 1979).

The growth of NS8 has been spotted with gpectaculsr schiew

ments in many fronts, within a few years of its introduction., Wi
the rich dividends of the specisl canwping programwmes and theirx
achievements canping programes heve become an integral part of
H88, They have had & tremendous impact on students (Ministry of
Education and Youth Sexvices, 1979).
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Through regular ox camp programme activities, the
studentes are exposed to the soclal needs and reslities of the
community. They aég:;u::&@ range of opportunities to study
the problems of the society at first hand and to understand
the implication of their efforts to tackle them (Kulandalswamy,
1878). HEducation through service is thus the asdditive dimensio

the NSS imparts to the educational system (Mekown, 1979).

Shah (1979) suggested that each college might come
forward to adopt villages or sl@mﬁ or institutions within its
close proximity. Such a step would provide wide scope for
undertaking various activities, In addition, it would help to
orgenise progranmes ob a continuous baslis. Camp activities
alone should not receive the main focus. The students should
have the scope to go out and work with the community on a
regular basis. Repeated NSS activities in the same place

over a period of time would bring rich dividends. While commen
ing on the special camping programes, Shah (1979) advised
that the gt@gramme‘sh@nlé be relevant to the needs of the

community. One way of atﬁaagtb@ﬁiﬁg the N58 wogld ke to link
it up with curricujlum, |



f//”sgaaﬁaxavalli {1974) studied the influence of the NSS

on selected college students in Coimbatore. 8he found thats

volunteers,

1)

2)

3)

4)

minde

The NES students reslised fully their role in
nation building activities through service to
the community during their leisure time.

N3S students, when compared to the non-Ns8S students,
ranked better in their positive attitudes towards
various aspects of national service, which could be
attributed to their close association with davelop-

mental aativitias.

The assesswent of the N3 staﬁﬂnta by their respective
project leaders indicated that the voluntesrs bad
imbibed the qualities, such as co-operation, service-
sdness, patience and enthusissm through theiy
involvement in various projects, The scores obtained
by the N&S membsys and group leaders proved that there
was positive influence of leaders on the performance
of group membars, o

Participation in college, «8 well as in the intere
collegiate camp, offered specific and meaningful
work experience to the NSS students snd gave momentum
to the entire programme and contributed towards
development of leadership potentialities,

Durga Bai (1979) studied the impact of HES on studente

Fwo colleges were selected in Goimbators district

with 25 voluntesrs selected randomly from each. Speciszlly

devaloped questionnalres ware used to collect dats from

respondents,

/,,,

The salient findings of her study aves

1)

70 per cent of the volunteers said that ﬁ%@g had joine
N88 to serve the community st large to the best of
their sbility. 85 per cent of the NS3 volunteers @xyﬁ
sged that the H88 cen do much service to the poor

and slum dwellers by giving them a better liﬁa, imysav
their socio economiec, educatienal and health aspects,.




2)

3)
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67 per cent volunteers replied that they had gained
good gqualities, leadership, courage, comradeship,

@@mp&nianship and cGeveloped their personality, c.d

among the large variety of activities done by WSS
volunteers, services involving physical lesbour were
very much liked by large majority of the volunteers.
Educational, medical camps, £flood, famine and relief
camps came next, Of the camp activities, the nationa
integration 10~day campe were the best training groun
for the volunteers as they helped to develop national
integration among the volunteers.,

Kamaleswari (1981) studied the influence of participation

in N&8 on the student volunteers in Coimbatore dlstrict.

uestionnalres were administered to the NSS progranme

officers as well as student volunteers of 18 colleges in

Coimbatore district to understand the functioning of NSS and

its impact on the students. The study reveoled the followings

1)

2)
3)

4)

5)

The faculties in the colleges ueza involved by the
constitution of advisory commitiees, voluntary
agencies in the locality. Government depsrtments
wzxa also included in the planning and implementation
of HNss.

Due to the motivation given by the suthorities, the
KBs volunteers developed a concern for the community.

A variety of activities and programmes were undertake
based on the needs of the community.

The major accomplishments of NSS reported by the
NsS8 programme officers were in relation to the

,h&gﬁﬁits for the students as well as for the communit

?xeje@ts were chosen based on the survey and taking
into account the needs and resources of all concerne
the community, the students and the officials.
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" In a study conducted by annathaibala (1981) on the
outcomes of the participation of college students in the
N58,the salient finding ares | '

1) In assessing the volunteers participation in
N8S activities, it was noteworthy that service
to the handicapped was generally favoured by
a majority of 78 per cent of the sample.

2) The participation of the volunteers in both
the day and special cemps was highly encourag-
ing, and quantitative outcomes such as dignity
of labour, skill at work, problem solving
ability, co-operation, self confidence, orga-
niging ability and service mindedness were
considerable, o

3) The volunteers took an active interest in being
members of other extra-curricular activities
such as the Dramatics,the Planning Forum and

work experience scheme with a majexity partaking
with vivid interest,

&aya (1982) studied the attitude of the pupils of
the Higher Secondary Schools towards National Sexvice
$ahﬂm@ programm@s on 300 students of standards XI anﬁ xxx
in th@ Higher Secondary Schools of coimbatore distxict
with a specially devised Likerts 5-point scale and. tha
finéings of the study ares

1) The N8S students had a favourable attitude
towards NSS programmes when compared to
non-Ngs students,

2) Both the urban and rural Nss volunteers showsd
favourable attlitude towards NSS Progranmue., .
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3) Both NSS girles and boys in the urban and rural
arcas were having favourable attitudes and the
difference showed that urben N8SS girls were
comparatively more favourable towards NSS
programmes than urban boys. There was no much
difference amongst rural boys and girls, and

4) Rural NSS boys had more favourable attitude than
urban N35& boys. There was no significant diffe.
rence in the favourable attitude cf raral N&S
girls and urban N8S giris,

in his report on the NSS suwmer camps organised by

Universities and Colleges all over the country during summer
| vacations, 8ingh points out that they occupy a sp@eiai place
in the scheme of rural development in as much as they #ouch
the whole gamut of rural life.

Devadas (1977) states that education is the major social
instrument to foster the allroynd development of the student
with integrity and moral an&‘hnman values, It must stem £ rom
the roots and culture of the seeietyﬁaita moreg, living conditio

problems, goals and aspirations. Only then can education become
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relevant to life and eentzihaﬁé to the developnent af the

individual and his society. 7The incorporastion of community

and social service in the unﬁafgraﬁuaﬁ& and post graduate

curricula of the university is one facet of the university

functions as the contributor to the goals of the state and

national development,

Thangamani (1978) studied the working of the Conmunity

and Social Service (CS8) in operstion in selected 28 colleges,

affilisted to the University of ﬂaéxas. 8he found thats

1)

2)

3)

4)

)

The number of villages adopted by individual colleges
varied from two to twenty two,

The staff student ratio for guidance in CsS work
was found to be 1325 in the case @ﬁ 25 collegas,

Bighty two per cent of the heads of departments
reported that they had been adopting well drewn out
plan for Cs8 on the basis of the problems and needs
of the people,

Survey of the project ares was considered to be an
important general project. Heslth education,
coaching classes for school children and kitchen
gardening were the subject-matter releted projects
dgerteken by a large masjority of the colleges.

& maj@xity of the principkls participated in CS8 work
by discussing the programe with their staff and by
giving instructions to the heads of departments as
stated by 98 per cent respondents, The participation
of the heeds of the departwents in C85S8 was by way of
disecussion with the concerned staff (87 per cent} and
by visiting the adopted villeges and guiding the
staa@ntw {80 per cent).




6)

7)

8)

9}

10)

€3

Twenty four out of 23 colleges which had responded
had one senior staff member designated for
coordinagting Cs8 work, While 20 staff membsrs were
serving in pasrk time, four staff served as £ull tinme
CBS Cowordinators. The Co-ordinators recaived
guidence from their prineipals.

as for the benefit of Css, 82 per cent of t:h@
principals expressed that C355 had givea opporiunitic
for the students to serve the community and 82 per «
viewed thah it helped the staff to yealise ‘the probl
in the communlty. :\\

among the students 43 per cent expressed that: they
could improve children's e&uaatian through coaching
classes. Bighty per cent fslt that they could
understand rural life, its problems, techniques of
wm:king with people and impthing new information
to the people, and 68 per cent expressed that they
couid wsmim new skills because of their mve:lvemax

in CE8y o

Lack of fsz:t}, time Co-ordinator of CSS was the major
problem expressed by 95 per cent of the principals.
Lack of proper transport wes the problem mentioned

by 41 per cent of the principals, ond

& large number of the Css Co-ordinators (91 per cent
felt that only through co-~operation of the village
people, the €38 work will be successfully carried ot

The findings of the attitude of teschers towards C35

programmes in eight colleges around Coimbatore by Sarsswathy

(1980) through the use of a reting scale based on Likert's

methods on 200 members in the sample revealed thats

1

The locality of the institution, kind of management,
sex of teacherxs native place and place of birth

did not trece any effect on the stilitude of the
college teachers towards CS8.



2)

3)

4)

5)

B4

There was no significant correlation between sext
of the teachers regsrding their renking of kenefits
of C88 or qualities essential for the successful
running of C&S.

There was significant aarxala&ian'@£ the éﬁﬁiﬁu&@

seores of college teachers pnd thelr broad interssts

in activities, respeonsibilities and sociability.

The statement "CsSS provides a chance for the students
and steff for understanding the community"® was ranked
first among the kenefits, ond ‘

Bervice quality and separate staff for CS8 work were
the suggestions given by the teachsrs,

The findings of the study of the attitude of postiraduate

students towards C55 conducted by Damodaran (1979%) ares

1)

among the 34 respondents, 13 had strongly agfeed and
welcomed the CSS as part of the curriculum and 10 had
just welcoomed, wheress 9 respondents dld not express
either way and 2 respondents did not w@iaame the Cz8

. programmes.

2)

3)

4)

As many as Nineteen respondents had stated that €58
should not ke compulsory but voluntary only and 12

respondents bhad agreed with this statement whereas

3 respondents had favoured compulsory Css scheme,

Twenty five respondents had stated that attendance
and internal marks were not their motives in doing
Css w@xk, while only 9 respondents had expressed

that only for attendance and internal marks, they

had participated in Cs8,

Seventeen respondents agr@aé to the inc&xp@xa@i&n

of €S8 in the regular time table, while 12 respondent
did not favour C55 programme being brought within
the framework of the time table.



5)

6)

7)

8)

65

About the advantages and positive points on the
introduction of Cs8, quite a majority of the
respondents had agree& with the benefits of C&s
worke.

Regarding the functioning of the Cs8, 11 respondents
had stated that they had spent time only in travelli
but 17 respondents did not agrse with this statement
Similarly, only seven respondents had stated that
no useful work was carried out under €s8s8, But 23
respondents stated that useful work was being done

~under the CSS.

About the feelings and reactions of the villagers to
the visits of the students, as many as twenty three
respondents had expressed that the villagers had
liked the visit of the students to a great extent.
Only four were of the opinion that the villagers did
not like the visit of the respondente, seven respon-
dents were not sure about the opinion of the village
about their visits to the village. This is a crucia
area requiring further study to know the opinion of
the villagers, the rclevance of €S8 and credibility
of the students serving in the villages. EHowever,
thirty respondents had stated that the C5S enabled
them to get a better understanding of the difficul-
ties of the villagers. If this is true, certainly,
the students snd the CSS programme would make an
impact on the villagers, o+

as for the assessment of CSS by the staff members,
14 students felt that the staff members were imparti
end fair in assessing the CsSS work of the students,
while seven respondents did not give their opinion.

As many as twenty five were of the opinion that the

88 work assessment did not in sny way affect the
student teacher relationship, On the other hand,
thirty respondents had opined that the CS8s work had
promoted better relationship between the teacher and
the students, .
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on the whole the student volunteers had very favourable
responge to the C838 scheme in terms of the positive attitude
in welcoming the €8s, &n having proper attitude to serve the

8 and bstterx

villagers, to do something useful to the village
relationship with the t@a@hers.» Thus the C58 scheme could
help to create a very good atmosphere within the college, and
good impact on the ﬁillagars, provided the ﬁ@ﬁtﬁﬁt@ of the

scheme are relevant,

Pillai and Feroze (1966) conducted a study on college
students in Coimbatore district towards compulsory KHCC
training. Their findings ares

1} In general cadets had a favourable attitude towerds

compulsory NCC trainingy wWomen cadets had more

fa%umbia attitude than mae cadets towasrds CONw
 pulsoxy NCC training.

