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I INTRODUCTION

"Show me your God ! the doubter cries

I point him to thé smiling skies;

I show him all the woodland greens;

I show him waters tempest lost;

I 4id him hear the thrush's song;

I show him joy, I show him care;

And still he holds his doubting air,

And faithless goes his way, for he

Is blind of soul, and cannot see!l (Nair, 1986).

7 Vision is concept totally unknown to those who are
deprived of it from birth, Given the necessary encouragement
and support, some of these blind persons can lead a normal
life (Narayanan, 1986). Wilson (1986) expounds that
"it is only in the statistics that people go blind by the
&illion. They go blind individually, ezch within their

own predicament'.

Iyer (1978) opines that there is a widespread
superstition that the disabled are incompetent;even a
eriminsls-culturally, spiritually, morally, mentally,
maritally, physically and psychically and must be
segregated for the good of society. This ghetto

philosophy which validates man's inhumanity to man is the



cornerstone of current legal cruelty to victims of

underserved handicaps. Most of them are capable in
some fijeld or other, normal in several respects and

repairable and useful, given relevant, particularised

assistance,

Datrange (1986) points out that on the basis of
current population projections. 3.47 million persons
are reported to have visual disability in our country,
Of these, it is been estimated that 2,90 million in rural
area and 0,57 million in urban area. Data of many countries
and regions verify that atleast one tenth of all children
are botn with or acquire impairments that will interfere
with their capacities for normal development unless some
special assisctance and attention is provided (ICCW, 1981
and Bourgeault, 1980).

Jangira (19852 and Mohisini and Gandhi (1982)
envisage that for a longtime education of the disabled has
been considered as 2 welfare service. The tendency is self
defeating as it smells lack of confidence in the potentialities
of the disabled, Recent researches in mediation and
spacial education that each of the disabled is also a hum2n

regource and needs to be developed as such. Within the



1imits of their disgbility they can also contribute
to the natinnal pool of human capital, if they are

provided adequate opportunity for education and training,

Wedul (1982) and Dey (1981) rightly suggest that
ijn addition to the available assistance, a modest
enrichment of training programmes for basic health,
welfare, education, and vocational services can be

introduced.

In this context Mani (1986), Jeyce and Shewer
(1983) state that most enlighéened educators of the world
today are sensitised the need for the fundamental changes
in the system of education of the disabled from "separation
to integration®, 'Protection to liberation?, ’exélusion
to incorporation', 'restrictiocn to expansion' and 'mere
book learning to normrlisation of life., So integration
is the relevant answer today in the e@ducational services
for the disabled., Wilson came out with the same idea
in 1§81 jtself that integration is the only way to provide
massive education for the blind at a cost which countries

can afford.

In this context NCERT (1986) explaines that the
National Policy on Education on 1986 and the Programme of
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Action have visualised serving as many of these

children as possible in regular schools (Mainly midly
handicapped). Special schools are to continue to

provide facilities for severly disabled children, These
provisions in policy documents call for prepsring schools

to integrate children with diabilities. It aim at protecting
the constitutional rights of disabled children as.well as

making their life as normel a2s possible.

According to Muthiah (1985) this novel idea of
mainstraming the digabled chiid with normel children
has nobility in the sénse that it provides access to
all and provides opportunities for utilising existing
structures, prepares the disabled child to develop communie.
cetion skills, promotes meaningful social interactions
among 211 peers, and above all fulfils the constructional
promises of equal educational opportunity for 211

(Fraiberg, 1977).

Mani (1985) and Periaswamy (1984) exhort that
integrated education pattern emerged slowly to meet the
varying needs of the disabled to rectify the problems
of special schools and to contribute to the improvement
of the special schools. To national union of teachers

(1980) the integration education mey be considered an



economical viability by mainstreaming handicapped children
in ordinary schools. Booth, Potts and Celin (1983)

favour the integrated pattern of education because by
attending an ordinary school, 2 visually impaired child
gets help to grow up and learn to cope with life as a

member of a sighted.

Mukhopadhyay et al (1986) proclaim thzt effective
integration of visually imp;ired in the normal classroom
demands a number of adjustments in terms of methods,
instruction and materizl., It is felt that curriculum for
visually impeired children should be as veried and enriching
as that of sighted children, Their intellectuel, physical,
emotional and social development can be best realised
through curriculuw. In the integrated education programme
the emphasis is not on a changed curriculum but on
special curriculum approache (es) for optimising the
1earning experiences foi the visually impaired children
(Honderson, 1984) and Advisory Centre of Education, 1983).
This idea of integrated educationisa recent development
but one which offers great advantages when it is effectively
carried out. This process of shouldering the responsibilities
of educating the children with special necds are shared
by the resource teachers and the regular teachers

(Fish, 1985 and Honderson, 198L4) .
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According to Hecle (1979) the factors ess~ntial

for integrated educction programﬁe are:

1. Cereful selection of suitable children

2. dequeste preparation cf those selected

3. A reliable team of skilled braillists to
transcribe the required text books

L, The services of an educational counseller who
must understend and have experience of the

special needs of visuszlly impzired children,

This centrelly sponsored scheme of integrated
educztion programme is introduced at 14 states in India,
Inspite of plethora of legislation, the N=ztional Policy
for Children end the implementation of welfare progremmes,
children continue to suffer from a number of disabilities.
This h=s Pecgme a cause of great national concern and“an
arra of intense study end action. Hence this study on
tIntegrated Educetion Programme for the Visually Impeired

Children' was undertcken with the following objectives:

1. To study the functioning of the integrated scheme

2. To identify the constraints in the implementation

of the scheme.
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3. To trace out the responsibilities/problems

of the resource teachers in the integrated

classroom,

L. To bring out the administrative problems of
integrated set up in a school.
and 5. To find out the public response towards the

integrated scheme.

The investigator hopes that findings of this
study would contribute through its insights to the
implementation of the programme in a more wholesome
manner and to improve the suality of services for the

visually impzsired children,
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II REVIEW OF LITERATURE

The review of literature related to the study of inte-
grated education programme for Visually Impaired Children are

given in the following headings:

A. Definition of visually impaired children

B, Educational system for visuslly impaired children

C. Meaning, objectives and importance of integrated
education

D. Models of integrated education

E. Role and responsibilities of resource and
regular teacher in integrated programme

F. Curriculum in imtegrated education programme

G. Training of teachers for integrated education
pProgramme

He Integration and society

I. Planning and implementation of integrated educa-
tion programme

and J. Government services

A. Definitions of Visuglly Impartegd Children:

Visually disabled are the person who lost their



vision that is power of seeing through the eyes. They

may be of several categories as follows:

a. Total blindness: Complete absence of visual
perception,

b. Legal blindness- it can be defined as central
visual acuity of 6/60 ('0/200) or less in the
better eye after correction (World Council for
the Culture of the Blind 1980 and Ministry of
Social Welfare, 1975).

Kirwan (1975) says that total blindness as beeing
unable to count fingers of the hand from a distance

of one foot.

According to Schulz and Turnbull (1982) and
Chowdhry (1963) a visual impairement adversely affects
a child's educstional performance. The term include both

partially sesing and blind children.

For educational purpose, visuazl impairment can be
explained that one who hes visual acuity of 6/21 (20/70)
or less in the better eye after the best possible
correction, and who can use vision for most learning.
(The World Ccuncil for the Culture of the Blind 1980
and Harley, 1983).
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Low Vision:

Bourgeault, (1978) points out that markedly reduce
functional vision, usually applied to the person of legal
blindness or poorer who nevertheless has some remaining
sight which is useful for certain purposes, or which

can become so with special applianees and or training.

According to Ohio Resource Centre for low incidence
and severely handicapped (1981), the educationally visually

impaired children can be grouped in these ways. Those who,

read standard print,
“ . | use magnification device with standerd print,
read large pring
read a combination of large print (reguler print),
* use magnification devices with large print, ’
use braille but can sec light (useful for mobility)

and use braille but have no light perception

According to National Institute &f Neurological
Disease and Blindness (1971) the educational blindness is
that loss of sight making it difficult; dangerous or

impossible to learn by the methods commonly used in schools.
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B. Educational System for the Visually Impaired Children:

Benjamin, (1970) list out the first schools for
visually impsired children was foundded by Valentin Hauy
at Paris in 1785, Fisher was responsible for the founding
sf the founding of the ‘first school in America in 1832,
The first stete school of blind was established in Ohio
in 1937. Chicago organized. the first public school class
for the blind in 1896,

-

- _ Shomkar (1976) remerks thet the first school for the
blind in India was set up at Amritsar in 1887 by a

British lady Anny Sharp. Later it was shifted to

Dehradun in 1903 and it is still funotioning there,
Subsquently schools were set up in almost all parts of

the country. The Indian Expert Braille Committee evolved
a.uniform system known as Bharati Braille, which is now

being used in almost all parts of the country in all the

languages,

Braille is & tactil spproach for reading and writing
by visually disabled children in which the letters
are formed by coimbinations of ra%sedvdots in a cell,
This system was_devised in 1829 by Louis Braille. The
visually dgsableg child should be exposed to different
textures and a certain level of tactuzl dis-crimination.