2) Previous NCC serxvice in Junior division NCC had not
made cadets wmore favourable thean others towsrds
compulsory NCC training in hha college, <

3) Cadets from financially well placed families had a
more favourable attitude than other ea&ats towards
ceompulsory NCC training,

Pillal (1971) studied in Athiyennur Block in Kerala the
impact of functional literacy programme on the learners in 10

centres, The Einéinﬁs ares

1} There was g@sitiv* aefforts to tesch in the literscy
centres, The gein achieved in the literacy and
nuneracy aspects were not small,



2)

3)

4)

8)

6)

7)

8)

9)

10}

11)

Nearly one third of the learners read unseen
passages at a sa‘tiﬁﬁwwtz apeed also indicate
the effectiveness of the instruction imparted.

Both the teachers and taught desired to havwe visits
by experts in various subjects so that they could
clear their doubts and get themselves exposed to
important men,

The attitude of the learners had changed much, They
had resorted to saving something from thelr earnings
new technigque in their vocation, co-Operative endeav
and gave their children every support and facility £
study.

Ability to read name boards in buses, to read news
papers, write letters to close relatives, apply
mathematical problems in deily life and to live as
contributing eitizen enjoying fundamental rights
and observing duties and responsibilities wers the
benefits sccrued., The learners were punctual and
regular in attendsnce, ‘Z‘imy were eager to write
words and sentences in the notebooks. They reised
doubts and co-operated with tb@ teachers in emphasis
and drilling major points.

They had é@»&i&éé to continue studies somehow or othe
They expressed the hope that centres should continue
and that the l@awxars ke supplied with reading matex

Kitchen gardening, poultry keeping etc., had been
attempted by many of the partm:i.@ww. though at a
wa%llaz level, , ;

were
The learners, anxious to see places and gath@: first
hand inf@matwn oh things, machinery, human body,
agricultural crops, dams, werkshops, facwm@s.
manufecturing plaoss, etg.,

Most of the learners felt thet the chance for lesarni
was a2 god given one and for establishing these cent
gnd for implementing these programmes, they were
immensly grateful to the government,

The teachers expressed satisfaction in the co-operat
extendad to them by the loeal people, &

A need oriented and properly motivated educative
process alone, according to them will succeed in the
state,



A study wes underteken by Reddy and Ramsmurthy (1972)
in andhra Pradesh where the Functional Literacy Programme has
been tmg}.mawé@ 'ﬂw main objective of the study was to
£ind out the kehavioural changes brought about as a result of
the Functignal Litersecy Programme and to analyse the aﬁ%it:uaie
of the participants towards the functionsl literacy programme,
The major findings axes

1) Relationship batween the functignal literacy and

stages of adoption of improved agricultural
practices such as high ylelding varieties of seads,
which can be termed as innovations.

2) Béucation plays an important role in keeping the
farmexrs abreast on Xatea’e. technology in agriculture,

cmn

3) There were significent differences in knowledge,

. awareness, adoption of improved practices between
the functional literstes and illiterates. The
literate group had better knowledge and aweareness
about improved agricultural practices than the
illiterate group.

Gnanaprakesam (1977) investigated the iﬁ@mfemal
K&ua&t&@n Programme in Periansickenpalayam Panchayat Union
area to get infomation about the programme for the administra-
tors, snimators and the participants. The sample of the study
consisted of 20 Non-formal edlcation centres where adult
education classes wers held and 200 gam:lcimm;a were interviey

by the investigator,



)

1) Only 10 per cent of the animators were trsined in
‘ adult education methods.

2) Only 5 per cent of the animators possessed a higher

 educational qualification than the minimum educa-
tional qualification,

3) all the participants belonged to the age group 15-2%

4) HNineteen centres were @asily accessible to most of
the participants.

5) Ninety of the centres were electrified.

6) Craft training was introduced in 65 per cent of
the centres.

7) 9 centres received one visit only by supervisor,
6 centres two visite, 4 centres three visite and
- one centrxe did not get any visit at allacxw%.

8) Follow up action was taken in the case of 50 per cex

of the centres.

& programwe of evaluation, comcurrently with its progre:
is an indispensable component of programme activities. It
covers not only an appraisal of the results achicved but also
an identification of the factors that contributed to them,
so that the prograume may develop in an orderly fashion, avoid
misgtakes which cen be antielpated and guide future activities

ngo more fruitful chamnel (Jain, 1969).

Bvasluation is necessary in all programmes as pointed oul

»

1) Permits rxealistic definition of programme objsctive:

2) Provides information on a continuous besis, which
will indicate the modifications necessary as the
mune moves through various phases,
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3) Helps to vetify the adequacy @f the method and
. technigues used.

4) Helps to ahalyse the evidence of behaviourasl change
occuring in individuals aﬂﬂ groups.

5} Determines the ezﬁauk of aahiav&mgat of objectives,

6} Contributes to tha development of zaspgnsit&a
participation , o«

7) Helps to ensure the interest and involvement of
responeibilities of individuals and groups.

From the years 1977-78 onwards 2valuation of z@gul@r
prograunes as well as camping programmes of NsS in the
colleges has bsen undertsken., The mésgensihiliey of evalua-
tion haé been distributed among four institutions on regional
basis to cover the various states. The institutions are the
Delhi School of Social Work, the Tata Institute of Social
Science, The Madras School of Social Work and the School of
$e@£&i

Work at Vishwa Bharathi (Shentiniketan).

 The Nationel Service Scheme was reviewed by a working
greapfap@@inesﬁ‘hy;zha Ministry of Bducation and Youth Affairs
in the h@gianing of 1978. The xeview group brought out that
there was enough quantitative evidence on the basis @f past
@ﬁ@&t&%ﬁﬁ% and suggested that it is poth ﬁaair&b&% as. w@ll as
' @ssaatial to continue the Natlonal Service

sﬁmm‘@y ﬁh@ﬁﬁh ¥



73

still on voluntary and selective basis. The group was of the
view that the programme needs to be expanded so as to cover
progressively a laxger pazcantéga of university students., It
reconmenced that the rates of growth during the €ifth plan viz
26 per cent, sh@alé e maintained, increasing the coverage
from 4 lakh students during 1978.79 to sbout 10 lakh students
during 1982~.83. The group XeXft that it is time that NsSS
should be a part of the univ%xaity'ﬁ curricular programme and
aorxaléteé with and integrated into ths system of @éncatiéﬁ 8¢
as to bring the teachers and the students closer to the commun
and enable them to work with, and for the éisaﬁ#aatagad sectic
of the community (Hungary, 1980). |

Shah {1980) points out that evaluation of HNss a@tivitie
by outside agencies did not yield the desired results. Theref
self evaluation of Hss aeti#itiaﬁ by the university and colleg
was felt necessary. The main eim of evslustion is to promote
qualitative growth of NSS. The N8S is growing guantitatively
but it must be known whether or n@t'it,is im@xaéing gualita~
&iv&lgkalﬁe and whether all m@ngarn@ﬁ are involved in it., The
self assaﬁsmant and self appxaiéal by institutions and indivi-
duals involved in NSS should be continuous a&é congtant, Suck
self assessment would help in impr@viag HSS8 programmes and
enable the persons concerned to devige ways in which the pro-

grammes could be made more effective,
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So far only sporadic sttempts hsve been made to evaluate
S§ by students, staff, programme officers, principals, universi.
ties, public and peolicy mskers. Howsver, if N8sS is éa'b@‘ﬁan”
ctional, it must be evaluated continuously by all concerned,
nawely the student volunteers, programme officers, principals
of colleges, universities and community at large. B8elf svalua-
tion must be built into the prograume of the NSS unit im the
colleges and universities and become a vitel component of the
total lsarning process, In order to carry out such evalustion,
gertain guidelines nust be provided to ﬁh@ K85 units and the
programme officers who should be trasined specifically in

evaluation techniquee.

Self evaluation as Devadas (1980) explains is carried ;
out hy the individual member of the unit of his/her own effective.
ness, following certein criteria as guidelines., Self eveluation ['
must be purposeful, systematic and continuous in all the diffe-
rent stages of individusl/units performance. Constsnt self
evalustion is an ongoing educationsl process, execution of an

activity and self evaluation go hand in hand.

Report of theWorkshop on Guidelines for Self E&alaati@a  '
of N&5S unite (1980) suggests that self evaluation in jiss.

1) Helps to exanine and detepmine the extent to which
the NS8 unit is asccomplishing what it sets out to do.

2) Helps all concerned to be clear about the purpose of
the sctivities undertaken by thewm,
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3) Helps 4in understanding the factors which make
for success or failure of the various undertakings.

4) Gives the basis for improving the N&S programmes

5) Helps the student voluntesers and teachers limit the
objectives to those they can actually accomplish.

6) serves as check on their metphods and approaches,

7) Increases their eonfiésaé@ in the programme.

8) Helps to appralise the effectiveness of organisations,
administrative and supervisory proceduras, o

9) Provides information about the community with whom
- they work and the impact of NS$ on all concerned,

Bvaluation must be continuous. Self evaluation of NSS
programmes by the individual colleges/universities must be a
regular activity, There is & need to formulate the'evaluatian
procedures with a research orientation in NS8 work, This is
gaam«mlarly important, when gmamr participstion, ma&ammp
and involvement of youth in the nation building activities
are envisaged (Devadas, 1980).

The field workers specially the studsnt volunteers,
programme eﬁﬁie@ré, programme co-ordinators, should be provided
with materials f£rom which théy can derive guldance on various
progranmes to be taken up under the NES. They should be told ho
to go about doing an activity properly. Scome Do's and Don'ts and
information about the agencies or organisations of Government

Lepartments whose co-oOperationh should be sought in imjementing

the programmss ete, must be emplained to the NSS groups (Chakraix
1978).,



Iii. METHODOLOGY

The study on the impact of National Service Schewme
programmes on the students, teachers and community was an
empir&aél one based on primary data collected from the ground,
Ag such the survey method was utiliszed and the regulired informa-
tion collected by administering z self evaluative questionnsire
to the NSS volunteers, a cuestionnaire to the N88 Programme
Officers to elicit the impact of HSE on the volunteers as viewed
by the Ks8 Programme Officers, a self evaluative cquestionnaire
to the HNSS Programme Officers themselves ané‘inﬁ@rviawing the
reépresentatives of the community with the help of an interview
schedule, Accordingly the procedures adopted comprised the
following stepss

1) Selection of the area

2) $@1@&t&@n of the sample

3) Selection of the tools for the study

4} Developing the questionnsire and interxview schedule
5} FPretesting the qgesti@nnaixw and interview schedule
6)

Adninlstering the questionnaires and conducting
the interview and

7) ©Orgsnising, tabulating end critically snalysing the é&:“

waere selected for the study, since éxi Avinashilingam Home Scie

College Treining snd Orientation Centre, WSS, where the xﬂV$sti§
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of the present study is working, caters to the graining needs
and other consultancy requirements relazting to the National
Service Scheme of that university.

The sampling method used in this investigation was the

" gtratified random sampling method. Ten NSS8 volunteers were
selected by the stratified random matheé from one unit each of
all the colleges affiliated to Madurai Kamaraj University, the
NSS Programme Officers of the regpective colleges, and ten
members of the village, adopted by the colleges for carrying oul
the regular and special camping programmes, constituted the

samples for the study.

Synce enumeration of all the NSS volunteers, Ns8
Programme éﬁfia@ra and the community people was not possible,
the sample census was used. As Zarkovish (1969) describes
sample census is the procedure by which the information
required on a census programme is obtained from a subsample

of tie units belenging to the population to be énumaxatean
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Salf evalustion questionnalres for the NSS volunteers,
assessment sheet for assessiﬁg the %SS volunteers hy the ﬁ&é
Programme Officexs and enquiring their views on the impsct of
th@ N&8 programmes oh the NS8 volunteerxs, self evaluation
gﬁ@atiennaira'faz the NS§ Programme Officers, and interview
schedule for interviewing the village psople about the impaatv
of the ﬁgs'pxagxgmmﬁgjéé the community, were the topls selected
for the study owing é@ their suiteblility.

Since the alm of the study was to evaluate the impact
of the NS5 programmes oh students, teachers and the community,
a gelf evaluative guestionnaire to the Nss velnnteeks, a
guestionnaire on the impact of the NSS programmes on the
volunteers as viewed by the NSS Progranme Officers, a self
evaluative guestivnnaire on the KSS Programme Qﬁfiasxé and an
interview schedule specially meant for the community people to
coliect the information regarding tie effect of NSS programes
on the community were carefully designed snd developed. The

guestionnaires and the interview schedule consisted of three

major parts namely, personal data, details of service in Hss

and effects of NSE on them.
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as the composition of the universe was known to the
investigator, it was possible to select a sample by taking
sub smoples of 10 N53 velunteers from each unit by the random
sanpling method, The NS Prograume Officers of all the colleges
affiliatad to Madural Kamaraj University were personally con-
tacted by the investigator with the parmission of the principale

of the mespective colleges and they weve fully appriszed of the

purpose of the study and detailed instructions were given as to
how to administer the questionnalres. They were requested to
select at stratified random, a sample of 10 NSS volunteers by
giving equal representation of S each of those who were in KNS8
for one year and those who were in NSS foxr two years from each
NSS unit of the colleges to secure & reliable sauple and adminie
the self evaluation guestionnaire specially evolved for the
§uz§@se.‘ The NS Programme Officers of the colleges were also
recuested to fill in ths guestiobnalre to note the impact of
N85 prograwmes on the volunteers as viewed by the N&S Programme
Officers themselves on the same 10 voluntsers onh whom the self
evaluative gquestionnaires were administered. The NSS Programme
Officers were requested also to £ill the self evalustive questic
naire specially @vglvaﬁ for them to study the impact of thékﬁsg

programmnes on the volunteers as viewed by the Prograsme Qfficers



78

An interview schedule to study the impact of the NSS
progranmes on the community was evolved and the,?xagkamme
Officers were requested to gelect st random 10 community people
giving representation to women of the village, adopted by the
college HSS units where NES regular programmes and camping
programmes wers being carried out, and interviewed them with
the help of the interview schadule to study thelrx views
regarding the lmpact of the NSB8 programmes,

In order to £ind out the reliasbility of the tools, the
gquestionnaires and the interview schedules thus developed were
pretested on a sanple of 50 NS8 volunteers belonging to 5

college

s and pot included in the samnple for the study, five
N8s Programme Officers of the same colleges and 50 community
people at the rate of 10 f£rom each of the

sdopted villages of
the said five collegea. The pretesting was helpful in deleting
irrelevant questions, in adding the suggested questions which
seened to be important for the study and in modifying the
language of the qﬁ@&kiaas which were not easily intelligible

to the respondents.
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The NSS Programme Officers of the colleges administered

the self evaluation qaastiénnaire to the Nss volunteers(appende
a$4&@p@aéik i). £illed in the sheet for assessing the HsS |
volunteers by the N&S Programme Officers (appendix 11), com-
pleted the self evaluative questionnaire for the NsSS Programme
Officers (Appendix I1I) and interviewed the community people
of the adopted villages wiﬁh the help of the interview
schedule (appendix IV),

The questionnairss and the interview schedule called
for information such as the colleges' and the individuals?
background, role in NSS, work experience in N85S and the impact
of N85 on them, 8ince much information had to be gathered
from the sample and since the colleges wers far and wide, the
guestionnalres and the interview schedule were personally
handed over to the NSS Programme Officers of the colleges and
th&y were requested to a@ninigter them snd return the filled
in schedules to the investigator.

The NSg Proyramme Officers were reguested to adninister
the questionnaire to the NS volunteers, themselves and to
carry out the interview with the help of the interview schadule
Out of 79 Programme Officers of the Colleges affilisted to the
Madurali Kemaraj University, to whom the questionnaires and
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schedule related to the study of the impact of the NS8 program
on the students, ﬁeaehﬁra and the community were personally
handed over with necessary directions, 65 Programme Officers
had returned the £illed in questionnalires and schedule by
mail to the investigator wit;hm three months; thus the return
received was B2 per cent, It ves a goed resconse, Thus there
were in all self evaluative rvesponses Lrom 654 NS8 volunteerxs
from 65 colleges affillieted to Madursl Kamaraj University,

65 NS5 Programme Officers views on the impact of the NSS
Programmes on the eforssald 654 NSS volunteers, 65 self
evaluastive questionnaires on the Programme Officers and the
£illed in interview schedule from 654 community peopls from
the adopted villages of the 65 colleges roughly at the rate

of 10 £rom cach community.

The data obtained from the questionnaires and the

interview schedule were exhaustive, although informative.

It was extremely difficult to accomplish the simplification,

guantification, statlistical analysis end generalisation,

Each and every NES volunteer, and NES Programme @ffiear. had

given his individual opinion, entirely different from others.
The data collected were e@é&@l&éﬁa‘w& tabulated and

analysed using percentages and other statistical trﬁatm@nﬁs
for comparisons and described in detail in chapter IV.
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IV, RESULTS AND DISCUSSION

The &aﬁional Service Scheme (NSS) programmes are
collaborative activities involving team work between the
Nss volunteers, NSs Programme Officers and the community
peéple. What is the impact of the participation of these
three groups? 1In order to study the impact of National
Service Scheme programmes on the three groups, it is pertinent
to know the background of the three partners, their socio-
economic conditions, asplrations and constraints, The results
of the study, which was planned and implemented to ejlicit
~ the impact, are presented and discussed under the following
headingss

A, Background information about the NSS volunteers

B, The impact of NSS programmes on the students as
revealed by the

I. MN&S volunteers and
II. N&s Programme Officers

Ce Saakgméua& information about the NSS Programme
Officers

D. The impact of N8S prograwmes on the Programme
Officers

B, Background information sbout the village community
and the impact of the NSS prograwmes as seen by the
community.
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The background information about the NSS volunteers
includess

1) Detalls of the NSS students

2) “The 9artieipatien of students in NS5 programmes
1)

A total of 654 volunteers 462 males (70.6 per cent) and
192 fiemales (29.4 per cent) constituted the sample for the stuc

a)

The agewise distribution of the sample is presented in
Tabie i.

TABLE X
AGE PISTRIBUTION OF THE NS8 STUDENTS

S.No. - - Age yeaxrs = (ggiggj o fgizézi o '(§§g§3
1. 17 38 13 51

(8’3} | ﬁé.s) | ('h?i
2. 18 %gg;a) (42%5;05 %ggﬁ
3 19 (32.3) (44.3) (35.
4. 20 (?g;e) {ii;s) %§$,4
5. 2k, (ig,m %g,éi (g?zl
6. 2 .(i;lé), o .(3.1) o .?Z.:



83

Of ehaﬁstuaant volunteers who responded to the questionnailrx
35.8 per cent were 19 years old; 25.7 per cent were 18 years, and
the others were in the 17, 20, 21 and 22 year ranges.

The classes in ﬁhieh the NSS volunteers arz studying are
given in 7Table IIX. |
TABLE 11
. CLASSES IN WHICH THE VOLUNTEERS ARE STUDYING

S.No, Class No. Per- HNo. Par- No. Per. No, Pe

eant cant cent {23
SRR e SRR (heesa)
' | Males - 4
Farzles « ]
1. Bed » . ,
Male 40 6.1 66 10.1 58 8.8 164 ;
Female 12 1.8 39 4.6 18 2.8 60
Total 52 7.9 96  14.7 76  11.6 224
2. BaSc. : |
Male 42 6.4 78  11.9 41 6.3 161 ;
Female . 14 2.1 42 6.4 14 2.1 70 ]
Total 51 7.8 126 19.3 54 843 231 ;
3. B.Com ' :
Male 21 3.2 86 13.2 30 4,6 137 :
Penale 10 1.5 37 5,7 15 2.3 62
Total 2 4.3 126 19.3 45 6.9 e

More than 53 per cent NSS velunteers in the present investiy
tion were in the second year of the Bachelor's course. The number
volunteers was B.d., 34.3 per cent, B.Sc., 35.3 per cent, and

B,Com, 30.4 per cent,
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The subjects of specialisation of the voluhteers are
given in Table II1I.

TABLE IXI
SUBJECTS OF SPECIALISATION OF VOLUNTEERS

- e we e s e e OE W s wh Ee R GR MR G W WE W G W R W WM AR W e e e e e
S.Nos 8ubjects ” ~ Bumber ~ Per cent

1. Mathematics : 79 12.1
2. Physics 65 9.9
3. Chemistry 82 12.5
4. Zoology 67 10,2
5. . Botany : 31 | 4,7
6. Economics | 69 10,6
Te History - 73 il.2
- B Philosophy M 25 3.8
9. English Literature 26 3,9
10. Tamil Literature 26 349
ii. Somme ree A1l ,<17‘0
. 654 7 7710040

1\1 & e

Facultywise, 49.4 per cent were from science faculty.
1 %his confimms to & very large extant that the science students

x in undergraduate class have better and varied interests.
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The occupation of the parents is given in Table IV,

8.No.

1.
2

parents,

TABLE IV

OCCUPATION OF THE PARENTS o
- Occupation of the parents

Farmer

Business
Teacher

Clerk

Cooll

Bngineer ,
Retired personnel
Bx-Servicemen
Audlitorx

Peon

Lawyer

Tailor

Broker

Doctor

Cashierx

Weaver

Others

- Number

‘Per ce

219
108
90
45
33
18
18
9

9
6
6
6
6
6
6
6

63
- 654

Farming was the occupation for 33 per cent of the

33,5
16.5
13.8
6.9
5, 1
2.1
24l
1.
le
0.
0.
0.
0

L@!JQ

16.5 per cent were in business; 13.8 per cent were

teaching and the othexa were Engineers, Coolies Qgeteréc

Retired Personnel, BEx-Servicemen, Lawyers, Weavers and other

occupations.



Table V gives the annhual income of the parents,
TABLE V
ANNUAL INCOME OF THE PARENTS

8.No. Annual Income Humbe r Per cent
T TT T T TR, T T TTTTTTTEEEEmEEEEET
1 Below 1000 81 12.4
2. Between 1001 - 2000 201 30,7
3. Between 2001 - 3000 102 15.6
a. Between 3001 - 4000 48 7.3
5. Between 4001 - 5000 39 5.9
6. Between 5001 - 6000 42 6.4
7, Between 6001 - 7000 21 3.2
8, Between 7001 - 8000 12 1.8
9. 8000 and zbove —to8 v 16.5
T T e T L oo

dl-m”ﬂ““ﬁuﬁmm*%um*nw*#ﬂ"-ﬂ’nﬂ”mmmp

The anpual income of the parents of the NES volunteers
presents a varied picture; 30,7 per cent of students' familie
come under Rs,1001-2000 which is the largest gmﬁp.‘ In the
least income group, that is below as,'loce/. were 12.4 per cen
and the highest income group, that is, above Rs.8000/- was

16.5 per cent.
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The number of years the volunteers were in NSS is

presented in Table VI,

TABLE VI |
NSS EXPERIENCEWISE DISTRIBUTION OF THE SAMPLE

S.Ko. pPeriod - Number - Per ocent

1. 1 Year 330 50,5
2. 2 Years 324 49.5

The sample congisted of almost equal number, those in

Ngs for one year 50.5 per cent, and for two years, 49.5 per o

The reasons for joining the NSS as given by the Nss

volunteers, sexwise and yearwise are given in Table VII,
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To do social service was the dominant motivating force
among the reasons which induced a large 45.9 per cent of the
students to join NSs, females 52.1 per cent and 43,3 per cent
males. 50.9% per cent of the second years and 40,9 ﬁar‘aent

of the first years hed given the szawme reason.

It is zemarkah&a, that 100 per cent of the studsnts were
regular in the NSS work.

The projects 1iked most by the NSS volunteers with

feasons are presented in Table VIII,
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There were 32 types of projects that attracted the
studentes to NSS, Manual labour 42,2 per cent, to get
experience in the field; coaching the pupils weak in subjects
22.5 per cent, to supplement their education; adult education
which is a national concarn 22.0 per cent, to remove illiteracy
tree planﬁingzla.a per cent, for getting rains and prevention
of soil erosion; medical and health services 17.9 per cent,
to improve the health status and prsvention of diseases and

organising cultural programmes 14,2 per eent; for prépagating

new ideas.,

More female volunteers have jndicated the following as
the projects liked most; adult education, females 28,1 per ceni
males 19.5 per centy; medical and health services females 24.5 ;
cent, males 15.2 per centy organising cultural programmes
females 17.2 per cent, males 12,9 per cent; campus cleaning
females 16,7 per cent, males 11.9 per cent; gardening females
16,2 per cent, males 10.8 per centy; deepening the water tank
females 16.2. per cent, males 10.% per cent; nutrition educatioi
females 7.3 per cent, males 0,9 per cent and service rendered
in the orphanges and destitute homes females 4.2 per cent,
males 0,9 per cent,

When the projects liked most were compared amongst the

1{ f%@luﬂt&ers. who had been in NsS8 for one ysar and two years,

“thg following picture emergeds



Adult education

Coaching pupils who are
wegk in subjects

Tree planting

Organising cultural programmes
Campus cleaning

Traffic control

8ocio aeéaemie suxvey

Road cleaning

Cleaning the temple

Morking in the slums

Nutrition education

25.8

27.3
27.3

16,1

15.2
9,1

7.6

4.6
3.0
6-1
1.8

AR 11

z.cent

8,2

RPN

10.2
12,3
11.4
4.6
4.3
7o4
6,2
6.8
3.7

, _ Sbudy
All the N8S volunteers who participated in thisﬁsaié

that the NSS projects were of practical help to them.