These abilities should be developed before introducting

braille reading (Mani, 1986).



12

~ - - P . - fmie e ~

B thil the 1900 educctlonel programmes se¢rving
visuelly impeired children and youth were provided by
residential schools for the blind. Since 1950, however,
public day school programms for these children have increased
repidly, end at presentmapproximately 70 per cent of the
visuelly impaired schogl @ge,populetion attend their own

neighbourhood community schools.

o Six basic type of educational system ncw exist.
They are a,,full time special class, b. itinerant programmes,
c. resource room itinerant programme, d. teacher consultant

e. resource room and f. residential school.

1. Dev glgpment of Residential School:

Between 1832 and 1833, three residential school
for the blind were opened in New York, Beston and
Philadelphia, By 19C0, the number of residential schools
jn different parts of the world were increased. At
present nearly 3C per cent of legally blind school age
population ere served by residential schools (Corn, et al 1976)

~

2, Development of Loczl School Programme:

During nineteenth century, resid?ntial schools

were the only means by which visually impeired school age
children could recdve a formal education. These schools

were organised in the pelief that bringing these children
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together a2t one schcol would permit a more intensive
and complete educational programme and make possible
the use of more equipment by a greater number of
children. It was also felt that administration of the

programme would be easier (glenso et al, 1975),

A groving realization of the need to integrate
visually impaired person in to scoeity, led erventually
to the establishment of some public day school programme
upto 1910. (Lowenfeld, 1970). James (1966) say that
the increase among local school progremme for the visually
impaired children between 1910 and 1950 was caused not
only by more children in need of these programms but by
a legislative chenge permitting public school programme
to receive books and materials produced by the American
printing house for the blind. Throughout this period
however public schocl programmes for visually imgaired
child#en continued to grow tremendiously, Hence,
approximstely 70 per cent of this school age population

now attend day school programms.

3, Development of. Special Schools:

It has now become accepted practice for teachers
of visually impaired children to use organisational
petterns that recuire the children to participate directly

in the gerneral school programme. At first most public
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school for visually impaired children adopted the

full time special class plan, Classes were established
in centrally locsted schools, and blind or partially
sighted children were transported to them, The special
clessroom were organised as separrte units and the

children were instructed by a special education teacher,

At present this type of educational setting is

found to be most popular for the more severely visually

impaired people.

C. Meaning, objectives and improtence of integrated
Ednggtj on Egggrammg H

Integration is the process of increasing the
participation of children and young people in their

communities,

According to Demme (1981),Temlinson (1982) and
Seott (1983) integration is-normalising the life and
educstion of the visually impaired children in less

resteicted environment.

Pine Book (1976) reports that integration is one
in which the visually impaired children are enrolled in the
regular classroom, to him in addition to his regular teacher

a full time qualified teacher and a resource room arec available
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Blankenship and Lilly (1980) and Nagarathnam(1981)
envisege that the integration is the education of
handicapped students in regular classroom with

assistance from special education resource teacher.

1. According to Mani (1986) the major objectives of

integrated education for visually impaired children are,

1., To provide educational opportunities
for visually impaired children e-qual to these provided
for the sighted.

2., To hilp the visually disabled children and

their feamilies to interact socially in normal setting.

3. To change stereo type responses to blindness
by educating the public that visually impaired children

are first =nd disebled next.

L., To develop the personalities of visually

impaired children so as to provide a natural basis for

adult life experiences,

5, To allow these childeen to take their proper
place as contributing members in all sectors of society,

whatever the society may. be.

2. The Four Basic Assumption of Integration:

1. 'he setting of the regular classroom is less

isolating for the handicapped child,
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2, Academically and socially the handicapped
child will benefit more from integration with regular

students.,

3, Regular students in a mainstreamed class will
come to understand and accept handicapped students in a
more positive normal manner it gives a positive environment
and teacher support, the handicapred child will be socially

accepted in the regular classroom.
L. The teacher is dhe key person of integration,

The unstated assumption is that a"good teacher
is quite capable of teaching both handicaiped and normal
students in a productive manner (Linder, Mc Millan, 1982

and Kenmore, 1979).
3, Factors Contributing to_ Successful Integration:

The major means of attaining successful educational

integration are:

1. Provision of specialised teachers to serve

as resource teacher at various levels.

2. Provision of all appropriate educational tests

and selected special aids and appliances.
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3, Provision of consultations to regular classroom
teacher, school administrators, families, local health
authorities and the general public on matter of educztion

of the visually disabled.

L, Full utilisation of local consultants, specialists
and volunteers for suxillzery services such as reading

services and material preparation (Nani, 1986).

D, Models of Integrated Education:
1, Models of Integrated Educrtion:

According to Mani (1986) there are six different

models in integrated educstion.

1. Resource Model:

This is &n educational plan in which a visually
disabled child is enrolled in 2 regular class, Here a
specially trained teacher is available with the regular
teacher. One full time resource teacher can manage
8-10 visually impaired children in resource programmes
The visually impaeired pupil can use the specially equipped
resource room when he needs, The resource rooms are
gener#lly available throughout the day (Hegarly,

Packlington and Lucer, 1982),
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2., Itinerant Model:

Under the itinerant teaching plan, children
are enrolled in their regular community schools and
provided with special instruction by the itinerant
tescher, who travels to verious schools in one or more

districts or countries (Jones, 1978).

-

3, Combined Plan:

This is an educational plan which combines
several programmes among teachers or within one teacher's

activities.

L, Co-gperative Plan:

This is an educational plan in which the visually
impaired child is enrolled with a teacher of visually
impaired children in a special room from which he goes
to the regular class rooms for a portion of his day.

Here the special teacher is responsible for his programme
in co-operation with regular classroom teachers,
This programme is suitable for the late beginners and

visually impaired children with additional disabilities,

5, Dual Teaching Model:

In this model the regular classroom teacher will

assume the recponsibility of assisting the visually impaired



19

child in addition to his regular classroom work, The

necessary training to such teaching may be provided through
short term package programme, 1lhis model is useful

for those places where visually handicapped people are scattered

in
and transportation 1snaccessib1e.

6. Cluster Model for Hilly Areas:

This model is useful for remote areas where transpor-
tation are inacessible. this model envisages centres
in different regions and the services delivery system
is decentralised, while the regional *+ siesource centres
are responsible for the administration for the main
centre can provide over all supervision, Guinuers (1976)
on his comparative study on itinerant model, Resource model

and Special Schéol setting found that:

1, Integreted setting faciliteting the 8ocial

maturity of blind children with independence.

2. Resource room setting is less effective than
the itinerant teacher setting in fostering friendship

with sighted children.

3, In case of special school setting, friendship
45 more omong blind schildren and participation of

activities also more.
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2., Direct and Indirect Services of Resource Room:

e e — e e e e T

The resource room provides a renaissance in
special educetion (Wiederholt et al, 1978). As it is
a2 middle path between a nearly total reliance on the
self contained special classes and their total disablement
(Hammile and Wiederholt, 1972). The student who participate
in the resource programme is enrolled in the regular
educotional programme and goes to the resource room on a

regularly scheduled basis for special support.

The regular clessses teacher of the exceptional
‘student receive sugport from the resource room in the
form of materials and ideas by the resource teacher. iWo

common variations of the resource room are:

1. Diagnostic - tutorial model and

2, The methods materials teacher consultant model

(Wiederholt, et al, 1978).

The resource room progrzmme is a proper delivery

system for manufacturing handicapped students (Hawisher

et 21, 1978).
3. Need for Resource Room Services:

Visually impaired children have .a fragmentary way
of learning; they learn through pieces of information. In

this context additional help on one to one basis become

imperative,
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In Integrated classroom the visually impaired
child may "Miss" many visual oriented information.
As a means of substitute to this visual informetion
"tactile oriented information™ is tried. The specialised
resource teacher who is expected to be a master of
these techniques has to provide these tactile oriented
instruction in the resource room. Depending on the
needs of the visually impaired childfen, the resources
room services will 2lso vary (Mani 1986 and

Hegarty et al, 1982),

L. Nature of the Resource Room:

Resource room need not be too special in its
structure, Any room in a school can be converted into

a resource room,

The resource room is not & formal class room,
As far as possible, it can be centrally located in the
school campus so that it is accessible to dl eisually

impaired children of the integrated education programme,

The lighting conditions in the resource room should
be fairly better, Since electrical gé?ets like tape recorders
may bDe required for a resource room, The resource room
should be able to accommodate atleast four children at a

time for resource room instruction,
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5, Necessary Appliances for a Resource Room:

-

Need for equipment and other facilities will
vary from programme to programme. It depends upon the

primary or secondary level of the integrated programme,

The basic requirement of the integrated programme
are:

1. A mechanical braille writer for preparing the
day-to-day braille materials for the children,

2. Sufficient stock of braille slates are Becessary

as they are liable to get defective due to over use.

3, Mathemstical appliances like abacus and taylor
frame.

L. Sufficient supply of braille sheets

5, Sufficient allotment of funds

6. Basic requirements, furniture such as teacher
desk, work table and student benches etc. are required.

7. Duplicating machines tape recorders, and cassettes

teaching aids, bulletin boards, and tools for industrial

art work, etc.

6., Relationship of this Resource Programme to_other school

gervices:

The general relationships existing betwzen the

resource programme and other instructional service that the
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school provide are depicted in the following diagrams,

Primary instructional Supplementary
Arrangement Services
[ Regular classes | €~ - = - [Guidance School
Regular programme ¢ - — - - | Psychology
‘ S
| Special clasces [¢ - - - —-; Social Work
I
]

[:ﬁgme_bound [¢- - - - Media center etc

This diagram shows that the school provide instruction
for children in one of four settings; the regular classroom,
a resource room of some type, a 8pecial class, or at home

(Wiederhalt et al, 1978).

E, Role and Responsibilities of Resource and Regular Teachers
in Integrated Programme:
In fulfilling the responsibility to the regular

classroom, the resource teacher or intinerant teacher

may assist the regular teacher with the visually impaired
child in ways such 8s:

1. Supplying reading readiness help.

2. Providing in braille the necessary written and

reading
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3, Teaching the child the daily living skills
and mobility instruction,

L. Te=ching the child to learn how to use the
play ground equipment,

5, Suggesting indoor and outdoor games which the
entire class can enjoy.

6. Helping to adopt lessons in crafts

7. Working out a convenient system so that materials
can be prepared, organised and located so that
they will be readily availably for the blind
children's use in regular class,

8.Guiding ﬁhe regular teacher to know as much as
possible about this child,

9. Keeping in touch with local, state and national

resourée which can serve the programme from time

to time (Bishop, 1971).

Accoring to Spungin (1977) and Neir (1986) the
following are the required sﬁecial quantities for the

resource person.

1. Knowledge of the anatomy of the eye, implication
for the education and development of the visually

impaired,
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2. Guidance and counselling skills,

3, Instructional strategies skills,

L. Knowledge of orientstion and mobility,

5, Communication skills, braille, typeing etc.

6. Ability to adopt and develop curriculum,

7. Assesseent and evaluation skills,

and 8. Knowledge of the role and ability to work with

other specialists, agencies and appropriate

organisation.

Regular Class Room Teach-r in an Integrated Education

ra :

Regular teachers are anxious about enrolling a
blind or partially seeing student in their class, Most
of the instruction of the visually handicapped child will

be done by the classroom teacher,
Required special qualities of regular teachers are

1. Knowledge of the characteristics of visually
handicapped children.
2. Unique classroom behaviour management activities

(Affeck et al, 1973 and Hanninen, 1975) .

The resource and itinerant teacher will assist

regular teacher in facing problems (Napier et al, 1974 ).
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F, Curriculum in Integrated Education Frogramme:

R

The course which leads the learner to the goal
ean be said as the curriculum. According to modern
educstional though curriculum does not mean only the
academic though but it jncludes the sum total of experience

that a people receives through the manifold activities.

The curriculum meant for visually disabled children
for the integrated education programmes should be more
1ike and unlike than that of the sighted children, It should
he planned to facilitate those children to acquire atleast

the near normal experience despite the loss of vision,.

1. General Curriculum with Modified Experience:

The general curriculum which contains more
nyisual experiences" must be analysed to convert the
visual experience to nonvisual experiences for the betterment
of concept development in the visually impeired child,

Four significant steps of this are:

a, Duplicating edperiences,
b. Modifying the experiences. These modification

mey be in terms of,
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~-content
- method of display
- type of material and
- response expectation from the child
c. Substitute kind of lesson for visually impaired,

d. Omit the lesson

2. Plus curriculum:

Plus curricular skills are peculiar to blindness
which a sighted person does not a need. The special areas

of the plus curriculum are:

Braille, orientation and mobility, daily living
skills, sensory training, social skills for integration,

use of ecuipment like braillers and mathematical device.

3. Co-currvicular activities:

Co-curricular activities always deal with
recreational and physical activities, These are the
areas in which the performance of the visually impaired

child may not be at par with the sighted children (Mani, 1986).

G. ‘raining of Teacher for Integrated Education Frogramme:

e-m o

In the past, preparation of teachers for visually

impaired children has been influenced by many factors-
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leadership of outstanding people, change in general
educatioanl, the number and type of visually impaired
children and financial support (American Foundation

for Blind, 1981).

Pprofessional teacher training programmes are
attempting to become more sttained to necessary teacher
competencies and to the demands of varied teaching

situation (Corner Rusalem and Baker, 1971).

The regional training centre in South India for
the teachers of the blind was set up in 1969 at Poonamellee,
Tne teacher sponsored by the Government of Tamil Nadu,
Kerala, Karnataka and Andhra Pradeshare given special
training in this centre, Now two educztioral institution
in Tamil Nadu ore giving training of integrated education
to the teacher at B,Ed., and M,Ed., level. <They are
Ramakrishna Mission Vidyalaya College of Education and
Spi Avinashilingam College 6f Education, Coimbatore
(Director of Social Welfare, 1986).

1raining of Teacher of Visually Impeired Children:

treining should enable educetors to identify
needs, plan objectives and curriculum, adopt methods and
materials, an@@ain insight into the learning process

(Jan et al, 1977).
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1, Special Traipning:

a, These can be established either as independent
centres administered by voluntary or Government organisation

working in the field of education of the blind.

b, They could form a integrated part of regular
teacher training institute as special cells/colleges
attached to the universities or state institute of
education.

2, Inservice Training:

In the inservice training the teacher can be

carried out in two wfys:

a, Working and traiping together:

Under this programme the teacher is employed, and

trained simultaneously according to his job requirements.

b. Specialiged training on deputation while in service:

A newly appodnted teacher can be deputed for
special training to a centre for the training of teacher
of the visually impaired at the earliest opportunity

or often he has worked at the school for year.
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3. Crash Programme and shert-term course for resonece ,

itinerant teacher:

To ensure effectiveness of the programme, some
teachers, from the selected schools would need to go
through crash/short term courses of approximately
three months duration it is assumed that the teacher
undergoing these programme they would be regular trained

teachers (Ahuja, 1983),

H, Integration and Society:

Attitude of the sighied classmates, teachers and of
communities towards integration:

According to Geetha (1984) the students of integrated
school hnving more positive attitudes towzards visually
impaired children than the pupil in the ordinary schools,
Jayakumar (1985) states that most of the teachers are
having positive attitude towards visually impaired
children, though they are not, completely aware of

the knowledge of blind ness,

According to Hanninen (1975) the sighted children
must be given the opportunitie; of living, studying,
playing with blind children. Research shows that sighted
children develop an extremely different sttitudes about

the blind after having attended school with them,
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As the blind child enters school, the teacher's
action and attitudes are of paramount importance whetﬁer
it is an integrated or segregated class room., The
teacher's attitude will be quickly transmitted to other
(Eastern, 1984).

Lairy (1972) stresses that the teacherymust
realise the way the child feels about himself which will
significantly affect his functioning and cutlock.
Therefore the teacher must be able to look objectively

the problems relating to blindness in order to help when

needed,

I. Planning and implementation of integrated education
Programme:

Implementation of integrated education programme

in a place is not so easy. Many factors are to be considered

while planning to implement this programme,

1. Finding out the sufficient number of blind children

~of school going age,
2. The regular tezcher of the school must encourage this
idesa, )
3, Trained resource teacher must be available for starting
a programme.

L. The parents of the visually impeired children should be
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encouraged to admit their children in the local
schools with the sighted children instead of travelling

a vast distance and isolating the child from the

normzl life for the sake of education.

Implementing the Resource Programmes -Preparing the School

Staff:

The major responsibility for preparing the staff
of @ school in which a resource programme is to be
established should be assumed by the individual pricinpal

and his/her resource teacher,

Once the guideline are understood, the principal
and resource teacher can prepare the test of their school

staff for the programme (Wiederhelt, Hammi end Brown, 1978).

-

J. Government Services:

There are about 0.12 million blind children in India,
Hardly 2 per cent of these go to educational institutions
for the blind., The literacy level of the blind population
4n India is much lower than the average level of literacy
in India (36%). But a2mong blind person who go for study,
their educestionzl level was higher than that of average

Indian (4 per cent at high schoollevel) (Year Book, 1985).
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The national policy for children consider
welfare of the handicapped as one of the priority area.
Government provides upto ninety per cent of financial
assistance to voluntary aggncies working for the welfare
of these children (Ministry of Educztion, Government of
India, 1986).

Department of social welfare, Government of India
awarding scholarships to educationally capable handicapped
ehildren aiming to secure education for the real adult

1ife (Ministry of Social Welfare, 1978).