The nature and type of practical help the projects had
provided to the volunteers are given in Table IX, sexwise and

yearwise,
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The key fields wherein the voluntecrs got practical
experience weres service motive 10.1 per centp knewingjah@ut
the people and their living conditions 9.6‘9@5 centy practical
experience in the work 8.7 per centy; sense of responsibility
3,3 per éant;:S%rviee motive 13,0 per centy laying garden
10.9 per cent, nuit&t&@» knowledge 13.0 per cent, Practical
exyeiianc@ in the work 13.0 per cent and training in teaching
and leaéezship 6.8 per cent, were the practical help bést@wed

té female voluntesrs than male volunteers,

There was not much variation between those who were in
NS8 for one year and those who vwere in NS8 for two years.

, .
Table X presents the successiul projects under regular

activities,
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The various projects undertaken by the Rés volunteers
showed commendable achievements., Laying roads 32.4 mr'@auty
tree planting 19.7 per cent; gardening 16.5 per cent; adult
education in rural areas, 11.3 per cent and coaching school
pupils who w@mmak in $abjaets 14.7 per cent were some of
tm notewocrthy activities., More per centage of fémala volun-. |

t:ears have marked gardenings famams .2 per cent, males 10.8

p@x centy tree planting females 33.3 per cent, males 14,1 per
centy adult education in rural areas females 17.7 per cent,
mnales 8.7 psr cent and coaching stu&ent&:f&male& 35.4 per cent

\

males 6.1 per aent\than theix: male e@un&erparts, whereas projec

/
such as bullding ¢ nstmeﬂ.@a males 6.1 per cent females 2.6 pe
- ,,\cent,/ was numbered by more male volunteers than female volunte

b ?""?m achievenents eaf successful projects so far as the volunteex

who were in NsSS for one year and two years were almost equal
except in tree planting first years 23.$ per cent, second years
15.7 per cent and gardening first years 12§1 per cent second
years 20.9 per cent, |

Teble XI presents the projects liked least, with the

reasons given by the sample,
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gome projects were not liked by a few voluntesrs.
For example, . road cleesning (4.4 per cent) mahual work
(6.4 per cent) and campue cleghing 4.6 per cent for valid

raasons.,

Comparing the projects 1éast liked by the male and
fenals vawnmér‘s, the flloﬁing were least liked by women.
Road cleaning 13.5 per cent against 2.8 per cent males as
’th@ work was hard; manual work 13,0 per cent against 3.7 per

cent males as the work was magh one,

Comparing the projects liked lesasst by the volunteers
who were in NSS for one year, and for two years, there is
not muéh difference in the projects liked least amongst

them.

The nature/details of the camp activities underiaken
by the volunteers are given in Table XII,



100

TABLE XII
NATURE/DETAILS OF THE CaMPS

S.No. Nature/details of camp - ~§§2§§§)~ . Per cent

1. Youth for Rural Reconstruction

camp 7 216 23.6
2, Eco Development camp 1! 26. D
3. Medicsl camp Bt 2. b
4. Eye camp | 15 2.3
5. Improvement of environmental

sanhitation camp 15 2¢3
6. Firstaidcamp 6 0.

Participation in special camps secured the atfendance
of 77.1 per cent by the volunteers. Involvement of volunteer
group leaders and camp leaders in the camps gave them an
~ insight into the majér role taken by volunteers (77.5 per cen
group leaders (18.3 per cent) and camp leaders (4.1 per cent)

The different projects undertaken during the special
camps are presented in Table XIII,.



PROJECTS UNDERTAKEN DURING THE SPECIAL CaMps

101

S.No.

Projects undertaken

1.
2.
3.
4.
5.
6.
7e

Cultivetion of barren lands
Road laying

Tree planting

Road cleaning

Medical activities

. Construction of latrine
‘Qonstruction of drinking water

- gtorage tank in the school

8.

9.
10.
il.
12,
13.
14.
15,
16,
17,
18,
19.
20,
21.

- Construction of metal road to the

school

- Building congtruction

Cultural programmes

Cleaning the ancient monuments
Cleaning drives in the village
Vaccination drive

Sanitation drive

Setting up a park

Conducting sports to the villagers
Weed removing campalgn

white washing the school walls
Traffic and crowd control

Putting fencing to the school compound
Rendering first ald

JAdult education

(Neesq) ~ Per cen
189 8.9
111 16.9
105 16,1
. 57 Ba7

45 6,9
42 6.4
39 5.9
3% 5.9
30 4.6
30 4.0
24 3.7
21 3.2
18 2.8
15 2e 3
15 2.3
12 1.8
12 1.8

6 0.9

3 0.8

3 0.8

3 0.5

3 . Q.

organised by the different collegess

Several projects were found to be common in the NSS camg

Cultivation in barren lar

(28.9 per cent); road laying (16.9 per cent)s tree planting (1¢

per cent)y road cleaning (8,7 per cent); construction of latrix

(6.4 per cent) and medical activities (6.9 per cent).

Table

XLV,

The achievements during the special camps are given in
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In the special camps 21:1 p@r cgnt males and 19.8 per

\f¥

cent female: voluntaars had given,aehiavaments like road layi

construction of buildings ana others,

More percentage of those who were in NSs for two years
had given rural reconstruction camp (Two years 26.5 per cent
and one years 15.8 per cent) and ecological development camp
( Two years 19.8 per cent an& one year 17.9 per cent) as
achievaments. There was no difference Eehwaen males and

CAAANA \3

femal@s and 1 ase in the NSS for one year and those for two

years in th@sa aehievements.

Table XV presents the personal gains acquired by the
NSS volunteers by participating in camps.
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The NSS voluntesrs reported many personal gains because
of thelr participation in the NSS camps, namely, team spirit,
co-operativeness, aﬁjustmant{é?.B per eeng}satisfaetien (12.4
cent)y move freely with people (17.9 per éem-:) servicemindedne:
and helping tendency (11.5 per cent) and willingness to work
(17.3 per cent),

‘The college NSS units had drawn the objectives of the
NS8 in the light of the situations around them and they had

been carrying out the KSS programmes for fulfilling these
objectives.

Table XVI presents extent of fulfilment of the objectiw
set by the NSS units,



S JNo,

e A e e

1.

2.
3.
4.

S.

6.

7.

8.

9,

10.

11.

over common neads and cauge,

TABLE XVi
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EXTENT OF FULFILMENT OF THE OBJECTIVES

Objectives

Opportunity to work
with people

Service to the community
Social work

Creating awareness about
social realities among
people

Social service

Putting classroom knowledge
to use

Making NSS more meaningful
Expose students to under-
stand the realities of

the country

E&l@‘the students realise
the dignity of labour

Involving students in
national service

Reach village people and

provide appertanity to work

with people

Fulfilment of the objectives of the NSS made

243

30

18

8

S er.

cent

37.2
4,6
2.8

1.4

0.9
0.9

0.9

0.9

0.9

0.9

Some- rer-

what cant

i

2o A

30
39

L]

33

4.6
5.9

5.1

0.9

L |

attempts

Eo
A few ares opportunity work with

- people 37.2 per cent; service ta'kha community 4.6 per cent an

others,
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The failures or the shortcomings in the projects are
presented in Table XVII, ‘

- TABLE XVII
FAILURES OR SHORTCOMINGS IN THE EXECUTION OF THE PROJECTS

, I Number
8.No, Fallures/shortcomings  (n=654) ?er‘ee

1, absence of some government officials

during project work 45 6.9
2. Lack of co-operation from some

departments , 30 4.6
3. Ko vahicle facility 30 4.6
4, Cattle menace during seedling »
: plantation 24 3.7
5. Not enough tools and implements to 12 - 1.8

work ' ¢
6. No follow up work 9 1.4
7. Ko proper planning 3 0.6
8. Lack of fimanee = 3 = 0.

All the N8S volunteers had sald that the NSS projects
are successiul ones. A few had also mentioned some projects
@8 fallures and they were due to the absence of sam@,g@vexnm@i
officiale during the project werk (6.9 per cent); lack of
co-operation from some departments (4.6 per cent);y; no vehicle
facility (4.6 per cent); cattle menace after seedling plantati
(3.7 per cent) not enough tools and implements to work(1l.8 pel
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and no follow up work (1.4 per cent). The volunteers had
sald that these problems could be solved thr@nghs persua&ing
the government officials pnd the departments to participate
in the progranmes and by involving them during the planning

and implementation stages.

Fencing, involving the inhabitants of the locality
and entrusting them with the responsibility of looking
after the trees planted iear their houses under the scheme
*adoption of irees®™, were the suggestions given to make

tree planting successful.

Table XVIII gives the aschievements of the volunteers
- under different categories, namely, educational, social,

ethical and recreational.
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AN

Educational achievement gave knowledge development

4.1 per centy; coaching children/taking adult education classes
3.2 per centy know about ecelegical development 1.8 per centy
knew first ald 0.9 per cent; becoming s social worker and

L@adef 0.5 per cent and others,

Under educational achievements, 6.3 per cent female
volunieers and 3.2 per cent male volunteers indicated knowledge
development; 3.1 per cent females and 1.3 per cent males had
mentioned that they knew about eco development, &Ll the edu-
cational achievements mentloned by those who were in NSs for

one year and two years are almost equal.

Social achievement gave an awareness over society needs

and problems and helped th@ people on various areas. Service
to the people and helping tendency 5.9 per eent;,knewleége
about rural poverty 2.8 p&r'ﬁ@atg group action 1.8 per cent

and others,

Sexrvice to the peépia and helping tendsncy had been
mentioned as achievements by 6.3 per cent of the fenmale
volunteers and 5.8 per cent of male volunteers. The other

social achievements are almost sgual smong wmales and females.
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Similarly 6.8 per cent of the two years and ¢.2 per cent
have given, service to the people and helping tendency; as
their social achievement. The other social achievements

have been mentioned equally by first years and second years.

Ethical achievements made better understanding between
one another. Respect to others, 3.2 per cent and mental satis.
faction had been marked by 2,3 per cent,

~ Under Ethical achievements 4.7 per cent females and
2.6 per cent male volunteers had given respect to others.,

Tmﬂ ethical aehiavements amongst first years and
[T

second yeérg are almost identical,

Recreation is important to upbring the physiceal,
mental and social well being. ORn these K88 is helpful in
organising meetings and programies 4.6 per cent, sportsmaie-

ship 0.9 per cent and entertain others, 0.5 per cent,

There is not much of vaeriation amongst the male asnd
female volunteers and amongst the NES volunteers who were in
NS8 for one year shd two years, so far as the different

recreational achievements are concerned as mentioned by them.

The overall impact of the N8S on the mlmwém are
presented in Table XIX.
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Service to the community(15.1 per cent); improved
human relationship (14.2 per cent); team spirit and @Qap@raﬁion
(11.9 per cent); understanding the rural problems and helping

the p@myle {12.8 per cent) were the overall impacts of LSS
progragumes on the volunteers.

There was very little variation in the overall impact
Aerman YA
of the N8S programmes on the volunteers ma e or female and alsc
between those who were in N&8 for one year and those who were

in the NgS for two years.

M@f@ﬁgﬁ feggla volunteers 14.6 per cent had given
néﬁV%leg§a %é%@wégirit?'ané *éeap@:atian# than their male
ceunterparté 10.8 pear cent; si&iiaxly 18.2 ?@r cent of ﬁh@s@
who waré in N8s for two years had given "service to humanity®
as an avarall’xmpact, compared to 12.1 per cent from those
. who were in N38 for ohe yeary 16.7 per cent of the second |
years and 9.1 per cent of the £irst years had given “m@ to
dné@rstana the rural problems and help them® as the over all
impact of NSS on them,

#s far as the overall impact of N58 on the NsSS voluntee:
is concerned, there was no direct effect @ﬁ,the,gex fae%émza 1]
p> 0,05 as well as the number of years served in ﬁssckfk 6.15;
P 7 0.05 on the impact.

The specific impzet of NGS on the volunteers is given
in Teble XX, ¥§%3V¢Q« 4.
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Total = 654

Pemales - 192 Female

Males - 462 - Male
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Developed interest in social service and
creating awareness,

Developed leadership and realised the responsibiliti
Developed confidence to serve the people

Developed skills in handling problems

Learnt the technique of planeing

NSS was recreational

Developed consideration for others and patience

Became a good citizen
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The participation of the students in the NSS8 programes
had tremendoue impact on them. They developed self disclpline,
civic sense, consideration for others and good responsible

citizenshipe.

Developed interest in social service (23.4 per cent),
leadership (7.8 per cent); confidence to serve the people
(6.4 per cent) were the expressions that the NS§ volunteers

had acquired us specific impacts.

Regarding the specific impsct on the NSS volunteers,
it was observed that neither the sex factor ( 3@7; 2.64;F>>
0,05) nor the number of years served in Nss<f>ébé 1.79; }9> 0.

had eny effect én the impacts.

the NSS Prograwme Ofiicers also evalusted the NSS

yolunteers, whose participation in ﬁssipgegzgmmag_anﬁ the

impact have been describsd im the preceding pages.

ihe evaluation by Progremme Officers was on 654 volunte

462 (70.6 per cent) males and 192 {(29.3 per cent) females,

The N$8 Programme Officers reported 22 types of project
in which the volunteers were participating manual labour(60.4

cent); adult education ié@-ﬁkyax cent); coaching the school
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students (57.8 per cent); environmental senitation (68.3 per «
and afforestation and tree plantation (75.2 per cent) and othe:

The N8S Programme Officers sald that the volunteers wer
regular in carrying out the NSS activities with 99,1 per cent
attendance, They expressed also that 99.1 per cent of the

ko

“colunteers were involved in N&S with interest and commitment.

Leadership queiities. interest in a;l thavaeﬁiviti@s,
manual work, participation in cultural programmes; organising
prograumes, efficiency in handling group activitles, and abili
to adjust with others were the gqualities sighted by the Progra
Officers in the NSS volunteers. The NSS Programme Officers
mentioned only a few limitations in the NSS volunteers, that
too only smong osdyY 8 per cent of the volunteers, The dislike
among NSS volunteers weres mahual labour (2,6 per cent); getti

exhausted quickly (1.8 per cent) and others.

~ The qualities imbibed by the NSS voluntesrs because of
their pesrticipation in NSS are presented in Table xXi.
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it is gratifying and rewarding to note that all NsS
volunteers taken up for the study had imbiiazeéi the quality
Mpunctuality end regularity®. The Nss vemnteem had also
‘ké@velep@ﬁ other ¢ualities in sewveral aspects., Creativity and
originality 93 iper cent; tolerance and patience 90,2 per centy
willingness to work 73,9 per centy service mindedness aha
helping tendency 68.4 per cent and senge of responsibility
éé.wﬁ per caem:...,

Comparing the gualities imbibed by the NSS volunteers
sexwise, the NSs Progremme Officers pointed out thst tolerance
anéd ‘patmnm wm imbibed almost equally ’by female 9.8 per cent
and male 88,3 psr cent volunteerss service mindedness 93.8 per
cent females and 57.8 per cent malesj adjusting, co-operation
and team spirit 84.9 per cent femsles and 56.3 per cent réales.
The éiff&mxwés in the sbove gqualities imbibed by female and
male volunteers were significant., analysing the qualities
imkibed by the NSS volunteers on the basis of nmmr of years
in the N§S, there was no marked difference amongst the NSs
volunteers who were in NSS for one year and those who were in

Ngs for 2 years.

A sample of 65 NsS Programme Officers of whom 46(70.8 pel
cent) were males and 19 (29.2 per cent) were females participate
in this study.
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The age distribution of the NSS Programme Officers

tsken for the study is given in Table XXII.

B.N0.

1.
2e
3e
4.
5.
6.
7s
8.
9.
i0.
1i.
1.
i3,
i4,
i5.
16,

TABLE XXII

AGE DISTRIBUTION OF THE SAMPLE
Age

25
26
27
28
29
30

31
32
33
34
35
36
37
38
39
40

years
years
years
years
years
years
yaaﬁs
years
years
years
years
years
years
years
years

years

Number

4

1
4
10

I - I . o

10

4

i
7

R IR

65

- Per cen

6.2
1.5
6.2
15.4
1.5
1.5
6.2
1.5
7,7
1.5
10,8
15.4
6.2
6.2
1.5

- 100,90

e W o B S WG AP W SE W WP MR W BT SR WM en 40 oF am e owe W
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The age range of Programme Officers varied from
25 years to 40 years, Those who are in the 28's, 36's and
40's weve J}ere in numbaer 15.4 per cent, 15.4 per cent,
16,8 yor wswt and 10.8 per cent respectively, 69.2 per cent

were married and 30.8 perxr cent unmarried.

The subjects taught by the HSS Programme Officers in
the colleges are indicated in Table XXiII.

TABLE XXIIX
| SUBJECTS TAUGHT

8.Noe. = Subjects taught @~ = = = Humbexr = = 'Per cent

1. English 10 15.4
2e Comme ree | .10 15,4
3. Chemistry 8 12.3
4. Tamil ' 10 15.4
5, ‘ Physics ‘ 6 ' 9,2
6. E.‘nem’ics 1l 16,9
7, Geography ‘ 5 7.7
8.  Botayy 5 17

The Programme Officers belonged to 8 faculties.
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Table XXIV gives the number of years of experience

of the NsSS Programme Officers as College teachers.

TABLE XXIV
YEARS OF EXPERIENCE A8 COLLEGE TEACHER

S.No. Years of experience Numbey Per cent

1. 2} years 12 18.4
2. 3 yeérs 6 9.2
3. 6 years 7 10.8
4, 7 yeaxs 5 7.7
Se 8 years 7 10.8
6. 9 years 4 6,2
7. 10 years 3 4.6
8. 11 years 3 4.6
Do 12 years 9 13.9
10.‘ 15 years 3 4,6
11. 19 years b — 2
ptnd S S 65 ~100.0

The experience of the NSS Programme Officers as
College teachers varies from 2% years to 19 years, T;B.é pex
cent of them had experience as t@aehexs for 2% years,
followed by 13.9 per cent with 12 years experience and

10.8 per cent each with 6 years and 8 years of experience.
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The number of years of experience as Prograame

Officers is presented in Table XXV,

TABLE XXV
YEARS OF BXPSRIENCE AS NSS PROGRAMME OFFICER

e um W e e Ge e e e G W e e e e W e e W e e W W o e
S.No, = Years of experience  BNumber  Per cent

1. 1 year 13 20,0
2e 2 years 22 33.9
3. 3 years 12 18,5
4, 4 years 3 4.6
5. 5 years | 6 9.2
S 6 years 6 9.2
Te 7 years 3. 4.6
- R -1 R 100.0

The Programme Officers served in NSS from one year

to 7 years. 72 per cent had served in N88 for 1-3 ycars.

The objectives for the k88, as stipulated by the

colleges of the Prograwme Officers are given in Table XXVI,
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TABLE XXVI
THE OBJECTIVES OF THE NSS OF THE COLLEGES

M e W AR s S B MR U G mR W G IR W W O T R WS W W N R N W W e e OB e e

S.No, Objectives %&ﬁﬁgﬁ Fer cent

1., Help needy people, help destimte

L IR

widows 5¢ 83.1
2. Expose studente to understand the | |
realities of the community 46 70.8
3. Develop leadership qualities in ‘
students 25 38.5
4. Involving students in natiénal f ‘ o
sexvice 9 " 13.9
5. Help the students realise the o
élgnity of lsbour 9 13.2
6, Reach wvillage people and provide ’
oppertun?ty to work with people 9 13.%
7. €Creating awareness among the .
village people 6 9.2
8. huproving the socio economic status , N
9, Utilise students' energies in
congtructive work , , 3 4.6

10. To sct as & link bstween resources o
and beneficiaries ‘ 3 4.6

11. Implementing Prime Ministers New '
20-Point Programme 3 4.6

12. Students to realise the necessity
of social awareness =~ 3 4.6




The objectives had been adopted by the Colleges for the
N&S ?xagramme: Helping the needy people 83.! per cent,
expose students to understand the iéal situation 70.8 pexr cent;
de veloping leadership gualities among students 38.5 per cent.,

The reasons given by the ﬁmgrmé}f for taking up the
responsibility in N$SS8 sre indicated in Table XXVII.

TABLE XXVII
REASONS WHICH PROMPTED THE KNSS PROGRAMME OFFICERS TO TAKE
7 yUp THE ReEsPONSIBILITY 2 7

$.Noe = Reasoms . L §§2§§§» . . Per cent

1. Interest in guiding students for

soclal service activities 47 72.3
2, Interest in doing social service o

and service to the poor 39 60,0
3. Sslected by the principal i2 18.5
4, association with many activities 3 4,6
5., Being in N88§ during my college days | 3 4.6
6. Not writtem 3 46

Five rezsons prompted the teaschers to tske up the
assignment as Programme Officers in NsS, Interest in guiding
st‘u@nés for social service activities (72.3 per cent), interes
in doing social service and service to the poor (60.0 per cent)

and selected by the principal (18,5 per ¢enc) were anong them,
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Only 23.1 per cent of the NS8 Progremme Officers in
the study, had besen in the NSS when they were students in EE?
g@ll&g@s‘ Of them 18,5 per cent had been in th& ﬁss fcx 2 year

and 4.6 per cent for one year onlye.

Teble XXVIII gives as to how the experience as NSS

volunteexrs hag belped the NSS Programme Officers.

TABLE XXVIII

HOW THE PREVIOUS NSS EXPERIENCE HAD HELPED THE
' FE@@R@%&E Q?Fiﬁﬁﬁﬁ o

S.No, - - How it has haiped“ - - ‘Number = - - Per cent

1. Orgasnising programmes well 8 12,3
2. }Biseiplineé character ‘ 6 | 9.2
3. Interest in N8 activities 8 12.3

4, Understanding the students'’
mentality early 7 10.8

5, Organising groups in a 8 12.3
~ purposeful menRer - "o

The previous NSS experience as voluntesrs had helped
the Programme Officers, to orgenise the programmes well,
created interest in NS8 activities, organising groups in a

purposeful manner,
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Ninety one per cent of the NSS Programme Officers
taken for the study had undergone the orientation training.

Table XXIX glves the remarks about the @ri&ntatien
training that the Programme Officers had received.,

| ABOUT THE ORLENTATION TRAINING

8.Ho. " Remarks = =~ =~ = ‘Namber -~ ~ =~ Psr cent

1. Very useful 46 70,8
2. Covered all aspects of NSS i3 50.8

3. Gained knowledge sbout Nss B
activities , 13 20.0

4. Training was upto the -
expectations 13 2.0

The N88 Programme Offlcers had found their training in

Traiaiﬁg and Orientation Centre NS5 useful.

Table XXX gives the Programme Officers' oriteria for
choosing projects for NSS activities.
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CRITERLA FOR CHOOSING THE PROWECTS

S.No. Criteria \ }?§2§2§ Per cent

1. In consultation with the Block
Development Officexr and the

village people ‘ 65 100.0
2. after understanding the felt

needs of the village , 52 80,0
3. On the basis of the survey findings 45 69.0
4. On the basis of the advice of the | 4

Advisory Committee 35 53,9
5. Economically backward areas near '

the villages _ 13 20.0
6. ©On the basis of the co-operation : B

extended by the people 13 , 20,0
7, Previous experience 8 12.3

8., In consultatioh with student
~ volunteexrs 8 . 12.3

The criteria for choosing the projects by the Programme
Officers included consultation with the Block Development
Gfﬁiears, students and the village people, on the basis of
the survey findings, advice of the Advisory Committee and
the felt needs of the village. —
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Evaluating the projects by N8s Prograwuwe Officers under
regular activities wes a common practice with 100 per cent

involvenent,

A majority (66,2 per cent) changed the projects accord-
ing to the needs of the areas, 29.2 per cent did not change

the areas every year, and 4.5 per cent not very often,

The reasons which prompted the NSS Programme Officers
to change the projects weres survey and plan according to the
survey finding (sa,a,ysr,aent},‘ehanginguthé grea and the
project in consultation with Block Development Officer (18.5 per
cent), change the areas and project in consultation with the
Advisory Committee (9.2 per cent),

&ll the Programme Officers (100 per cent) had stated
that they evaluated the volunteers.

The frequency of the evaluation of the NS5 volunteers by

NSS Prouramme Officers is given Table XXXI.
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TABLE XXXI

FREQUENCY OF EVALUATION OF THE VOLUNTEERS BY THE NsS
PROGRAMME OFFICERS -
.50, ‘How often | ?gﬁggf . per cent.