National policy resolution on education recommends
the placement of handicapped children in regular sthool
under the provision of equal ecducational opportunities.
The scope of the scheme of integrated education is to
provide services from primary to upper secondary level

and to give parent counselling (Scheme of Integrated

Education, 1986).

The scheme of integrated education is a gentrally
sponsored scheme under the budget of 5 year plan, According
to the National policy on Education (1986)., The average
cost of an assessment should not exceed Rs.150 per child,

There will one assessment centre in each stage capital or
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district head quarters which fulfil the prime
condition of having more childrer in integrated school

system (Jangira, 1986),

Facilities for children according to the national

scheme of integrated education (1986)-

A. Equipment allowance of Rs.800 per child to be
spent over the period of “five years.
B. Book and stationery allowances of R¥.400/-

per child per year.
C. Transport allowance of Rs.50/- per month,

D. Reader allowance of Rs,50/- per month for blind

children,

If 2 disabled child is admitted under the scheme,
the centre shall bear the cost of bogrding and lodging in

case of those children whose parents income is less than

Rs.750/- per month.

Facilities for Speeial Teacher:

) Considering with the special type of duties, the
State Government and Union Territories will be given the
resource teacher a special pay of 7.5 per cent of the
basic pey in urban areas and 10 per cent in rural areas.
Ttinerant teacher will get a transport allowsnce of Rs.50/=

per month (Ministry of Social Welfare, 1982).
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Under this scheme, grant is available for

instituting full time training course for special teacher,
The universities and training institutes are expected

to utilise the existing infrastructure facilities. The
cost of the additional aids/equipment/space, and the
additional facility members will be met from the scheme

funds (Ministry of Education Government of India, 1986).

Loma daltE
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III EXPERIMENTAL PROCEDURE

The procedure for the study of Integrated
Education for Visually Impaired Children is discussed
under the following headings:

Selection of the area
Selection of the sample

A,

B.

C. Selection of the tool
D. Conduct of the study
E,

and Analysis, interpretation and presentation of

the data.

A, Selection of the area:

The principle of integration of visually @mpairéd
children in normal school is a new event in India. It
has made great strides in recent yeafs, The National Policy
of Education (1976) therefore, recommends the placement

of disabled child in regular schools.

Tamil Nadu is one of the leading states in India,

where integrated education programme is implemented in

different regular schools (Nagarathnam, 1981).

All the twenty schools in Tamil Nadu and
Andhrapradesh, where the integrated programme for the
visually impeired children is advocated were selected to

collect the data for this study.
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.

B, Selection of the sample:

To find out the views about the implementation
procedure of integrated educztion in regular schools,
all the thirty resource teachers who are handling the
visually impaired children in different integrated
schools of Tamil Nadu and Andhrapradesh were selected
for the study. The resource teachers were selected for
collecting adeguate information as they could give their
responses based on their experience and involvement in the

education programme,

The list of the integrated schools of visually
impaired of Tamil Nadu and Andhra Pradesh, were obtained
by the help of Mani, Prcject Director, Integrated Education
of Visually Impaired Children, Sri Ramakrishna Mission
Vidyalaya College of Education, Coimbatore-20. The
following table gives the distribution of area and

the number of the resource teaching selectdd for the

study.
TABLE 1
DISTRIBUTION OF AREA AND SAMPLES OF THE STUDY
S.No, Area Resource Teachers
1, TAT Kalanilayam, Sri 1

Ramekrishna Mission Vidyalaya,
Coimbatore-641 020.

--_----‘-----n----w-----------



S.No, Area Resource Teachers
2. Sri Avinashilingam Girls Higher 3
| Secondary School, Coimbatore-i43.
3. Kancordia High School, Barugur- 2
635 10L4.
L. T.E,L.C.,Middle School, Palladam- 1
638 664 _
5, OCPM Girls Higher Secondan School, 2

T21llkulam, Madurai,

6. St. Britte Higher Secondary School, 1
Gnanasolttipuram, Madurai-10,

7. Lcuy Perry Noble Special High School 2
for Girls, K.Purdur, Madurei.

¢, Punithavalanan Primary Schéol, 1
Fathima Nagar, Pudukottai-621 316,

9. Union Christian Higher Secondary School, 2
Madurai-1.

10. Pattupoochi M.I.M.Elementary School, 1
Thallakulam, Madurai-2.

11. Bishop Human Memorial School, Tiruchi- 1
rapalli-620 001,

12. St.Jdohn's Higher Secondary School, 1
Palayamkottai-627 001,

13. Madura College Higher Secondary School, 1
Madurai-1.

1%4. St.Joseph Boys Higher Secondary School, 2
Katpadi-632 326,

15, St.Mary's Higher Secondary School, 1
P.BONOQ 56m Madlll'&i—’ P

16. Sarah Tucker Hr,Secondary School for 1
Girls, Palayamkottai, Tirunelveli



S.No. Area Resource Teachers
17, Madras Y.M.C.A.Boys Town Middle 1

School, 282, Thrapporun High Road,

Medras.
18, Pasumalai Higher Secondary School, 1

Pagumalai, Madurai-625 004.

19, ST, Francies English Medium Upper L
Primary School, Venkatagiri Town,
Nellor Dt. A.P.

20. Scott Christian Higher Secondary 1
School, Nagercoil.

C. Selection of the Tool:

A§ the study wes aimed to collect the views of the
teachers regarding implementation procedure of integrated

educction for the visually impsired children, a questionnaife

method was chosen,

To elicit information, the questionnaire schedule is

very xcurate =nd large number of sample are covered within

the short time (Gupta, 1983).

Questionnaire method was selected for this study
because it has an opportunity to establish rapport, to
explain the purpose of the tudy, and to explain the

meaning of items that may not be clear (Best, 1983).
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The informents were spread over & wide area, so
questionnaire method is appropriate to collect the

jnformation for this gudy(Sukhia, Mehratra and Mehratra, 1978).

The questionnaire formulated for the study is
given to Appendix A, The formulated questionnaire includes
the general information of the resource teachers, general
jnformation about the school and the opinion of the

respondents about the integrated education programme.

D. Conduct of the Study: .

As the tool for the study was a "Mailed Guestionnaire",
a requisition letter to the resource tea;ber was considered )
necessdry along with the framed questionnaire and sent
it by post. Adequate time of 20 days was given for the
respondents to fill and sent it back the questionnaire
to the investigator. A reminder letter was sent to the
teachers who had not sent vack the questionnaie, The

jnvestigator took nearly 2 months for collecting the forms

from the resoute teachers.

E, Anslysis, Interpretation and presentation of the data:

After considgration of the data though the
questionnaire method, the data was consélidated, tabulated,
analysed and interpreted. The findings of the study

are discussed in the following chapter.
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IV RESULTS AND DISCUSSION

The results of the study of Integrated Education for
Visually Impaired Children are consolidated, tabulated and

discussed under the headings listed below:

A, General Information of the Selected Schools

B, General Information of the Visually Impaired
Children in the Selected Schools

C. General Information of the Resource Teachers

D. Views of Resource Teachers in the Implementation

on Integrated Education.

A. General Information of the Selected Schools:

Location of the schools, types of the schools, number
of resource and regular teachers are the aspects for which

the informations were collected.

.....

Twenty integrated schools for visually impaired child-
ren of Tamil Nadu and Andhrapradesh were selected to carry out
for this study. Out of twenty schools selected 14 and 6 schools

were in urban and rural areas respectively.



2. !zge’of'the échoolg:

) Amggg the twenty selected schgol there were 15
of Secondary Schools-and the remaining 5 schools:gpgo
Primary Sggpions only. ;It is happy to note that one
out of fifteen secondary schools, the classes were
conducted from pre-primary to secondary level for

visually impaired children.

3, Number of Resource and Regular Teachers:

It is traced out that there were 841 regular
teachers and 30 resource teachers working in these twenty

integrated schools.

B, General Information of the Visuelly Impaired Children
in the Selected Schools:

Distribution of children according to residence

and classes are discussed under this:

.-

1. Distribution of Children According to the Residence:

-~ -

Following Table shdws the distribution of

residential and non-residential visually impaired schildren.
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TABLE 1II
RESIDENTIAL AND NCN RESIDENTIAL CHILDREN

No. Sex Residential Non-Residential Total Percen-

: Children Children tage

1. Boys 120 7 127 574

2. Girls 52 40 92 42,1
Total 172 47 219

Totally 219 visually impaired children are studying
in these twenty selected schools, Among these 127 and 92
are boys and Girls respectively., Out of 127 boys 120
(94.5%) were residing in the hostels anﬂphe remaining were

coming from their own houses,

- . ~ - e

Out of 92 girls, 52 (56.5%) were the hostelers
~nd 4O (43.5%) were the day scholars.

ey

2. Distribution of children in each classes:

-

Table III deals with the distribution of children

in each.class of integrated programme,
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TABLE II1
DISTRIBUTION OF CHILDREN IN EACH CLASS

5.No., Classes No. Percentage
1. L.K.G. 2 1
2, U.K.G. ' 5 2.3
3. I Std. 22 10.0
e II Std. 13 5,9
5. IIT Std. 17 7.84
63 v Stq. 14 é.@
7. V Std. 13 5.9
g. VI Std. 20 9.1
§; VII Std. 22 10.0
10; VIII Std. 14 6ol
11, IX Std. 32 14.6
12. X Std. 22 10.0
13, XI Std. 14 6.k
1. XII Std. 9 L1

With the help of the figures in the Table, it is
notable that strength of the visually impaired children
in the selected integrated schools was more in IX Standard
(14.6%). Next tome I, VI, VIII and X Standard with the

student population ranging from 20 to 22, 3ix classes



46

had the children about 10 to 20. All other classes
had the children less than 10. It is noted that there
were 5 children in U.K.G, and 2 were in L.K.G.

c. G ral informa the Resource Teachers:

e .. s =

The generzl information of the resource t eachers

include:

1. Quelification of research teachers

and 2, Years of experience in teaching visually impzired

Children.