1. once in a year 29 44,6
2. Once in & month 12 18,5
3, Once in three months 9 13.9
4. Once in six wonths 6 9,2
5. At frequent intervals 6 9.2
6. At the end of every day's

owekk 3 4.6

The evaluation period varied f£rom once in a yeax
ke
(44.6 p=r cent), evaluation at the end of every day's work

(4.6 per cent). Some evaluated once a month (18.3 per cent)

and amW%;ence in three months (13.8 per cent),

The mode of evaluation of the student volunteers by

the Programme OFfflcers is presented in Tabie xXXil.
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TABLE XXXII
THE MODE OF EVALUATION

W o s e W e AR e G e A W e Wk SR W B N R e A G B e O e W e e e S

, , , . Kumber 4 ;
S.No,. Mode of evaluation (N=65) Pay cent

1. Supervision ’ 28 43,1
2.  Observation 25 38,5
3. Attendance | 12 18,5
4, Frank discussion o 18 27,7
5. Scrutinising tne diaries and h

maintaining records 9 13.9
6. Through cusstionnaire 2 13.9
7. Through self evaluation o

~ questionngire 9 13,9

The method of evaluation congisted of supervision,
observation, attendance, discugsion, scrutinising the diaries,

maintenance of records snd cuesticnnaire,

The benefits derived by the H88 Programme Officers
because of their participstion :Ln NS8 programmes are given

in Table XxXXI1I Sexwise and number of years of experience-wise.
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Developing good relationship with the public was
mentioned by a majority of the Programme Officers (67.7 per cenf
Among them 65,2 per cent were males and 73.7 per cent were
females, More of female Programme Officers had given gained
good exp@rieneé(femalas 31.6 per cent and males 6.5 per cent)
and guided the students (females 73.7 per cent and males 52,2 px
cent) as the b@n@ﬁ’es a@gg.é;& than male ngxmma Officers,
Furthar 76.9 per cent with one year experience, 63.6 per cent
with two years of experience and 66,7 per cent with three years
experience had expressed the same benefit,

Guiding the NSS volunteers (58,5 per cent) was the next
mentioned benefit,

The overall impact of NSS on the Programme Officers
is given in Tsble XXXIV.cvo- ' a\ma 5.
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OVERALL IMPACT OF NSS PROGRAMMES ON NSS PROGRAMME OFFICERS | % At

Total - 65 Females

Males

Key

Female

- 19

=~ 46 B Male

overall Y““ﬂ’?ff;

1
2.
30
4o
5e
6o
Te
8,

=3 unSeng

Came to understand the needs of the peop
Developed good social relationship
Sxperience in organising groups
Developed sense of responsibility

Self satisfaction

Developed tolerance

Developed awareness of the social realit

Total personality change
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The NS8S Programme Officers expressed the overall impact
of NSS programmes sss able to understand the needs of the
people (76,9 per cent). another impact was“developed good
social relationship®*(69,2 per cent). 1In general, the overall
impact of NSS$ programmes on the NS§ teachers were appreciable
All the female NSS Programme Officers (100 per cent) had given
that experience in orgasnising groups as ah overxall impact of
NSS programmes whereas only 23.9 per cent males had agreed
with this. Developed sense of responsibility (females 63.2 pe.
cent anﬁ males 39.1 per cent) and salﬁk satisgfaction (fﬁmal@é
84,2 per cent and males 26.1 per cent) were marked by more

female officers thau male officers as overall impact.

Statistical analysis of the overall impact of Nss
programmes on Ns§ Programmwe Officers revealed that the impact

was directly depending on the sexfactor ( < = 20,4 p< 0.01).

69.2 per cent with one year experience, 77,3 per cent
with two yeers experience and 80 per cent with three years
had revealed thaﬁ “gome to understand the needs of the gb%éplﬁ”
as the impact. There was no effect @f the number of yesrs of
experience in NSS as a factor on the impact of ﬁ$$ programmes
on the NS8S Programwe Qfficers Q'XLM 1.6.%> 0.05).

Fable XXXV gives the personal achievements of the

Ns8 Programme Officers.
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The NSS Programme Officers derived the benefit in many
aspectss sducational, sociasl, ethical, recreational, material

and othaers.

Bducationally, they understgood the problems of the
communities, learned many new things and trained the volunteers

in soclal service.
Socially, they expsnded thelr public relationzhip.

Bthically, 81.5 per cent of the ﬁﬁs,ﬁx@grammekﬁﬁfiearg

had understood the values of dlscipline, sincerity and hardwork

Recreationally, 66.2 per cent, came to know the art of
finding out the talents.

Materially, infrastructural facilities like roads,
mﬁiléings, ponds ete,, were established,.

Generally leadership qualities were developed
(70.8 per cent), i

all the Programme Officers (100 per cent of them) hsd
involved the village people for planning and implementing the

NS8 programmes,
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Most of the N3Ss Programme Officers (80 per cent) gmﬁ'
co-operation from the other staff members working with them.

9.2 per caent got eoneparatianmfxam a few membars only.

N&S Programme Officers were convinocesd sbout their work
that they achieved success in different tfpas oi ptﬁj%&tﬁ
under N$S activities. The success rata was high in coaching
the school students wesk in subjects (75.4 per cent), orga-
ﬂising’h@alth and medical services (69,2 per cent), all
projects (66.2 per cent) and conducting adult education classes

(55.4 per cent).

The role played by the NSS Progremue Officers infimpla-
menting the projects was to provide guidence ané monitor the
activities. Periodical encouragement and appreciation induced

the NsS voluntesrs to do batter,

The ressons for the failures or shortcomings of some of
the projects cerried out by the NSS units as viewed by the

Programme Officers sre given in Teble XixvVi,
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TABLE XXXV
REASONS FOR FAILURES OR SHORTCOMINGS OF THE PROJECTS

' or Failur Number /
8,00  Reassons for fallures : (N=65) Par cei
e AR SR e MR W e @R R S e R e B e e S W e B W R I e W e A W e e
1. Poor transport facilities 30 46,2
2s Lack of finance 26 40.0
3;. Duration for the special camp 21 32.3
" not enough | | *
4, Foor attendence in adult education 13 : 27.7
classes _ o *
5. DRDifficult to get e@geyﬁrétian from 16 24.6
. government officials =
6, HNot getting public¢ co~operation i 2446
7. Poor follow up activities a - 1243
g, 2 . 3% 46,2

While 30 Programme Officers had nothing to é@p@rt on
failures, a few faetex@’mgﬁti@naﬁ by & few NE& Progranmane
Officers weres poor transport facllities (46.2 per cent),
lack of sdésguete finance (40 pur cent), insdeguete durastion

for special camps (32,3 per cent) and others.
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The college NSS units had adopted neighbouring villages
for carrying out the NSS programmes for implementing regular
and special aamping programmes, The entire N&S is g@ér@é to
involving the student youth in purposeful activity while they
are at the university and bring alive to them ghe valué of
placing their talents, social s@nsa-and services at the disposal
of the society, The students are not only building up the
creative side of their personality, but also playing a cons.
picious and constiructive role in the tasks of nation building.

"The NSS progremmes havelts own impact on the community.

To study &he impact of the NSS on the community, a
sample of 654 of whom 519 (79.4 per cent) were men and 135
(20,6 per cent) were woman selected for the study £rom the
communities in which the samples of volunteers worked. The

age range of the people is given in Table XXXVII.
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TABLE XXXVII
AGE RANGE OF THE COMMUNITY PEOPLE

8.Ho. , Age xange Numbe r Per cent

le 26 ~ 30 255 39.0
2e : 31 - 35 - 99 15.1
34 36 - 40 99 15.1
4. 41 - 45 87 13.3
54 46 - 50 ‘51 7.8

6. 51 - 52 | 18 247
7. ) 56 - 60 39 6.0

9. 66 - 70 3 0.5
o S ... . 85 . . . . 100.0.

E
Those between 26 years to 20 years were 39 per cent,

The educational gualifications of the respondents are
given in Table XXXVIII,
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TABLE XXXVIIL

EDUCATIONAL QUALIFICATIONS OF THE RESPONDENTS
'a.ﬁaﬁ  Bducational quaiificat;en Numbe r ' Per cent

W Gm M MB MW W R W WM UM WR R e MR W AR G R W W U s W W e e e e we e e

1. Illiterate

111 16.9
24 Upto 5th Standsrd | 201 30,7
3. | Upto 8th Standard 99 15.1
4. Upto SSLC 105 16.1
Se Upto PUC/1ith Standard | 78 12.0
6. Upto Degree 4z 6.4
7. pPost Graduate B —reB
| . es4  100,0

Only 17,0 per cent of the respondents were illiterates.
The educational sté&u& of the respondents varied upﬁé post
graduate level., 30,7 per cent of them had studied upto 5th
- standard, ;Egl_pax cent of them studied upﬁa_&,&.h.& and

15.1 per cent of them studied upto 8th stahdax&g

ﬁaanpaﬁion~uise distribution of the sample is presented
in the Table XXXIX.
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TABLE XXXIX
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B I R R SIS o I
S.No.

1.
-
3
4,
Se
6o
?Q
8.
9
10,
1l.
12.
13,
14.
15,
16,
i7.
18,

Occupation

Numbar

Per cent

A R e G e e e e W W R R e e R e R R R e A W e R G e

Farmer
Coolie/Labourexr
Clerk
Attender/Peon
Business
Fishermen
Teachex
3@&%%

Social worker

Ratired person

College teacher

Goldsmith

Bawgervicens

Librarian
Mechanic
Tailox
Conducter

Unenployed

195
156
63
48
- »
33
30
18
12

6
6
6
]
3
3
3
3

R tvaad

654

29.8
23.6
9.6
743
5.9
8.0
4.6
2,8
1.8
0.9
0.9
0.9
0.9
0.5
0.5
0.5
0.5
it d

' 100,0
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Respondents represented 17 types of occupations,
and unemployed 3.7 per cent, scudents 2.8 per cent, Bx-sgervic
men 0.9 per cent, retired person 0,9 per cent., The largest
aumber of the respondents (29,8 per cent) belonged to
fayming, group. The next one was Coolie/Labourer 23.9 per

cent followad by other occupations.

The period of stay in the village of the respondents
is indlcated in Table XL.

T&aLE XL
- PERIOD OF STAY IN THE VILLAGE

3.No.  Duration of stay ~ Number - Per cent

1, Below 5 years . 93 ’14,2
2. 6 te?y@ars 54 8.3
3. loeto 12 years 24 | 3.7
4. 13 to 15 years 39 5.9
s;' i6 yo 20 years 60 9.2
6. 21 to 25 years 57 8.7
7. 26 to 30 years | 72 11.0
8. 31 to 35 years , 54 | 8,3
9, 36 to 40 years - 12 11,0
10. 41 years and above A;, | mmggg*m' _19.7
, ; , . . .. p54 . .  1gﬁ‘g“

«
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The residence of the respondents in the village

varied from below 5 years to asbove 41 years.

Table XLI gives the frequency of the visit of NS
volunteers to the ¥illage as stated by the community.

TaBLE XLI
FREGUENCY OF THE VIBIT OF THE NSS VOLUNIZERS

S.No, ~ Frequency of visit ~  Number = Per cent

1. Once in a week 420 64,2
2. twice in a week 120 18,3
3. ' Thrice in a week 60 9.2
4. - Five times in a week 34 .B.3
. 888 . . . .100.0.

About 64 per cent of the respondents had expressed
that the students were visiting their villages once a week,
as per their schedule. It is intersesting note that a

small group (8 per cent) had stated that the students visit

their community on five days in a week.
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Regarding the duration of visit hyﬁthé students to
the community, which varied £rom one year to 12 years,
might be due te the reasson that the different sets of
students adopting the community and visiting the same area
continuously for following up of the activities,

The various activities carried out by the KSS students
in the village as given by the community people are piesenied

in Table XLII,
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Thirty nine types of activities were expressed by
the villagers as major contribution by the NSS voluntesrs,
‘Laying of village roads got high freguency in the work with
67,4 per cent, road cleaning 27.5 per cent, adult education
25.7 per cent, arranging cultural programmes 26,6 per cent,
hgalth and sanitary services 23.9 per cent, special coaching

to the students weak in subject 23.4 per cent,

This has been substantiated by men and women of the
village. analysing educational qéalificatien~wise,vtha ,
illiterates had given more detalils about the various sctivi-
ties than those who had high school education and higher
education qualifications.