1 anllficstion of Resource Teachers‘

Regarding the educat:onal qualificetions of the
teachers working in the selected schools - 12 of the:
teachers had post graduation with M.Ed., and one had
B.Ed., along with post graduation. 14 of them had

-

B.Sc.,M,Ed., degrec and 3 of them had B.3c., B.Ed,, degree.

2. Years of Experience in Teaching .2

The Table IV depicts the resource teachers

professional experience.
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TABLE IV
PROFESSIONAL EXPERIENCE OF THE RESQURCE TEACHERS

S.No. Year of Experience No.of Pergentag e
teachers '

1, 6 months ) 4L 13.3

2. 1 year 6 20.0

3. 2 years 10 33.3

be 3 years 7 2343

5e L years 1 3.3

é. 5 years 1 3.3

7. 7 yerrs ' 1 3.3

) From the collected data it is clear that the
;esourfe teacher's professional experience ranged
from 6 months to-7 years, Only 10 teachers hrd 2 years
of teaching experience which is considered as probationary
period. Three of them had more than 4 years of experience,

Four out of 30 teachers had joined the school just 6

ﬁonths back.

Diagrammatic representation of teachers experience

is shown in Figure II.
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D. Views of Resource Teachers on the Implementation of

Integrated Educ-tion:

1, Views regarding the implementation of Integrated Education:

Resource teacher's awareness towards the objective
of Integrated Education is t abulated below:
TABLE V

AWARENESS CF RESOURCE TEACHERS POWARDS OBJECTIVE OF INTEGRALED
EDUCATION

1, Providing ecual educational oppor- 29 96,6
tunities
2. Promoting good social interaction 23 76.6
3, Developing wholesome personality 19 63.3
L. Removin§ stereo type attitude towards 16 53.3
visually impairement
5, Normalising the life of the 14 L6,6
visually impaired in the restrictive
environment
6. Providing adult life edperiences 10 33.3
7. Imparting the public that visually 7 23,3
impaired children are blind in
vision not in wisdom .

8. Reducing the cost of education 1 33



50

Above Table clearly indicates that 96.7 per cent
of the resource teachers were aware of the public law
(1985) that all the exceptional children have the right
to an equal educational opportunitiee in the least
restrictive educational environments., Hence the rescurce
teachers were able to give equal educational opportunities
to the visually impaired is the main objective of
integrated education. Seventy seven per cent of the
teachers viewed that providing good social interaection
is the next objectives. Developing wholesome personality
to become & real member of the society was third in order
of listing out the objectives of integrated educstion.
Removing stemeo type attitude towards visually impairment,
normalising the life of the visually impaired in least
testricted environment, providing adult life experiences,
importing the public that visually impeaired children are
blind in vision and not in wisdom and reducting the

cost of education are more of the opinions of resource

teachers,

2, Existing Models of Integrated Education:

The following table gives the deteails of existing

models of integrated education.
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TABLE VI
EXISTING MODELS OF INTEFRATED EDUCATION

- eem @ e ™ @ e m & M @ S er % R @ M @ @ W e @ e e @ e W W e e

- em e M m @M E e W B Em @ @ @ Em S B @ W @ e e @ W e W S G @ e e

1. Resource Model 29 96.77
2. Itinerant model 25 83.3
3, Combined model 18 60.0
L. Co-operative model 18 60,0
5, Dual Plan 9 30.0

It is notable that resocurces and itinerant models
were the most known to resource teschers, Sixty per cent
of the teachers stated that the combined and co-operative
models were the other models available for teaching the
visuelly impaired children, Thiry per cent of the:regular
tezschers had a special short term training, hence they

dealt with the dual plan in the integrated education.

' Figure III depicts the existing models of integrated

education.,

3, Implementation of Models in Schools:

Regsrding the type of models implemnted in schools

majority of the teachers, (96,7 per cent) voiced for
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resource model, This veiw is similar to Hawisher et al's
(1978) view who had proved that resource model is the )
widely implemented model of integrated education programme.
Favourable attitude towards combined model was shown by

3.3. per cent of the respondents.

L. Criteria to select the $uitable models:

AT e e

Resource teachers remarked that while selecting a
suitable model for integrated education, various aspects to
be borme in mind such a&s nature of visual impairement,
the number of visually impzired children attending the
Integrated Education Pro-ramme, availability of the
equipment in the resource room, competency of the resource
person, educational level of children, hostel facilities
availability of resource persons and the cooperation

of school administratérs.

5, Views regarding combining the models:

The ana}ysis of the collected data reveals that
16.7 per cent of the resources teachers liked the
combination of resource and itinerant model. Combination
of resource and combined plan was preferred by 6.7
per cent of the teachers and an another 6.7 per cent of the

teachers wanted the co-operation of two school management.
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6. Suitable Mgdels for Remote Areas:

Table VII propounds the opinion of resource teachers

about the suitable models for remote areas,

TABLE VII
SUITABLE MODELS FOR REMOTE AREAS

--_.--------------uo--n-----.---

1. Iginerant model 17 56.7

2, * Duel Plan 6 20.0

| 3. Rescurce Flan L 1333

' be Cluster Model 2 6.7
n 5. Co-operative Plan 1 3.3
Total 30 100

Resource teachers also suggested Bome suitable models
for remote areas. In the order of priority itinerant
model stood first, dual plen came next, resource plen
as the third, fourthly cluster model and the cooperative

plan was preferred by one one teacher,
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7. Views Regarding Integratel Education Programme and

-

Special Schools for the Visually Impaired:

As Rogow (1979) exhorts that the aim of both
integrated and special schools for the visually impaired
is enriching the programme for the visually impaired
children this tudy zlso revealed that the same fact and
16,7 per cent of the teachers said that integrated education

programme is not a threat to the special schools.

But 53.3 percent of the teachers differentiated
between these t wo schools emphatically that only capable
pupil can be admitted in the integrated schools, whereas
L6.7 per cent of the teachers opined that the multihandi-
capped children can be admitted only in the special schools

and can not be in the integrated schools.
8, Categorie Impairement which can be Integrated:

The opinion of the teachers regarding the categories
of visual impairment that can be integrated was traced out
23.3 per cent of the teachers stresced that all categories
of visually impaired children such as totally blind,
partially sighted and low vision could be integrated.

This is in accordance with the findings of Epstein (1984)
that all categories of visually impzired children can be

integrated after testing their intellectuzl ability, in
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order to increase the efficiency in learning, to minimise
the administrative burden and to make use of the available

minimum resources equipment.

9. Admission of the Multihandicapped in Integrated Education
Programme:

Regarding the admission of the multihgndicapped
in the integrateé education programme, 56.7 per cent of the
teachers remarked that the multihandicapped children
should be rcommended to the other suitable schools for their
own betterment. ?bis is in support of Henders-'s (198L)
rogommendations that suitable specizl schools fof multi-

handicapped is the best institution to give overall guidance.

Appointment of the specially trained teachers for
the multihandicapped (30 per cent) and admitting them in
the integrated school after testing their intelldgénce
(16.7 per cent)were the other views proclaimed by the

resource teachers.

10. Teacher Pupil Ratio:

The resource teacher is full responsible for the
conduct of the programme for the visually impaired children,
Teacher pupil ratio is an important aspect of resource
programme, 66.7 per cent of the teachers were more

ravourabla for the ratio of 1:8 - 10, This finding is
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similar to Mani's (1986) opinion that one fully time
resource teachérs can manage 8-10 visually impaired
children in the resource programme. On the other hand
33,33 per cent of the teachers strongly felt that only
5 to 8 children can be managed effectively by a full

time resource teacher,

41. Hourg of Serviece Per day by the Resource Teachers:

‘The Table given below gives 2 picture of the hours

of service per day by the resource teachers.,

TABLE VIII
HOURS OF SERVICE

S.No., Hours of oorv1ce No Percentage
1. 8 hours 19 63.3
2. 7 hours 6 20.1
3. 9 hours L 13.3
Le 10 hours 1 363

- T e WD . -0 " - -

-a----a-----------—-n--------&.
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It is noted that 63.3 per cent of the resource
teachers preferred to work for 8 hours per day. Only
one out of 30 teachers wanted to dedicate per time up
to 10 hours per day in serving for the visually

impaired children.

Twenty 2nd 13,3 per cent of the respondents put
forth their views to'work upto 7 hours and 9 hours per day
respectively,

Responsibilities of Resource Teachers in Integrated Education:

Table IX reveals the responsibilities of resource

teachers in the integrated education programme,
TABLE IX
RESPONSIBILITIES OF RESOURCE TEACHERS

S.No. Responsibilities NY, Percentage
1., Preparing the Braille materials 24 80,0
2. Preparing the various aids 19 63.3
3. Establishing rapport with regular 19 63.3
t eachers and administrative staif
L. Planning she curriculum 13 43.3
5. Remedial tezching 12 40,0
6. Orientation and Mobility . 11 36.7

7. Scribe work for the Examination 9 30.0



8. Helping the visually impaired 9 30.0
children to get along with
the sighted children

9. Arranging for reading service 9 30.0
programme

10, Maintaining the records. 9 30.0

11,  Regular teeching activities 7 23,3

12, Developing rapport with 7 23,3

voluntary organisations

It is seen from this Table that 80 per cent of the
teachers highlighted that the braille preparation as a
major responsibility of a recsource teacher. This opinion
is in accordance with Mani's (1986) recommendation that
resource Teachers should dévote a considerable amount of
time for the preparation of braille materials and special

aid, so to incrcase the standard of education for the

visually impaired.

Preparation of special aid for the visually impaired
children and rapport with regular teachers and administrator
were the others responsibilities of resource teachers as
per this study, Npcpler et al (1974) also viewed as
63.3 per cent of the respondents of this study felt that



m 60
in order to maintain cordial relationeship and to seek
cooperation, the reseurce teachers should have a good

rapport with regular teachers and other administrative

staffe.

Beczuse specielly trained resorce teachers are key
person &f integratededucation, L3.3 per cent of the said
eurriculum planning is the responsibility of resource
teachers in integrated programme, Remedial teaching,
orientation and mobility treining and scribe work for
the examination were spelled out the other responsbility

of the resource teachers (Plat I, II, III, ),

13. Responsibilities of Rerular Teacher in Integreted
Educations

The responsibility of the regular teachers in integrated
education programme is presented in the Table X,

TABLE X
RESPONSIBILITIES OF REGULAR TEACHER

U Providing ecual opportunities to
the visually impeired children

in the common class 18 60
2, Teaching with tectful aid, prepared :
T by resouce teachers 17 56,7
3. Contacting the resource teachers

regularly 13 L3.3
Lo Informing the curricular activities

well in advence 9 30
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5. Observing the problems of

visually impaired children in

the class and reporting to the

resource teacher 9 30
6. Giving individual attention

to the visually impaired in
their lesson 7 23.3

It is clear from the above Table that 60 per cent
of the regular teachers were they aware of the necessity
of giving ecual educational opportunities to the visually
impaired children in the class. Psychologicelly it is
true that the alround development of the visually impaired

bhildren depends on the acceptance of the child in the

classroom,

It is a known fect that children in need of special
help should be provided with specizl type of aid meant for
them. Ofcourse the resource teachers are trained for this
purpose. Hence the regular teachers should make use of
the resource teachers service by mzking use of the tactful
aids prepared by the resource te~chers for teaching, 56.7
per cent of the teachers were aware of this fact,

Hodgsan and Pelone (1985) also thought in the same line

of the result of this study.
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1,3.3 per cent of them thought that regular contact
with resource teacher and informing the curricular
activities well in advance to the resource teachers
were the major responsibilities of regular teachers, It
is needless to say that the visually impaired children
should be given individual attention and their problems
should be noted down all the time by the regular

teachers and to be conveyed to the resource teachers,

14, Direct/Indirect Services to the Visually Impaired Children:

It is painful to note that majority of the resource
teachers (86.7 per cent) expressed that the direct
services for the visually impaired children cén be given
at primary school level only. But 3.2 per cent of the
respondents had rezlised the prime need of giving the
direct services to the visually impaired children from

the pre-primary school level itself.

73.3 per cent of the teachers stated that the
sndirect services can be given et secondary level, whereas
33,3 per cent of them respondents that the visually
jmpaired children should be provided the indirect services
only in higher secondzary level, because only 2t this
level they éare capable to carry out their work by themselves.

This opinion is in accordance with Guinner's (1970) statement

-
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that when the child acquires the necessary skills, the
dependence on the resourfe teacher for direct services
will become less and there will be demand for more

ind#tect services.

15, Necessity of the Resource Teachers:

As every one has & tendency to support his/her own
field of service, the resource teachers also indlined very
much of their field. All the teachers selected for this
study strongly stressed this view by saying that the

integrated education programme cannot flourish without

a resource teacher,

L6.7 per cent of them stated that resource
teacher is the key person of integrated education
programme, This result is similar to Bishop's ({971)
opinion that the aims and objective of integfated education
can not be met without the resource teacher because only
they cen déal the problem of the visually impaired children
in an effectiye manner due to their specialised training

in this field. |

16. i ected from a_ Resource Teacher:

e

Table XI reveals the competencies expected from

a resource teacher, ' l
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TABLE XI
COMPETENCIES EXPE@TED FRCM A RESCURCE TEACHER

¥ 7

S .No. Competenciesféfpectedﬁgm No Percentage
resourfe teacheér ' i

1. Knowledge in Braille work d15 50.0
2. Sgeéial skills in teaching

visuzally impaired children 15 50.C
3. Bwareness of necds of visually 13 43,3

impaired children

L Dedicetion to work 13 43.3
5. Developing school curriculum 9 30.0
6. Awafeness of the recent trend in

education of visually impaired -

children 6 20. ©

7. Skills in prepering special aids 5 16,7

The resources teachér revealed that the competencies
mentioned in the above table are the required qualities
for the resource teacher for the proper implementation of
the integr-ted education programme. Fift per cent of
these teacher felt that they should excel in braille work

and in teaching.
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h3.@ per cent opined tﬁat they should have the
ability to understand the special needs of v?sually
impaired children and the dedicztion in work., Developing
sechool curriculum awareness of the recent rend in educaticn
of visually impaired children and skills of preparing
special aids were the other skills that a2 teacher acquire,.
As Seetharam's ( 1984) finding tell that the role and
competenciesﬁof resource teacher vary with the type and
characteristics of which the teacher works, this
study also reveals that the teacher's role and
competencies differ from place to piace as all the

availability of the resources.

Figure IV depicts the competencies expited from &

resource teacler,

17. Treining Progremme for Resource Teachers:

Table XII figures out the level of vhich the

re-ource teachers can be trained,

TABLE XII

S.No. Level of Training FProgramme ' No Percentage
1. Post graduate level 15 50
2, Degree level 13 L3.3

3, Diploma level 2 6.7
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Regarding the level at which the resource teachers
can be trained 50 per cent of the resource teachers
prefefred the post graduate level of training programme
and 43.3 per cent of them opted the degree level training
The diploma level training was wanted by 6.7 per cent

of the respondents,

In this context Wedul, (1982) recommedned that the
teacher appointed for the visually impaired children required
to have a2 short term training course to meet the

jmmediate objectives irrespective of their educational level,

When the investigator asked to reason out their
preference for the levels of training programmes, 56.7
per cent of teachers voiced that to teach upto secondary
school level, the teacher should have the post graduation
is sufficient to be aware of the needs of visually impaired
children,
18. Infrastructure at the_ Government Level:

In case of the suggestion of resource teachers
regarding infrastructure 2t the Government level, the

following points were firmly voiced by them.
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a. Having a seperate cell for the integrated
education programme

b, Increasing the number of teacher training
centres for disabled

c. Providing the financial assistance to t he
voluntary organisations by the Government

d. Introducting the integrated educsation, programmes

at primary level.
and e, Evalueting the integrated education progr&mme

periodically.
19, Incentives for the Resource Teachers:

Except 6.7 per cent of them, all the othem
resources t eachers demanded some sort of incentives for t heir
dedicated work. Those who opted for incentives ressoned
out that they have more responsibilities than the regular
teachers, and it encourages the resource tescherg to carry
out their duty enthusiastically than their counterparts.
Keeping this in view, the National Scheme of Integrated
Education (1986) also recommended to give some incentive
to the resource teacherse.

20. Type of Incentives:

The following Table depicts the type of incentives

the resource teachers to be given.
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TABLE XIII
TYPES OF INCENTIVES

S.No, Type of incentives No Percentage
1. Seperate Scale 9 30
2. Extra financiel assistance
in addition to the salary 7 23.3
3. Incentive for higher qualificaion 6 20
L Recognition by the society L 13.3

It is clear from the Table thrt 30 per cent of the
teachers felt thst there should be & seperate scale for
the resource teachers., About 23,3 per cent of them
wished to have an financial assistance in addition to their
salary., Incentive for higher qualification of the resource
teachers was opined by 20 per cent of them and 13,3 per cent
of the teachers suggested that recognition by the society

itself is an incentive for the resourfes teacher which

should be appreciated.