The participation of the villagers in their own
development activities was qnduced by the volunteers making
96.3 par,c@nt of the villagers teke part in planning of NSS

projects,

The type of co-operation extended by the community
to the Ng8 volunteers for carrying out various NSS programnes

in the community is given in Table XLIII.
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‘TYPE OF CO-

$.%No. Type of Co-operation | 3}:‘% Per-

cent
 AN=654)

1. Fully co-operate with
the students 235 8.9

2. Work with students . 108 16.5
3. Help them in all aspects = 90 13.8
4. Givé. advice 6  10.6
5. Render all assistances 69  10.6
6. Provide them with necessary |
eguipment _
facilities # 3
8. Co-operate with them to 18 2.8
some extent
@. Provide them water 18 2.8

27 4.1
7o
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The participation of the villagers 1a'§a$ aggiviﬁ&as
is clessified into 15 areas., 38.9 per cent of the villagers
were found to be cmwép&xakiva in all the Nss setivities,
16,5 per cent of the villagers worked with ths volunteers,
13.8 per cent of them helped the volunteers in all aspects.,

Analysing sexwise the type of co-operation extended
by men and women, was almost the saue ggmsgt iﬁ the case,

fully co-operate with the students 48,2 per cent women end

36.6 per cent meny work with the students 17.3 per cent
- men 13,3 per cent women, help them in all aspects 15.4 par cent
men 7.4 per cent women and give sdvice to them 11.6 per cent

nen 6.7 per cent women,

The extent of co-operation extended by the illiterates
is more compared to other two categories, namely, high school

education and higher education,

Participation of the villagers in the N3S activities
is commendable, that is, 100 per cent assisted with WSS

wolunteers.

The mode of participstion of the villagers in ﬁ&@
NSS activities was, 34.9 pex cent helped the wvoluntsers in
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all aspaats,'$g@5 per cent worked with them ané 39.7 per

cent participatec in seiecting place of work.

The benefits accrued to the individual as well as
to the community clazssified as material, socisl, educaticnal,
&ﬁhi@al, recreational, health and nutrition, pemmansnt asseis,

ghd others ere pxas@n%eﬁ in Tables XLIV and XLV,
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Heads Benefits | Namber Fer cent i
(m=654)

A, HMaterial 1) Meking plestic bags 446
Eitchen sarden Ted

| Poultry keeping 14

' Soakage pit 05
Hospital service 0B
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B. Social ‘ 3%153.13? mmm wi‘&h people 21
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Clean atmosphere

Improved knowledge
Learnt o read and write
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D. Ethieal 1}  Better understanding
| of moral values
3; Persenal virtues

Cs Bducabional

N

s
o

3.9 3
0.9
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322
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wX

E. Hecrestional 1) Development of talents
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800, Benefits | Kumber FPer cent ﬂﬁwq“ 
(n=654) - (m=5n

L IR R R T S T R R R T ]

Ae Hakerial

1, Laying of the road ‘ 132 20,2 125
2. Construction of latrine 1041
3+ Supply of books etc. 446
4. %wmg play gmmé 446
7. Orgamising maé&ng rooms 2e3
'8, Cleaning and digeing the well 18
9., Consiruction of houses for the poor 0.9
10+ Tree plantation 0.9
11, Avranging facilities 0.5
12. Small savings campaign 0.5
13. Setting a hespital 0.5
4. Putting up a bridge = 05
15. Pubting up a bridege . 0.5
16. GConstruction of commen 0.5
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NITY DUE 0 NSS

omen __Illiterate figh School _Higher BEducation
“er cent Ho. TYer cent Ho, For cent Hos  Per cent
=135} (B=111)  (§=408) (=138}

5s2 B 6.6 35 8.6 22 1549
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S.Ne. Benefits | '~ mumber Per cent
( ;‘“;sw

B, Recreational

2,
3, -
4« Conduct of sporis

F. Health and Butrition | |
1« Health improvement through health camps T2 - 1140
2, Sanitation and hygiene / 45 6.9
3. Health education amd nutribion educabiam 39 549
4o | 3% 5.1
He aning 3G 4.6
6s Bye camp | 2% 342
-Fs Pomily welfare schemes : 1 2e3
8s Cleaning of the water tank 1o
9 hing building 14
10. Pistribution of medicines 045

.9
T8
@19
41

\Jt

WD N3

e Assets

1o Consitruection of buildings

2« Supply of Tsiloring machins

3. Censtruction of veading room building
4« Construction of road

5« Tree planting on voad side

&

9.2
bl
I
Tod
a5

s
L%

RV Ry

The village is highly benefitted by the
service and welfare activities rendeved
by K88, The benefils ave construction

‘new roads, classes taken in the aduld
education centre, putting up of school
m&l@ing, mg&&izrm deeponing an
cleaning wells, *i:m& plmtim, child cave
s&ueatimg ereating socio awareness,
whitewashing the temple wa}.la, cleaning
the %@mplﬁ, sebting up ding rooms,
~gonducting Balwadi elasm, Hatrition
education, Health cempaigns, small saving
drives citce
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The benefits accrued to the respondents personally
ke Ehe
anakvillaga were through NS8 in various areas.
Respondents received help in their personal needs,
Guldance in making plustic bays 4.6 per cent, kitchen garden

1.4 per oent ete, For the village total infrastructural
facilities and other needs of people in their occupation,
health, employment were fulfilled at various levels, laying
of roads 20.2 per cent, construction of latrines 10 per ceant

and others.

Analysing sexwise 22.2 per cent had given making
plastic bags and 4.4 per cent of women kitchen garden as
personal benefits, The men outnumber in giving the material

benefits to the community compared to womer More of illi-

terates had glven sbout the personal kenefits than the

other two categories.

The respondents had recelved gocial awareness in
general, understood how to move with the people 3,2 per cent,
ete. Villagers in total received swarenese 5.1 per cent,

established contsct with officials 0.9 per cent end othsrs.
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analysing sexwlise moxe men had réspanﬁaé to these

items compared teo.

women, More of illiterates had responded
to these items.

Respondents benelftted by improving their kn@wiaég%
5. 4 per cent, adult education helped them to read snd write
U.5 per cent, information on their needs 0.5 per cent, to
im Qemeval

the villagers adult education helped them to resd and write
i8.8 per cent and othars,

Women {7.i per cent) outnumber men (4.8 per cent)
in the item as pursongl benefit improved knowledge. So

also illiterates' response,

Men sre made to read and &riﬁa and get more information
than women under personal benefits, Aadult education @regrémm@
aaﬁéhing‘geheal gtudents weak in subjects are the proyrsmmes
beneficial to the community as given by men and women as well
as illiterates,

Respondents got better understanding of moral values,

5.9 per cent, personal virtues 0.9 per cent, ahd brotherl

004
0.5 per cent. The villagers got good habite 5.9 per cent,
discipline, 148 per cent and others, |
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The gualities under ethical benefits for personsl
as wall a8 the village are almost the same among men and

womaa as well as illiterates and othars,

The respondents developed their talents 3.2 per cent
and the villegers developed their cultural talents, 14.9 per

cent, learned songs and dance, 7.8 per cent and agh&xaa

The sawe is evident amongst men and women as well

ag iiliterates and others,

The respendents have been able to yr@paxé nutritious
food 6.4 per cent snd gsined better knowledge in nutrition

0.9 per cent,
k-2

The vill&@?tﬁuxaaaivaé their health requirements
11,0 per cent, sanitation and hygé?a 6,9 per cent, health

education 5.9 per cent and othars. S

G

The villagers got building for common purposes
9.2 per cent, received tailoring materials 6.4 per cent

and others.
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Yhe benefits sccrued to the individuals as well as
the community have been appreciated by men and women,
literate snd illiterate.

It is é total development of the villagers in their
var;aﬁs nseds, development of infrastructural ﬁaeilitias.
knowledge improvoments. education, training, swareness in
their life and occupational reguirements end about the

gociety.

All the community people had sald that the students
had camped in the village, ‘

Yen-days camps were fouynd to be more (80.3 per cent)
from the villagers expression sbout the duration of camps.

One-day cemps 16,9 per cent and ohe week camps 2.8 per cent,

Duging the special camps, some

permanent asseis were
ereated in the village by the NSS volunteers in collabora-
tion with the community people, development ﬁ@@aztménﬁs
and voluntary orgsnisations. The permanent assets greated

by the NSS volunteers are pregenied in Teble XLVI,



TABLE XL
PERMANENT ASSBTS !
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Num- Per-

Permanent assets ber cent ~O» gzﬁz
' ' ‘ (N=654) { =519

v poads 342 523 270 52.0
itionel building to the B
0ol ‘ 23 14.2 B8O 15.4
e plantation B)  12.5 60 11.6
Aic letzins 72 11.0 65 12.5
sting up dispensaries 48 7.3 3¢ 5.8
pening of wells 36 5.5 25 4.8 |
iy ground to the eschool : 33 5.0 25 4.8
iding room 30 4.6 25 4.8
1id to the burial ground 27 4.1 27 52
wadis class room 27 4.1 7 1.3
wirxification of some houses 21 3.2 21 4.0
:ghen gardens 9 1.4 3 0.6
ilth centre 6 0.9 4 0.8
e (Rraby Lureesy 3 0.5 3 0.6
wpment to the hospital 3 0.5 3 0.6
istruction of new huts 3 0.5 3 0.6
iking up of gobar gaes plant 3 0.5 3 0.6
xinage -3 0.5  ,3 0.6
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e3 90  Bl.l 210  51.9 42 30.4
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led 30 1.0 10 245 8 5.8
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The villagers listed different types of assets

crested by N8S in their villages, new roads (52.3 per cent),

tree plentation (12.5 per cent), additional buildings to the
. schools {(14.2 pver cent), public latrine (11.0 per cent) and

others.

While anslysing seswise and educational qualification
wise, almost equal number anong men and women as well as
illit@ra%és, high school educated people and higher educsted

people haa,givan the sane x@&yéas@a

The suggestions for more effsctive implementation of
the N8S activities in the future as given by the community
are persented in Table XLVII.



Selioe 3&%@8&@@5

1e
2o
Se
4e
5e
6o
Ts
8.
Fe
10.

11,

12,
13.
14.
15,
16,
17«
18.
194

204
21
224
23,
244
25«
294
30s
31e
52e

Service astivities should be continumous
Should lay voads m the villages

Help %o get electmic supply

HSS to take follow up measurves with officials
Should help to get bus facilities

Should help %o get losns from banks

Should help %o heve street lighis

Pree twransportstion in government buses for
volunteers

People should move freely with studente
and shonld cowope

rate

Drainage should be constructed

Block persommel should help volunteers

Punds should be alleted to do work

Sheuld help to shart small scale industries

431 villages should get the bemefit of the scheme
Refresherment allowance should be inereased
Students should be glven credilt for the sctivities

Villages should provide sccommodation facilities
for the students

Should help to btuild z hoopital _
VYolunteers to be provided with wniforms

4 vehicle may be given to Hgs

Students to de praised and suilably vewarded
Villages can be improved by the siudents

To take up adult edncabion classes

Sports snd games for women m be arvanged
Exhibition may be organised ”

HSS mey mrrenge village mela

Village m@pﬁi@ can provide some refreshment
Hpration of the camp showld be imeressed
H5S can help te constmmet a smsll temple
¥ore construction work msy be undertaken by HsS

15
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The villagers suggested various ways to imyrevs the
NGS activities in futuxe. Service activities shéalﬁ be a
continuous one (22,9 per cent)p NSs$ has to take follow up
meagures with @fﬁi@iaia {8.3 per cent), fx%% ﬁkaﬂ&%*rtéti@ﬁ
in government buses to the voluneers (3.2 per é@nt), @aagla
should move freely with the students end to-co-operate
with them for all activities (2.3 per cent) and others,

More (26,9 per cent) men than women (7.4 per cent)
had given the ﬁagg@stigﬂ;Lﬁﬁﬁ service asctivities should be

@@nﬁzna@nég Women outnumber men while giving the sagg@sti@ﬁs}

t

Hzs gl

iovld arrange drinking water supply (women 37 per cent
men 1;4-§@r cent) and N&s ahgglé help to get electrie supply

{women 37 per cent men 9.3 yéi cent).



AN EMPIRIC AL MODEL SHOWING THE FACTORS CONTRIBUTING
TO THE SUCCESS OF THE NSS PROGRAMMES

INVOLVE MENT OF
NSS& PROGRAMME DFFICERS

AND PROTECT AREAS



SUMMARY AND CONCLUSION



/?. BUMMARY AND CONCLUSION

This study is an attempt to evaluate the impact of
National Sexvice Scheme (KsS8) gvaé:amm@$ on students,
' teachers end the community. Data were collected £rom the
different samples, namely aaXQeﬁeﬁ,ﬁés volunteers, Prograsme
eﬁﬁimﬁs and the yepresentatives of the community using
‘apaeialxy constructed self evaluative qaaatiennaix@s. BEEOE B

ment sheets and mm:rviaw schadule,

A sample of 654 N3S volunteers from 65 colleges
affilisted to Madurai Kamaraj University, 65 NSs Programme
Officers of those colleges, and 654 persons ﬁim the mun;ty
drawn from the villages adopted by the same colleges consti-
tuted the sample for %:.ha study.

The self evaluation by the W8S volunteers, revealed

- that the NSS had a good impact on them in developing interest
in social service, leadership &mizs-aaé’mmx cqualities and
abilities needed for a responsible citizen of the nation.

The NsS Programme Officers® t@ evaluation of the impact of
HSS on thelr students, also showed thet the NS§ activities
haé helped the voluntears in developing the qualities needed
for an Indien youth to serve the grest nation, The qualities
inculcated in them would also help in their service for the

poor and needy in the fiture. Furthemore the NSS volunteers



164

were very active and good at work snd the abilities imbibed
by them had helped in the successful conduct of the N8s

programmes in their colleges,

The NSS had h@lp@é.kha NSS Programme Officers also
as expressed by them. “Learned sbout the needs of people"
(77 per cent} end “Got Q@aﬁ éaa&&l contacts™(69 per cent)
were some of the geins. The NSE had helpsd them to get

rich experiences in guliding end organising the students,

which had given satisfaction to 66 per cent of the Programme
officers., The achievements through NSE sctivities had given
the ﬁss Prograwme Officers satisfaction and & sense of

service for the nation.

The é@mmuniﬁy had participsted in, and given co-opera-
tion for, the HSS asctivities conducted in their villages.
The community felt that the NS5 hsd helped their communities
to devalop. The permanent assets created by ths N8 in the
villages had imparted ﬁavmuraﬁ&a,atﬁitaﬁaa in the gﬁmmﬁﬁiﬁy,,
people that NS8 was a service agency, serving ﬁ@mv%hﬁfﬁaiﬁaze
of thé,?@agla, The following rocommendations emarge out
of this studys

1, 7The proplem of ensuring centinuity, primarily

- becazuse the students ayre not avasilable for work
throughout the yearx, can be remedied by greater
commitment on the part of the colleges to arrange
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for continuity of the services throughout the

~year in s community. To maintasin continuity

Ze-

of work in the asdopted aress, 1t is necessary

to establish some organiszed nuclei in the axeas
or in the colleges., Attempts should be made
effectively te motivate the community leaders

to take responsibility of continuing the develop-
mental and service preogrammes in the selected
areas even when the students are not avallable.

Host of the colleges implement the ﬁﬁs Programmes
only through speclial camps which are isolated
events. There is need to strengthen the regular
programmes under the K8S, 1In the urben and rural
areas, there are ample opportunities for the

- collages to engage the students in regular HSS

3@3

4o

5

prograwmes and activities.

The earnestness, sincerity, devotion and hardwork
which the students and the teachers put in their
work in a camp are remarkable, However, youth
canps should not be mere work projects, The caup
should give the joys of community living, end
meking ablding friendship. Thers should be
intellectual activity, scademic discussions, dances,
music, sports, gemes and fun,

gufficient thought should be given for the fopuue
lation of projects and in pooling together the
regources for implementing them, This often leads
to a haphazard and unplanned activity. Consequentl)
the objectives of the projects sre not achieved
with the result-waste of time, energy and money
and frustrations amonyg the youth., Therefore, pro-
grammes must be drawn up in consultation with the
specialised agencies, the government deparxtments
eoncaerned, the voluntary sgencies, students and
the felt needs of the local communlty.

The Ns8 prograuwmes suffer bacause of the delay in
the zalesse of grants. Advance relessa of grant

to the colleges will help to plan and implenment

the NsS§& sctivities more effectively. The allocatio

- of funds for the different aspects of expenditure

needs revision due to the splralling rige of prices
for commodities and inflation.
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6, The NS8 programme officer is paid an out.of-pocket
allowance to cover expenges and conveyance and
other incidential expenses znd because of this
payment, the rest of the faculty members of the
college think that the H88 is the sole responsibie
lity of the teacher incharge. The concern for
the N5S on the part of other weachers is thus
lacking., To overcome this, the Principé&is of the
colleges can play & leading role in arousing the
interesst of othar faculty members in NES.

7. There is = need to recognise the value of parti.
cipation by students in the NS3, One way of doing
thiz iz to see that more preference lg given in
the matter of employment of those students who
have regulsarly and sctively participated in the
NS8 prograwmes., Thers is, however, a need ‘o
gvolve a consensus to the type of incentive or
recognition to be given to the NSS students,

| The United Sations have designated the year 1985, a8
the international Youth Yesr (I¥Y)., The theme of IYY is

*participation, development snd peace”, In India, the yaéth

group of 15«35 years is about one third
of the totel populstion., Youth, whern mobilised collectively,
can be an efifective tool for national development, The Ngs
is a populsr orgesnisation to mobilise student youth who are
the supreme symbol of strength of kha,natien._ The N8 is

& massive organised corps which when channelised in the
proper direction will help to shape hetter personalities in
addition to their psrticipation in nation bullding sctivities

for a prosperous £uture India.
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BELF EVALUVATIVE UESTIORNAIRE FOR THE NSs WLUNTUERS JELICIT
IRFORMATION ARBOUT ’I’I‘W IMPACT OF NES PROGRAMME

1., Kane of the NSS voluntesr

Ze Eamakana Address of the
College H

gq Sex B

4, Class with subject of
specialisation ]

5. 4&ge . :
6. Hostel resident/Day seh@lars

7. Bocio Economic background of the family

- e R S N D Ge G e e We SR W R W M WS S e e W W R e e e e e e e
e . Relation-  EHduca- Occu~ i R
Name Sex Age ship tional pation Income
 uald-
fication
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8.

9.

10,

i1,

12,

13.

190
For hew long have you been in NS8? Years

What made you join Ns8?

Have you bzen regular in the NSS work?

Mention the projects which you iiked most

a) Have the projects been of any practical help to you?
Yes o

b) If yes, how?

@) If no, why?

Describe briefly the achievements of some of the successful
projects under regular activities carried out by the NSS
with speclial reference to your role as a volunieers



14.

18,

i6.

17.

i8.

i9.

91
Mention the projects which you liked least.

Have you a’m@ﬁ ded any special camps?

Yes Ko

If yes, mention the nature/debails of the camp(s)

)

what part did you play during the canp?
a) Ceamp leader
b) Group leadsr (mention the group)

¢) & volunteerx

Wwhat were the projects yndertaken during the special campsi
Give yearwige,

CMZL\\Q\/&
what did your group /ém:iag the special aampss?

What did you personally gain by your participation
in the camp?



20,

21.

22.

23,

24.

192

To what extent have the objectives of the KSS leen
fulfilled in your unit,

Total  somewhat Nil

Degcribe briefly the fasilures or shortcomings of some
of the projects and how did you overcome them,

What did you achieve as a member of N&ES under the
following?

a) Educatignal

b) Social

¢) Hthical

d4) Recrestional

e) Psychological

£) Others (mention)

What is the overall impact of NSS on you as s N58
volunteer?

What are the specific impacts of NSS on you as a NS§
volunteer? -~



APPENDIX IIX

ASEESSMENT BHERT ?QR ASSEEEING THE NS8S VOLUNTEERS BY Tﬁﬁ K&s
P ROGRAMME GF?IQ&RﬁA&LICI@i%G THEIR VIEWS ON THE IMPACT OF NEs
PROGRAMMES ON THE VOLUNIEERS

l. Hamne of the NSS voluntesyr 3

2. Rawe and addrsss ef the

College %
3. 8ex | ]
4. <Class with subject of

speclialisation s
5. Age ' $
6. Resident/Day scholar H

7. How long was he/she in
nNss 3

8, In which of the following projects he/she was partiaipa&ings

a) HManual Labour projects like road leying, repeiring the
tanks, building class rogms, Midday meals, etc.

b) &addlt Bducation - . o .
¢) Educational services like coaching the weak students

d) Better environment like cleaning, providing soak and
manure pits, water supply, construction of drains ete.

¢) afforestation and tree ylaatati@n. kitchen gardening
£) butrition Education

g) PFamlily and childcare education

h) Medicwul and Health Services

i) 1aaviag$



194

j) SBervice to orphanges, destitute homes, blind school,
peaf and Dumk School, Juvenile delingusnt homes,
Harijan hostels etc,

k) wWorking in the slums

1) Civie services like traffic control, guiding tourists,
checking ticketless travel, etc,

m) Digsemination of information

n) Organising cultural ?ragramm&s, exhibition, f£ilm shows,
meetings, etc.,

o) Preservation of ancient momuments and temples

P) eampaigné like rodent control, hybrid variety of
seeds, against teking dowry, esdulteration ete,

¢) Organisation of youth clubs, Mshila Manﬁais ate,

r} Celebration of National and locsl festivals

8) Involvement in fleod, £ire and other relief measures
t) Getting loans from Banks

1) Starting co-cperative socicties
v) Food £or work scheme

w) Others, plesss specify

9. Was he/she regular to the NS§ Prograwmes
10, Did he/she participate with interest and initiative?

11, Did he/she cerry out the responsibility entrusted to him/her
succegsfully to the finish?



12,

13.

14.

15,

195

What are his/her specialities?
what are his/her mmitmims/mmkfa&saés?

Name the qualities he/she had imbibed waat;se of his/her
participation in NsS.

any other remarks



APPENDIX XIX

SELP BEVALUATION gUESTIONNALIRE FOR THE NES PROGRAMME OFFICERS FOR
BLICITING INFORMATION ABOUT THE LMpaCtl OF NSS PROGRAMMESON THEM

1.
2,
3.

4.
5.

6.
7e
8.
9,
10,

il.

12,

Name ' s
Designacion s

Naue and Address of
the College s

Acadenic qualification $
Age H
Sex : ]
Marital status R

Subjects taught t Undexgraduate Postgraduate
Years of experience as a college teacher

For how long are you working as N&s gxﬁgxammevaffiear

what are the objectives @f NGE ¢f the college?

State the reasons which prompted you to take up the
respousiblility us NES programme officer
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13, were you in kﬁ% a8 a students

Yes Ko

14, a) If yes, for how many years

b) In what way has that experience helped you

15, a) Have you undergone 12—-@&?3 Orientation ?xaining for
H&8 programmes. ©$sicers(

Yes | Yo
k) 1If yes, please give detells of the treining

Date’ place Duration @ = ‘Content = Remerks

16, Name of the adopted village/slum
17. How do you choose the projects and project areas

18. Name the different projects that you ware doing under
regular activities,



19,

20,

21.

22.

23.

24.

198

What are tbe major ¥85 sctivities under special camping
programme ﬁuriag tha course of the year.

a) Do you evaluate and change the projects and areas
every year under the regular activities,

b) If yes, how?

a) Do yvou evaluate the NS85 students

b) If yes, how often and how do you evaluate

What are the benefits you derive being the NSS programme
officer,

What is the overall impact of NSS& on you as NSS progranme
officer?

What did you achieve as K88 programne oificer anéﬁr the
followings

a) #&ducational

b} Social

¢) AGthical

4} Recrsational

a) Meterial

£) Others if any (specify)

Po yau xﬁvalva the village people while planning znd
carrying out the regulasr N&s uzctivities,
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29. are you able to @nki&t ce~@paratian of other staff members
for NS8 sctivities,

30. Describe briefly the achievements of some of the ﬂneaaasfal

projects carried out by you giving specisl reference to
your role,

31.

Describe briefly the failures or sh@xteemiﬁgg of soma of
the projects carried out by you.



APPENDIX IV

INTERVIEW SCHEDULE TO ELICIT INFORMATION ABOUT IMPsCT OF NSS
PROGRAMMES ON THE COMMUNITY

1. Name of the village s
2. HName of the interviewse $

3. &Address s

4. SBex ' H

S5 Age $
6, Educatiognal cualification $
7. Ocecupation ]

8. &Since how long are you
staying in the village s

9. The students of which colleges are coming to the village
for carrying out service activities,

10, How often do they come
11. since how long are the students coming to the village

12. Mention the various sctivities carried out in your villagak
by the students.
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13. Do the students consult you while planning for asctivities
in the village.

3.4-): How

do you cooperate with the NSS students?

- 15, Do you participate in the a&t&vitiea carried out by the
N88 voluntears?

Yes . Ko

If yes, please give mode of participation

16. From the NSS students,/service activities, what benefits
are you getting under the following headss

Material

Social

Kducational

#thical

Recraational ‘
Health end Nutrition
Aszets such as

‘Others, if any (mention)

17. Have the students camped for some days in your vi&laga?

18, Whet are the permanent assets that have came up begause of i
~ HSs students, service aativitia&?

19, Please offer yaur suggestions for effective implementation of
the aetivitiag hy the ‘students.
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