21, Facilities During Treining:

The subjects of this study (resources teacher)
repeatedly emphasised thst the physical facilities such 8s

proper building with sufficient classroom and other
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materials such as braille sheets and materials for
preparing 8ids should be in good condition in all the
training institutes in orddr to train the teachers
effectively. Plate V showing the aids which are

neede dor a resource room and & centre.

22, Acquaintance of parents with the Integrated Programme:

The following Table propounds the ways by which
the parents can have the acquanintance with the integrated

education progremne.

TAELE XVI
-
ACQQ;NTANCE OF PARENTS WITH THE INTEGRATED EDUCATICWN
PROGRAMME
3.%. ) Ways No Fercentege
1. Parent teacher meeting 16 53.3
2. Counselling and zuidance to the
parents 12 4O
3. Sending the report of the child 8 26,6

L. Wide publicity through mass media
to the remote areas regarding the

integrated education 5 16.6

5, Cre~ting awareness among the L 13.3
parents that the visually impaired
children are a2lso member of the
society
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e §b§ut the parents ecquainteance with the
integrated education programme 53.3 per cent of the
resource teachers suggested that the parent teacher
meeting is one of the best ways through which they can

be aware of the integrated educstion programme. This

is supported by Cruick Snank et al (1985 that the

parent teacher association help the'parents to develop
positive attitudes towards their handicapped child,
Counselling and guidance to the parents is an another
pbest media to orient the parents. Some of the other ways
of having rapport in the parents are seﬁ?ng the report

of the child, wide-publicity through mass media to the
remote areas regarding the integrated educstion programme
and creating awareness among the parents that the

visually impaired children are also member of the society.

23, Appointment of visually impaired persons_as resource_.

teacher:

When the resource teachers were asked to giv e their
opinion regarding the appeintment of visually impaired
persons &s resource teachers,all of them disggreed that
jdea, about 41 per cent of them reasoned out that it is
difficult to prepare and presen§ special adds by the

visually impaired persosn. About 30 per cent of them
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dépicted that it is difficult for them in the proper
way, since they themselves are in need of others help
mostly. It is also difficult for them to maintain
f£he resource room and help the children in the scribe

system during the examinations time.

24, . Evaluation pattern of cg_rriculum,_a_rggi_hp__o,-cggz;pulumw

Agﬁivitigg:

It is found that 70 per cent of the resource
teachers used to &assess the visually impaired children's
performance thrice a year (quarterly, hslf yearly and ’
annually) with their sightéd peers. On the other mlnd,
50 parents of them stated that children's performance was
evalusted every month by the regular teécher. Maintaining
records about the pupils' general vehavioural aspects and
giving weekly test for cﬁrricular subject by the resource
geacher was the other way of evaluation as per 13.3 per cent

of the respurce teachers.

The extra curriculur activities much as sports,
music and other craft works were jncorporated in the
integrated education programme. These activities were
evaluated in the form of observation, rating scale,
mobility test and with the help of cumulative record.

for the purpose of encouragement as well & s to aware prices.
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25, Examination Patterns

Table XV indicates the different examination

procedure for the visually impaired children,

TABLE XV
EXAMINATION PATIERN

S.No Pattern No Percentagé
1, Scribe system 26 86,77
2. Braille 23 76.7
1, Oral examination 5 16.7
L, Recorded Examination 3 10.0
5, Typewriting 2 6.7

With regard to the different examinztion procedure
of visually impaired children 86.7 per cent of the
teachers favoured the scribe system. Braille system
was opted by 76.7 per cent of the teachers., Oral examinstion,
recorded examinztions and type writing were the other

forms of examining the visually impzired children &8s per

the respondents view.
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Ninety per cent of the respondents told that
the scribe system is mainly used at high school level.
At the primary end pre-primary level, oral test is
followed. As Hegarty et al (1984 ) voiced braille and
scribe gystem are complicated at the primary and pre
primary level. Diagramatic representation of examination

pattern is shown in Figure V,

26. Problems #n Implementing the integrated_educestion programme !
rable XVI denotes the problems in implementing the

jintegrated education programme.
TABLE XVI
PRCBLEMS 1IN IVPLEMENTING THE INTEGRATED PRCGRAMME i

1. Lack of scribes at the time of

examination 6 20,0
2. Lack of braille t ext book 5 16,7
3, Students of secondarz and

higher level unable to integrate

themselves? 5 16.7
ke Lack of knowledge to administer

the integrated school L 13,1
5. Lack of knowledge of re%ular 3 10.0

teacher to teach visually impeired

6. Lack of resource materials 3 10.0

.-------------------é-n----u--
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S.No., Problems No Percentage
7 Parents unwillingness to tend
their children to this programme 3 10.0

8. Hesitation of the sighted to
cooperative with the widsually

impeired 3 10.0

g, Problems to implement in the
remoteareas 2 6.7

10. Unable to identify the

educationally capable visually

impaired children 2 6.7
11, Hesitation of the regular

tencher to accept the inte~

grated educaticn programme 1 3.3

12, Participation of physical
education 1 3.3

As shown in the Table, 20 per cent of the teachers
opined that lack of the scribes at the time of examination
is one of the important problems of integrated programme.
16,7 per cent of them thought that lack of braille
hooks and students of secondary and higher secondary
level unable to integrate themselves were the other
problems. As we see in the Table the problems mentioned
of integrated education progremmes are lack of knowledge
of institution management in the integrated programme,
lack of knowledge or regular teacher in teaching

visually impeied, lack of resource materials, willingness
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of parents to give their disabled child in the integrated
educ@tion programme and hesitation of sighted peers to

co-eperative with the visually impsired children.

For the above mentioned problems the resource
teachers came out with some suggestions that seminars,
workshop and orientation programme for the resource
teachers should be increased., The findings of Willoughby
et al, (1980) also came out with the same sugzestions
that seminar and orientation programme are needed *for
imparting the recent trend in the services of resourge
teachers, Increase of training centres for resource
teachers(16,7cper cent) and assistance from the Government 1
in the form of grant in aid and e stablishment of braille

printing press (13.3 per cent) were the other suggestions.

-

27, Suggestions for implementeation of integrrted. educetion

-~ (3
: o

All most all the resource teachers gave some
suggestions towards improvement of implementation of
integrated education programme. Among all, counselling
and guidance service of the parents of the disabled child
come as the first suggestion., Because placement of the

[}

child in integrated education and future education of the
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child rests in the hands of the parents they shculd be
eounselled and guided (Cruickshank et al, 1985).

”

28.3 per cent of them viewed that the integrated
education should be started at brim&rly level., This
$s in line with Vaithilingam's (1985) statement that
carly integration avoid the feeling of "separations
and help them to develop positive, attitude tcowards

the integrated ecuc&tion programme.

Resource teachers ard regular teachers in the
1nteg?apeq'edggation centres should ha%eg;reat amouht '
of_cngperation to reminder the service to the disabled.
Better ;gvolvemgnt of the Government and the improvemert
of resource room area are the other suggestions raised
by the teachers. Some of the resource teachers stressed
that acceptance of the visually impeired children
by the peer group end the resources tescher should be

improved for better integration.
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V SUMMARY AND CONCLUSICN

-

The study was undertaken to find out the
implementation Procedure of Integrated Educetion for
Visually Impaired Children, All twenty integrated echools
of Tamil Nadu and Andhra Pradesh were selected as the
samples of the study. The finggmare summarigsed and given

below:

1. Seventy five per cent of the sclected school were

Secondary Schools, which were situated in Urban area (70%).

2. Out of 219, 472 were the residential children,
2 According to resource teachers most common objective of
integrated education is to provide equal educaticnal

opportunities to the visually impaired along with the

sighted peers.

L. Regarding the models, the resource model and itinerant
model were the most known model to resource teachers,
majority of the teachers (96.7%) implemented resource
model in their schools. The teachers remarked that the
nature and number of visually impaired children shculd
be kept in mind to select the model, and most of them
liked to combine resource and itinerant model in their
schools, it was also suggested that itinerant model

would be more suitable for remote areas,
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6.
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Twenty four per cent of resource teachers stressed

that all categories of visually impaired children

could be integreted. But regarding the admission

of multihandicapped in the integrated education

programme, 56,7 per cent of the teachers propounded

that the multihandipapped childrenschould be recommended to

the other suitable special schools.

Most of the resource teachers favoured the 1:8-10

teacher pupil ratio.

Preparing the braille meterials, the various &ids, and
establishing rapport with regular teachers and
administrative staff were considered as the major
responsibilities of the resource teachers by 80 per cent
and 60 per cent respectively., Flanning the curriculum,
remedial teaching orientation and mobility, scribe

work for the examination, arrsnging for reading service
programmne, maintaining the pecords, regular teaching
activities and developing rapport with voluntary

erganisations were the other responsibilities of the

resource teachers as per this study.

Resource teachers mentioned that providing equal
opportunities to the visually impzired children, teaching

with tactful aid prepared by the resource teacher,
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contacting the resource teacher regulearly,
observing the problems of visually impaired children
end giving individual attention a&re the responsibilities

of the regular teacher in the integrated education

programme.

0. Majority of resource teachers (86,7%) felt that direct
services are needed at primary level, where as 73.3
per cent of them stated that indirect services are

suitable in secondary level,

10. As every one has 2 tendency to support his/her own
field of service, 46,7 per cent of the resource teacher
strongly stresced that the integrated education programre
cannot flourish withsut a resource teacher, since they

are the key person of integrated education programme,

11, Adout 50 per cent of the resource teacher expressed
that special skills in teaching visually impaired
and proper knowledge in braille work are the most

e - -

important competcncies expected from a resource te&acher,

12. Half of the resource teacher selected for the study
preferrad the post graduate levels training programme,
since it i3 n2cessary to teach updo sccondary scihnol

1s78l, 43.3 and 6.7 per cent of the teachers opted
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the degree level and diploma leveltraining respectively.

Resource teachers voiced that the governmentushould

help a separate cell for integrated educstion progrramme,
increase the number of resource teacher training centres
rendering financial assistance to voluntarybrganissations,
introduce the integrated education at primary level and
évaluating the programme periodicaly are thg_suggestions
of resource teachers regarding infrastructure at the

government level,

In case of incentives; all the resource teachers
except 6.7 per cent demanded the incentives for their

dedicated work in the form of separzte scale.

Majority of resource teachers felt that parent teacher
meeting (53.3%) and guidance and counselling services
to the parents (40%) are the best ways to make the

parents involve with the intesrated education.

The visually impaired children were evaluated periodically
with the sighted peers. The extra curricular
activities are evaluated in the form of observation,

rzting scale and mobility test.

With regard to the examination procedure scrive system
and braille method were followed by 86,7 per cent and

76.7 per cent cf the resource teachers respectively.

-

\l.._.._,u . -n-.-.;.-lﬁ-h‘l..:..n_j
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The problems in_conrection with the implementtion

of the integ?atgd_gdqgatégn programme, lack of sribe
at the time of examination (86.7%) and lack of braille
text book (76.7%) were the primary ones. Unable to
integrate secondary and higher level, lack of knowledge
to administer the ingegratgd school, lack of resource
mgterials, lack of knowledgenof regular _teache to
tegch visually impgired, parents unwill;ngness_go

gsend their children to_phis programme hesitations

of the_ﬁightgd to co-operate with visuzlly impaired
children. Unable to identify the eiucstionally
capable visually impaired children and hesitation

of the regular teacher to ccept this programme are

the problems in the implementation.

As_educational opportunities for visually impaired

children are increased day by day, a study of this kind

will be very much useful in improving the eddcational

system of visually impaired children.

The findings of the study has highlighte:d/\:o the

jmplementation procedure, qifficulties, and sug~estions

of the integrated eduqation programme., It is sure tyﬂt

these results and finding would give right direction to .

the integrated class room.
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Recommendation:

- cmiv A w— - -

1. Due to the vast increase in population of visually
impaired children in India, itinerant programme
couldupe implemegped to corer a wide range of visually

impaired children,

- et

2. To improve the ducstional facilities of visually impaied
children from remote and hilly areas, cluster model

" could be implemented.

3. It is highly ?ecommended that the head of the institution
should conducﬁ regular meet for the school faculty
' reagrding the education of visually impaired children .
L Inservice courses could be grganised for the_resource
teachers regarding the new trends involved in teaching
methods and techniques, aids and eqguipments for the

educating of visually impaired children,

5. A specially trained orientation gnd mobility instructor
could be appointed in a school and his/he r cservices
could be utilised on part time basis for more thgp

five schools to assist visually impaired children,

e - e - -

6. In service programme could be organised for the physical
education teache"s regarding the adoptation or )
modification needed in teaching physical education

activities to vissally impaired chil<ren,
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The training institutigps cQuld be organised for

the resource teachers in all levels, suchas degree,

post graduate, B.Ed, ,M.Ed., and diploma level.

] -~ - -- -

Regional Braille press could be organised in each state

to meet the text needs of visually impaired children.

Parent counselling programme in district level could

be organised through I.C,D,5.Programme,

Pre-vocational courses could be identified &nd

implemented in the integrated schools.

Rehabilitation centre and service programme could be

organised in each district for the visually impaired

children.

1
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APPENDIX — I .

A STUDY CF THE INTEGRATED EDUCATICN PRCGRAMME FOR VISUALLY
IMPAIRED CHILDREN

<UESTIONNAIRE FOR RESOURCE TEACHERS REGARDING THE IMPLEMENTATION
OF INTEGRATED EDUCATION PRCGRAMME FOR THE VISUALLY IMPAIRED
CHILDREN

I. GENERAL INFORMATION ABOUT THE SCHOOGL:

1. Name and address of the school:

2. Location: B
) Rural/Urban
3., Type of school:

-

Pre-primary/Primary/Secondary

L, Number of children:

- - - .

5, Number of teachers: )

a. Regular teacher:

b. Resource teacher:

TI. GENERAL INFORMATICN ABOUT THE VISUALLY IMPAIRED CHILUREN:

1, Number cf visually impaired children in the school:

Boys ._ undw. Cirls




e s - - - [ . - -~ e .

2. Number of children residing in the Hostel (is the school

has hostel):
3, Number of children not residing in the hostel:

L. Their distribution in each class:

III., GENERAL INFORMATION OF RESCURCE TEACHERS, REGULAR TEACHERS

Name quallfication Years of experience
e m——— in Terching
General Pro- Visually Impaired

- fessional children

Resource

Teachers

Regular

Te&chers

(In t-e case

of Dual Teaching
mod~1s)

1II. VIEWS CN THE IMPLEMENTATION OF INTEGRATED EDUCATICN:

. What are the aims and obJectlves of integrated education
procedure according to you?
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2. a.'Mention the existing models of integrated education
. for visually.impaired children.

Qe
b.
Ce

d.

b. What type of models you heve implemented in your school?

- R - -

3, What are the criteria you would suggest to select a
suitable model?

L. Do you think that it is possible to combine two or three
models together according to local circumstances?

If yes how? Yes/No

5. Is there a suitable models for serving visually impaired

children of remote villages, where trangpbr@ation is
difficult and visually impeired population 1s scattered?
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6.

7
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Do-you think thet integrated education is & threat to the
residential type of education?

-

Yes/No

Regsons:

Are you able to integrate all visually impaired children?
Yes/No ]
a. If yes, which category of visually impsired children?

If 2 multihandicapped child seeks admission in the
integrated programme, what will you do?

How many visuslly impaired children a full time resource
teacher can serve?

Number of children:

Time:

10. What responsibilities the resource teacher has in an

integrated education programme?
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11, What repsonsibilities the regular teacher has in the
integrated pfogramme?

12, At what level visually impaired children need more direct
services from resource teachers?

e T T T o the | e — - - -

13. At which level-they re:uired more indirect services from the
resource teachers?

Ca Cr e mastep s

14. Can a programme survive without a resource teacher?

Yes/No
Reasons:

15. What kinds of competencies you expect in a resource teacher?

L .
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17,

18,

19.
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At which level-you expect this training programme for the
resource teacher- _ ... ... . ...

Diploma/Degree/Fost graduate degree

Reasons:

What might be the duration for training a prospective
teacher for visually disabled children?

.- e - - -

' ) i
What infrastructurg you suggest at the Government level
for implementing integrated education programme effectively?

- -~ - -

Do you think that the resource teacher should be given
incentive to his/her work?

Yes/Yo
Reasons:

If yes, what type of incentives?

=



20.

21,

22.

23.
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What kind of physcial facilities are envisaged
for a training programme:

How can you best acquaint parents with your objective of
providing integrated education?

- - - - - - S e e T e

Do you think that & blind person can become & resource
teacher?

- Yes/no
Reasons:

Is teaching visually impaired children the integrated
education programme on exclusive responsibility of
the resource teacher?

Yes/No

Reason:
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2L, How do you eviluate the academic ‘capabilities of the
visually imparied children (Give- in details the
procedures? ~

%5; How do you evaluate the visually impaired children in
extra curr-icular activities?

26. What are the different examination procedures sugrested
for visually disabled children?

27. What are the examination procedures followed in your scho~l?

28, Do you face problems while implementing the integrated
education programme?

Yes/No
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If yes, what are the problems? Give suggestions for the

problems.

TV. GENERAL SUGGESTICNS

-

' -

29, Any other suggestions do y'u want to give for the
implementation of integratéd-educ-tion programme for

visually impaired children?




